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CHAPTERI
INTRODUCTION

Background and Statement of the Problem

As today’s economy depends greaily on worldwide competition, and for any
country to be competitive globally, if[ is esschiial to promote its people to be
competent communicaiers in_English language since it earns the status as the global
means of communication: kN /the midst of this social change, English oral
communication ability is very /advantageous. As business grows increasingly on
global level, students are'in need of Englxilsh'oral communication skills if they are to

be successful in the job market.

In Asia in particular,  Liu (2007) r-thlc__a first nonnative English speaking
president of Teachers of English to Speakerjsi.pjj Other Languages (TESOL), gave an
insight into how "‘Asian_countries should approach English language teaching and
learning within the global English context. He stated that English language teachersin
Asianeed to train their students with the ability to communicate and to introduce their
culture to show their ability to the outside-warld. Taking thatinto account, English
language teachers in Asia are no longer producings:a small numberiof students. They
are producing a“massive nuimber-of ‘students who need-to be ‘a@bile'to understand,
master, and use English as the tool to reach out. Most importantly, the fellow English
teachers need to produce users of the language, not just learners. This also means that
the model has shifted from an emphasis on linguistic forms to communication

abilities.



The education system of Thailand has also seen the significance of enhancing
students’ English communication abilities. The Basic Education Core Curriculum
(2008) clearly envisions the characteristics of Tha learners not only as fully
committed and responsible Thai citizens, but also as members of the world
community. In so doing, their English camimunication abilities need to be developed
and enhanced. Such priorities are cons stent-withrthe first and the fourth strands of
foreign language learning area standards of learning, namely, “Language for
communication” and “kanguage and its relationship to-communities and the world”.
The emphasis has«been” placed, on. communication: abilities, primarily oral
communication. :

Furthermore, a'number of r%archer_s _have brought to light the magnitude of
English oral communication ability. Nunanl.(1991) and Liang (2003) pointed out that
English oral communication “ability iIIust:i’at‘é'é success in mastering an English
language. Sumitra~Angwatanakul (1997)Véﬁd’ Tsai (2006) pointed out that oral
communication ability provides a foundation for the development of other language
skills. Before students'achieve ability in reading and writing, oral language is one of
the most impertant means.of |earning and acquiring-knowledge:

Despite the fact that English oral communication ability has emerged as the
new’ focus in laniguage instruction, as early” as'in 1976 (Wilkins, '1976), and the
emphasis has been placed in the Basic Education Core Curriculum (2008) as
discussed earlier, a study has shown that Thai upper-secondary school students lacked
English oral communication ability (Chukwan Rattanapithakthada, 2001). This echoes
the recent report from the English Language Development Center (Ministry of

Education, 2008) in the survey on needs of Thai government officers. The findings



demonstrated that English oral communication ability was the first priority for which
they requested more training.

When oral communication is the integral part of English language instruction,
it is crucial that English language instruction enhances students’ delivery skills,
increases students’ confidence, and develops students’ cross cultural communication
(Thornbury, 2005). In order to meet these goals,-Fhailand and many Asian countries
have initiated projects and operational blans to-improve their learners’ English oral
communication abilitys" One" of ‘the most prominent projects is recruiting and
employing foreigners'so as to provide aut__hentic language input to EFL classrooms,
facilitate cross-cultural communication,;: enhance students’ English ability, and
promote local teachers™ professional deveiop_mgnt (Piengjai Sukharoach, et al., 2007;
Carless, 2002, 2004, Lai, 1999; Taino and -\_/i{/@lzker, 1998).

Within such projects, there is poteniiéi’l%or the complementarities of foreign
and local English teachers” skills to be utilizz';aa/f)frdfitably. A-teaching team consisting
of aforeigner and a.local English teacher has become a cornamon feature of schooling
in the East Asia region, taken for example, the “Japanese Exchange and Teaching
Program” (JET) in Japan and the “English Programrin Kerea,(EPIK) in Korea. Ideally
these projects@m at recruiting native speakers of English to bring with them standard
and ‘good :models, 'of “English, language use,” and the ability tol-neet the learners
authentic need to communicate at elementary and secondary school levels. Unlike in
Japan and Korea, the project in Hong Kong has been expanded to university level
(Tsai, 2007).

Among many Asian countries employing both native and nonnative speakers

of English to team teach with local English teachers, Japan was the first country that



initiated such projects (Tsai, 2007). Under the supervision of The Japanese Ministry
of Education, Science, Sports and Culture, the Japanese Exchange and Teaching
(JET) Program hired native speakers of English as assistant English teachers (AET) to
team teach with Japanese teachers of English (JTE) in junior and senior high schools.
The roles of the foreigners were to help/ Japanese teachers in preparing teaching
materials, training Japanese teachers of “English, and enhancing extracurricular
activities (Tsai, 2007). There were many team teaching patterns practiced in
Japan(“Traditional _Team Teaching”, “Reverse Team Teaching”, *“Share
Responsibility and Gemplement Each Oth_gr”, and “Share Equal Roles”). The most
widely adopted pattern was the “Traditio;hal___Team Teaching”. The roles are divided
into the leader and the@ssistant. The Japar%es_e_'geacher of English is the leader and the
native speaker is assigned asthe assistant (M—a_cédo, 2002).

Regardless of the arrangement of tearﬁ teaching, a number of benefits of
having a team of foreign and local teachers (;f- Erigjlish have been pointed out in many
studies (Tsai, 2007; Carless, 2006: Richards and Farrell, 2005). First, a team teaching
classroom motivates{anguage |earners to communicate if-English more efficiently. In
an EFL context wheretheEnglish speaking:environment,i stimited, foreigners provide
authentic needs for learners to communicate. Second, having two teachers in a large
class.size of 40-50 students provides more teacher support and individual interaction
with the teachers. Third, as local teachers are regarded as models of successful
language learners, this therefore, inspires learners and hel ps them anticipate problems
or challengesin learning.

Owing to the notable advantages of the recruitment and employment of

foreigners to teach English in EFL classes above, “Nonthaburi Provincial



Administration Organization initiated the similar project namely “Nonthaburi
Project”. The project first started in the year 2005. Nonthaburi Provincial
Administration Organization consulted with “Chula Unisearch” of Chulalongkorn
University in recruiting foreigners to teach English in every government school (both
in primary and secondary level) in Nonthaburi Educational Service Areas as a way to
bring authentic language input to EFL classroems, increase learners’ motivation,
facilitate cross-cultural communication, enhance students’ English ability, and
promote local Englisheteachers’ professional development (Piengjai Sukharoach, et
al., 2007).

“The Nonthaburi /Project” 15 cc):nsi__dered beneficial for English language
instruction. Every scheol in Nenthaburi proyi nce currently embraces foreigners from
the project. Nonetheless, many issues havq.e_r_ﬁerged over the past years. Based on a
research study conducted by Piengjai Sukhéroééh and others (2007), it was reveaed
that most foreigners.had difficulties in contfdliiﬁg class, andin co-operating with Thai
teachers. Many lacked pedagogical knowledge and teaching techniques. And it was
explicitly suggested-that collaboration of foreign and Thai teachers should be
enhanced in order tormake moreseffective-use of sforeigners.as well as to improve
English instrugtion quality.

Regarding.collaboration’of two language ‘teachers, Macede ((2002) found out
that there were four main types of team teaching practiced in Japan. But only one
team teaching type was considered as an ideal team teaching model. This was the
“Share Equal Roles” model. In this type of team-teaching, the two team teachers share
an equal amount of responsibilities and teach together in all stages of teaching

procedures. He regarded this type as an ideal vision but with the potential to be the



most successful type. Macedo (2002) asserted that the team teachers in this type are
considered the most effective and efficient teaching teams. But it was not widely
adopted due to the difficulties in matching team teachers who share comparable
backgrounds in qualifications, teaching experiences and personality.

Regardless of team teaching types, implementing team teaching provides a
number of benefits. First, team teaching combinestwo teachers’ expertise. Therefore
learners can learn from each teacher’srstrengths through the planning and teaching
lessons. Second, as onesteacher does not share the learners’ mother tongue, it provides
an authentic situation foglearners, to co__mmunicate, thus learners” motivation is
enhanced. Third, leamners also benefit fro;m having two teachers present in the class.
They have two different models of Iangtljage,__depending on where the teachers are
from. They experience two different styles_éf_feachi ng. So, there is more opportunity
for individual interaction with ateacher (Rlcharas and Farrell, 2005).

Based on anumber of benefits of teamtéachl ng pointed out by many scholars,
it is worth incorporaiing team teaching in the classroom where task-based instruction
is currently employed:'By using task-based framework, this current study attempts to
assign team teacherroles based anitheprineiple of “Share Equal-Roles” team teaching
model proposed by Macedo (2002).

More ‘imperntantly; regarding learners’ ‘opinions, previous siudies have shown
learners’ positive opinions about both team teaching (Tsai, 2007; Richards and
Farrell, 2005; Carless, 2002, 2004) and task-based instruction (Chinnapen
Rattanawong, 2004; The Japanese Ministry of Education, Science, Sports and Culture,
1996). Taken for example, students reported that the classroom environment in team

taught classes were enjoyable and lively and that the team teachers were likable



(Carless, 2002, 2004; The Japanese Ministry of Education, Science, Sports and
Culture, 1996). In the studies exploring students’ opinions about task-based
instruction, the similar positive feedback and comments were also found in that
students reported on enjoyable and fun in-class activities.

However, in Thailand, there have been a limited number of studies on
guidelines of how to assign roles for the team teachers, and how to implement and
process team teaching in English Ianguage instruction. For these reasons, it creates the
needs for the researcherto sitidy the effects of the team teaching of Tha and foreign
teachers of English in‘task-based instructiog on students™ English oral communication
ability and to explorestudgnis® opinions aﬁog_t team teaching.

Resear ch Questions !

The present study attempted. io anSN_-er_tzhe following research questions:

1. What are the effecis of the teamlteachl ng of Thai and foreign teachers
of English in task=hased instruction on thé_s/t_ﬂd’ents’ English oral communication
ability?

2. What -are students’ opinions about the “team teaching of Thai and
foreign teachers of English-intask-basediinstruction?

Resear ch Objectives

The purposas,of thisstudy were:

1. To study the effects of the team teaching of Thai and foreign teachers
of English in task-based instruction on students’ English oral communication ability.

2. To explore students’ opinions about the team teaching of Thai and

foreign teachers of English in task-based instruction.



Statement of Hypotheses

Many past studies have shown positive effects of team teaching towards
English proficiency and students’ opinions (Tsai, 2007; Richards and Farrell, 2005;
Carless, 2002, 2004).

First, it was revealed that team teaching of foreign and local teachers of
English improved learners” English oral communieation ability in that team teaching
provided for the authentic needs for |learners to communicate, more teacher support
for learners and as the'expertise of both teachers iS combined, the team teaching
lessons were designed mare &ffectively (Anh and Chi, 2007; Carless, 2004; The
Japanese Ministry of Education, Science, épgrts and Culture, 1996).

Second, previeus studies have si1oyv_r_1 positive opinions about both team
teaching and task-based instruction in tef_mé. of lively and enjoyable classroom
environment, fun and interesting activities:{'ir;c'lj;"'likeable team teachers (Tsai, 2007;
Richards and Farrell, <2008, Carless, 2002, 2004) and task-based instruction
(Chinnapen Rattanawong, 2004; The Japanese Ministry of Education, Science, Sports
and Culture, 1996).

Finally; Richards andyFanrell (2005) tighlighted .that=in a successful team
teaching, two teachers generally take equal responsihilities for the different stages of
teaching" process. Moreover,~Macedo (2002) clearly  stated’ thatthe “Share Equal
Roles™team teaching model (SER) makes the most efficient team teachers. Therefore,
the research hypotheses were as follows:

1 The mean scores of the posttest of English oral ability of

students who receive team teaching of Thai and foreign teachers of English in task-



based instruction will be significantly higher than that of the pretest at the significant
level of p < 0.05 (one-tailed).
2. Students’ opinions about team teaching of Thai and foreign

teachers of English in task-based instruction will be positive at = 3.50.

Scope of the Study

1. The population for this study was upper-secondary school students of

extralarge scale schools in Nenthaburi province.

2. The variablesin this study_ were as foll ows:

a lndependent variabie;wasthe team teaching of Thai and foreign
onds Bt Englirtil tasdbaked instruction.

b. Dependeni : variab_lés were  students’  English  oral
communication abili-t'-i'e_ind students’ opinions about team
teaching of Tha and foraGiteachers of Engfish.

3. The contexts in this study were asfollows:

The English for communication course was a one credit school elective
course aiming to enhance students’ written and oral communication abilities. Students
were taught by a‘team-of Tha and foreign teachers of ‘English through share equal
roles.team-teaching model in.task-based .instruction., The,theme topics were in line
with the school curriculum from among those concerning: daily life, people, things,
events, lifestyles, food and drink, work, personalities, relation with other people,

people’s appearances, places, travel, and robbery and crime. Teaching materials were

selected to suit students’ proficiency and interest by the two team teachers. This
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course lasted 12 weeks. Students met two times a week (two consecutive periods of
50 minutes per week).
Definitions of Terms

1. Team Teaching: In this study, team teaching referred to the “Share Equal
Roles (SER) model proposed by Macedo (2002). In the SER model, the team teachers
generally take equal responsibilities in planning the lessons, delivering in-class
instruction, and doing follow-up work of the English for communication course.
During the in-class insirtction, the roles are taken equally by using turn-taking which
gives the two team teachess afair chance _go lead the lesson as the two teachers take
turns to lead at diiferent stages of tﬁé teaching process through a task-based
framework (Willis, 1998): pre-task, task c;I/cI_e,__and language focus.

2. Thai Teachers of English: In thi_;s_s:tudy, Thai teachers of English referred
to those English teachers who-are native The;r and acquired English as a foreign
language. o

3. ForeignLeachers: In this study, foreign teachers referred to those English
speaking foreigners who are either native or nonnative speakers of English and that
their first language was not+I hai

4. English Oral Communication Ability: In this study, English oral
communication aDility “referredt 'to “the' oral ‘communication ability of students
measured by two paralel sets of oral/speaking test of Cambridge ESOL’s First
Certificate Examination (FCE) in the aspects of pronunciation and intonation,
grammar, vocabulary, fluency, and interactive communication respectively.

5. Opinions about Team Teaching: In this study, opinions about team

teaching referred to the students’ opinions in three aspects: team teaching class,
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students’ roles and engagement, and team teachers’ roles. Their opinions were
measured by a team teaching questionnaire and a learner interview at the end of the
course.

6. Upper Secondary School Students: In this study, upper secondary school
students referred to Mathayomsuksa 4 students of Nawamintharachinuthit Horwang
Nonthaburi School who studied in the English fer'communication course in the first
semester of the academic year-of2010.

Limitation of the Study

The limitationdn this study was a small sample size. Therefore, caution must
be applied, as the findings might not be transferable to larger samples. In other words,

the size of the sample limited the generalizability of this study.

Overview of Chapters 2

This study consists of-five main chapters; -

Chapter | presents the background of the current study. It includes statement
of the problem, researeh questions, research objectives, hypotheses, and limitations of

the study. M eréoven, scopeofthe study and-definitions.of terms:are described.

Chapter Il reviews the underlying theoretical frameworks and previous
research studies that are relevantito'the-study. Thegoncepts discussed are categorized

into two main areas including team teaching, and English oral communication ability.

Chapter 111 relates to the research methodology of the study. It covers the
research design, context of the study, population and samples, research procedure,

research instruments, and the methods of data collection and data analysis.
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Chapter 1V presents the results of the study in accordance with the research
guestions.
Chapter V includes the summary of the study, discussions, pedagogical

implications and recommendations for teachers and further research studies.

AULINENTNEINS
PRIAATUAMINYAE



CHAPTER I
LITERATURE REVIEW
The review of the literature in this study on effects of team teaching of Thai

and foreign teachers of English on English oral communication ability and opinions

about team teaching of upper sec students includes different key aspects

focusing in the study. Th

E.Z Teaching English oral commumation
[

AU TSNS

2.3 Assessing English oral communication ability

A AT TR o

ability
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Team Teaching

Team teaching as a form of teacher collaboration has long been implemented
in education at all levels. It features teachers’ collective efforts that aim to improve
teaching quality as well as students’ performances, sometimes synonymous with co-
teaching or collaborative teaching. The five major aspects of team teaching relating to
the study are described as follows.

Definitions of Team. Feaching 7

In order to prowvide the clearer background of the study, the term definitions of
team teaching are compiled‘and presented as follows:

Many scholars have oifered Vari O;ljS definitions of team teaching. As early as
1970s, Quinn and Kanter (1984) defined téam '_[_eachi ng as"simply team work between
two qualified instructors who, together, mak_e presentations to an audience”. Later,
Davis (1995) regarded team teaching in aibraéder sense as “all arrangements that
include two or more faculty in some Ievel6f collaboration in the planning and
delivery of a course. To be more specific, Tobin (Tobin et al., 2003) characterized
team teaching as the-nvolvement of two or more teachers whose primary concern is
the sharing of+«teaching; experiences in the-classroem,~and-co=generative dialoguing
with each other. He also asserted that team teachers should take collective
responsibility for-inaximizing,learning to‘teach or becoming bettei \at teaching while
providing enhanced opportunities for their students to learn.

In language education, in particular, definitions of team teaching were defined
in different time. According to the Japanese Ministry of Education, Science, Sports
and Culture (1994) the term team teaching used in the documentation to support the

Japan Exchange and Teaching program scheme was characterized as: “‘Any time two
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or more teachers work together to guide an individual learner or a group of learners
toward a set of aims or objectives, that type of teaching can be called team teaching’’.
Most recently, Richards and Farrell (2005) concisely described team teaching in
language education as: “A process in which two or more teachers share the
responsibility in acycle of team planning, team teaching, and team follow- up”.

Types of Team Teaehing

After the various definitions of team teaching has been explored, the literature
further reviews how diiferenischolars classified types of team teaching.

To begin with,” Quinnsand Kanter (1984) classified team teaching into two
broad categories based onthe preserice o% the team members in classrooms. The first
type was called “Category A”, Quinn and K_z_:\n_t_er (1984) explained that in this type of
team teaching two or more teachers teach the éame students at the same time within
the same classroom. The second type was c;';lllé'a “Category B”. The team teachers in
this category work together but do not necé&ar’i I'y teaech the same groups of students
nor teach at the sametime.

Unlike Quinn-and Kanter, Macedo (2002) reporied on four types of team-
teaching beingcurrently: practiced inEnglish-educationin Japan-based upon the extent
to which thetcollaboration among the team teachers is. The four types of team
teachingare:” Traditional-style team-teaching (TTT),  Reverse teain-teaching (RTT),
Share responsibility and complement each other, and Share equal roles.

1. Traditiona-style team-teaching (TTT): Macedo (2002) further
clarified that this TTT style is the most widely adopted team teaching arrangement in
Japan. The roles are divided into the leader and the assistant. The Japanese teacher of

English (JTE) is assigned as the leader and the Native speaker of English (NEST)is
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assigned as the assistant language teacher (ALT). Macedo (2002) stressed that this
arrangement received negative views from many ALTs. The ALTs often felt that they
were treated “only as an assistant or an alternative to a tape-recorder”

2. Reverse team-teaching (RTT): In this second type, reverse team-
teaching (RTT) was described as the reverse roles of the first type (TTT). The role of
the leader is assigned to the ALT or NEST @nd the'role of the assistant is assigned to
the JTE. Macedo (2002) reported that this RT T type most likely to take place only
when the ALT or NESFFwasemployed full time.

3. Share responsibility and complement each other: In this pattern, the
rolesof ALT and JTEare amest equally éha__r_ed as the two teachers are required in the
same class. But, both/have their own Iimita_tigns It was believed that only the JTE
was qualified to teach grammar and the A—;L__T was qualified to only train students
speaking and listening skills. In-other word;é th"e JTE, to some extent, dominates the
classroom as the JTE. delivers the main. fﬁét’rUction. The ALT complements the
instruction by training speaking and listening skill. Macedo (2002) stated that this
arrangement was commonly found in International scheols and private schools in
Japan.

4. Share equal roles: Inthistype, therolesof ALT and JTE are equally
assigned. Macedo, (2002) described that, both ALT "and'JTE are qualified to teach
both grammar points and training listening and speaking. This was considered the
most effective team teaching pattern. It provides students with the best opportunity to
learn the English language. Macedo (2002) pointed out that the keys to successfully

implement this equal roles type were five stages as outlined in Figure 2.1 below.
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1. JTEs provide background information, but both
ALTS/JTES plan together.

s

2. JTES/ALTs meet to discuss revison and

refinement of drafted lesson plans.

4

3. JIES/ALTS prepare lessons jointly and practice

all"lessons to be implemented.

L1

4. JTES/ALTS make necessary changes for final

lesson'ad) ustméhts, etc.

1

5. JIESALTs have a post-lesson discussion and

eval uation for revisions.

Figure 2.1-Macedo’s Keys to SuéceééfUIIy Implement Share Equal Roles
Model

In the-following year, Friend and Cook (2003) categorized team
teaching into~six; types based on; the /degree iof collaboration and the roles each

teachers were@ssigned to conduct as follows:
1."One-~Teach, One Observe: In 'this patteri, |Friend and Cook
(2003) "described that one teacher would deliver the instruction while the other
observes the class. Both teachers can decide in advance what types of specific
observational information to gather during instruction and can agree on a system for

gathering the data. Afterward, the teachers should analyze the information together. 1t
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was reveaed that the advantage in this pattern was that more detailed observation of
students engaged in the learning process could occur.

2. One Teach, One Drift: In the second pattern, Friend and
Cook (2003) described that one teacher would keep primary responsibility for
teaching while the other teacher circulated through the room providing unobtrusive
assistance to students as needed.

3. Parallel Teaching: In this pattern, Friend and Cook (2003)
described that the teachers are beth teaching the same information, but they divide the
class group and do«So simultaneously. l_:n parallel teaching, students have more
supervision by the teacher and students’ Iéarr__]_i ng will be wholly facilitated.

4. Station Teachingl:_l_n_pattern, It was described that teachers
divide content and students. Each teacher th@n teaches the content to one group and
then repeats the instruction for the other gromiip.i'];"'

5. Alternative TeacHi';léf;ih alternaiive teaching, one teacher
takes responsibility:for the large group while the other works with a smaller group. In
most class groups, “@ccasions arise In which several-students need specialized
attention.

6. Team Teaching: In the last pattern, both teachers deliver the
same.nstruction &i the sametime. Friend and Caok (2003) assertedh.that some teachers
regarded to this as having “one brain in two bodies.” Others called it “tag team
teaching.” Most co-teachers consider this approach the most complex but satisfying
way to co-teach, but the approach that is most dependent on teachers’ styles.

In conclusion, based on the review of the literature, it was found that

team teaching types were characterized based on these different dimensions which are
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roles assigned to the teachers, presence of the team members, classroom organization,
and the degree of the collaboration of the team teachers.
Synthesis of Team Teaching Types

In order to sum up the various types of team teaching, the

synthesis of team teaching types w \\n structed by the researcher. It was reveaed

[

different scholars laeled each model, the various types

that, regardless of the names differ

of team teaching were =:_e=-/ lassified by the roles team teachers are sharing.
Thus, it can be concluded that there are two majol s of team teaching which are

equal roles and uneg

AULINENTNEINS
RINNIUUNIININY



Table 2.1

Synthesis of Team Teaching Types: Equal Roles and Unegual Roles

Equal Roles

Unegual Roles ]

Parallel teaching
Both teachers deliver the same instruction but divide the class into
two equal halves, each taking responsibility for working with one

half of the class.

One teach, one observe, Team observing, Traditional style
team teaching , Monitoring teacher
One teacher is responsible for delivering instruction while the

other observe both teacher and students.

Station teaching
Teachers divide content and students. Each teacher then tgaches
the content to one group and subsequently repeats the instructioi

for the other group.

Traditional-style team-teaching, Reverse team-teaching)

One teacher takes an instructional lead while the other circulates |

atid assists the other teacher when necessary

Shared equal roles

Teachers take turns in leading discussions or both playing roles in
demonstrations. Both teachers accept equal responsibility for the
education of all students and are actively involved throughout the

class period.

One teach, one assist, One teach,
One drift, Supportive teaching, Complementary teaching )
A technique 1n which one teacher takes an instructional lead

while the.other circulates and assists students when necessary.

Alternative Teaching , Differentiated Split Class
The class_is_divided into two_groups {(big group —small group)

according to a specified leaming-need. Each group is provided

with instruction to meet that specified need.

20

0z
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Based on Table 2.1, it was found that equal roles team teaching
types include team teaching type four, five, and seven based on the equal amount of
responsibilities and equal amount of students the team teachers share. While unequal
roles team teaching types include team teaching type one, two, three, and six as it can be
noticed that the responsibilities of the two teachers are unequal and /or the amount of
students each teacher takes responsibility.ef isunegual in number.

Guidelines Used for . Sucgessful Team Teaching in Language I nstruction

For team teaching'to be successful, it is important for both teachers to have a

strong sense of confidence in each other (Ri(;hards and Farrell, 2005). One survey of sixty

language teachers who had experience witr-.u team teaching found that their greatest

concern had to do with “trust and mutual _[és_éect” and that team teaching could only

achieve its full potential if these were preﬁeﬁt d?:ailey, Dale, and Squire, 1992). Team

teaching should therefere be well coordi natéd so that students do not feel that the lesson

is digointed. It is also#mportant for team members to be aware of each other’s teaching

style and to try to establish transitions between different styles. Team teaching with a

colleague thus demonstrates the old'saying “Two heads are-hetter than one” if the teams

are set up properly and each member knows and follows agreed-upon roles within the

team (Richards and ' Farrell, 2005): The guidelines on_how team teaching can be
processed proposed by Richards and Farrell (2005) are outlined as follows.
1. Decide on the roles within a team teaching collaboration

Richards and Farrell (2005) pointed out that the success of any team

teaching situation depends on the skills of the two teachers and how clearly they have
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understood their roles within the team. In planning for team teaching it is important to be
aware of the different types of teaching arrangements there are so that the two teachers
can choose or adapt those that best suit their situation. The examples of different types of
team teaching and their arrangements were discussed in the preceding section.

2. Délivering ateam-taught !esson

It was revedled thatr the significant factor in team teaching is

determining the responsibilities of each teacher during a lesson. The different teacher
roles may lead to different respensibilities within the lesson. In some situation, both
teachers have equal responsipilities wathin .-fhe lesson. However, this is not always the
case, especialy, if one teacher s less profic_iént in English than the other or if there are
power differentials between the teachers (e.g;,__-.ﬁnentor/apprentice, or leader/participant).
Responsibilities will also change‘depending on \}i'(hich type of collaboration both teachers
have agreed upon, the'lessons need to bejoirht'lr_y’pl anned imadvance and responsibilities
assigned.

Implementing Team Teaching in Language nstruction

Based on Richards and Farrell(2005), it'was identified that the success of
any team teaching situation depends on the skills of the two teachers.and on how clearly
they understood their rales within the team. Then he further pinpointed factors that

should be taken into consideration when implementing team teaching, which are:
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1. Decide on the goals of the program
It was recommended that when setting up a team teaching
program, it is crucial to decide what the purpose of team teaching is going to be. Richards
and Farrell suggested that these following questions should be taken into consideration:
Is it to  help .new teachers with their teaching
assignments?
IS 1t to help novice teachers develop their teaching
skills?
Is'it to eét;\blish a greater sense of collegiality within
Insti tution? |
Isit to creagé _t-.r-le role of mentors for senior teachers?
5itto give:"te‘é;':hers a break from their usual teaching
routines? g
2. Prepare for team teaching
It Was also suggested that team teaching will work best if teachers
can answer these:questions prior to course | mplementation.
What team teaching is?
What teamteaching goals are?
How team teaching works?
What problems to anticipate?
Richards and Farrell (2005) claimed that it could be achieved

through planning and discussion among teachers, during which decisions could be made
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about the frequency of team teaching and the logistics of implementing it. Decisions
could also be made about who would participate and the kind of support and preparation
they would need. This could take the form of a seminar in which teachers share their
experience with team teaching or a workshop in which participants discuss how they
would team teach different kinds of lessons.
3. Address teaghers’-concerns
It was peinted out that team teaching might not be for everyone and

normally is more effective'when teachers parti cipate on a voluntary basis. The following
teachers’ concerns need t@ be anticipated (Iéit:hards and Farrell, 2005):

How rﬁu;:h timewillit take?

Isthise_%t_rgwork or part of my normal schedule?

Dol getiibiéhoose whom | will teach with?

Whét happens ifithe teecher has a different teaching

style from mine?

What happens if we disagree over how a lesson

should be taught?

What happen if | end up taking all the responsibility

and-doing all the wark?

What do we do if students like one teacher more

than the other?

Is evaluation involved?
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Richards and Farrell (2005) further explained that the concerns
would become significant when the teams consist of a less proficient and a more
advanced speaker of the target language.

4. Decide model(s) of team teaching to be used

In the forth step, team/teachers need to decide on an appropriate
approach to team teaching and the roles the participants will be expected to play. If team
teachers participate on a voluntary-basis, the choice of partners will be essential.

5. Monitor progress

It was advocated thét.-:(Richards and Farrell, 2005) team teachers
would want to discuss thesuceess of the I;1 after class about how the students reacted,
and ways the lesson could be imprbved mthe future. It is suggested that in order to
receive positive experience In team teachirzig,"'léll teachers engaged in team teaching
should meet regularly to discuss any probl emsaﬁdconcern they are experiencing and to
discuss ways of resolving them. The teachers can use these forums to discuss progress,
suggest adjustments or changes, and voice any other concerns that have come up during
the team teaching sessions.

6. Evaluate what was learned

Finally, it was/advised that after itrying out team teaching, it is
important to find out what was learned from it and whether it is worth continuing. Views

of students and participating teachers need to be sought (Richards and Farrell, 2005).
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In order to conclude the guidelines used for successful team teaching in
language education proposed by Richards and Farrell (2005), the key steps that team
teachers should collaborate before, during, and after the instruction are outlined in
Table2.2 below.

Table2.2

Richards and Farrell’s Keys Steps of the Guidelines Used for Successful Team Teaching

Before the Instruction During the Instruction. After theInstruction

- Decide on theroles
within ateam teaching

collaboration -Monitor progress

-Decide on the goals of the

program/course -Delivering ateam

-Prepare for team teaching  taught class

-Evaluate what was

-Address teachers learned

concerns

-Decide mode! of team

teaching'to be'used

In conclusion, Richards and Farrell (2005) advocate that successful team
teaching involves a shared and collaborative approach to planning, developing, teaching,

and evaluating lessons. It is important that both members of the team take equal
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responsibility for the different stages of teaching process. The shared planning, decision
making, teaching, and review resulted from the team teaching process serve as a powerful
medium of collaborative learning. Implementing successful team teaching requires that
both teachers have a strong sense of confidence in each other. Team teaching should also
be well coordinated and the lessons well monitered so that students have a sense that the
lesson is not digointed. After the lessons) the team should review the process in order to
evaluate what was learned net only by the students but also by the team teachers. Five
steps to complete prior 0 delivering team teaching were proposed: First, the team
teachers’ roles should bes€larified. Second, ihe team teachers should decide on the goals
of the program or coursethey will be teaching. Third, the team teachers should prepare
and plan the lesson together. Forth, the concer.n-s-or emerging issues should be anticipated
and discussed. Fifth, the decision‘@rn appropri ate team teachi ng type(s) to be implemented
should be made. Then, the team teachers del iVe'r- the téam teachi ng. After each class, there
are two more steps te‘complete. First, team teachers should evaluate the team taught
class. Second, the team teéachers should discuss what was [earnt from the previous lesson.

Benefitsof Team Teaching'on the 'mprovement of English Oral Ability

As Team Teaching has long been practiced.in many Asian countries, its benefits
on learners’ English; oral abilities;were-found in a number of research studies. Many
researchers (Anh and Chi, 2008; Carless, 2006, The Ministry of Education, Science and
Culture, 1994; Bailey et al., 1992) have reported that team teaching of local and foreign
teachers of English contributed to the improvement in oral communication ability due to

four main aspects.
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1. Team teaching class provided extensive language input

Team teaching of local and foreign teachers provided extensive language
input more than a class with solo teacher in that learners in the team taught class were
exposed to not only two language models from two team teachers, but also to interactions
of two proficient speakers communicating/ta” English. Language input includes the
examples of attention getting, turn-takingy negotiation for meaning, and disagreements in
the target language (Bailey gival ,-1992). The extensive language input gives learners the
material they need to begin preducing language themselves and relatively resulted in the
improvement of English eral ability (Thornb;ry, 2005).

2. Team teaching class provided aut_héntic needs to communicate

In Asian countries where authgﬁﬁ-c needs to communicate in English is
limited, team teaching class with a foreigrii,r‘ﬁémber greatly maximizes chances for
learners to use English for communicationr |n real life situation. Based on the study
conducted by Anh and Chi (2008) in Vietnam with 137 university students, it was
revealed that students felt more confident when speakingin public, had better stress and
intonation. Alsostheir vocabulary about thetopics were enriched and expanded. It was
found that the English team taught class provided.learners more gpportunities in using
English to interact with.proficient speakers and also to interact:among learners. With
regard to the studies conducted in Japan (Carless, 2006; The Ministry of Education,
Science and Culture, 1994; Bailey et a., 1992), it was reported that the presence of an
ALT in a classroom gives the students a practical and immediate motive to use the

language as a means of communication. They do not need any explanation regarding the
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need to speak the language. It, thus, maximizes learners’ opportunities to communicate in
English in real life situation and resulted in higher English oral communication ability.
3. Team teachers could play to their strengths

Learners benefited from the team of one local teacher and one foreigner in
that learners exploited from the combined /expertise of both teachers. Regarding the
foreign teachers, their strengths were im terms oOf _English pronunciation, fluency or
cultural knowledge. As for the local teachers, their strengths were in terms of knowing
the students’ backgroundgmother tongue and common difficulties as well as familiarity
with syllabi and examinaiion systems. Thié(;ontributed to more effective lesson planning
and materials developingsand led to the impr-.ovement In language proficiency (Carless,
2006; The Ministry of Edueation, Science ang.(__l-.-ulture, 1994).

4. Team teaching class provided mof'e i‘r')’clividual supports from a teacher

The presence of two teachersin fhé_él assroom allows two teachers to provide
more support for students and thereby group work becomes more practical. The extra
attention available to students in team taught classes appeared to greatly facilitate on-task
behavior. This can be particularly useful ' when'classes ‘are large or when there is a wide
variety of abilitieswithin a class (Carless, 2006; Richards and Farrell, 2005; Bailey et al.,
1992).

Rationale for Designing Team Teaching M odel
Macedo (2002) conducted a study with the primary aim to discuss the

various styles of team-teaching being used in Japan and to highlight how Japanese

teachers and Native speaker of English who worked together as English teachers in
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Japanese secondary schools felt about their current team-teaching situations via
guestionnaire. In the original objectives listed, reverse team teaching (RTT) and
traditional team teaching (TTT) were the two main styles of team-teaching being
employed in Japan, and share responsibilities and complement each other type was
advocated by many current English language teachers as the most satisfying arrangement.
However, the type that was praised as the most effeciive styles is “Share Equal Roles”
team teaching model.

Macedo (2002) advocated that “Share Equal Roles” played the most
important part in Englisi language teachi ng and was praised as the idea arrangement
which enables the most eificient team.teachers. It was further supported by Richards and
Farrell (2005) that successiul team teaching rédﬁires that both members of the team take
equal responsibility for the different stages of féaching process. For these reasons, the
researcher attempted to develop team teachihg‘ model. based on the characteristics of
“Share Equal Roles”, proposed by Macedo (2002) and team-teaching principles proposed
by Richards and Farrell"(2005) which have been illustratéd and discussed earlier in this
chapter.

Related Studiesin English Team Teaching

Based, onone of| thesmest recent study ofi Tsail (2007), he conducted a
research following the design of qualitative case studies over a six-month period. The
study was aimed to explore the team teaching experiences of foreign and local English
teachers in Taiwanese elementary schools. It was revedled that team teaching is

successful and effective only if the two teachers work in collaboration and combine their
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expertise in the classroom. The issue should not be who is playing which role, but how
the team teachers allocate their expertise in the students’ best interest. Consequently, Tsai
(2007) asserted that team teachers should be able to voice their own opinions on deciding
how team teaching is implemented. He also stated that team teachers should keep
themselves open to any number of possible.team teaching styles, depending on the
combination of individua team teachers.

Similarly, Carless(2006) brought to light three cases of good practice in
English team teaching inddapan, Korea, and Hong Kong using interviews. Some of the
positive outcomes of these collaborations Wére found in the study. Firstly, the students’
responses to team teaching wes largely reported to be positive, in terms of lively and
enjoyable lessons, students having more opp(.)r-t-unities to listen to and speak in English
and cultural exposure to different nationalities. Sécondly, the presence of two teachersin
the classroom can allow co-teachers to proVidé‘ more support for students and thereby
group work becomes more practical. This can be particularly useful when classes are
large or when there is a wide variety of abilities withifa class. Thirdly, the reported
advantage was that'team 'teachers ‘can’|demonsirate dialogues-or question and answer
routines more effectively. Fourthly, .the two teachers can play to, their strengths, as
indicated earlier, the NEST in terms af English’ pronunciation, fluency or cultural
knowledge, the non-NEST in terms of knowing the students’ background, mother tongue
and common difficulties as well as familiarity with syllabi and examination systems.

Unlike Carless, a survey has been conducted in Taiwan by Lin (2002). She

interviewed administrators of Hsin-Chu City Educational Bureau and nine foreign
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English teachers and surveyed 130 local English teachers as well as 2,210 second- to
sixth-graders in public elementary schools. It was found out that the foreign teachers of
English were assigned the dominant roles in most classes. The strengths of the foreign
teachers of English were reported as being good at applying interactive games and
activities to motivate students. Their weaknesses were the difficulties in controlling the
class. She also found that interactions between local and foreign teachers of English were
limited by the local teachers’.Enghish proficiency.
English Oral Communigation Ability
In this section, the literature revie\st English oral. communication ability in the

following aspects: concept, instrtiction, assessment, and related studies. The details of
each aspect are presented astollows: .

Concept of English Oral Comminication

English"Oral communication compns& bothrspeaking and listening ability
which are the very feundation of literacy. It is the ability-to use the language system
appropriately in any circumstances, with regard to the functions and the varieties of
language, as well as shared’soctocultural’ suppositions. |1t can be described as consisting
of both knowledge, or competence, and the capacity_for implementing that competence in
appropriate, contextualized communicative language use (Bachman 1990).

The concept of oral communication originated from the term
“communicative competence” defined by Chomsky in 1965 as linguistic competence and
cognitive aspects of human language acquisition (Cited in Brown, 2007). Dell Hymes, a

sociolinguist who coined the linguistic term “communicative competence” in 1966
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argued Chomsky’s notions in that communicative competence comprised not only
grammatical competence but it required socio-cultural features about how and when to
use utterances appropriately ( cited in Brown, 2007). Hymes’ communicative competence

covered the following areas (cited in Kostkova, 2006):

1. Whether (and to whet-degree) something isformally possible;

2. Whether (and to what degree). something is feasible in virtue of

the means of implementation.available;

3. MWhether f(and t;o' what degree) something is appropriate

(adequate, happy, successitl) in relation to é_cbntext in which it is used and evaluated;

4. Whether (ané to whét degree) something is in fact done, actually

performed and what its doing entails. =

Later, in_1980, Canale and Swain described the four components of

communicative competernce (Cited in Brown, 2007) as outlined in the following table.



Table2.3

Components of Canale and Swain’s Communicative Competence

Canale and Swain’s Communicative Competence

Grammatical Discour se Sociolinguistic Strategic
competence competence gompetence competence
The knowledge of ThaCoReSon andJ Theapprepriateness The verbal and

the lexical items, of communication non verbal

_ depending onithe communication

conerenee of

rules of morphology, utterances in a.

syntax, sentence- discolirsé of . Tllbqntext ineluding the strategies
i N
grammar semantics, & eqion and, f-?f”;'_?' pantsand the  especially when
and phonology. coferalite 44 Tules of nteraction.  communication
general. , T— . fails.

e 3 et
- e e e

In 1990, Bachman’s proposed a theoreticalframework for communicative
language ability. He simiply called it *“Language| competence™-It comprises knowledge
structures, strategic competence, psychophysical mechanisms, context of situation, and
language’\competence. ‘Language ., competence is Afurther divided into organizationa
competence (grammatical and textual competences) and pragmatic competence
(illocutionary and sociolinguistic competences). Areas of language knowledge (Bachman

and Palmer, 1996) are presented in the figure below.
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LANGUAGE KNOWLEDGE

ORGANISATIONAL KNOWLEDGE PRAGMATIC KNOWLEDGE
GRAMMATICAL TEXTUAL FUNCTIONAL SOCIOLINGUSTIC
KNOWLEDGE KNOWLEDGE KNOWLEDGE KNOWLEDGE

— vocabulary £'cohesion —ideational functions —dialects&

language - varieties

syntax Frhetorical and conversational | — manipulative functions

phonology/graphology organization — heuristic functions —registers

L imaginative functions - —cultural references& L natural and
= figures of speech idiomatic

expressions

Figure2.2
Bachman’ Areas of Language Knowledge, 1996

To sum. up, developing oral communication ability or being
communicatively-competent-reguires ;more-than, learning.the-elements of language. It
involves language in real situations or in the ability to respond meaningfully in
appropriate ‘ways. Oral, communication ability Is demonstrated through the ability to
communicate and negotiate meaning by interacting meaningfully with other speakers. In
other words, the concepts of oral communication or communicative competence outlined

above have proven useful in “suggesting specifications for content, formats, and scoring
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criteria in communication-oriented language proficiency assessment” (Bachman and
Palmer, 1996).

Teaching English Oral Communication Ability

According to Thornbury (2005), many language teachers regard oral
communication or speaking ability as the measure ef knowing alanguage. Fluency can be
defined as the ability to converse with others, much.more than the ability to read, write,
or comprehend oral languages L garners regard speaking as the most important skill they
can acquire, and they assess thelp progress in terms of their accomplishments in spoken

communication. -

Thornbury(2005) asserted that, oral communication or speaking involves

three areas of knowledge: T/

1. Mechanics (pronunciaiit_)n; grammar, and vocabulary): Using the

right words in the right order-with-ihe correct-pronunciation

2. Functions (transaction and interaction): Knowing when clarity of
message is essenti all (transacti on/informeati on exchainge) andwhen precise understanding

Is not required (interaction/relationship building)

3. Social ‘and cultural” rules and norms (turn-taking, rate of speech,
length of pauses between speakers, relative roles of participants): Understanding how to
take into account who is speaking to whom, in what circumstances, about what, and for

what reason.
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In the communicative model of language teaching, instructors help their
students develop this body of knowledge by providing authentic practice that prepares
students for real-life communication situations. Instructors help their students develop
“the ability to produce grammatically. correct, logically connected sentences that are
appropriate to specific contexts, and to do so using acceptable (that is, comprehensible)

pronunciation” (Thornbury, 2005).

Guidelines for Communicative, Learner-Centered Instruction

(Burkart, 1998)

Burkart & (1998) probosed guidelines for teaching ora
communication ability. These guidelines help"fnake communicative language teaching

and learner-centered instruction part of each owninstructional approach.

1. Provide appropriate ihpi]t: Teacher talk, listening activities, and
reading passages and the language heard are all consider 1mput. This provided learners

resources needed to develop their ability to use language to communicate on their own.

2.'"JUse'language in authentic ways: Theré'are two ways to achieve
this. First;, teaghers should.eommunicate insnatural-speed. Secoend:-ineorporate authentic

materials or realiain the lesson.

3. Provide context: It is suggested that teachers should raise
students’ awareness of the context to help them have authentic experience of

understanding and using language.
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4. Design activities with a purpose: This serves as the real goal of

learning a language which isto communicate or to convey information with a purpose.

5. Use task-based activities: It is recommended that using task-
based activities (drawing up a plan, solving problems, making a video, preparing a

presentation) in the classroom greatly encourages students to communicate.

6. Encourage collaboration: It isbelieved that group work gives

students various ways to usedanguage: Also, they canlearn from each other.

7. Usean/integrated approach: Integration can take place in two

forms:

o “Mbde integration”  (The combination of

listening, speaking, reading, and writing provi dgs_ real language situation.

7.2 “Content integration” (Bringing contents into
the curriculum) helps learners build on existing knowledge and increase their language

proficiency.

8. Address grammar conseiously: It is suggested to discuss
grammar points in the context where they arise.' This'helps learners internalize the rule

than teaching the rule.

9. Adjust feedback/error correction to situation: There are two
techniques to give learners feedback. First, paraphrase a student’s utterances by modeling

the correct form. Second, ask studentsto clarify their utterances or to provide paraphrases
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of their own. It is also noted that in the lessons that focus on communication activities,
the flow of talk should not be interrupted by teacher’s feedback or corrections. Teachers
may take some notes on those reoccurring mistakes and address them in the feedback

session later.

10. Include awareness of .cultural aspects of language use: This can
be achieved by using real life_materials. Culture can expand learners’ perspectives and

lead to interesting discussions about relationships between language and culture.

Pringiples of Task-Based | nstruction

Based on Willis (1956)",‘ In task-based teaching, the primary focus
of classroom activity is that'the task and language is the instrument which the students
use to complete it. The task itself-is an activffS/"iq__whi ch students use language to achieve
a specific outcome. The activity reflects real | ife and |earners focus on meaning. Students
are free to use any language-they-wani,playgames, solve problems, and share
information or experiences. These can all be considered as relevant and authentic tasks.
In task-based learning approaeh, an activity inAvhich students are given alist of words to
use cannot be considered asa genuine ‘task."Nor can a normal role play if it does not
contain aproblem-solving-element or where studentsiare not-given agoal to reach. For
instance, arole play where students have to act out roles as company directors and, most
importantly, must come to an agreement or find the right solution within the given time
limit can be considered a genuine task in task-based |earning approach.

In the task-based lessons, the aim is to create a need to learn and

use language. The tasks will generate their own language and create an opportunity for
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language acquisition. If the focus can be taken away from form and structures teachers
can develop students’ ability to do things in English. It is to say that there will be no
attention paid to accuracy during the task cycle phase. However language analysis and
feedback have their places in the lesson plans as they are incorporated in the end of the
teaching procedure (language focus phase). Teachers who implement task-based learning
approach have a responsibility to enrich their students’ language when they see it is
necessary but students shoulde given the opportunity to use English in the classroom as

they use their own languages i everyiday I]-Ife.
Framgworkifor Task-Based I nstruction
» :J '
Willis(1996) outlined"_a model for organizing lessons. While thisis

F

not aradical departure from Test Teach Test approach it illustrates a model that is based
on sound theoretical foundatlons and one which takes account of the need for authentic

communication. Task-

y based on three main stages.

pre-task, task cycle, and language focus. These stages can be outlined in Figure 2.3 as

follows: e TBLY Ffamework
] u Fre-task
qJ Introduction to topic and task
N Task'cyclé
Task Plarning Report EJ

Language focus

Analysis Practice

Figure 2.3 ‘

Task-Based Framework (Willis, 1996)
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The components of Willis’ (1996) task-based framework consist of

three following phases:

1. Pre-task (including topic and task) prepares learners to perform
tasks in ways that promote acquisition. This first stage frames the task to be performed
and suggests that one way of doing this is to‘provide an advanced overview of what the
learners will be required to do and the nature of the outcome they will achieve. Dornyel
(2001) emphasizes the importance of presenting a task in a way that motivates learners.
Moreover, he suggests thai task prepara_ti.on should involve strategies for inspiring
learners' to perform the'tasl 1@ this stage; the teacher introduces and defines the topic,
uses activities to help learners recall/learn useful words and phrases to ensure that they
understand the task instructions. Learpers also ‘hlave roles including noting down useful

words and phrases from the pre-task activities and/or preparing for the task individually.

2. Task cycle refers to the “methodological options” or “task
performance options” available to the teacher in the during-task stage. Various options
are available relating to, how the tasksis to. be undertaken. Fhe task stage is a vital
opportunity for learners to use language by working simultaneoudly, in pairs or small
groups to,achieve the goa of the task. In this'step, |earners practice using language skills
while the teacher monitors and encourages them. The planning stage comes after the task
and before the report, forming the central part of the task cycle. It describes how to help
learners plan their report effectively and maximize their learning opportunities. The

learners prepare to report to the class how they accomplished the task and what they
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discovered or decided. Moreover, they rehearse what they will say or draft a written
version for the class to read. The teacher ensures the purpose of the report is clear, acts as
language adviser and helps learners rehearse oral reports or organize written ones. The
reporting stage concludes the task cycle. During this stage, learners take full notes on
language use plus responses and reactions 0.the language. Positive reactions increase
motivation, self-esteem and. spur them on to greater efforts in the future. The learners
present their oral reports to _the class or display their written reports. The teacher acts as
chairperson, selecting whe will spegk and read the written reports. They also give brief

feedback on content and formu

3."Language focus in.the post-task stage affords a number of
options. Language focus has three major pedagggic goals: to provide an opportunity for
repeated performance of the task; to encourage r_e%lection on how the task was performed;
and to encourage attention to form, in particular to problematic forms which demonstrate
when learners have accomplished the task. Consciousness raising activities can also be
conducted to keep learners engaged. The learners are required to utilize consciousness
raising activities to identify and process specific language! features they have noticed in
the task. The teacher.reviews each anaysis activity-with.the class, bringing useful words,
phrases and patterns to the learners’ attention, including language items from the report
stage. Practical activities can be combined naturally with the analysis stage and are useful
for consolidation and revision. Practice activities can be based on the features of language
that has already occurred in previous texts and transcripts or on features that were

recently studied in analysis activities. In this section, the teacher conducts practice after
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analysis to build confidence. The learners practice words, phrases and patterns from the
analysis activities, review features occurring in the task text or report stage and note

down useful language features.
Advantages of Adopting Task-Based Instruction

In thispart, the main advantages of adopting task-based instruction
are listed. In what follows'the discussion|in details 1S IHlustrated. The main advantages of

adopting task-based instruction gan belisted as follows:

1 A tesk-based framework for |anguage learning aims at stimulating

language use.

2. A task-based frarnemdi!("for language learning aims at providing a
range of learning oprrt’u_nitieﬁ for students of all levels and

abilities.

Thefirst main advantage of adopting-task-based instruction is that it
stimulates languagewse.alt can beexplained:that in task=based.dearning class, language is
used for a genuine purpose meaning that real communication should take place, and that
at the stage where the‘learners ‘are preparing their report for the'whole class, they are
forced to consider language form in general rather than concentrating on a single form as
in the “Present-Practice-Production” or PPP model. While the aim of the PPP model is to
lead from accuracy to fluency, the aim of TBI is to integrate all four skills and to move

from fluency to accuracy plus fluency. The range of tasks available (reading texts,



listening texts, problem-solving, role-plays, questionnaires, etc) offers a great deal of
flexibility in this model and should lead to more motivating activities for the learners

(Willis and Willis, 2007).

The second main adventage is that a task-based framework for
language learning aims at providing a range ai-leamning opportunities for students of all
levels and abilities. Take for example, teachers worki ng in a lock-step presentation style
methodology, teaching one target grammar item to a mixed ability class. This poses a
very difficult problem: someflearners will :kr}ow It already and be bored; a few might be
just ready to learn it, whilg others — not xyet ready will be bewildered. A task- based
instruction where the focus is on meaning means thet all students have a chance to do the
task within their own capability so'it is far"!?es’slr_of a problem. This is because in task-
based instruction, learners are able to work aitheir own level, and there are times when

teachers can go round helping the weaker ones.

Most importantly, it should be noted that in the present study where
there are two teachers, present at the same time, ;the large elass.size and mixed abilities
students issues which is a normal context found in government school in Thailand will be
noticeably minimized. At the same time, the use of task-based instruction will be taken

full advantages of.
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Disadvantages of Adopting Task -Based Instruction and

Proposed Solutions

In this part, the main disadvantages of adopting task-based
instruction are listed. In what follows the;discussion in details of the solutions are

exemplified.

The'main.disadvantages of adopting task-based instruction can be

listed as follows:

1 The demand of more active and expressive characteristics
of learners.
2. The mismatchbetween examinations and the kind of

activities carried out in task baset! fearning classroom.

The first main disadvéntégé of adopting task-based instruction is
the demand of more active and expressive characteristics of learners. Taken for example,
learners who are used to a more traditional approach based on a grammatical syllabus and
learners who are'more passive and reserved; they might find it difficult to adapt their
learning behaviors due to the nature of communicative tasks which require more of
learners’ interactions and active collaboration. In the recent studyof.Carless (2007), it
was revealed that a group of Japanese high school students could complete the survey
task in a very quiet learning environment in which the target language was rarely spoken.
This means that teachers need to take into considerations about the nature of most Asian

learners as reserved and less expressive. Teachers in task-based class especially in Asia
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thus need to put more effort in encouraging students to be engaged in task-based

classroom activities.

The second main disadvantage is the mismatch between
examinations and the kind of activities carried out in task based learning classroom.
Examinations have long been identified as an imjportant influence on what goes on in the
classroom and a potential constraint to the implementation of communicative pedagogies
(Liu, 1998; Carless, 2007)«This might decrease learners’ motivation to be engaged in
task-based classroom. Seme possible solutions can be as follows. First, the tasks should
be carefully designed hased on authentic éitu__ati ons. Second, teachers should raise more
awareness on the signaificance ofr Iearr;in_g___ a foreign language as a means of
communication in the real world. _

Significantly; it shou|d;oé Jﬁ:oted that in this current study, in which
the team teaching of a Thal and foreign teachrér-slz_vrv‘erre Implemented, this concern could be
meaningfully minimized by the use of team teaching as the presence of the foreign
teacher brings about the authentic need in the classroom to communicate in English.

Rationalefor 1mplementing Task-Based I nstruction

In this study, task-based instruction was used/to enhance English

oral communication‘ability'due to thefollowing reasons:

1 A task-based framework for language learning aims at

stimulating language use.
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2. The concerns over large class size and mixed abilities
students issues which are a normal context found in government school in Thailand will
be noticeably minimized. This is because the team teaching gave the presence of two

team teachers, therefore, more individual support was provided for students.

The concern over the mismatch between examinations and the kind
of activities carried out “in“task based classroom which might decrease learners’
motivation to be engaged intask=hased classroom will be minimized because the foreign
teacher brings to the classtheavtheniic need for learnersto communicate in English. And
the English oral tests inwhich students W&e asked to have interaction with the examiner

and another test taker were empl 0yed.

Assessing English Oral Communicafion Ability

Assessing oral communication ability ¥or speaking ability is about making
inferences and decisions about students™ performance. It is therefore necessary to have a
clear idea of the ability.to be measured. More importantly, the tests should integrate all
the components of communicative competenceAs discussed earlier in this chapter, Dell
Hymes proposed@concept of communicative competence in which not only the ability to
form correct sentenees\was taken into" account, but also‘the ability to use them in an
appropriate situation. The basic concept of communicative competence remains the
ability to use language appropriately, both receptively and productively, in real situations.

All these should be assessed when testing communicative competence in spoken English.
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Types of English Oral Tests
Based on Clark, (cited in Bailey, 2006), the English oral tests could
be divided into three main types: direct, semidirect, or indirect.

1. A direct test, in this test type, a test taker interacts directly
and spontaneously with the test administratordtnpreducing oral language.

2. A semidirect test, in this semidirect type, a test taker does
not have direct interactions with the test administrator. Instead, with stimulus materials or
visual prompts, the test taker has conversation with a tape- recorder. The oral language is
then recorded for further marking system.

3. An indirect test in this type, test takers do not speak or
produce any oral language. Paper testsinvolvli_..n_éaconversﬂional cloze test are employed
instead =

it should be taken intd conS| derationsas to which test types should
be used. Thornbury (2005) suggested that the assessment of oral language should be done
through authentic assessment which refers to the use of meaningful tasks that closely
resemble or parallel ‘situations that the student,will encounter inthe real world.

The Oral Assessment Rubric

The oralgassessment ‘rubricgls a set of 'scoring guidelines for
evaluating students’ performance. It provides increased consistency in the rating of
performances, products, and understanding. Additionally, it gives students an established

set of expectations about what will be assessed as well as the standards that need to be

met (Nakasuhara, 2007). The rubric can be described as containing:
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1. The aspects to be assessed
2. A scoring scale (1-5)
3. Descriptorsfor each level of performance
Since the concept of communicative competence is significant to
the assessment of oral language, the aspeciS«ineluded in the rubric should comprise
linguistic competence (vocabulary, pronunciation, grammar) as well as strategic,
discourse and sociolinguistiescompetence (Interactive communication and fluency) as
discussed earlier in this chaptew:
Related Studiesin Dgveloping Engl.-ish Oral Communication Ability
To begin with, Piengja Sukharoach and others (2007) conducted a survey study
to explore opinions of stakeholders (studer]_t.g-.-Thai teachers, foreign teachers, school
administrators, and parents) of “Nonthaburi: P‘r"o'ject” after placing foreigners in Thai
English classes. Students reported that theirrlrE:ridIi-sh speaking skills improved the most,
their grammar and voeabulary were developed and enhanced and that they gained more
confidence in English oral communication ability. Besides, data obtained from Thai
teachers and scheol ‘admini sters showed; that ‘mast fareignersihad problems in controlling
a large class size and that many ef them needed to improve teaching technique.
Significantly, the findings fromthe parents, school administratorsiand foreigners revealed
that there was a need for support from Thai teacher of English to help with the disciplines
and the less proficient learners.
Many studies have shown the benefits of task-based learning approach in

enhancing English oral or speaking ability. More recently, Uraiwan Sae-Ong (2010)
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employed task-based learning approach and group work to develop English speaking
ability of Matthayomsuksa 4 students at the Demonstration School of Silpakorn
University in Nakornpathom Province. The instruments used for collecting data were
seven lesson plans, a pre-post speaking test, ateacher’s observation form, alearners’ self-
assessment form, and group work assessment.s |t was revealed that Mathayomsuksa 4
students’ English speaking ability improved significantly. Also the findings of the open-
ended questionnaire reveal edithai-tasks enhanced learners’ grammatical structures, while
oral presentation phase help them |earn-vocabulary meaningfully without memorization.
Moreover |learners clearly'Siated that the vaii.-éty Of tasks were satisfying.

Not only task-based |garning approac_:r-.l was employed in secondary school level,
but also in primary or Prathomsuksa level. Chlnnapen Rattanawong (2004) investigated
all four skills of Prathomsuksa 6 fearners. Thé léékners were divided into an experimental
group and a control greup with 49 learners meach group. The experimental group was
taught using the task=based learning approach, whereas the control group was taught
using conventional methods. Both groups were taught Tor 10 weeks for 3 periods per
week. Three instruments of evaluatton were, emplayed. The Tirst item was an English
language communicative ability test. The second item was the student’s self report. The
third instrument was 'a questionnaire corncerning their gpinions towards the task-based
learning method. The results show that the difference in the mean score in the four
language skills of the experimental group was higher than those of the control group at

the .05 level of significance.
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Summary

In this chapter, the literature reviews definitions, types and characteristics of team
teaching. Then the guidelines and implementation of team teaching in language education

are illustrated. Also related studies arized to conclude the concept of English

) communication is presented, then,

C t@hsh oral communication are

‘instruction. Then the assessment of

team teaching. After that, th
the principles, goals and™
described together with
English oral communi

ast, the previous studies on how to

develop English oral ¢
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CHAPTER 111
RESEARCH METHODOLOGY

This chapter discusses the research design and methodology conducted in the
study. Since the study aims to study the effects of team teaching of Thai and foreign
teachers of English in task-based instruction, as.well as to explore students’ opinions
about team teaching, the context of the.study is described to provide a clearer picture.
The description of populatioa-@nd<Samples, research design, research procedure, research
and instructional instruments, data collection, and data analysis are presented.
Resear ch Design |

This study was asingle group pretest/posttest experimental design. The English
oral tests were conducted t0 measuré English-;)ral communication ability. Besides the
measurement of English oral communication abi th between the pretest and the posttest,
the researcher explored students’ opinions Usihg-team teaching questionnaire and also
conducted learner interviews to gain insightful information-en the team teaching of Thai
and foreign teachers of English in task-based instruction. The independent variable was
the team teaching of; Thai 'and foreign teachers of English’in task-based instruction. The
dependent variables were students’ English oral communication .ability and students’

opinions-about team teaching. The research experimental designisillustrated as follows:

@) X @)
Pretest : Treatment: Posttest:
English ord Team Teaching of English ord

communication ability Thai and Foreign Teachersof  communication ability
English in task-based instruction

Figure 3.1 Research Design
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Context of the Study

The population in this study was upper secondary extra-large scale government
school students in Nonthaburi Province, Thailand. Nawamintharachinuthit Horwang
Nonthaburi School was purposively selected to be the sample school for this study.
Nawamintharachinuthit Horwang Nonthaburi Seheol is an extra large-scale government
school with an approximation of 3,000 students. Their levels are from Mathayomsuksa 1
(Grade 7) to Mathayomsuksa6 (Grade 12), with their age ranging between 12 — 17 years
old. According to the school personnel office, the data showed that since 2006, every
semester, there have always been 4 forel grit;rs teaching English full-time. Those foreign
teachers were employed by the Nonthaburi Pr;Jvi ncia Administration Organization under
the administration and supervision of: the Facy.lf[_;/- of Education, Chulalongkorn University
in the project entitled “Nonthaburi-Project”. 2z

The goals of the project were to brihg'ié -English glassroom the authentic needs
for learners to commusicate, to increase learners® motivation, to facilitate cross-cultura
communication, to enhance students’ English ability, "and to promote professional
development ameng Thai |teachers ‘of English (Riengja 'Sukharoach,et al., 2007).As of
July 2010, there were 135 foreigners: (123 of non_native speakers of English from the
Philippines, India, France, and Germany,-and 8 of native speakersfrom the United States,
the United Kingdom, Australia, and New Zealand) currently working in government
schools in Nonthaburi province. Normally, in Nawamintharachinuthit Horwang
Nonthaburi School, the number of native English speakers has always been one or two

native English speakers while the majority was from the Philippines. Presently, there



were four foreign teachers working as English teachers at the school: three were from the
Philippines (two females and one male), and one was from Scotland (male).

The administration and management of the foreigners working in each school in
the “Nonthaburi Project” are based on each school policy, curriculum and context. Taken
for example, in Pakkred School, currently, foreign.teachers team teach with Thai teachers
of English as a part of Fundamental English course.in.all level except in Mathayomsuksa
6. This is because Pakkred=Sghool’s Mathayomsuksa 6 curriculum addresses the
importance of university.entrance admlsson examination. Instead of studying English
with foreign teachers, Mathayomsuksa. 6 students at Pakkred School study with guest
lecturers in “Examination/Preparation’ course.

Similar to Pakkred $School; et Nawanm ntharachinuthit Horwang Nonthaburi
School, studentsin al levels are reguired {0 study with foreign teachers for one period of
50 minutes per week as a part of Fundamentél " Eﬁgl Ish eourse. The Thai teachers are not
strictly required to necessarily team teach with the foreigners but the presence is required
during the class hour.

However; unlike Pakkred Schoal, | Nawamintharachinathit Horwang Nonthaburi
School places more emphasis on English team teaching in the upper secondary school
level, English-Math " track | curriculum.. “English for | Communication” course is
incorporated in Mathayomsuksa 4- 6 (Room5 and Room 6). Besides one period of 50
minutes as a part of Fundamental English course, English-Math track students (Room 5
and Room 6), are required to study with the team of Thai and foreign teachers of English

in the “English for Communication” course as a school elective course of two periods of
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50 minutes per week. The foreign and Thai teachers of English were paired up by the
school administrators. And the team teaching classes were practiced with no pedagogical
guidelines or detailed on how to implement team teaching.

To conclude, “Nonthaburi Project” places foreigners to teach English in every
school in Nonthaburi Educational Service Areasbath in primary and secondary level with
the primary goal to bring authentic needsto Thal students to communicate. However, the
extent to how the schools adminisier and manage the foreigners depends on each school’s
policy, curriculum, and contexi:

Population and Samples

The population infthis study were students in upper secondary extra-large scale
government school in Nonthauri Provi nce,'fﬁéiland. Nawamintharachinuthit Horwang
Nonthaburi School was purposively selected {0 be the sample school for this study
because of the school policy in that all studéhfé bothiin the lower and upper-secondary
level were required to-study English with foreign teachers.Therefore, the team teaching
of a Thai teacher of English and a foreign teacher of English could be practically
experimented. Adso, most of the foreign ‘teachers: teaching “at this school had some
experiences in team teaching which will, relatively, support the study. Regarding the
selection’of the team teachers, the researcher, as a Thai teacher of English, teamed up
with a foreign teacher who was a teacher in English for Communication course at the
school in the first semester of the year 2010. A purposive sampling has been used to
obtain one room of 40 students from Nawamintharachinuthit Horwang Nonthaburi

School that meets the criteria as participants in the main study. Based on Dornyei (2007),
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purposive sampling usually involves an attempt to obtain a sample that conforms to some
predetermined criteria. In the present study, the criteria for selecting the school for the
main study are listed as follows:
1. The selected school is currently in “Nonthaburi Project”.
2. The selected school /has already employed team teaching in
English.instructionJ
From purposive samphng,40 students of Mathayomsuksa four room six or tenth
grade from Nawaminthazachi puthit Horwang Nonthaburi School met the criteria. There
were two rooms of English — M ath'track wh ch were room five and room six. One room
was randomly selected topil ot the study. Tﬁ,e_ ;Jther room was chosen to conduct the main
study. Mathayomsuksa four was seiected begause students in this level have enough
English input as their prior knowledge of Engllshlearnl ng was between five to ten years.
All participants were 15-16 years old. All sampl_es had high GPA between 2.9 and 4.0.
57.5% of the samples-had GPA between 3.6 and 4.0 while 27.5% of the samples had
GPA between 3.1 and 3.5. And 15% of the samples had GPA between 2.9 and 3.0. The
students were pretested in order to measure their English oral skill prior to completing the
course. The summary of the samples who participated in this study.is presented in Table

3.1
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Table3.1

Summary of the Samples

Prior knowledge/ years GPA

Participants Number of English'learning

4- 5 =3 29-30 31-35 36-40
Male 16 7 <, 4 4 8
Female 24 11 13 2 7 15
Total 40 8 A\ 2 6 11 23

Resear ch Procedure ¥ /N

In this study, there were two major phases in the research procedure. The first
phase was the preparaiicn phase. The second phase was the data collection phase. The
researcher used a single group pretest/posttest experimental design which investigated
effects of team teaching of Thai and foreign teachers of English in task-based instruction
on students’ English*oral communication “ability.~During" the research process, the
participants were-taught by-the-team teaching, of, Thai .and fareign-teachers of English in

task-basediinstruction. Figure 3.2 illustrates the details of the research procedure.
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Phase |: Preparation Phase:

To design, develop, construct/select, validate, and modify the instruments

Stage 1: The Design and the development of the instruments
Stepl: Selecting team teaching model

- Studying and synthesizing frem.relevant theory and pedagogical
documenits.io-decide onthe team teaching model used in the study
- Assigningteam. teachers’ roles in task=based instruction’s teaching
phases
Step 2 : Selecting the'matched foreign partner

- Studying and synthesizing from relevant theory and pedagogical
documents t@ decide on the'criteria used to determine the matched
partner -

- Holding'diseussions with forei gners who conferred to participate in the
study by using team teachi ng_,diécussi on topics and checklists for
establish team teachihg expectations

- Analyzing the obitained information

- Determining the matched foreign partner

Stage 2: The construction/selection, validation, and modification of the
instrurments

Step 1: Constructing / selecting the instruments
- Constructing English for Communication.course
- Selecting the English oral test;and rating scale

- Constructing team teaching questionnaire and interview questions
Step 2. \Verifying the effectiveness of all.theinstruments

Step 3:7 Adjusting and modifying the instruments
Step 4: Conducting a pilot study of all instruments
Step 5: Adjusting and modifying the instruments

1L

Figure 3.2 Research Procedure




59

Phase|1: Data Collection Phase:
Toinvestigate the effects of team teaching in task-based instruction on
students’ English oral communication ability using one group pretest-

posttest design.

Stage 1. Pretest
Step 1: Administering the pre English erai-test

Stage 2: | mplementaticn-of-the instruction
Step 1: Implemeniing the ieam teaching of Thai and foreign teachers of English
in task-based instruction

Stage 3. Posttest —

Step 1: Administering the post English oral test

Step 2: Administering the team teachi ng questionnaire

Step 3: Conductinglearner interview

Stage 4: Evaluation of the effectivenessiof the instruction

Step 1: Comparing students’ preiest and posttest mean scores

Step 2:  Exploring the students’ opinions about the team teaching of Thai and
foreignieachersof-English-in task=based instruction

Figure 3.2 Research Procedure (Continued)

Phase 1: Preparation Phase

In the preparation phase, the goalswere to designy.develop, construct,
validate, and modify the'instruments.'It'was divided into two following stages. The first
stage was the design and the development of the instruments. The second stage was the
construction, validation, and modification of the instruments. The details of each step in

each stage are presented as follows:
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Stage 1. The design and the development of the instruments

In this stage, there were two steps to be accomplished.

Stepl: Selecting team teaching model

- Sudying and synthesizing. from relevant theories and pedagogical
documents to decide on the team teaching model used in the study

The theories and concepts underpinning.team teaching of Thai and foreign
teachers of English in task-based.nstruction were studied and synthesized as mentioned
in the previous chapter. The iniormation obtai ned from this step revealed that SER model
(Macedo, 2002) is consideredithe most effeb;'ive team teaching model.

- Assigning teamteachers’ rolés |n task-based instruction’s teaching phases

Second, the teacher roIresr were di_-;\;i_(;ljed and assigned to the two team teachers
based on the concept of SER modeél defined by M'mwo (2002). The roles of the teachers
were incorporated intothree teaching phaseﬁoftéskbased instruction proposed by Willis
(1996) which are: pre-tésk, task-cycle, and language focus.-The teachers’ roles assigned

to the team teachers in task-based instruction are outlined ih Table 3.2 below.
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Teachers’ Roles Assigned to Thai and Foreign Teachers in Task-Based Instruction

Teaching Phase

Teacher 1

Teacher2

Pre-Task

-Lead and deliver the

-Show media or write instructions

(10-15 minutes) | instruction on the board
-Support teacher and students
Task Cycle: -Show.imedia or write -L.ead and deliver the instruction
(30-35 minutes) | instructionsonthe board
Task -Supporiteaeher and students
Planning -Show media orwrite; & -Lead and deliver theinstruction
Instgucti @nsion the boa{rd
-Support eagher and st;gddénts
Act-as Iangﬁ-ag’e advisors
Report -Show media or write ‘:J'j; | -Lead and deliver the intruction
instructions on the board;?gl_j
-Support téacher and students -
Taketurn to be achairper son
L anguage Focus
(20-25 minutes) | -Lead and deliver the -Show media or write instructions
Analysis instruction on the beard
-Support teacher and students
(Class is divided into two equal, halyves)
Practice (Gather back in one big class)

-Lead and deliver the

instruction

-Show media or write instructions
on the board

-Support teacher and students
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In addition to the team teaching of Thai and foreign teachers of English in
task-based instruction, the roles of team teachers are taken equally as each teacher has
equal chance to lead and deliver the instruction throughout the three phases of teaching
(pre-task, task cycle, and language focus). In pre-task phase, the teacher who is more
familiar to the content topic will |ead since certain.studies of reading and topic familiarity
show that greater familiarity leads to greater text comprehension and retention of the
material contained in the texe(Johnson, 1982). For this reason, it is believed that the
introductory part of the lessonwill be delivered more comprehensibly and meaningfully
by the teacher who is mere familiar to the ;opic. Normally, the two team teachers hold
dialogues during the pre-task phase to introduée the topic.

In task cyclephase, the teachelr_..\(_\;Ho does not lead in the pre-task, takes the
role of the leader. During planning stage, bot:h team teachers act as language advisors to
facilitate and observe student’s progress. Both teachers. also take turn in being a chair
person during report ‘'siage. While one teacher is taking the role as a chair person, the
other is assigned arole of an observer.

I language focus phase, ‘the teacher who doesnot lead in task cycle phase
takes turn to be the leader in giving order on how to divide the class and the room.
During this phase, 'students are divided. into two tequal havesi;Each teacher reviews
different aspects of language analysis and practice based on each teacher’s strength and
expertise. Aslearners of English as a second or foreign language often make errors which
occur as a result of transferring the grammatical rules of their first language to English

which is known as first language transfer (Littlewood, 1987), the Thai teacher focuses on
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this aspect as she shares the first language with learners. With regard to other language
features and cultural information, the foreign teacher who has extensive knowledge of
language structures and expressions together with her multicultural background will be
responsible for these aspects. At the end of this phase, two groups of students meet
again to discuss about what they have learned:

In conclusion, the roles of team teachers are taken equally as each teacher
takes turn to lead in differenistéaehing phase. Each has approximately 35-40 minutes to
take the leading role during tie dlesson of approximeately. 100 minutes. As one teacher
takes the role of the leader, the other takes the role of the supporter throughout the lesson.

Sep 2: Selecting the matched for_e:i gn partner

- Sudying and synth%izi[)g_}rom relevant theories and pedagogical

documents to decide on the criterfe tsed to determl ne the matched partner

The first step started byrgé_tﬁéring andanalyzing relevant documents
to decide on the criteria to select the matched foreign partner. The literature revealed that
in order to successfully ‘implement team teaching, the characteristics and beliefs of the
two teachers must be comparable (Fatting and Taylar, 2007; IRrehards and Farrell, 2005).
Fatting and Taylor (2007) concluded important topics to discuss, with the prospective
partners prior to implementing team«teaching as presented in the’/Appendix A. After the
discussion, it was suggested that the checklists to establish team teaching expectations
(Fatting and Taylor, 2007) should be filled out by the two teachers. Each teacher should
complete the “Mine” column. Then the two teachers compare notes and try to merge the

two sets of expectations and complete the “Our Classroom” column together. It was



further recommended that the “Our Classroom” column should be completed prior to
implementing team teaching (Fatting and Taylor, 2007).

- Holding discussions with foreigners who conferred to participate in
the study using team teaching discussion topics and checklists for establishing team
teaching expectations

First, the researcher asked for. permission from the school’s
administrators to implement.team teaching of Thai and foreign teachers of English in
Mathayomsuksa 4 English for" Communication course during the first semester of the
academic year 2010. <

Second, the researcher had discussions with the two foreign teachers
who currently were teachers of at Nawamiq_t..h_;rachi nuthit Horwang Nonthaburi School.
The discussion topics and checklrsts for estab:i'is‘h'ri’ng team teaching expectations proposed
by Fatting and Taylor (2007) were adapted and _a’dopted to determine the matched foreign
partner. During the diseussions, the researcher explained the purposes and descriptions of
the study on effects of team teaching of Thai and foreign t€achers of English in task-based
instruction on English aral ‘communication ability ‘and gpinions about team teaching of
upper secondary school students. The two foreign. teachers (Ms.Zenaida and Ms.Lilly)
were asked to participate in thestudy onwoluntary basis (lboth were willing to participate
in the study).

Third, the researcher discussed with each foreign teacher, separately,

about the following aspects. personal and academic background, beliefs about English
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teaching and learning as well as teaching styles and preferences, teaching experiences in
team teaching and implementation of task-based instruction.
- Analyzing the gained information

The information of the Thai teacher (the researcher) and the two
foreigners was compared and analyzed by the researcher to determine the foreigner who
was the most equivalent to the Thai teacher as it demonstrates an important part in
successful team teaching as discussed earlier in chapter two. The data of the Thai teacher
and the foreigner is furtheranalyzed as follows.

Firstgit wes found that:l;)l s.Zenaida shared comparable characteristics
with the Thai teacher in the following areas: éender, age, academic background, years of
English teaching experiences and. team _tl_e.q;hi ng experiences, teaching styles and
preferences, classroom policies;  amount Bf "'frai ning and seminars on task-based
instruction, and experiences in implementi ngtaskbased instruction.

Seeond, even though there were some areas that the Thai teacher and
Ms.Zenaida dightly differed (behavior management), they both aimed in the same
direction. Ms.Zenaida had more cansi stency tn 'disciplining students. She trained students
for independent or group work time.and ignored students’ whining or begging. Those
were the aspects that the Tha teacher also aimed far though notiyet successful, she was
willing to put more effort to change and be on the same page with the foreigner.

Finally, the Thai teacher and Ms.Zenaida held another meeting to

discuss and decide on their classroom expectations. The different ideas and expectations
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were discussed and negotiated. The “Our Classroom” column was collaboratively

completed
- Determining the matched foreign partner

After the “Our Classroom” column was accomplished. It confirms
-

information of the foreign teaghers : -.'2‘-»;;- cipate in the study. And the Table 3.4

NN
outlines the checklists for.establis t \{\z‘\ ectations.

N
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Table 3.3

Information of the Foreign Teachers Conferred to Participate in the Study

Discussion Topics Thai Teacher Foreign Teacher Foreign Teacher
(The researcher) ( Ms.Lilly) (Ms.Zenaida)

Age 33 42 37

Nationality Thai Filipina Filipina

Academic B.Ed. in English teaching B.A. in English teaching B.A. in English teaching

background

Years of English

teaching experiences 9 3 11

in secondary level

Years of English

team teaching 5 4 months 5

experiences

Classroom policies

-Bathroom during breaks, unless

No . bathroom, unless

-Bathroom during breaks,

emergency emergency unless emergency
Teaching styles and - Humorous & flexible inside & -Quiet & personal - Humorous & flexible inside
preferences outside ¢lass -N© humor in/class time; & outside class

-Student-centered is a goal

-Student-centered is a goal

67
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Table 3.3 (Continued)

Information of the Foreign Teachers Conferred to Participate in the Study
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Discussion Topics Thai Teacher Foreign Teacher Foreign Teacher
(The researcher) ( Ms.Lilly) (Ms.Zenaida)

Behavior -Try to be consistent -Has consistency -Has consistency

management -Gentle reminder before sending -Strict in timing, no -Gentle reminder before

| out of room for break ortime in reminder and punishment  sending out of room for break

another room -Ignore students’ whining  or time in another room
-Struggle with students’ whining or - or begging -Train students for
begging independent or group work
-Still struggle with getting students time,
to work independently or -Ignore students’ whining or
productively in small groups begging

Beliefs about English  -Challenge every student at his’her  -Try to challenge every -Challenge every student at

teaching and learning

level
-Try to provide chances for students
to demonstrate what they know_in

various ways

student at his/her level

-Try to provide chances for
students to demonstrate
what they know in‘varieus

ways

his / her level -Try to provide
chances for students to
demonstrate what they know

in various ways

89



Table 3.3 (Continued)

Information of the Foreign Teachers Conferred to Participate in the Study
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Discussion Topics

Thai Teacher

(The researcher)

Foreign Teacher
( Ms. Lilly)

Foreign Teacher
(Ms.Zenaida)

Training/seminars on

task-based instruction

-Participated in severaltrainings
and seminars on task-based

instruction

-Never participate ir: any

trainings /seminars on task-

based instruction

-Participated in several
trainings and seminars on

task-based instruction

Implementation of

task-based instruction

-Used to try to implement tagk-

based instruction

-Never implement task-

based instruction

Technology &
Computer skill

-Comfortable with using
technology
-Literate computer skills

-Uncomifortable with using
technology

-Literate computer skills

-Used to try to implement
task-based instruction
-Comfortable  with using
technology

-Literate computer skills

Readiness and
willingness to
experiment with
English team teaching
using task-based

instruction

- Ready

- Ready

- Ready
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Table 3.4

Checklists for Establishing Team Teaching Expectations

Expectation Mine My Partner’s Our Classroom

Classroom -Bathroom during breaks, <Bathroom during breaks, -Bathroom during class breaks only,

policies and unless emergency. unlegs emergency unless emergency

procedures -Assign job roles to specific’” ~Several students pass and - Assign job roles to specific
students collect papers students.

Teaching styles - Humorous & flexible inside & - Humorous & flexible inside & -Flexibility, humor in meeting

and preferences

& outside class
-Student-centered is a goal
but I find that I do too much

teacher-centered

outside class

-Student-centered is a goal but I

find that I do too much teacher-

centered

student needs
-Goal: more student-centered and

student-involved instruction

Behavior

management

-Try to be consistent

-Gentle reminder before
sending out of room for break
or time in another room

-Still struggle with getting
students to work

independently

-Has consistency

-Gentle reminder before
sending out-of room;for break
or time-in ‘another room

-Train students for independent
of group wark time,

--Positive praise

-Consistency

-Specific gentle reminder

-Train students for independent or
group work time.

-Igniore students’ whining or begging

Positive praise

oL



Table 3.4 (Continued)

Checklists for Establishing Team Teaching Expectations

Expectation Mine My Partner’s Our Classroom

Academic goals -Challenge every student at «Chzallenge every student at -Challenge every student with diverse
his‘her level his / her fevel but learning opportunities for continued
-Try to teach in English as continuously raise growth.
much as possible. expectations -Goal: speaking English during the

-Try to provide chances for -Do not speak Thai at all in
students to demonstrate what = class. (though he understands

instruction unless the communication
breaks down.

they know in various ways some Thai) - Provide chances for students to

-Try to monitor student -Try to provide chances for demonstrate what they know in

progress individually students to demonsirate what  various ways

-Evaluate what students they know in various ways -Monitor learner progress

learned by using worksheets. _ ~Try to monitor student individually using worksheets

progress individually - Students receive two sets of
feedback from both teachers.

Time for - Two times a week. Can be -During week-end. - Two times a week after every

discussions over during week-end.
concerns and

lesson. And on Sunday moming , by
phone and emails.

planning

materials for each

lesson

Technology & -Comfortable’, with “using -Comfortable with using -Use technology to support the
Computer skill technology technology instruction: DVD player, MP3

player, computer, video clips,

[L
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Stage 2: The construction/selection, validation, and modification of the
instruments

In thisfinal stage of the preparation phase, there are five steps to complete.

Instructional Instruments

Sep 1. Constructing English for Cemmunication course

After finding the matched partner, the Thai and foreign teachers developed
Mathayomsuksa 4 English der €ommunication course together. This was a school
elective course for English=Math irack students (Room 5 and Room 6 of upper secondary
school level). Based upon Nawaminthérachinuthit Horwang Nonthaburi school
curriculum, this course wes designed.{o cor_n}olement Fundamental English course. It is
required that the content topics are the same to those currently taught in Fundamental
English course but with the emphasis on oral E:oﬁj’munication. In order to determine goals
and objectives, the English for Communicéfién’ colirse. fotlows “The Basic Education
Curriculum B.E. 2551(2008) and “Nonthaburi Project™ goais and policies.

After contents topics were determined, the goals and objectives of the course
were set. Then the following aspects. speaking task, outcome, grammar, pronunciation,
and vocabulary were included in the course syllabus grid. The course content was
organized from the;simple tocthe complex. Theprinciples of teaching English oral
communication (Thornbury, 2005) and task-based framework (Willis, 1996) were
conceptualized.

Next, the team teachers selected and developed teaching materials and

activities based on the principles of task-based teaching (Willis, 1996; Willis and Willis,
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2007) in that the tasks should be based on real world tasks with realistic outcomes. Also
the principles of team teaching were incorporated as the team teachers divided
responsibilities based on their expertise. Taken for example, the foreign teacher
(Ms.Zenaida) specialized in finding both audio and video clips. Thus finding teaching
media was mainly the responsibility that the foreign teacher was willing to contribute. On
the other hand, the Thai teacher had mare skill in designing worksheets and handouts.
She took responsibility in_designing worksheets to accompany the lessons. Another
example was that the Thai teacher’s expertise as she shared the first language with the
students helped anticipate the problemétgic language points to be added in the
accompanied worksheets and feedback. -.

L esson plans 7 L

Ten lesson-pians Weré b&ﬁstructed by the two team teachers to
teach in Mathayomsuksa 4 English for :(f:&fil_rhunication course. Key pedagogical

components are outlined as shown in Table 3.5.
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Table3.5
The Key Pedagogical Components of Team Teaching of Thai and Foreign

Teachers of English in Task-Based Instruction

Components of Team Teaching of Thai and Foreign Teachers

of English in Task<Based Instruction

Instructional framework Task-Based and Team Teaching

Duratien 10 lessons

Setting Ex_wglish for Communication class
Teacher Thlai ,and foreign teachers of English
Evaluation , Prrét__estz. and posttest

7l

In sum, the researcher decided onft—__e_agn teaching model and assigned roles for
Thai and foreign teacher in task-based teaching steps (Willis;1996) based on the concept
of share equal roles team teaching model proposed by Macedo (2002) and Richards and
Farrell (2005). The team teachers constructedyM athayomsuksa 4 English for
Communi cation‘course, planned thelesson, constructed the course syllabus and scope
and sequence together, based.on-four, main seaurces Which.were the principles of teaching
speaking from Thornbury (2005), task-based framework of Willis (1996), the Basic
Education Curriculum B.E. 2551 (2008), and “Nonthaburi Project” and

Nawamintharachinuthit Horwang Nonthaburi School policies.
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Sep 2: Verifying the effectiveness of the instructional instruments

After the team teachers constructed the lesson plans, three experts were sought to
evaluate three samples of the lesson plans using the lesson plan evaluation form (See
Appendix D) developed by the researcher toensure its content and construct validity.

For each lesson plan, the experts evaluated two major parts. In the first part, the
three experts were asked tg assess the team teaching.imodel of Thai and foreign teachers
of English in task-based Instiuction in terms of assigned teacher’s roles and turn-taking
process. In the second part, lgsson plan’s preparation, teaching procedures, and
assessment based upon task=based frameMark—-were evaluated. (See result of lesson plan
evaluation obtain from three experts on Appendix D)

The items evaluated in the eval uatioﬁffdgr_n were the Item-Objective Congruence
(10C) Index which was scored ranging from -1_t0: 1,

Congruent = 1
Questionable=0
Incongruent = -1

The items that*have an index-tower than 0.5'were revised. On the other hand, the
items thatshave an indexchigher:than orrequali0:5 were reserved, The result was revealed
that 1OC an all aspects in the lesson plan 1-3 were greater than 0.50. They implied that
these lesson plans were acceptable for the study (See The result of lesson plans
evaluation obtained from three experts on Appendix D). The additional comments from

the experts were summarized in Table 3.6 below.



Table 3.6

Experts’ Comments and Suggestions on Lesson plans
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Unitl
Lifestyle

Experts’ Comments and Suggestions

1. The students may not. have the vocabulary necessary to speak
intelligently about the subjecls There should be more activities or

exercises on.vocabulary.

2. There.should be more details on how and when to use each
workshesel:

3. The objegtives are unrealistic. Students’ ability should be
increased only, from 60% to éO% accuracy after one activity.

4. "All mandoutsshould be in the same format. And the purpose of
the speaking guide sheet should be stated.

Unit 2:
People’s

Appearances

1. In order to select orlg_person who changed the most in the
“Task Cycle Phase”; the representatives of every group should show
the pictures of the person they t_:hpse to the whole class,

2.-The video clips should be used again in “Language Focus
Phase™:

3. All handouts should be in the samie format. And the purpose
of ,the speakifig guide sheet sheuld be stated.

Unit 3:

Environment

1. The abjectives are unrealistic. Students’ ability should be
increased only from 60% to 80% aceuracy.

2 All 'handouts should be in the same format: And the purpose
of the speaking guide sheet should be stated.

3. The video clips should be used again in “Language Focus
Phase”.
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Sep 3. Adjusting and modifying the instructional instruments

Although the overall results of the team teaching of Thai and foreign
teachers of English lesson plans indicated that the lesson plans contained good
characteristics, they were revised in terms of objectives, language input, activities,
worksheet formats, and the clarity of accompanied worksheets according to the experts’
suggestions. Then, they were prepared far the pilot study. The sample of modified lesson
plans and worksheets are presented in Appendix C.

Step 4: Conducting a pilot study

After theglesson plans weice verified to ensure construct and content
validities, the two team teachers revised the Iesson plans based on suggestions from the
experts. After that, a pilot study was carried out W|th 36 Mathayomsuksa 4 students from
Nawamintharachinuthit Horwang Nonthaburi" Sehool who were not the sample in this
study. The students chesen for the pilot studryr shared the same characteristics in terms of
their educational background and their experiences in studying with foreign teachers of
English.

Sep 5: |Adjusting and modifyrng the instructronahinstruments

Based upon the pilot study, the lesson plans were reviewed. It was found
that the major issue was the turn taking of the twa teachers! Therefore, the teacher’s notes
or the simplified version of the lesson plans were developed to eliminate the confusion
over two teachers’ roles. In order to better organize teachers’ turn taking, the two teachers
agreed on using the term “Over to you” and called the other person’s name to indicate the

shifting role to another teacher.
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Resear ch I nstruments

The research instruments employed in this study were the English oral test
together with analytical rating scale, team teaching questionnaire, and interview
guestions.

Sep 1. Selecting the English/oraltest

English.oralttest

In the jpresent study, two sets of parallel oral/speaking test from the
Cambridge FCE (2008)" weres employed to identify participants’ English oral
communication ability at¢the beginning an‘d.-rat the end of the experiment as pretest and
posttest. The Cambridge FCE /is a very _v-.vell-known standard test which includes
communication tasks. It was selected- to bede In the study based on the following
reasons. First, Cambridge FCE suits the parti'bibﬁnts’ age the most (15 to 17 years old).
Second, according to Willis (1998), Cambridrgé FCE test is considered compatible with
task-based instruction:-Third, the content topics in the test are similar to the content topics
of upper secondary school level found in The Basic Education Curriculum B.E. 2551
(2008).

All Cambridge ESOL examinations can be taken by anyone whose
first language'is not; English. Cambridge FCE was originally offered in 1939. Regular
updating has allowed the examination to keep pace with changes in language teaching
and testing, and the last major revision of FCE took placein 1996. The Cambridge FCE
oral/speaking test (2008) involves multiple competences including vocabulary and

grammatical knowledge, phonological control, knowledge of discourse, and pragmatic
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awareness, which are partially distinct from their equivalents in the written language.
Since speaking or oral ability generally involves reciprocal oral interaction with others,
oral/speaking test in FCE is assessed directly, through a face-to-face encounter between
candidates and examiners. During the test, the examinee took the speaking exam together
with aother student. The exam lasted aboul 8«12 minutes. The four parts of the FCE
speaking tests are summarized below:

1. Intepview (2-3 minutes - about 1.5 minutes for each candidate)

Eagh'student \wvas a;ked basic guestions about his’/her home town,
family, work or study, leiSurgand future pl;a;ws

2. lndividual task (4 r'n_i;1utes - about 2 minutes for each candidate)

Each student Was asked_to compare two color photographs and
explain his’her personal feelings about them. »

3. Joint task (2-3 mi nut&)_ :

Students were shown some pictures. They were asked to discuss
these with the other student and to make a decision. Sometimes they were asked to agree
on the conclusion; and sometimes they were tol d that they: might'make different
decisions.

4."Three - way.discussian (3- 4 minutes)

Students were asked to discuss (together with the other student and

the examiner) some ideas that were connected with the joint task.
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Sep 2: Verifying the effectiveness of the English oral test

Although the Cambridge FCE oral/speaking test has been examined for
reliability and validity by British Research teams, they were validated for the
appropriateness to be used with participants in the study by three experts using the
evaluation form constructed by the researeher (see Appendix I). The three experts
validated the tests in terms Of test level of difficulty, test discrimination, appropriate
sample, overlap, clarity of task, guestions and text, timing, layout, bias and English oral
communication. The items te" be evealuated in the evaluation form were the ltem-
Objective Congruence (LOC)Andex which'\:/vas scored ranging from -1 to 1. The result
was revealed that the |OC on@ll ‘aspects inithe English oral tests were greater than 0.50,
they implied that these tests'were appropriate f.o-r- the study.

Sep 3. Adjusting and modifyi;ng: the English oral test and the analytical
rating scale e

The only comments that two experts similarly made was that there should
be a test manual which includes test structures, and simplified rating scale provided to
participants befare giving the pretest. Therefore one week before the test, a test handbook
which includes test structures and simplified rating.scale were given,to each participant.
Test structures and asimplified rating seale were explained to the students. Also, students
were asked to pair themselves up according to their wishes.

Sep 4: Conducting a pilot study

After piloting the test, the reliability of the test was calculated by

Cronbach’s Alpha formula. The findings showed that the test reliability in the pilot study
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was 0.92, which can be interpreted that the test had high reliability. The difficulty index
and discrimination index were also analyzed. The criteria for the difficulty index and the
discrimination index were set as based on D.R Whitney and D.L Sabers (cited in Luan
Saiyos and Angkhana Saiyos, 1996).

For the difficulty.index (p):

p < 0.20 means the item was difficult.

p = 0.20-0.80.4means the item was good in terms of its difficulty.

p = 0.81-0.94 meansthe itef_n Was easy.

p = 0.95 means'the item was;\;ery easy.

For the diserimination index '(r)J:

r = 0 meansthe iterﬁ héd no dlsc_rlml nation ability.

r = 0.19 means the‘item had a Iﬁ;/\}’lﬁiscrimination ability.

¢ = 0.20:0.20 Theans the item had a faigiscrimination ability.

r= 0.30—0.39 means the item had a high discrimination ability.

r = 0.40 means the item had a very high disCrimination ability.

After the.calculation; it was found that the ditficulty index of the English oral test
was 0.25 and the discrimination index was 0.22. According to the above criteria, it is
indicated that ‘the, English oral: test«was goad in terms of ! diffieulty, and it had high
discrimination ability. This confirms that the test was acceptable and there was no need
for modification.

Analytical rating scale

Sep 1: Selecting the analytical rating scale
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After the selection of the English oral test, the appropriate rating scale was
sought to accompany the test to measure students’ oral communication ability in the
study. The analytical rating scale to assess FCE speaking test was available but without
detailed descriptors of each scoring attribute. Therefore, the researcher sought out an
analytical rating scale with detailed descripters'in each scoring level. It was found that
Nakasuhara (2007) has developed such rating scale to assess English oral communication
ability of Japanese high schoel students. The current study, thus, adapted this analytical
rating scale to measure Thais upper secondary school students’ oral communication
ability. It has five marking categories whic‘h.-rare similar to those of FCE analytical scale.
These are pronunciation and intonation, grarhmar, vocabulary, fluency, and interactive
communication. It consists of five levels of_lp.)(?-.r-formance with narrative descriptions for
each separate attribute (see Appendix H).

Sep 2 Verifying the effectlvene$ of the-analytical rating scale

After the selection of the analytical rating seale, the experts evaluated it
together with the English oral tests. At least two experts agreed with the use of the scales
in all aspects; and there wasno major. revision.

Sep 3. Adjusting.and modifying the analytical rating scale

Step 314 [Conducting a-pilot study:

In step 3 and 4 the same procedures used with the English oral testsin the
previous section were conducted.

Team teaching questionnaire

Sep 1: Constructing team teaching questionnaire



83

At the end of the course, the team teaching questionnaire was
administered to find out the opinions of participants about team teaching of Thai and
foreign teachers of English in task-based instruction. The questionnaire employed in the
study was adapted from Tgjino and Walker (1998).

Essentially, the team teaching questionnaire consists of two parts. The first
part includes participants’ background information. (age, gender, and grade level) and
participants’ past experiences-of ieam teaching of Thai and foreign teachers of English.
The second part comprises 10 statements concerning learning experiences in English for
communication course through ieam teackii;lg of Tha and foreign teachers of English.
There are three major aspects covering the 10 statements: team teaching class, students’
roles and engagement, and team teachers’ rolg.s_._r

Each item is accompanied by eiLikert scale ranging from a score of 1to 5,
with 1 representing “strongly disagree” and 5 "r_e’p-resenting “strongly agree” for positive
items (and vice versafer negative items). The validity and reliability of the questionnaire
was examined by three experts.

Sep 21 Veritying the effectiveness of the tearmn teaching questionnaire

For® content validity jourpose, this team teaching, questionnaire was
examined' by ‘three experts. They, were 'asked tocrate each item as to whether it is
congruent with the objective using the evaluation form constructed by the researcher.
Then, the Item-Objective Congruence (I0C) Index was calculated. The results revealed
that the IOC on all aspectsin the team teaching questionnaire were greater than 0.50, they

implied that the questionnaire was appropriate for the study. The English versions of



team teaching questionnaire is presented in Appendix N. The experts’ comments are
summarized in the Table below.
Table3.7

Experts’ Comments and Suggestions on Team Teaching Questionnaire

Experts’ comments on team teaching questionnaire

Expert A - «Ihere should be an-inireductory part, instructions and
guesiionnaire descriptions at the beginning of the

questionnaire.

Expert B < There should be few more questions asking students to
reflect on-their past experiences of learning English with

Toreigners and their. experiences of team teaching.

Expert C - There shouid be headl ngs and instructions in each part of

the questionnaire.

Sep 3: Adjusting and modifying the team teaching questionnaire

Based .on" the. camments and suggestions' from the experts, the team
teaching questionnaire was modified. First, the=introductory part, instructions and
descriptions of the questionnaire were added. Second, the items‘asking-students to reflect
on their past experiences in team teaching were added.

Sep 4: Conducting a pilot study

After the revision, the Tha version of team teaching questionnaire was

pilot tested on 36 students who were similar to the samplesin the study. Then, the quality
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of the questionnaire was assessed by Cronbach’s alpha coefficient (a) formula. The
findings showed that the reliability of the questionnaire was 0.89 which can be
interpreted that the questionnaire had high reliability. Thus it was suitable to be used in
the study. The data obtained in the pilot study also revealed that the item asking students
to reflect on their past experiences about team teaching are too broad. And students’
responses were too general in that they did not speciiy. which team teaching model they
experienced.

Sep 5: Adjustingand modifying the team teaching questionnaire

Based onsthe data gained .-rfrom the pilot study, the team teaching
guestionnaire was modifigd. |nstead of aski ng-.students to narrate and describe about their
past team teaching experiences, the differ_gﬁf[_rteam teaching models were added for
students to select the one they hed experieni:ed'j'before. (See Appendix M for the Thal
version of the team teaghing questionnaire and Abpendix Nifor the English version of the
team teaching questionnaire).

Interview questions

Sep | 1: Constructing interview questions

In order to collect more in-depth information from the participants, semi-
structured interviewywas conducted.at the end of the experimental period. Questions
were divided into two groups of open- and closed-ended questions. The interview
guestions were examined by three experts in the field of language teaching for validity
purpose.

Sep 20 Verifying the effectiveness of the interview questions
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To validate the interview questions, three experts were sought to evaluate
interview questions by using the evaluation form developed by the researcher. The
experts were asked to rate each item as to whether it is congruent with the objective using
the evaluation form constructed by the researcher. Then, the Item-Objective Congruence
(10C) Index was calculated. The result was révealed that 10C on all aspects in the
interview questions were greater than 0.50, they implied that it was appropriate for the
study. And there was no revision.

Sep 3: Adjusting and quifyi ng the interview gquestions

Since theie was no further;:;omments from all experts and the results

confirm the appropriatengss of the intervi ev’il,_questi ons, there was no modification in this

stage. o
To conclude all instruments empl oyed iﬁ"{he study, the theoretical framework for
the designing of team teaching in task-baé-ed_/fr_ls'truction summarizes the preparation

phase as shown in Figure 3.3 below.
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Phase 2: Data Collection Phase
In the data collection phase, the implementation and evaluation of team teaching

of Thai and foreign teachers of English in task-based instruction to enhance English oral
communication ability of upper secondary school students lasted for 12 weeks. There
were 4 stages to complete.

Stage 1. Pretest

All students were. pre-tested to assess their English oral communication
ability before the implementation of team teaching of Thai and foreign teachers of
English in task-based imstruction. To efféctively Incorporate the principles of team
teaching, as it was clearly stated that successful team teachers plan the lesson together,
teach together, and evaluate students’ perforrﬁa-ﬁces together (Richard and Farrell, 2005;
Friend and Cook, 2003; Bailey et al., 1992), the researcher together with the foreign
teacher graded each pair of students togethér. Prior to the pretest, both Thai and foreign
teachers of English trained and practiced rating students’ scores using analytical rating
rubric. It was found that'both teachers had consistency in grading students’ oral ability.

The pretest scares were further ‘tested for the Assumption of Normality.
Larson-Hall (2010) highlighted that researchers particularly in Second Language field
should always look at the shape of their.data before conducting 'statistical tests. This is
because the data can give researchers some idea about whether the data are normally
distributed. Moreover, thiswill determine whether the Parametric or Non-parametric tests
should be employed to conduct further data analysis (Dornyei, 2007). For these reasons,

the pretest scores in this current study were tested whether they violated the Assumption
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of Normality. The Table below illustrates the results of the Test of Normality of the
pretest scores.
Table 3.8

Test of Normality of Pretest Scores

Shapiro-Wilk
Item N Statistic af Sig.
Pretest scores 40 9238 40 .014

As shown' in the above tabie, the results from two well-known tests of
normality, namely the Kelmegarov-Smirnov Test and the Shapiro-Wilk Test (Dornyei,
2007) were employed. Larson-Hall «(2010) pointed out that the Shapiro-Wilk test is
considered more appropriate for smatt samplge snzes of less than 50 samples. Thus this
study employed the Shapiro-Wilk Test to awes ﬁormality. It was revealed that the Sig.
value of the Shapiro-Wilk Test was 0.01 which islessthan 0.05. Therefore the data of the
pretest scores were not normally distributed. In other words, the data significantly deviate
from anormal distribution.

Based on Dornyei (2007), when thexdata is not normally distributed, the
non-parametric tests'should be used."The Wilcoxon signed-rank test'isthe non-parametric
test used to analyze a single sample to assess whether the means differ. In other words,
the Wilcoxon signed-rank test is “the non-parametric alternative to the paired-samples t-

test” (Dornyei, 2007). As a result, the means of the pre- and posttest scores in this study
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were compared by the Wilcoxon signed-rank test to determine the significance of the
difference in means between the pre- and posttest scores.

Stage 2: Implementation of the instruction

During the experimentation period, ten lessons of team teaching of Thai
and foreign teachers of English in task-basedinstruction were employed for ten weeks in
Mathayomsuksa 4 English for. Communieation course. In each lesson, there were three
main teaching phases: pre-task; task cycle, and language focus.

Stage 3: Pestiest

After the experimentation périod, the students were given a posttest to
investigate the effectiveness of team teaching of Thai and foreign teachers of English in
task-based instruction. " the meantime, fhe team teaching questionnaire was
administered and learner interviews were conducted with two pairs of students who
gained the most improved scores.

Stage 4-Evaluation of the effectiveness of the instruction

To evaluate the effectiveness of the instruction, the data obtained from the
pre- and post English“ora tests were statistically lanalyzedyusing a mean and the
Wilcoxon signed-rank test as mentioned in the prior section. Moregver the scores of two
pairs of students whe gained the most improved scares were further analyzed. Regarding
the students’ opinions about team teaching obtained from the questionnaire, they were
analyzed by frequency, percentage, arithmetic means, and standard deviation and the

results from the open-ended responses and interviews were analyzed by content analysis.
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Data Analysis

The data collected for analysis in this study includes the pre- and posttest scores
of the English oral tests and students’ opinions about team teaching of Thai and foreign

teachers of English in task-based instruction.

1. To answer the first question, “\\/hat are the effects of the team teaching
of Tha and foreign teachers-of English on-siudents’ English oral communication
ability?”, the pre- and posttesi-'scores of the students were analyzed by means of
arithmetic mean and the*Wileoxon signed-__rank test. Also, the scores of two pairs of
students who gained the mostimproved scdre§_were further analyzed

2. To answer the second ques_tior_1 “What are students’ opinions about the
team teaching of Thai and foreign teachersl.;o_fr English in task-based instruction?”, the
mean score ( )T) of each item on the questior;nail’l;e was calculated to determine opinions
of participants in average. The standard de\/iafic;n (S.D.) of.each item was calculated to

determine the range of 1t8 mean score.

The data from the first section of the questionnaire, biological and
educational background, were analyzed for frequency and percentage. The data from the
second section; learncrs’ ‘opinions aboutthetéam teaching of Thai‘endforeign teachers of
English, learners’ relationship with the foreign teacher, learners’ roles and engagement in

the team taught class, and learners’ opinions about the roles of the two team teachers,

were analyzed for mean (i ) and standard deviation (S.D.).The mean of each item was

interpreted using the following ranges.
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4.50 — 5.00 = Students agree with the statement at the highest level
3.50 — 4.49 = Students agree with the statement at a high level

2.50 — 3.49 = Students agree with the statement at a moderate level
1.50 — 2.49 = Students disagree with the statement at a high level
1.00 - 1.49 = Stuaents di&;gree with the statement at the highest level

The responses from open-ended questions were analyzed as follows: First,
the answers were categorized' manud Iy u_nder broader categories. Then the emerging
themes were trandlated into English and IarerJWere organized in lists. Finally, they were
scanned and reorganized for' relévance o the research questions.

In addition to the“learner IﬂtéNlEWS the audio-taped interviews were
transcribed. The key words that appeared 'rﬁd&'f'requently in the answers during the
interview were coded, recorded, and translated into English. Then they were summarized
and presented in frequency and percentage.

To conclude; alpthe~instrumentsy; Tables 3.9 presents«the relationship between

research questions, objectives, instruments and data analysis employed in the current

study.



Table 3.9

Relationship between Research Questions, Objectives, Instruments, and Data Analysis

Resear ch questions Objectives Instruments | Dataanalysis
1. What are the effects 1. To study the 1.English oral - Mean (X),
of team teaching of effects of team teaghings| tests - SD.

Thai and foreign of Thal.and foreign -The
teachers of Englishin teaehers'of English in Wilcoxon
task-based instruction _stask-based instrllj_ction signed-rank
on English oral on English oral - | test
communication ability €ommunication a.'kIJi_H'ty

of upper secondary of upper-sze-condar;/;i s _J.

school level students? | school fevel student§r

2. What are students’ 2 V'I:d explore e 1.Questionnaire | 1. - Frequency,
opinions about team students’ opinions and open-ended - Percentage
teaching of Thai and | about team teaching of | responses - Mean(X)
foreign teachers of Thal and foreign - SD.
English in task-based teachers of Englishin - Content
instruction? task-lased-instruction. anaysis

2.Interview 2.Content
questions analysis
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Summary

This current study aims to study the effects of team teaching of Thai and foreign

teachers of English in task-based instruction and to explore students’ opinions about team

teaching. The research was cond 40 upper secondary school students for

twelve weeks. The study co s*“English oral communication ability scores

before and after receiving leaching of T 6 eign teachers of English in task-

based instruction. Mor g : S »--. bout team teaching were elicited
\

through the question view: guestions to gain insight information. The

research findings for ion\ e presented in Chapter 4.

AULINENTNEINS
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CHAPTER IV
FINDINGS

This chapter presents the findings from the study on effects of team teaching of

’y -based instruction on English oral

communication ability an ns about hing of upper secondary school

Thai and foreign teachers of

students”. The findings d'on the research questions.

Part 1: The compariso  of the effects of team teaching of Thai and foreign
teachers of English in s’ English oral communication

ability.
Part 2: The analysis of students’ opini ons i the team teaching of Thai and foreign
teachers of English in task-based instruction.
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Part 1: The comparison and analysis of the effects of team teaching of Tha and
foreign teachers of English in task-based instruction on students’ English oral

communication ability.

Research question 1. What are the effects of the team teaching of Thai and foreign
teachers of English in task-based instruction”en siudents’ English oral communication

ability?

1.1 The comparison of students’ English oral communication ability before and
after receiving team teaching of Thai and'foreign teachers of English in task-based

instruction

The first research question examined the effects of team teaching of Thai and
foreign teachers of English in task-based instfuc:t:’i'on whether it helped improve students’
English oral communication ability measured by bambri dge FCE oral/speaking tests with
the total scores of 25 points. The five aspects of English oral’ communication ability used
to evaluate students’ abilities were pronunciation and intonation, grammar, vocabulary,
fluency, and interactive ecammunication. In orderito-accurately grade the tests, students’
performances were video- taped forsthe two team.teachers to callaboratively evaluate
each pairiof students im bothtthe pretest ‘and 'the posttest. Intorder’ to examine the
improvement of students’ English oral communication ability, a comparative analysis
between the mean scores of the pretest and the posttest were conducted. The results of the

statistical analysis are presented into two areas as follows.
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1 Descriptive statistics of pretest and posttest of English oral

communication ability

Focusing on thetotal scores

In order to clearly understand the 'results, descriptive statistics of dependent
variables from pretest and.posttest were compuied. The results of the descriptive

statistical calculation focusing anthe whal e test are illustreted in Table 4.1.

Table4.1

The Mean, Sandard Deviation, Minimum Value, and Maximum Value from the Pretest

and the Posttest Focusing onthe Tetal:Scores: «

Total scores
Descriptive statistics | k25 points)
Pretest Posttest
Minimum 3 10
Maximum 18 21
Mean 8.52 18.5
S.D. 3.99 2.84

According to Table 4.1, the minimum pretest score was 3 and the minimum

posttest score was 10. While the maximum pretest and posttest scores were 18 and 21
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respectively. The data also revealed that the mean score of the pretest was 8.25 while the
mean score of the posttest was 18.5. The standard deviation in the pretest was 3.99 while

in the posttest it was 2.84.

Focusing on separ ated :n sof En o, ish oral communication

Not only the total scores W ;~_ 7 @mputed The descriptive statistics

of each aspect of Engli ed and shown in the Table 4.2

below.

ﬂ’lJEJ’JVIEJTliWEJ’]ﬂ'ﬁ
Q‘imﬂﬂﬂ‘iﬂd UA1AINYAY
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Table 4.2

The Mean, Sandard Deviation, Minimum Value, and Maximum Value from the Pretest

and the Posttest Focusing on Each English Oral Ability Aspect

Accuracy Fluency
Descriptiv. - Pronunciation™ Grammar  Vocabulary Fluency Interactive
estatistics and intonation communication

(B paints) (5 points) (5 points)

(5 points) : (5 points)

Pre Post Pre Post Pre Post Pre Post Pre Post

Minimum 1 2 0 4 0 4 0 5 0 5
Maximum 3 5 4 2 4- 2 4 2 3 2
Mean 1.75 =872 157 337 187 370205 407 127 3.62
S.D. 74 .59 84 .62 :93 .60 1.08 .82 .84 .66

Table ‘4.2 shows that participants in the study had higher scores in both
accuracy and fluency aspects. In theaspect Of accuracy, the scares in pronunciation and
intonation, grammar, and vocabulary are taken into account. In the aspect of fluency, the
scores in fluency and interactive communication are considered. The data reveals that the
pretest mean score in the area of pronunciation was 1.75 while the posttest mean score

was 3.72. In respect to grammar, the pretest mean score was 1.57 while the posttest was
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3.37. Regarding vocabulary, the pretest mean score was 1.87 while the posttest mean
score was 3.70. In relation to fluency, the pretest mean score was 2.05 and the posttest
mean score was 4.07. As for interactive communication, the pretest mean score was 1.27

while the posttest mean score was 3.62.

2. The comparison of the mean scoresoi-thepre and the posttest of English oral
communication ability
Focusing on the total scor es

The mean scores irom the pre and posttest were compared using the Wilcoxon

signed-rank test as shown on Table 4.3.

Table 4.3

Ranks of the Pretest and the Posttest-Scores

tem N Mean Rank: Sum of Ranks
Pretest — Posttest Negative Ranks Oa .00 .00
Positive Ranks 400 20.50 820.00
Ties Qc
Total 40

a.  Posttest < Pretest
b. Posttest > Pretest
c. Posttest = Pretest
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The Ranks table above shows the data on the comparison of students’ pre- and
posttest scores. It was revealed that all 40 participants’ posttest scores were higher than
the pretest scores. There was no participant whose score was not improved. In other
words, all students had higher scores after. receiving team teaching of Thai and foreign
teachers of English in task-based instruction./ Tihe data of the Positive Ranks reveals that

the mean of the ranks of participants wha.gained higher scores in the posttest was 20.50.

Table4.4

Test Satisticso oi'the RPretest and.the Postiest Scores

Item POsiiest +

PF elesks, 4
7 -5.5"1’951:7
Asymp. Sig. (2-tailed) 000 -_

a. Based on negative ranks
b. Wilcoxon Signed Ranks Test

By analyzing the Test.Statistics tablé.above, the "Asymp. Sig”. (2-tailed) value
which is the P value forthe test' wasexamined.' The-Asymp.' Sig. (2-tailed) value in this
study was0:00 'whichyistessithan the significance level jof 0.05: 1 t-canbe interpreted that
there is a'statistical difference between the mean scores from the pre and post English
oral tests. In other words, students gained higher scores after receiving team teaching of
Thai and foreign teachers of English in task-based instruction at highly significant level

of p<0.05(one-tailed).
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In order to assess the magnitude or strength of the findings that occur in the study
which cannot be obtained solely by focusing on a particular p-value, the effect size was
calculated. The Wilcoxon Signed-rank test was employed in the study as it was pointed
out by Kamol Sukamolsan (2010) and Durlak (2009) that it was an appropriate non-
parametric test to calculate for an effect '9ze By using the effect size of Wilcoxon
Signed-rank test, the data was calculated .using the following formula:

r=2 /N

After the calculatien it was found that the effect size in this study was 0.6. Asfor
how to interpret the result ofeffect size, di:fferent experts in statistics offered different
suggestions. However, the mest @cceptable advice is that of Cohen (1998) where 0.2 is
indicative of a small effect; 0.5 a medium eff.eé-t, and everything around or above 0.8 is
considered to be a large effect. ti this study, the effect size was 0.6 which indicated a
medium effect size. This can be interpretéd'fhét team teaching of Tha and foreign
teachers of English intask-based instruction had a medium effect on improving students’
English oral communication ability. As a result, the first fypothesis in that “the average
scores of the pretest; of English oral abilities ot students who received team teaching of
Thai and foreign teachers of English will be significantly higher than the average posttest
scores at the level of p<0.05. Is accepted.

After the quantitative data was analyzed, the qualitative analysis was further
conducted in the following section to confirm the results of the first research question
“To what extent does the team teaching of Thai and foreign teachers of English in task-

based instruction help improve students’ English oral communication ability?”
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Focusing on two pair s of students who gained highest improved scores

In order to confirm the results of students’ English oral communication ability,
the scores of two pairs of students who improved the most from pre- to posttest were
further analyzed. The first pair consis G dent 27 and Student 28. They gained the
highest and the second highest improved s ectively from pre to posttest. The

—d.
t 22. Student 22 aso gained the same second

second pair included Student 21.a u?en

highest improved score: lent 2 o‘.\ ed the highest improved scores. The

AULINENTNEINS
RINNIUUNIININY
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Table4.5

The Scores of Four Students Who Gained the Highest Improved Scores

Aspect Pair 1 Pair 2

Student 28 Student 27 Student 21 Student 22

Pre — Post Pre Post~Pre Post Pre Post

Pronunciation g 4 1 4 T 4 1 3
and intonation

(5points)

Grammar 1 4 1t 4 0 3 0 3
(5points)

Vocabulary 1 4 1 4 1 4 1 4
(5points)

Fluency 0 5 1 5 1 5 1 4
(5points)

Interactive 0 5 1 5 0 4 0 4
communication

(5points)

Overal 4 22 5 22 3 20 3 18

(25points)
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As shown on Table 4.5, these four students’ scores on the pronunciation and
intonation aspect were between 1 and 2 on the pretest. This was described by Nakasuhara
(2007) (See detail in Appendix H) that, with the score of 1, the students spoke very
frequently with mispronunciations and  with L1-influenced sounds (without any
assimilation/elision), which nearly always impeded understanding. With the score of 2,
the student spoke with —Ssomewhat Ll-influenced sounds with minimal
assimilation/elision. Frequenily put some strain on listener, and occasionally impeded
understanding. After recaivingteam teaching of Thai and foreign teachers of English, the
students gained the scoreranging between ‘4.-Vand 5 on the posttest. With the highest score
of 5, it was described that the studenis spok;e with appropriate word-stress/rhythm. All
individual sounds were ‘Unambiguous and __J-sufficiently well articulated for easy

understanding. Only occasionally; there may Be ébme L1-influenced sounds (e.g. I/r/th/v).

Grammar scores revealed that there were two studenis who had the lowest score
of 0, while the other two students” scores were 1. It can be described that the students
with the score of 0 spoke 'with no awareness,of basic grammatical function. With the
score of 1, the students’ grammar was almost entirely inaccurate except for some stock
phrases, which nearly. always impeded communication. While in the‘posttest, their scores
were between 3 and 4. With the score of 4, it can be interpreted that the students spoke
with most basic structures (e.g. phrases, ssimple/ compound sentences). There were some
inaccuracies, which however did not impede meanings, when complex structures were

attempted (e.g. complex sentence).
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In relation to vocabulary, all four students’ pretest scores were 1. This means that
students’ vocabulary showed only simplest words and phrases. Lack of vocabulary made
even basic communication difficult. After receiving team teaching of Thai and foreign
teachers of English, all four students’ scores were improved to 4. It can be described that
the students generally used adequaie range of wvecabulary to manage most everyday topics

although experienced difficulty when required to expand topics.

The results of fluency’s'Scores showed that one student received the lowest score
of 0. This means that" the' student’s speech was so halting and fragmentary that
conversation was impossible. On the contrary, the posttest revealed that three students
improved their fluency to the highest score of 5. This can be defined that the three
students had comfortable, nearly natural speed i:r}rmost everyday contexts. There might be

some natural hesitation while searching for Ianguége.

Regarding the scores of interactive communication; the students did poorly in this
aspect as their scores were between 0 and 1. With the score of 0, it can be defined that the
students gave simple respenses only-when required,;but-they. were unable to maintain or
develop the interaction. The video-recorded data also revealed that the students might
show a few attempts,(mastly non-verbally) to‘ask for repetition oi paraphrasing, which
were always unsuccessful. Unlike the pretest, the results from the posttest showed that
two students improved their scores to 5 which is the highest while the other two gained
the score of 4. With the score of 5, it can be described that the students’ interactive

communication was almost wholly effective at communicating both actively and
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receptively in everyday contexts they also were fully sensitive to turn-taking system. The
students contributed to collaborative topic development and maintenance by asking
others to express/expand their opinions and by negotiating meanings both verbally and
non-verbally (e.g. ask for clarification, indicate understanding, establish common ground,

correct other’s utterance and respond to requestsfor clarification).

In order to give a clearer picture of how students improved their English oral
communication ability,.ihe excerpis of students” pre and post English oral tests are

presented and analyzedin thefollowing sec_ti.on.

Excerpt 1. Students Pre English Oral T est ("Part 2 of the test)

Interlocutor  : In this part'of the test; | wilk glve you two photographs. |1 would like you
to tak about the photograpﬁs for about a minute then compare the
photographs. Why do you thi nk the music.is important to the different
group of.people?

Tanya : Music is‘caring ......... umm....... (pausing)............ (silence)

Interlocutor : M/hat type of music do you play?

Tanya i (silence)..........

Interlocutor \: (Turned to Nanny). These ‘are your pictures.: They "show pictures of
different ages on education visits. What do you think they are learning?

Nanny " v.........(Long silence and tried to avoid eye contact).........

Interlocutor  : (Turned to Tanya) And you? Anything you want to share?

Tanya . History.
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: Which of this picture would you want to learn?
cieeeene(Long silence)...oo e,

cvevenneon(long silence and smiled)........ocoei i

Excerpt 2. Students Post English Oral Test (Part 2 of the test)

Interlocutor

Nanny

Interlocutor
Tanya
I nterlocutor

Tanya

. In the second part of the iest; I’m going to give each of you two
photographs. | would like )ibu to talk about your photographs on your own
for about.a*minute, and al§o to answer a question about your partner’s
photographs. Nanay; it’s your.turn first. Here are your photographs. They
show people making music ﬁ\ different ways. I’d like you to compare the
photographs, and say .why ysq. think the music is important to different
groups of people. All-fight? :{{_j_ )
. This one..ummzr..i_rl think oqﬁc_)’_(.)-_.r_ _activities They are lovers. They are
healthy.people, and they like gbod weather. "/And this one | think they like
skating and they like cold season and they tike... enjoy... with my friend.

Umm...I fhink two pictures sdifferent country make people different
activity:

..Tanya, have.you.ever been ice-skating?

s Yes.

: Where?

: Last time...ah...this summer, at “Esplanade”.
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Interlocutor : It’s your turn. Tanya. They show people buying and selling things in
different shops. | would like you to compare the photographs and say why
you think people choose to shop in places like these?

Tanya . This picture, they are buying and selling toys. This picture, they are
buying vegetables. Umm...| think‘two pictures different, different age, and
different interest. Yes like this picture, moms have to take care their
children. And_ihese-0ld people don’t have to take care anyone, just take
care their health,

Interlocutor : Nanny, daf/oullike shoppi ng?

Nanny : Yes, and Litkesh@pping in Chatujak.

Interlocutor : Okay. Thank yau.

As shown in the excerpts above both students clearly improved their English oral
communication abilities specifically in thré‘ éspects of fluency and interactive
communication. During the pretest, often times, both-students responses were long
silence and pausing. When,asked “What type of music do you play?” Tanya was unable
to respond and 'made no attempt to ask for repetition or paraphrasing. On the other hand,
during the posttest, both students interactively and fluently communicated with each

other and with'the'interl ocutor.

When asked to discuss activities that make lives in a city more enjoyable Tanya
and Nanny were able to develop and expand their ideas of their favorite activity which
was watching football match. Tanya could further explain the reason why she liked

watching football match by telling Nanny that her cousin was a football player of
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Muangthong United football club. The details of this part is presented in an Excerpt 3

below.

Excerpt 3: Students Post English Oral Test (Part3 of the test)

Interlocutor : Let’s move to part 3. Now, I would like you to talk about something
together for about 3 minutes. Here are some pictures of things that can
make living in-acity enjoyf;bl e. S0, first, talk to each other about how each
thing in each picture makes life in a city more enjoyable. Then, decide on
two most impertant things.

Tanya . | think thisone'is most im—;;ortant for me because | love dance. When |
dance, | don’t have to care an);t-hing. And | think it is entertain activity, and

#

enjoy. Do you like this? And d6'__'9qH agree with me? (Turned to Nanny)

Nanny : Ah! | don’t agree with you or{_-lfjat,. And | think teenager almost like to

dance butferme-t-don’t-tike-it-l-love-watch-a football match.

Tanya : Ah! Me too.

Nanny : Why?

Tanya : Because my cousin‘isa playerin“Muangthong United”

Nanny 20h! Really?-Fam-of:Muangthong WUnited! \What is,your cousin’s position?
Tanya : He is “Center Half”

Nanny : Oh! | see.

Tanya . | always give him ...ah...of an inspiration when he has a competition

football match.
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Nanny : Oh! You are a good sister. Okay. So we choose....umm...(pointed to the
pictures) this one.

Tanya : This one and this one.

Not only the most improved seores students improved were on the aspects of

fluency and interactive communication, but al'so un'the aspect of vocabulary.

When asked to discuss about ther given Visual prompts, as shown in Excerpt 1,
neither of the pair had adequate range of wocabulary to communicate during the pretest.
The choice of words was very limited: Nanny was asked about music which is one of the
most common topics. Given the pictures at;put different groups of people playing music,
she could not talk about anything inthe pi ctrlr;lres The only two words she produced were
“music” and “caring”. Common_fmusi cal i-ﬁ:'siu_lj___ments such as piano and violin were

shown in the picture. Yet, it wasn’t mentioned—:t_;r,jal,ked about.

On the contrary, as shown Iin Except 2, when asked to discuss in the same
procedure but given different pictures, Nanny’s vocabulary significantly expanded. Given
the pictures of twotpeople biking ih & big-ield and people skating in a city at night,
Nanny had sufficient range of vocabulary as she used everyday topics words such as
“outdooractivities”, | “healthy. people”,| “lovers”,’ ‘fgood| weather”, “cold season”,
“skating”, “different country”. While Tanya’s word choices to express her opinions were,

for example, “buying and selling toy”, “different interest”, “take care their children”,

“take care their health”.
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In conclusion, four students who gained the highest improved scores from the
pretest to the posttest made progress on al aspects consisting of pronunciation and
intonation, grammar, vocabulary, fluency, and interactive communication. Further

gualitative analysis also supports the findings in the first research question.

The Appendix K and L illustrate thedetailed excerpts from English oral pretest

and posttest of the pair of studentswhose scores improved the most.

Part 2: The analysis of siudents® opinions about team teaching of Thai and foreign

teachers of English in task-based instruction. '

Resear ch question 2: What are the students’ opinions about team teaching of Thai and

foreign teachers of English'in task-based instruction?
1. Resultsfrom the questionnaire

To address to. the second research question, ten guestions were constructed in
order to elicit participants’ opinions about team teaching. The results from the

guestionnaire canbe;summartzed asfol lows:
Mean and Standard deviation of learnersresponses

In‘this section, the second part of the questionnaire was explored. There were
three aspects covering the 10 statements relating to team teaching. In each aspect, the
responses to the items were calculated for their mean score ( X ) and standard deviation

(S.D.). Notable scores from each aspect are described under itstable.
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Mean and Standard Deviation of Learners’ Opinion Focusing the Whole Questionnaire

Item N Mean Std.

vaid . Missng Deviation
1 40 0 4.63 54
2 70 0 353 85
3 40 0 3.50 1.09
4 49 "0 358 120
5 49 ,{Q" 4.45 75
6 40 0 "350 57
7 40 c_)-; 4,03 66
8 40 0 363 67
9 40 0 4.43 81
10 40 0 3.70 82

According to Table 4.6, the fimdings reveal.that students’ opinions are positive at

the set level of > 3.50'in"all items. All items were valid and.there Was'ino missing data. It

was shown that the mean score of the first item received the highest mean score (X =

4.63). Students agreed at the highest level that they liked team teaching class of Thai and

foreign teachers of English better than the class with only one teacher.
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Table4.7

Mean and Standard Deviation of Learners’ Opinions about Team Teaching Class

No Statements X SD.
1. | like the team-taught class between'a Thai teacher and a 463 54
foreign teacher better-than the class with-enly a Thai or a
foreign teacher.
2. | think that an English.class taught by only a Thai or a 353 85

foreign teacher only is /more  useful in improving our
English skills than & team-taught class between a Thai

teacher and aforeign teacher.

3. | often ask the foreign teacher questions and / or speak with 350 1.09
her in class.

4. | feel tense andinervous when theforéi gn teacher asks me a 358 1.20
question.

5. | enjoy studying<English more than | used to because we 445 75
have both. Thai _and foreign teachers of English._in_our
classes.

6. l~thimky that-studying English dn; team=taught, /¢l assesare 380 57
confusing.

Based upon Table 4.7, results in general show positive opinions about team
teaching class. Students showed their preference for team teaching of Thai and foreign
teachers of English at the highest level ( X = 4.63). Results also revealed that the team

teaching of Tha and foreign teachers of English in task-based instruction gave students a
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more enjoyable English class ( X = 4.45). Students also showed their comfort in asking

the foreign teacher questions or in speaking with her in class ( X = 3.50). Students agreed

at a high level that they did not feel tense and nervous when the foreign teacher asked
them questions ( X = 3.58). Last, students agreed at a high level that learning English in

team-taught classes were not confusing ( X = 3.50).
Table 4.8

Mean and Standard Dewviatien  of 'Learners’ Opinions. about Students’ Roles and

Engagement

No Statements il & X  SD.

7. | feel that | am a full ‘member of my'terarp-taught class, not 443 g
just a spectator.

8. | feel that | am only a spectaior in team-taught classes, 363 67

According to Table 4.8, students agreed at a high level that they were full
members of the team-tatight @lass, not just spectators ( X = 4.03). They also agreed at a

high level that they were not only speCtators in teanfitaught classes (‘X =3.63).
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Table4.9

Mean and Standard Deviation of Learners’ Opinions about Team Teachers’ Roles

No Statements X  SD.

9. Both Thai and foreign teachers of English seem to have 443 81

equal roles and work tegether well, in team-taught classes.

10. It seems to me that_one teacher dominates the team-taught 3,9 go

classes.

Based on Table 49, students agreéd al a high level that both Thai and foreign

teachers seemed to have €qual roles and weorked well together in team-taught class (X =

4.43). The results also reveal ed that students agreed at a high level that none of the team
teachers dominated the team-taught class ( X :3.fb).
Open-ended response

The open-ended-response section of the questionnaire comprised four major
aspects namely;-benefits,| challenges, ‘stggestions~and’ other~comments. Overall, the

comments were positive. The responses of each aspect are summarized below.

1. Benefits of teamteaching of Thai'and foreign teacher ‘'of English in task-

based instruction.

Out of 40 students, 13 did not give comments towards the benefits of team

teaching. The remaining 27 comments are summarized as follows.
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Table 4.10

Frequency and Percentage of Learners’ Opinions about Benefits of Team Teaching of

Thai and Foreign Teacher of English in Task-Based Instruction

Benefits Frequency Per centage
Help improve pronunciationand speaking skill 15 55.56
Entertaining classroom learning environment 8 29.62
More individual support fromteachers | 4 14.82

The data gained fram the .open-ended section revealed that fifteen students
(55.56%) reported on their improvements'i'h" plronunciation and speaking skill. Eight
comments (29.62%) indicated students’ enjoym:ént of the learning environment. Four
students (14.82%) stated that the team taught class offered.them more individual support

from teachers.

2 Challengesof teamteaching of Thai and.foreign teacher of English

in English for communication course.

Out 'of 40Ustudents, 34 'did not 'give ' comments towards the

challenges of team teaching. The remaining 6 comments are summarized as follows.



118

Table4.11

Frequency and Percentage of Learners’ Opinions about Challenges of Team Teaching of

Thai and Foreign Teacher of English in Task-Based Instruction

Challenges Frequency Per centage
Learner’s lack of vocabulary 3 50
Teachers’ talks 2 33.34
Foreign teacher’ pronunciation 3 | | . 16.66

The results gained fram the open-ended.section showed that three students (50%)
reported on their lack of vocabulary backgrd@ndl knowledge to complete the task. Three
students (33.34%) indicated that teachers’tgljgs frustrated them. And one student
(16.66%) stated that foreign teacher’s pronunciation was more difficult to understand

when comparing to the Thai teacher s* pronunciation.

3. Suggestions on teamsteaching of , Thai; and.foreign teacher of English in

task-based instruction.

Out of '40'students, 28 did'not 'give comments towards the suggestions on

team teaching. The remaining 12 comments are summarized as follows.
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Table 4.12

Frequency and Percentage of Learners’ Opinions about Suggestions of Team Teaching

of Thai and Foreign Teacher of English in Task-Based Instruction

Suggestions Frequency Percentage
Increase time limit in task-cyele phase 4 33.33
Improve classroom and projgetor 5 41.67
Increase games : | 3 25

Based on the open-ended. section, it was found that four students (33.33%)
expressed that they need more time allocatirorn"tp complete the task in task-cycle phase.
Five students (41.67%) reported that classroom environment and the projector needed to

be improved. And three students stated that there shoutd be more games.

4, Learners’ other comments about team teaching of Thai and foreign teacher

of English in task=based instruction.

There were seven responses out @of 27 responsesson this item. The
comments were mainly “positive ‘and indicated' that students ‘had enjoyment learning
English in the team-taught class. Four students explicitly expressed that they wanted to
learn more English team-taught class in the future. Lastly, one student expressed that he

expected the Thai teacher to help more in trandation.
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2. Resultsfrom thelearner interview

At the end of team teaching of Thai and foreign teachers of English in English
for communication course, four students (two pairs) who were the same samples with
those analyzed in English oral communication ability in the previous section were

interviewed. The findings are summarized below:
Table 4.13

Results of Interviews from'Four Learners Focusing on the Instruction

Aspects LLearners’ opinions
Classroom environment & Fupyen oy?p_l_é, and entertaining
- Well-organi:ze;(;
Teaching materials = Realiaand contents relating to celebrities brought

enjoyment to the class.

From the interview, it was revealed that learners found team- taught class
enjoyable and fun. Student 2 furthersexpressed that she liked theway the teachers use

celebritiesandvideaclips from #YouTube” as teaching media (Se€ Excerpt 1).

Excerpt 1

Interviewer What do you like about the team taught classes?
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Student 2 : It was such a fun and enjoyable class. | can learn better
this way. Especially when the teachers incorporated
celebrities in the lessons, this interests me the most. The

class was ed well. There are clear sets of class

Student 4 : |ove learning o ideo clips. It was
\"h" : YouTubeisalso good. |

o
NS

sfrom YouTube in every

Student 1 at we can talk in Englishin
other classes. The shopping task

vas very fun. | love the school

Y]

g
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Table4.14

Results of Interviews from Four Learners Focusing on Learners

Aspects Learners’ opinions
Involvement - _Increase |earneriavolvement
Motivation -+Having a foreigner inthe classroom highly motivated

|earners to communicate

- #Thai teacher;rﬁodeled a successful language learner.

English oral ability

Moare exposufe_tq. different English accents

- " Improve pronunciation, vocabulary and confidence

With regardito the learners, the data_gal ned from the interview revealed that
learners had more involvement in performing activities. It was explicitly explained by
Student 4 that the tasks offered a variety of responsibilities among members within the
group. Thus she'had mare engagement in the [esson. She was hot just a listener like in
other classes. In team-taught class different roles {planner, scriptqwriter, spokesperson,
and voter) were assigned to ‘everyone. " Therefore learners.were ‘al engaged in specific

task (See Excerpt 2).
Excerpt 2

Interviewer What do you like about the team taught classes?
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| think | like the tasks. The task gave me more
involvement in the lesson. | used to feel |eft alonein the
class that has one teacher because @l | have to do was to
listen. But in this class | was assigned specific role. In
some days, | wasresponsible for planning an oral report

Script sometimes | was selected as a spokesperson.

In relation to mouvation, findings from the interview showed that learners were

highly motivated to communicate in English. Based on Student 2, it can be implied that

the foreign teacher attributed to the authentic needs. The double encouragement from

both teachers also increased learners’. motivé‘gion. Moreover, Student 1 clearly stated that

she wanted to speak English fluently fike the"'ff hal teacher (See Excerpt 3).

Excerpt 3

Interviewer

Student 2

How do you feel about havingtwo teachersin one class?

| think that having one foreign teacher and one Thai
teacher-in the same classroom is very useful. | love
talking to the foreignteacherql don’tthink,it’s normal
to speak English with a Thai person. But | need the Thai
teacher too. She told me to speak freely not to worry

about grammar or anything. | am less nervous.



Student 1

124

I likeit. Two teachers can help me develop my speaking
skill better. If the Thai teacher is busy talking to others|
still have another teacher to help me. Though it is more
difficult to ask the foreign teacher, | think it is useful. |
can practice with nerand one day | will be fluent in
English likeithe Thal teacher. | wanted to speak like her.

i*like her accent. It Is easy to understand.

Regarding learners’ English oral communication ability, three students valued the

more exposure to differént English accents, They also asserted that the team teaching of

Tha and foreign teachers of Englisn help.develop their English pronunciation and

vocabulary (See Excerpt 4).

Excerpt 4

Interviewer

Student 1

What do you like about the team taught classes?

L like having twoiteachersin this class | have heard two
different style of speaking. I' think‘now | understand
better-the waystheFilipines talk. Anyway |, think
American accent like Angelina Jolie’s is more
comprehensible. What else? | think my pronunciation
improved too. | had more chance to speak English in

this class more than in other English classes.
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Student 3 : | have learned a lot of new vocabulary. When | first
heard those new words | don’t remember but when we
found them repeatedly | remembered what they mean
automatically. | think when | use those new words in
the report phasetswhen | remember their meanings the

best.
Table 4.15

Results of Interviews fromFour' Léarers Focus ng on the Team Teachers

Aspects Learners’ opinions
Roles - Good team work
Personality -, Likable, had sense of humotirpand-wel -prepared

In relation to'students’ opinions about the team teachers, students reported on
the three main aspects: the roles of the team teachers, the personality, and the support

students received from the'team teachers.

Regarding the rolés of the team teachers, student 3'and-student 4 reported that
the two teachers worked well together. Both students pointed out that both teachers

prepared themselves alot before every class.

As for the team teachers’ personality, both student 3 and 4 perceived the

teachers as likable, well prepared and had sense of humour (See excerpt 5 and 6).



Excerpt 5

Interviewer What are the differences that you can perceive

between this English team-taught class and other

Student 3 ; 7 W‘@g The two teachers

sheets. And only the

and evaluated us. The Thai

Ut I
Q1) B TR R s

very likable and funny.
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Excerpt 6

Interviewer

Student 4

Summary

What are the differences that you can perceive
between this English team-taught class and other

English classes?

|.think we Iearned English in adifferent way. | used
to.siudy English with two foreign teachersin the
same class. They worked well together but | didn’t
understand mych It was fun but | wasn’t sure what |
thought was cprféct or not. Sometimes only one
forei gn'teacher-'_s!'hbwed up. And the class was really
foud:But in thi;(;ogrse, both Thai and foreign
teachersare alwéyétogether. | think they prepared a
fot and they both work hard together in the class.

Both of them are very funny too.

127

Thischapter reported the findingsin erder 10 investigate two research questions.

The obtaihed data were statistically analyzed and tested the hypotheses. The first

hypothesis relates to the effects of team teaching of Thai and foreign teachers of English

in task-based instruction on students’ English oral communication ability. It was reveaed

that the upper secondary level students earned higher scores on the posttest than the

pretest scores. Therefore, the hypothesis stating that the team teaching of Thai and
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foreign teachers of English in task-based instruction improved students’ English oral
ability was accepted. The second hypothesis involves students’ opinions about team
teaching. Questionnaire was used to explore student’s opinions. It was found that

students’ opinions were positive at = 3.50 in all items. As a result, the second hypothesis

AULINENINYINS
AN TUNNINGA Y



CHAPTER YV
CONCLUSION, DISCUSSION AND RECOMMENDATION

This chapter concludes the present study with five parts. The first part begins with
a brief summary of the study. The second péri reveals the results of the study. The third
part relates to the results which discuss the findings. The forth part provides the
pedagogical implications™ drawn. from the findings. The fifth part presents

recommendations for furthepresearch and studies.
Summary of the Study

This study aims to investigate the effects of team teaching of Thai and foreign
teachers of English in task-based instructidh: on, English oral communication ability of
upper secondary school students. The study alse explores students’ opinions about team

teaching.
The study attempts to answer the following questions:

1 What are the effects of team teaching of Tha, and foreign teachers of

English in task-based instruction on students’ English oral communication ability?

2. What are students’ opinions about team teaching of Thai and foreign

teachers of English in task-based instruction?

The design of the study was a single group pretest/posttest experimental design.

The study compared the English oral communication ability of students before and after
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receiving team teaching of Thai and foreign teachers of English in task-based instruction
by analyzing the mean scores of pre and posttests. The samples of this study were forty of
Mathayomsuksa 4studying in Room six (Math-English track) students who studied in
English for Communication course in the academic year 2010 at Nawamintharachinuthit
Horwang Nonthaburi School. The English/for Communication course was a school

elective course provided for Math-English track students in upper-secondary level.

The instruments.employed in the study consisted of two parallel sets of English
oral tests, team teaching .questionnaire; .and learner "Interview questions. All the
instruments and team téaching madel s were validated by three experts and piloted to a

group of students whose Chagecteristics were similar to the samples.

The data acquired in the review of th(;I i"tegature revealed that the team teaching of
local and foreign English teachers has been 'CéMmonly implemented in Asian countries.
Yet, there was no research study merging the task-based teaching and team teaching.
Therefore, this present study assigned team teachers’ roles'in team teaching model based
on Macedo (2002) and Richards.and.Farrell (2005) in task-based instruction proposed by

Willis® (1998).

The study' was divided' inte” twe maor phases. ' Preparation.Phase and Data

Collection Phase.

In the preparation phase, there were 3 major stages to complete. In the first stage,
the team teaching model in task-based instruction was designed based on the SER model

of Macedo (2002) and team teaching principles of Richards and Farrell (2005). In the
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second stage, the process of finding the matched foreign partner was conducted by
adapting team teaching discussion topic and checklists for establishing team teaching

expectations (Fatting and Taylor, 2007) as guidelines.

In the third and final stage of the preparation phase, the instruments were selected

and constructed. Then al instruments were validated, pilot tested, and modified.

In the data collection phase, there were four stages to accomplish: 1) pretest; 2)
implementation of the instruction; 3) posttest; and 4) evaluation of the effectiveness of

the instruction.
Summary of the Findings

The findings of the study, were wmfﬁi@a’r’ized In two major areas. improvement of
students’ English oral ability and students’ opinions about team teaching of Thai and

foreign teachers of Enghish in task-based instruction.
I mprovement oi-English Oral Communication Ability

In order 10 investigate the effects of team teaching on students’ English oral
ability in task-based instruction, the mean scores of:the pre- and post tests were
compared. It'was revealed that the'posttest mean scores were significantly higher than
that of the pretest at the significant level of p<0.05. Thus, it can be concluded that the
team teaching of Thai and foreign teachers of English in task-based instruction
significantly improved students’ English oral ability. In other words, Mathayomsuksa

four students of Nawamintharachinuthit Horwang Nonthaburi School gained higher
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scores after receiving team teaching of Thai and foreign teachers of English in task-based
instruction. Moreover, it was found that the posttest mean scores of both accuracy and

fluency aspects were significantly higher than those of the pretest.

Additionally, the further in-depth analysis was carried out with the scores of two
pairs of students who improved their Englisn.cral dbilities the most based on the different
scores between pretest and postiest: From the analysis, it can be concluded that students’
oral abilities improved.im both" aspects of English oral communication: accuracy and

fluency.

Students’ Opinions about Team Tea&fhing

In order to explore students” epinions about team teaching of Thai and foreign
teachers of English in task-based astruction, '-théf"team teaching questionnaire along with

learner interview were used to elicit students’ o-pi’nions at.the end of the course.
Results from the team teaching guestionnaire

The data-gained fromthe-guestionnaire;andsl earner-interview were summarized
and reported in four parts: students’ opinions about team teaching class, students’ roles

and engagement, team teachers’ roles and open-ended responses.

1 Opinions about team teaching class: Students showed their
preference for English team teaching class. They also reported that the team teaching
class gave a more enjoyable English class and that they were comfortable in asking the

foreign teacher or speak with her in class.
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2. Opinions about students’ role and engagement: Students reported

that their roles were as full members of the class not just spectators.

3. Opinions about teachers’ roles: Students reported that the roles of

the two teachers seemed to be equal and that the team teachers worked well together.
Discussions

The purposes of .ihis study were to study the effects of team teaching of Thai
and foreign teachers of«'English in task;b_ased instruetion on students’ English oral
abilities and to explore students’ opinions;ab_c_)ut team teaching. Therefore, the findings
were examined in relation 0 the student:sf English oral communication ability, and
students’ opinions about téam teaching. Als_é,_ :the researcher‘s reflections on the study

was discussed to share the views of the team téaélriers.

I mprovement.of English Oral Communtcatton-Ability

Based on the-students’ scores on the pretest and the posttest, it was revealed
that team teaching (ofy Thai-and [foreign-teachers of | English«in task-based instruction
helped students improve their English oral communication abilities both in the accuracy
and fluency aspects.it ‘can be concluded that the improvement aof\English oral abilities
resulted from three main aspects: the extensive language input, the authentic needs to

communicate, and feedback.



134

Extensive language input

Regarding the extensive language input, the merits of both team teaching of
Thai and foreign teachers of English and task-based instruction resulted in the extensive

English language input.

In addition to the team teaching of Thai-and foreign teachers of English, the
two team teachers provided 10 the Siddents more language input than in a class with only
one teacher in that learners.are exposed to two proficient speakers interacting in English.
This language input includes, for example,: attention getting, turn-taking, negotiation for
meaning, and disagreements in the target IanéUage of the team teachers. Although some
of the interactions may be seripted dialogues-q'r planned demonstrations, at |east some are
spontaneous discourse, and willbe deliver;’a" more naturally than most tape-recorded
excerpts of interaction used in the Class with only one teacher. Taken for example in the
English language use*to negotiaie for meaning and disagreements, the phrases and
sentences often used hy the teachers such as “How about...?”, “Let me think...”,
“Really?”, “I disagree with you on that.”,‘l.don’t think-so.”were frequently used by the
students in the post- English oral test. Specifically when comparing to the language use
in the pre- English brak test, language use by the ‘students 10 negetiate for meaning and
disagreements were simply the hand gestures of pointing to the visual prompts, nodding,
or shaking their heads. This extensive language input found in team teaching of Thai and
foreign teachers of English might contribute to the improvement of students’ English oral

abilities as supported by many previous studies (Anh and Chi, 2007; The Japanese
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Ministry of Education, Science, Sports and Culture, 1996; Bailey et al., 1992). This is
also in line with the responses from student interview. One student reported that “I like
the activities. | like that we can talk in English in this class more than other classes.”
Another student expressed that “I like having two teachers in this class | have heard two

different style of speaking. | think now | undersiend better the way the Filipinos talk.”

In addition to task-based 1nstruction, since the lessons were designed based on
the principles of task-based Insirtiction (Willis, 1996) in which the students were assigned
with specific roles to compléte’ the real world tasks by using English as a means of
communication, this aso gave the students more language input than in a typical
classroom when the lessons are not centered on the real world task. In this study, every
lesson had concrete outcomes to achieve. Tarkenr for example in the second unit namely
“Lifestyle”, students were given the roles of_cé_lebrities’ managers. Using the visual
prompts, the managerts knew well their celebrities™ lifestyles. The goal was to select one
celebrity who had the healthiest lifestyle to be on the cover of “Shape” magazine. As
students worked in group af four to five, onestudent would be responsible for writing the
script the other woul e responsible for the eral report inifront of the class, while they all
work collaboratively.to find, out.whether their celebrity had a.healthy. lifestyle based on
the visual gprompt. During the report stage, all students had the specific purpose to listen
to the report. They had to reach the decision on the celebrity who had the healthiest
lifestyle. English language was used extensively throughout the three phases of the
instruction. The use of task-based instruction might also contribute to the improvement of

English oral communication ability. The findings were consistent with the previous
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studies conducted by Thornbury (2005), Uraiwan Sae-Ong (2010) and Chinnapen

Rattanawong (2004).
Authentic needs to communicate

In this study, the presence of ‘theforeign teacher and the real world tasks
contributed to the authentic-needs for Tha studenis to communicate in English. This
finding was supported by-many_sitdies in the past (Carless, 2006; Macedo, 2002; Tgjino

and Walker, 1998; Bailey etal., 1992).

Regarding team teaching, the teém _teachers’ Interaction makes it prominent to
students that English is areal language of eemmunication not just something needed for
examination purposes. This can be supported by the students’ opinions as one student
mentioned during the interview that =i think that :ﬁavi ng one foreign teacher and one Thai
teacher in the same classroom is very useful.rl l'(-)\‘/é talking/to the foreign teacher. | don’t
think it’s normal to speak English with a Thal person in Eaglish”. This means that having
a foreign teacher in the classroom creates real needs for Thai learners to use English for

communication.

In-additien te task-basedinstruction, the wuse of; real ;.world and meaningful
tasks based stimulated English language use and provided more opportunities for students
to work in pairs and in groups. Many different task types were incorporated such as
problem solving tasks, ordering and sorting tasks, information gaps, creative tasks, role
plays, and surveys. Also, in every lesson, students were assigned to take turn to present

their group oral reports to the whole class. According to Willis and Willis (2007), an
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activity in which students use language to achieve a specific outcome promote
communication abilities. As the activities reflect real life and learners focus on meaning,
they are free to use any language they want, play games, solve the problems, and share
information or experiences. Therefore, the use of task-based instruction aso created the
authentic needs to communicate in Englisa which then help improved English oral
communication ability. The findings were supported by the researchers who employed
task-based instruction such_as Uraiwan Sae-Ong (2010) and Chinnapen Rattanawong
(2004). These findings are cengisient with the results from the interview. A student
expressed that “In this class " was assigned with, different specific roles. Some days, |
was responsible for plaaning an oral report script. Semetimes | was selected as a
spokesperson. | had many chances 10 speak |n English with both my friends and my

teachers.”
Feedback

In the study, students received two sets of written comments and feedback
from both teachers..Both team teaching and-task-based-instruetion contributed to more
feedback students received which might help improve their English oral communication

ability.

In addition to task-based instruction, task-based framework provides language
focus phase to address language features and give feedback to students. In this study,
during language focus phase, as the foreign teacher has stronger background in teaching

pronunciation, she is responsible for teaching and giving feedback on pronunciation and
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intonation. On the other hand, the Thai teacher of English who shared the first language
with the students was assigned to teach and give feedback on the grammatical features
and vocabulary. In this phase, feedbacks were carefully given from the combined

expertise of the team teachers.

Regarding team teaching, the collaberation of two teachers provide twice over
feedback for studentsin that they received two sets of written feedback and comments on
their worksheets after .every €lass from both teachers. After every class, students’
worksheets were collected and both teach_e(s checked students” works together, signed
their names, and gave written feedbackgg or comments for each individual. As for
students’ oral performances in the past Iesson the two teachers collaboratively compared
notes and discussed students’ strengths and weaknesses. Usually, this resulted in
providing more worksheets for students to pré@ﬁ-;_eand revise both fluency and accuracy
aspects at home. Often times, more feedbacks on their problem sounds (s-ending, r/l) and

grammatical features were included in the next lesson.
Students’ Opinionsabout,T.eam-T eaching

The result from the students’ questionnaires and learner jinterviews revealed
that the team teaching of Thai @and ‘foreign teachers of English appeared to be pleasant
and entertaining to them. It engaged learners as they perceived their roles as a full

member of the class, and provided more individual support from the teachers.
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Lively and enjoyable classroom environment

In relation to lively and enjoyable classroom environment, the findings are
consistent with Carless (2006) in that the real world tasks were incorporated and the
multimedia (audio files, video clips, and power point presentation) and realia (brochure,
magazines) were used. Students found 1t very interesting and enjoyable because it
matched their needs and interests. Also multimedia and realia motivated them to learn.
PowerPoint presentation«provided siudents clear steps to follow in each phase. During
the pre-task, video clips from “YouTube”_ were often used to grab students’ attention.
While during the task €ycle'phase, colorful pictures and realia were aways used. One
student reported that she liked learning about eelebrities. And another student revealed
that she enjoyed food and dripk unit-in whi Ch"ghe real shopping brochures were used in
the task. “It was such a fun and enjoyable cla_s;_ | can learn better this way especially
when the teachers ingarporated celebrities in the lessons” “| really love learning from
video clips. It was entertaining and interesting. YouTubg is also good. | wish we could

watch clipsfrom Y ouTubein.every English class”.
More learners’ involvement

Students'also'revealed'thet the team teaching of 'Thai“and.foreign teacher of
English in task-based instruction promoted students’ engagement. This is because the
lessons were designed based on the principles of task-based instruction (Willis, 1996).
The tasks generate their own language and create an opportunity for learners to

communicate while completing the tasks. If the focus can be taken away from form and
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structures teachers can develop students’ ability and at the same time learners are highly
engaged in the lessons to do things in English. It is to say that there will be no attention
paid to accuracy during the task cycle phase. However language analysis and feedback
have their places in the lesson plans as they are incorporated in the end of the language
focus phase. Teachers who implement task-based.instruction were assigned the roles of
facilitators. Their responsibility was to earich their students’ language when they see it is
necessary but students were giventhe opportunity to use English in the classroom as they
use their own languagesdn everyday life to accomplish real world tasks. In so doing,
students were actively iavolved: The findil;gs were supported by the previous studies
(Uraiwan Sae-Ong, 2010; Willis and WiII_i;; 2007; Chinnapen Rattanawong, 2004).
These findings were in line with the resul_l..tg:-from students’ interview. One student
mentioned that I think | like thetasks. The ta;sk‘('jave me more involvement in the lesson.
| used to feel Ieft alone in the class that hasrcr)ﬁe’t-eacher because all | have to do was to

listen. But in this class4'was assigned specific role”.
Equal roles team teachers

In relation to the team teachers, the students reported that they perceived team
teachers as equal. In-other words, the twao teachers seemed.to work well together. In the
study, it was apparent to all of the students that the two teachers were always present at
the same time. The team teachers evaluated and rated the students’ proficiency together.
Both had equal amount of time to lead the instruction while the other supported and

facilitated the instruction. More importantly, both teachers’ judgments towards classroom



141

rules and grading were consistent. Also, both teachers demonstrated mutual respect both
inside and outside of the classroom environment. These have shown the students the high
level of collaboration of the two teachers. This is in line with the students’ opinions as
one student expressed that “In this course, both Thai and foreign teachers are aways
together. | think they prepared alot and they boih work hard together in the class. Both

of them are very funny too”.
Teacher’s Reflegtion on the Team of Thal and Foereign Teachers of English

The two team teachers.in this study: j:bi ned their effort to plan the lessons, deliver
in-class instruction and do the follow-up work in Mathayomsuksa four English for
communication course. Along the process the two teachers required the great amount of

mutual understanding, negotiation;.and flexibiity.

Based on the observation of the reseércihér-, It was revealed that the most difficult
part was the process of finding the maiched team teachiers. The researcher held many
discussions with al foreigners currently working at the school. The discussion topics
proposed by Faiting and-Taylor (2007) were age, gehder, educational background, and
teaching experience. It was found that there was.no matched foreign teacher for the
researcher. Until theffirst'semesterofithevyear 20105 there were two new foreign teachers
and the researchers held the discussions with both of the foreigners. Finally, the
researcher found out that Ms.Zenaida and the researcher were matched. Then the
checklist for establishing team teaching expectation was used to confirm the

compatibility of the two teachers. The two teaching styles were merged and negotiated.
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Gradually, the two teachers become friends and develop mutual respects for one another.
The comparable age and the same gender yield to a comparable lifestyle. In this study,
both teachers usually used emails as the key component to share and exchange ideas and
lesson plans as well as being comfortable with incorporating multimedia in the lessons.
As both are female teachers, they expressed.concerns over any topics ranging from
professional issues to personal issues. Bath teachers have degree in teaching English and
had prior teaching experiences' This made it more achievable to design the lessons using

Willis (1996)” task based. framework.

Once the comparable partner is found; any challenges emerged could be solved.
The teaching workload, the lack of stationeries supply, booking the room, computer and
microphone’s break down, and students’ diSc’ij‘ines, were some of the commonly found
challenges along the semester. With your com_p;_rable partner, these obstacles could be
easily tackled as you have two language teachers® expertise, two sources of teaching
supply to share, two phones to contact the multi-media |aboratory, and a presence of two

teachers.

In conclusion, the implementation of the team teaching of Thai and foreign
teachers gf English required fullcollaboration and open-mindedness of the team teachers.
It might seem that the preparation phase was complicated and finding the matched
partner was challenging, but once achieved, it might result in successful and enjoyable

class for both teachers and students.
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Pedagogical | mplications

The findings from this study can be applied to team teaching in English
instruction. The objective of team teaching of Thai and foreign teachers of English in
task-based instruction was to help Mathayomsuksa 4 students develop English oral
communication ability. Several suggestions foi-teaghing English as a Foreign Language

can be made on the basis of the findings of the study.

1. First, prior te'employing team teaching, both teachers should be certain
that they shared compageble characteriéti'és in terms of age, gender, educational

background, teaching experience, and cl assioom policies.

2. Second, in an EFL class where there already are one local teacher and one
foreign teacher present at the same time, the {eam teaching which can be defined as a
shared and collaborative approach of two teach_ers to plan the lessons, deliver in-class

instruction and do the fol ow-up work should be attempted.

3. Third, to teach-oral ability, teaghers should design the lessons based on the
real world tasks'and choose the topicsrelating to students’ experiences and interests since
it is salient that students, can learn, better when, the lesson aetivates student s’ schema

(Richardsand Rodger, 2001).
Recommendations for Future Research Studies

The findings from the study created some recommendations for further study.
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1. First, it is suggested that the future study should investigate a wider sample of
students to confirm the effectiveness of the team teaching of Thai and foreign teachers of

English in task-based instruction.

2. Second, it is recommend v ture study should examine students in

different level. For instance, [ estigate effects of team teaching of
—

Tha and foreign teachers ish int instruction on lower secondary

students’ English oral

3. Third, it is reco oS ch should incorporate team

teachers’ opinions to get \{ plement team teaching in the

English instruction.
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Appendix A
Team Teaching Discussion Topics (Fatting and Taylor, 2007)
Discuss with your team teacher how each of you would respond to these scenarios. Keep
in mind there are no right or wrong answers, thisis meant to address realistic classroom
situations. Use these three questions to guicle your discussion for each scenario:
1. How would each teacher respond to this situation?

2. What happens withrtherest of the class?

Classr oom Policies and Procedur es
e Bathroom palicy

e Drinks of water
e Collecting andreturning papers
e Asking for help'when negdec

Teaching Styles and Prefer ences ‘
e Acceptable noise level in the room during:

-~ _Teacher instruction
- —Small group work
- Independent work time
e Trangition strategies:
- Countdown (five to one)
+ 4" Soundicue
- Light cue
e Allotting time for student completion of work
- Having enrichment work ready for students finishing early
- Providing additional time for students who need it

- Accepting partially complete assignments




Team Teaching Discussion Topics (Fatting and Taylor, 2007) (Continued)

Behavior M anagement
e How do you handle wanderers and other off-taskers?

¢ How do you handle vocal refusers?
e How do you handle passive refusers?

Academic Goals
e Beforeclass

( Lesson planswere constructed before the school starts)
- Professional and teaching goals for student achievement

- Qudlity of student assignments

- Who will/prepare teaéhing material s?
e During class 4
- Who will greet studentﬁt: rst’>
- Speaking Thai is acceptab1 e’>

- How to process in each sxage pretask task cycle, and
language focus?

- Hew? (Diaogue / monologue/ )
- How to check students’ attendance? Who will do that?
- When'to give teedback on content /iform?
o After class
- ~Placefor students” homewaork and assignment

- Time for discussions over concerns and planning materials
for each lessons

- How to evaluate students” works and assignments?
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Appendix B: A Sample of Checklists for Establishing Team Teaching Expectations Adapted from Fatting and Taylor (2007)

Expectation

Mine

My Partner’s

Our Classroom

Classroom policies and procedures

Teaching styles and preferences

Behavior management

B

Academic goals

Time for discussions over concerns
and planning materials for each
lesson

Technology & Computer skill

155

¢Sl



156

Appendix C
English for Communication Cour se Syllabus

1. CourseTitle: English for communication
2. Credit Hours: 1.0 credit
3. Semester: First semester

4. Academic Year: 2010
5. Instructor’s Name: s Pattaranee Vegaand Ms.Zenaida Aguilar
6. Courselevel: Matthayomsuksa 4
7. Course Descrption: in this é_ourse, the priority is given to conducting
language-use activities In: speaki ng_I.;)gether with teaching pronunciation. The
language elementswill/be graded froﬁ) éasier to more difficult ones. With regard
to teaching materials, avarirety of su1tab|e topics are chosen based on the Basic
Education Core Curriculutr (A.D.2008-)'-_;r'9_'m among those concerning daily life,
manner and customs, StOF€s, geograpﬁ&r;-;lwistory, science and environment of
people througheut the world, especially of those whe' use English language and
of Thai people as well. Students who study in this course will gain meaningful
and authentic exposure to the language’use through collaboration of Thai and
foreign teacher of-English, whe'work together as a team in @ classroom.
8+, Course Goal and-ebjectives
Goal: To enhance learners’ oral communication ability.
e Objectives:
1. The students will be able to gain communication skills to exchange news
and information, express thoughts and opinions by using the proper

technology and management for lifelong learning.
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2. The students will be able to understand the speaking and writing process,

gain communication skills to present information and express opinions.

3. The students will be able to communicate in a foreign language in various

situations such as school, community, and society.

4. The students will be able to use foreign language applications as a learning

tool for higher studies, career, and.cooperation, and harmony in society.

5. The students will_be able to talk about peaple, things, events, lifestyles,

food and_drnk, work, personalities, environment, people’s appearances,

places, travel, and robbery and crime.

9. Evaluation: #1. Groupwork Assignment 25%
2. RairiWork'Assi gnment 25%
3/ Class Participation,, 25%
4. Final'Examination 7_,7____ 25%
5. Total e 100%
Weekly Plan
Week Unit Speaking Speaking Task Outcome
Class Introduction — Pr etest
Unit 1 -Asking and Problem solving - Oral
Family saying who task: Group reports on
“Awedding | someoneis. discussion solutions to
photo” -Asking and - Discuss on the logic
saying logic problems. | problems.
where
someoneis.
3 Unit 2 -Describing Sharing Personal -Oral reports
Lifestyles routines and Experiences Task: on the
“The habits. Group discussion — healthiest
healthiest -Expressing likes | Discuss celebrity’s celebrity’s
lifestyle” and dislikes lifestyle. lifestyle.
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Unit 3 - Asking about  |(Comparing Task: -Oral reports
Food and quantities. Information gap on how to
drink -Asking about Exchange information | set dinner
“ Let’s have a | needs. about the two table.
party!” pictures of how to set | Oral reports
dinner table. on dinner
Problem solving task: | menus
Group discussion-
Plan a dinner menu
for exchange students
frem overseas within
agiven fixed budget.

Unit 4 ~Taking about | = Listing task: Survey | - A complete

Work: thingsyou like | - Survey on “Chores | list of

“Chores.kids andhate doing Kids hate doing”. “Chores kids

hate doing?* ' - Comparing Task hate doing”.

-Discuss and find -Oral reports
similarities and on “The
1 differences. differences
between
Thai and
American
kids about
=y, chores they
= hate doing”

Unit 5 - Expressing -~ | Problem solving - Audio files

Per sonalitie | feelings task: Productionsof | of radio

S . -Askingfor-and—radio-shows: shows.

“Radiohost” | giving reasons | -Produce radio show

-Asking for Sinan advice
advice. program.
-Making

suggestions

Unit«6 - M&king Problemsolving task: | - Role-play

Environme | suggestions Group discussion on solution
nt - Offeringto do | -Discuss to the

“Letis go things environmental problems.
camping !” problems.

- Making
suggestions.

Unit 7 -Describing Sharing Personal - Oral
People’s people. Experiences Task: reports on
appearanc | -Talking about Group discussion “Who
es past events. - Discussand find out | changed the

“Who who changed the most in the
changed the most in the past past years?”
most ?” years.
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9 Unit 8 -Talking about | Creative task: -Audio files
Places: directions and Productions of audio | of
“My dream locations. files campaigning campaignin
city” for Bangkok gfor
-Giving and governor Bangkok
sharing -Design, produceand | governor.
opinions. record a short audio
-Giving file campaigning for
suggestions: Bangkok governor.
10 Unit 9 -Talking about .1 _-Problem Solving - Oral
Trave atrip abroad. Task: Ranking reports on
“Let’s go to_j..~Giving -Decide on items lists of
Florida” stiggestions. taking with you in items and
“Talking about. | your backpack for reasons.
preferences. a3-week trip to
-Gving reasons | FloridainApril.
for ghoosing
higos. "~ 1 4
- Talking about”
the weather.
11 Unit 10 -Describing .| Comparing Task: -Oral reports
Robbery peopie, things | information gap on
and Crime: | aridevents. | -Exchange descriptions
“Are you - ~Taking | . information of crime
goingto about about the crime | scene.
help me.or robberies sceres’. -
not?" .4 and crimes. -
12 '

Posttest , Questionnaire and L ear ner Interview
Administration
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The Result of Lesson Plans Evaluation Obtained from Three Experts

[tem Experts _ | Meaning
1. Team teaching model betweeq\\\ B |C X
foreign teacher of English
students’ English oral ication.¢
1.1 | Teacher’s roles/"‘_-} _
1.1.1The roles cam te
equally assign ased I +1 1 | Reserved
theleadingrole g ‘,- I
1.1.2The different #ol rthg. «r., .r! +1 [ 0.66 | Reserved
teachers support one l her !qefeg 1V “
1.1.3The combined expertise’ 2, two +1 | 0.66 | Reserved
team teachers suppo sﬂg@n '
learners effectively. TR
1.2 | Turn taking process
1.2.2The tur ;" a f+1 0.66 | Reserved
team teachermjpprop I ' a
1.2.3 The verbalﬁ-sgpal is natural +1 | +1 | 0.66 | Reserved
pronﬁtummmﬂw :

AR ANNIUNRIING
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The result of lesson plans evaluation obtained from three experts (Continued)

[tem

Experts

2. Task-based instruction employed to
enhance students’ English oral
communication ability.

2.1

Lesson plan’s preparation

B C

Meaning

-,

Lesson plan’s preparation
2.1.1The objectives are. . clearly
stated.

1| +1

0.66

Reserved

2.1.2The objectives@rerelevant and
consistent with"the Concept  of the
lesson. 4

T+ ]

0.66

Reserved

2.1.3There IS an / appropriate
estimate time frame provided (o
implement the lesson.

1

+1 | +1

Reserved

2.2

Teaching procedures

2.2.1 The teaching procedures are f,

clearly stated.

+1 | +1

0.66

Reserved

2.2.2The lesson stimutates  oral |

language (use< effectively and
authentically,.

B N

0.66

Reserved

2.2.3 The task Outcome is based on
the real world speaking activities.

+1 7+l

Reserved

2.2.4 Learning outeemes in each
phase is:clear ‘and proper.

+1 | +1

0.66

Reserved

2.24In pre-task” phase, = students’
attention is engaged effectively.

+1

1 | +1

Reserved

2.2.5In" task, cycle" phase; students
are' given opportunities to ‘perform
task orally.

+1

+3/] +1

Reserved

226 In language focus phase,
students’ awareness of the target
language is raised appropriately
and effectively.

+1 | +1

0.66

Reserved

2.2.7The teaching materials and
worksheets are appropriate for the
lesson.

+1

+1 | +1

Reserved
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2.3 | Assessment
2.3.1 The clear checklist or rubricis | +1 | +1 |+1 1 | Reserved
provided.
2.3.2 Feedbacks are properly|O +1 |+1 | 0.66 | Reserved
handled in language focus phase.
2.3.3 Given feedbacks are suitable | O +1 |+1 | 0.66 | Reserved
for thetask .
2.3.4 The assessment is in +1 | 0.66 | Reserved

the objectives.

AULINENTNEINS
RINNIUUNIININY
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Appendix E: A Sample of Lesson Plans

Topic: People’s Appearances Time: 2 periods of 50 minutes
Type of Task: Sharing personal experiences (Group diseussion)
Outcome: Students select one person who changed the most.

Terminal Objective: Students will be able to present their oral reports on the person who changed the most.
Enabling Objectives:

1. Stdents will be able to use correct vocabulary to describe and discuss past events and people’s appearances.
2. Students will be able to select and write notes to report orally on the person who changed the most.

3. Students will be able 1o present.their, oral reports.on the person-changed the-most.

4. Siudents will be able to listen to the oral reports and answer the questions from what they have heard.
5. Students will be able to,induce rules, of the form “used to” and to pronounce a reduction form “didn’t” and a rising tone in

asking questions.

£91



Background knowledge: -The use of “Wh” question with present simplé andd{requency adverbs

Materials:

Evaluation:

- Comparative form: thinner, younger, longer, and shorter

- Describing past events with past simple tense (regular and irregular verbs)

- Expressing likes and dislikes(Likefhate doing something)

- PowerPoint presentation, school magazines, video clips.

- Students will be evaluated upon their outcomes which are oral reports on the person who changed the most. In doing this,
students must be able to discuss, in small groups of three or four how they were different in terms of their appearances by
using “Wh” questions with past sumple, past simple téfse in posilive and negative form, and the form “used to” +
infinitive / didn’t used to + infinitive. The analytical rating scale constructed by the researcher will be used to evaluate the
oral reports. The criteria set are based on Nakasuhara (2007} as follows: pronunciation and intonation, grammar,

vocabulary, fluency, and interactive communication.
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Procedures

Teacherl

Students

Learning

QOutcomes

Pre-task
(10-15 minutes)

Purpose: To
prepare students
for the task, to
engage their

attention.

-Tell the students that the team teac

clip freom “YouTube™” about how

iy

(Greetings)
(Example:

- Here , 1 will show you all how
the movie stars and singers that

vou like looked in the past.

- Ajarn Preaw, who is your

f

favorite celebrity?

-My all time favow% J&;l ﬂ‘ﬂ’ﬁm u m ’] |

Palanca. He is a filipino actor.

BN ENTNYINT

-Oh! I like Brad rym’ Angelina.

NYIAY

-Students are prepared
for the task.

- Students’ attention is
engaged.

- Students can use
correct vocabulary to
describe people’s
appearances.

-Students can use useful
phrases and  other
language features to
talk about the way
people looked like in

the past.

591
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Do you know him?

- How about you . students? Do

you know Palanca?

- Okay! Let's take a look ai this

clip and tell me who do you thini

they are?

fxpected answers:

esi-No/-Why not?)

-Asks students some questiont

about the picture.

£)

(Fxample: )

-Are you ready, class? ﬂ
Y

- Let'’s start with this
sty QW)
q

-Class. can vou tell who is

2 | identify the two teachers.

i\;‘o at the picture and

swer the questions 1o

icture.

3

that?

H”:ied answers: )

- Robert I&yrison

YRS

- ['m not sure

991



167

-Yes, well done, class-Do you l

think they all changed? Yes. /A little / Maybe

-How? What are the changes?

? ' ._“"fl‘ pryreey
- Look at Robert Pattinson. He /I T o
used 1o have blonded hair.

Right?

- Was she thin? 1 -She was not.

AUE INENINENNS.
RINININUNIININY

L91
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-Defings and introduces the
topic.

-Shows the ' instruction from

PowerPoint presentation.

(Example: )

-Class, after we looked at old
pictures of some celebrities, can
you guess what is going to be
our task in this lesson?

-Right! Class! In this lesson. you ||

will get pictures of Thai anhd
foreign celebrities. Their
pictures in the past and their
picture now.

- You are going lo discuss in
small group of three or four and
report on how the appearances

SbLbiibid

{Expected answers: )
-Talking/ Discuss/

- Movie stars
-Change/ The past

~The'way we looked

891
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¢f each star changed over the
years

- After that, you must decide who
changed the most. As a group,
you must help each other
prepare an oral report by
writing some notes describing
how he/she looks like now and
how he/she looked like in the
past.

-During the report you must
listen carefully to each group's
decision. This is because cfier
that, we will decide again as the
whole class that ¢f all ten pecple
from  ten  groups  whose
appearances changed the most.

{Expected answers: )
- Yes/ Sure

- Ensures that students
understand the task and the
instructions,

{Example: )

-Class, are we clear on that?

-Spend a few minutes
preparing «~for the task
individually:
- Note down usefnl words
and phrases

691
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-Good. Now , we are going to
give you few minutes to prepare
for the task individually.

-And if you have any question
you still can ask me or Ajarn
Preaw before we start doing the

task in the next stage.

AULINENTNEINS
ARIANTAUNNINGAE

0L1



Procedures -
Teacherl v
\
Task Cycle - Shows the slideshow. And ; - S‘j
(30-35minutes) | distribute worksheets and visual | gfo ce )
F & -
~Task i 2
X¢, P e -
( 7 minutes ) ﬂ?
_ Afh 7 h
Aim: For 4 =——
we f, ¢ 7
students to

discuss how their
appearances were
different five

years ago.

)i

S RSRHIN

e

cdlelmities in the picnfigs

-Explains that the questions are

(Example:

Learning Outcomes

Students

-Receive

ets and visual prompts,

speaking guide

i— Students can discuss
how celebrities
changed over the
vears.

T -Students can select one

. person who changed the

most.

|
|
|
|

L1

1



- On_the board and in your
speaking guide sheets, you will
see _some' [questions and
sentenées which ‘will ‘help you

start the discussion.

-Gives students g time limit
of three to five minutes to
discuss this,

- Circulate and listen to the students-doing the task.
- Take some notes on the repeated etrors.
- Provide help only when asked for.

-The Thai teacher starts monitoring and observingion the)left side
of the room while the foreign teacher is'on the right side. Then the
two teachers alternate.

= Discuss.in small groups.

TLl

172
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Procedures

MRS,
i

Teacherl //’4, \\\ Students
77/EANNN

Learning Outcomes

18] | J UL

A I |
\\l op discussing.
b

( 7 minutes ) notes reporting on the

“Planning - Shows the slideshow. I / aﬁ: ’\\Nﬂ -Students can  write
T £ " '.;A “; = \ |

Aim: For : person who changed the
students to most.
prepare oral

-Students are prepared
reports.

for oral reports

h . -Write notes for the
to pefgge what vou arajomg to

FJI I Ejtfta W) Y %}%@lo&’ "s’llﬂﬁ’and repEEtG

vou will have fivggminutes to wrige a o orally‘:g Riganet

TRATAARRAN

changed the most.
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Procedures

Teacherl

-Report

(20 minutes)
Aim: For
stzdents to
present their
reports and find
out whose
appearance was
the most different

over the years.

LLLOLLLLVLLLLLYL

X

I
I5 report stage g ch

-, And in

f yug mﬂ;‘ﬁﬁﬂ ik

~Yes

B

-Right/Yes

Learning Outcomes
Students
-Students can report
orally on the person
whose appearances
changed the most.
Expected answers:

e
Y

PLI



- Tells _the-students that they.must
listen_to~each group’s report and
decide at the end of all the reports
wihich one! grmong ‘the ten has
changed the most as the decision of
the'whale ¢lass.

-All ¢f yow are going o listen
carefully to your ﬁ'ieh'ds" reports

because you will get io select the

person that changed the most. Right?

-Observe and take some notes on the errors.

After all of the presentations, sum up and give feedback.

-Yes.

‘The spokesperson of
each “~group reports

orally.

SL1
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Activities Learning Qutcomes
Procedures Teacherl Teacher2
Language focus | -Now, [ will divide you into 2 halves, Number 1- )
20, you are group 1 and you willsbe studying Form:*used to .
(20-25 minutes.) | here in this room with me. - Students’ awareness

about the target

~Analysi . - i A is rai
alysis Number. 21 1'4O’ you a.; grpu;;l 2. You wgl go.t; SCiivesit whitheots 10 students. Asks language is raised.

(10-15 minutes) th.e English library on the six floor to SUGYWIth I, ¢ jerte'te induce the rules of form “used -Students can induce

Ajarn Preaw. o
E rules of the form “used

-Then you will switch, group 1 will go to the to™.

Aim: To raise 1El'.l'lghsh library and group 2 will come down Students can

ere.

pronounce a reduction
form “didn’t" and a
nising tone in asking

students’

-Pronunciation: a rising tone
awareness about

and reduction form “didn’t”. questions.
the target
-Students can use useful
laneuage. phrases and other
anglage (Example: |
anguage features to
-Listen to the following questions. Pay attention describe past events.

to the intonation used with each question.

9Ll
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-Tell me whether these questions end With 1h;
rising tone or falling tone?

-Was 1 d., ferent?
-Was it black?
-Was it long?

-Rising or falling tone, class?

-Good now practice asking the question® ¢ flgis
me. :

-Was 1 d  ferent?
-Was it black?

-Was it long?
- Class, now that all ¢ f vou get a new worksheet

Models the reduction Ej fJ V’I gﬂ Ejf] f,lj
“didn’t” el's Yind ot howto use' m “‘used to.

e AEABAN STV Y

- didn 't used to have my hair colored.

LLT
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-I didn 't wear eyeglasses. “wear”, these are verbs or

-I didn’t have black hair.

-Can you hear that we redu
the form “did't"?

o change "have” to "has''?

-We reduced the first or the |
the form “didn’t"? . I = Cla y know that the form “used to”

- 8o, you know that in the®Jormy
second syllable is reduced.

-Now, let’s try. Repeat after me.|

. her worksheets to students in
the! rules were summarized to
. Ask them to do more practice.

(Model the sentences)

~I didn't used to have my hair coloredidic /A

-1 didn 't wear eyeglasses. N

-I didn’t have black hair. 4
|

AuEINENIny

b

RIAINTUNNIINYAY

8LI
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-Practice

(5-10 minutes.)

Aim: To give the
students some
restricted written
practice in the

target language.

-Listening practice: Students will sten Piowidcs another worksheet of the form
the teacher and they will hav ' -

whether it’s the rising or falling

LLLLOLLLLLLLLL

i .
‘I"-Points out -ufi discuss repeated errors

occurring during the task.

bbbboblbbbbbbbl

v
?Mﬂﬁsﬁ on both the tasks
d e fi i
=" /s

TN 1A M~ D1

313,

6LI
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-Points out and discuss repeated - ermors
occurring during the task.

- Gives other feedback on both the tasks and
language features.

(Teaches the same content to group 2 ) (Teaches the same content to group1)

(et back to one big class.

-Points out and discuss repeated errors occirring during the task.

- Gives other feedback on both the tasks and language features.

081
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Handout

Used to
wed to-+ infinitive = Simple past

Used to + infinitive(something you did in the past but don’t do any more)
Used to describes pﬁ;‘r )abu’rs and routines.

It has the same meamﬂf as pasf simple.
2

I used to live in the.eouniry.but now | live in the city. (=1 lived in the country)

She used to have long.hair but nd'_w she has short hair. (= she had long hair)

i

— Didn't use to Nt € “(n;;atlve)
r|nl_<, co ge but now he drinks 5 cups a day!

He didn'%s
e'didi't dri'rfk coffee in the past)

My friend didn't use to study hard Hut now she’s the best pupil in her class.
i IJ.I

Did YOu-USe o + infinitive? P, (questions)

il A
Did your mum uséﬂa—w&lk—wi-th—yeu—te—seheel—when#@i\fre in 1% grade?
'I"j_ * T
Did Maradona use to play basketball or football?
~(I= Did Maradona play basketball orfootball?)

Complete the sentences describing thefollowing pictur es of
these famous Thai and Hollywood stars by. using “used:to”

or “didn’t used'to”

1. When Koi studied at Silpakorn university,

she oo, have long hair
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2. Angelina looksreally different now.

She ........i.k.s.......wear braces when she was
A
=S

BIE T N
; Joﬁn Travm‘

™ Aguiineninens
ELERIR R ek R
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Look at the pictures and write how each of the celebrities has changed.

Don’t forget to use the “used to” structure!

\
hair / weight / clothes/ tattoos/ make up / skin




A wDnhPRE

3. Michae Jackson

remember,.. it could always be worsc....

|

sKifnose/ hair makeup/beard / lips
j‘ . — p

LA :

184
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Appendix F
Samples of Scope and Sequence of English for Communication Course

] ‘I B W L Language Focus J
| |
|‘ i — |
Week ‘ Vocabulary/ \
. | :
Unit | Objectives | Speaking Task Outcome Grammar Pronunciation | TDrases J|
L | —
1 Unit 1 | -Asking Listing task : Group discussion | - Oralteports | -Wh-questions | -“TH”sound: -wavy hair W
. . and saying _ , on solutions 10 | with  present | Family \ _
Family | who - Discuss on logic problems. the logie simple Members -dyed hair
\ “A | someone (The bride is my older sister. I problems, - Prepositions (mother, father, | have herhis hair |
wedding | 1S the middle row, there are three fol brother) colored :
photo” | o women, The middle one is my sister ol places .
i -Describing | i law. The boy in front of her is her --Falling tone: -wear braces
‘ who son. The man in the be¢k TOW i§ Ty )
|  someone | older brother, and the woman next fo Wh-questions -wear make up
‘ '\ ‘s him is his mother. You can see the
‘ ‘ ‘ woman next to her, that is her -beard, moustache
\ | . -Aski ng | younger sister. There is a’boyin front | _
| ‘ ] d savin of my aunt, tha! is’her 5o and T stand -skinny, chubby
| | BRASEVINE | pextto him. Tam standing betiveen
~ where my sunt’s sonand my sister in law’s -groom’s mate
‘ | someone mother, My father is in the middle L
f \ is. row. and next to hifn i$.his motheriand -bnide’s mate
\ { ‘ the girl in front of her is'my younger | )
|‘ ‘ sister. Now can you tell who my two -extended/single
' { ! cousins are? Where are they? ) family-next to
# |

S81
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- Gerunds as objects
of verhs

(like/dislike doing
something)

-1 like singing
karaoke.

-sing karaoke

-on the phone

T D
Language Focus
Week Unit Objectives Speaking Task Qutcome ]
| | Vocabulary/
: Grammar Pronunciat Phrases
i ion {
B Unit 2 -Describing Sharing Personal -Oral Teports -Present sim[;le -Rising ~hang out \
. | routines and Experiences Task: on the -She likes going tone:
Lifestyles 1 pis. S ) healthiest | 'shopping YesNo | themall
roup disSCussion - s .
« celebrity’s -Frequency adverbs uestions. KT
Who has \ - Expressing likes Discuss celebrity’s - % 1 y’ 9 -chat on-line
the ‘ s | lifestyle. and expressions .
healthiest | and disiikes lifestyle. - How often...? -Falling ~surf the internet
: tone:
lifestyle? | -Every day, every 50 shoppin
l week-end, once ¢ Wh- g 5
|‘ maonth, never questions -go hiking

981
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fixed budget.

many’

Week | Unit Objectives Speaking Task Onitcome Language Focus
Grammar Pronunciation Vocabulary/
Phrases
. I
3 Unit 3 - Asking about | -Comparing -Oral reports on | -Future simple ~-Homophones: yum/yummy
Task:
quantities. Information gap | how.1o set -We will need to buy | ( -to, too, two, serving
Food and | ’-
- Asking about | Exchange dinner table: maore cookies. and there, their, , ,
drink 8 information about ~Pizza opping
needs. the two pictures of - Count and non- they’re ) ,
how to set dinner -veggle
table. count nouns .
: -Rising tone: - dessert
Problem solving E / f
task: Groiip - Expressions o ,
; ; . i cookies
discussion quantify: some, any, How about pizza |
-Discuss and plan ? -diet
a dinner menu for | - Oral reportsion’|| afew, a little, a lot company:
exchange students .
from overseas dinner menus | - How much?, How - vegetable oil
within@'given

-a few of/ a little of

L8I
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English Oral Test Specifications (Cambridge, 2006)

to Part 3 (spoken questions)

Part | Time/Length Task Types and For mat Test Focus
1 2-3 minutes Conversation betweenthe Genera interactional and
- .
interloeutor and each candidate. | S°cid language
(spoken questions)

2 4 minutes Individual onerJﬁinute ‘long Organizing alarger unit of
tlrna for ea'cfh cahd‘i'date with a - | discourse; comparing,
bifef fesponse frdm theseeond, | describing, expressing

opinions
candi date (each candldate IS
given two photogra,qhs with a
questlon) ' 75 _; 7
3 2-3minutes | Two-way (_:onverga_tﬁ] between | Sustaining an interaction;
| | the candidates (visual and /exchanging ideas,
/| written stimuli, with spoken ’expr ing and justifying
o i - opinions, agreeing
| instructions)
. and/or disagreeing,
suggesting, speculating,
evaluating, reaching a
decision through
negetiationgetc.
4 3-4 minutes Discussion on topics related Expressing and justifying

opinions, agreeing

and/or disagreeing
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Appendix H: Analytical Rating Scale adopted from Nakasuhara (2007)

Pronunciation & intonation

5 Mostly speaks with appropriate word-stress/rhythm. All individual sounds are
unambiguous and sufficiently well articulated for easy understanding. Only
occasionally, there may be some L 1-influenced sounds (e.g. I/r/th/v).

4 Thai language interference of prosodic features and individual sounds are
noticeable. However, constant attempts at assimilation/elision and to use appropriate
rhythm make utterances reasonably easy to understand.

3 Thai language interference in prosodic feaitites and individual sounds is marked.
Some attempts at assimilation/elision and. t0.use appropriate rhythm are shown.
Occasionadly puts some strain on .the listener, but does not really impede
understanding.

2 Speaks with somewhat « Thai-like pronunciation/rnythm with minimal
assimilation/elision. ‘Frequent!y puts some strain on the listener, and occasionally
impedes understanding.

1 Spesks very “frequently & with mispronunciations and with Thai-like
pronunciation/rhythm (without ‘any” assimilation/elision), which nearly aways
impedes understanding.

0 Gross errors and a very heawy Thai-like pronunC|at|on/rhythm make understanding
impossible.

Grammar

5 Uses awide range of structures{e.g. simple; compound and complex sentences with
different tenses) to deal with mpst everyday. top|cs and to express opinions. There are
no obtrusive inaccuracies.

4 Most basic structures (e.g.-phirases, smple/ compound sentences) are sound. There
are some inaccuracies, which however do not impede /meanings, when complex
structures are attempied-(e:g. complex sentence):

3 Basic structures (e:g. phrases, simple/ compound sentences) are occasionally
inaccurate. Has just enough grammar to manage o get meaning across in everyday
topics. More complex structures (e.g. complex sentence) are not attempted or not
intelligible.

2 Basic structures ‘(e.g. phrases, 'simple/ “compound 'sentence) are frequently
inaccurate. Occasionally impedes eemmunication. Does not have enough grammar to
get meaning across in everyday-topics.

1 Grammar.is-almaost entirel y-inaccurate exeept,for,some stock-phrases, which nearly
always impedes communi cation;

0 No awareness of basic grammatical functions.

Vocabulary

5 Uses appropriate, sufficient range of vocabulary that allows for flexibility in dealing
with most everyday-topics by conveying information and expressing opinions.

4 Generally, uses adequate range of vocabulary to manage most everyday topics,
although experiences difficulty when required to expand on topics.

3Choice of wordsis occasionally inaccurate in everyday-topics. Limitation of
vocabulary may prevent discussion at some stages of the interaction (as he/she cannot
express opinions properly), but does not really impede communication.
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2 Choice of words is frequently inaccurate, and the vocabulary range is not adequate
to deal with everyday-topics. Lack of vocabulary occasionaly impedes
communication.

1 Shows only simplest words and phrases. Lack of vocabulary makes even basic
communication difficult.

0 Vocabulary isinadequate for even the simplest conversation.

Fluency

5 Has comfortable, nearly natural speed.in most everyday contexts. There may be
some natural hesitation while searehing for language.

4 Hesitation while searching for language may benoticeable and speech may be slow,
which, however, does not demand unreasonablepatience of the listener.

3 Speech is low and hesitant (€.g. with'some unevenness and long pauses caused by
rephrasing and searching«for language). It oeeasionally demands unreasonable
patience of the listener, but.doesnot really impede communication.

2 Speech is very dow andshesitant. It frequently demands unreasonable patience of
the listener and occasi onallyimpedes communication.

1 Speech is very siow and disconnected.. Almost impossible to follow, except for
short or routine phrases!

0 Speech is so halting and fragmentary thaI conversation isimpossible.

| nteractive communication

5 Almost wholly effective et communlcatlng both actively and receptively in
everyday contexts. Fully Sensitive to turn- ta}qng system. Contributes to collaborative
topic devel opment and maintenance by asking others to express/expand their opinions
and by negotiating meanings both verbal ly and non-verbally (e.g. ask for clarification,
indicate understanding, establish—common ground correct others’ utterance and
respond to requests for clarificaiion). Y

4 Communicates effectively by appropriately participating in turn-taking. Responds,
comments (e.g. agreg/disagree), asks questions, negotiaies meanings verbally and
non-verbally and develops the interaction in some but not.all the occasions.

3 Communicates adequately in most everyday contexts, but could be rather passive
with responding and commenting. Asks for clarification (repetition, paraphrasing)
verbally or non-verbally, athough occasionally it may be unsuccessful. Not effective
enough to conifibute to develop the interaction:

2 Interaction is ineffective-because it is'too passive (talks only if required), it lacks
coherence or it'is monologue only. May show some (verbal or non-verbal) attempts to
ask fer, repetition.er paraphrasing;which arefrequently unsuecessful,

1 Gives simple responses only when required, but is unable€'to maintainor develop the
interaction. May show a few attempts (mostly non-verbally) to ask for repetition or
paraphrasing, which are nearly always unsuccessful.

0 Gives simple responses only when required, but is unable to maintain or develop the
interaction. May show a few attempts (mostly non-verbally) to ask for repetition or
paraphrasing, which are nearly always unsuccessful.




Appendix |

English Oral Test Evaluation Form For Experts

Please rate (X) these following items according to your opinions.

1 = Congruent 0 = Questionable

-1 = Incongruent

No

-1

Comments

Top‘i:s\éxw / 1

Level of difficult e —

- Are the task &t ansapge Pri e |
difficulty?

- Arethe

Discriminatio

- Will the
between the perfo
different levels of

appropriate y ‘ €
the objectives'of the syllabus and course
book units? ¢

u .
Overl o o Iqﬂw

TRiTper Fy oL

being assessed?

N ¢

Clarity of task

- Are the tasks unambiguous, giving a clear
indication of what the examiner is asking?
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Questions and text

- Do the pictures or prompts relate to the
questions?

Timing

- Can the tasks be answered
the time allowed?

Layout

- Are the format and

papers candide ly

tasks?

2

- Is the analytical

use with the tﬁ'}

- Is the scoring sheet appropriate to ugewith

=@ UYINLNIN

10

Engliy Oral Communication
LQ0 7

ﬁﬂ?ﬁ:‘ﬂﬂa&m b3 Uet

mterlocutor and each candidate (spoken

guestions).

- Is the task focused primarily on making
meaning and achieving practica purposes
rather than form?

e

=)
B
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Part 2: An individual ‘long turn’ for each
candidate, with a brief response from the
second candidate (visual and written stimuli,
with spoken instructions).

-Is the task focused primarily on making
meaning and achieving practical purposes

rather than form?

= e il
Part 3: A two-wa \:‘E'. betw

spoken instructio

-Is the task f
meaning and
rather than f

Part 4 :A discussion o
3 (spoken questions).

o
-Is the task focused pri

meaning and achieving practical  pl
Lng-prectied f

rather tha , okn
U, —
' _-',
Comments: B

.............. ﬂuﬂqmgﬂngﬂﬂi

Isthistest a@)roprlate?

QRIANN I A VIEﬂﬂ EJ

candidates (visua and. wiitte muI' 31-
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Appendix J

Results of Pre and Posttest Scor es of | ndividual Student

Student

Pretest (Total = 25)

Posttest (Total = 25)

1

20

21

"(ﬂ-bwl\)

19

13

20

15

Fl

ok

Q‘imﬂﬁﬂ‘im NﬂW’JVIEJWﬂEJ
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Results of Pre and Posttest Scores of Individual Student (Continued)

Student Pretest Posttest
21 3 20
22 3 18
23 14 21
24 4 7 17
. W\ 18
26 i i 22
2 22

A
A IRNS,
S EFNN T
LTI @

4 a\\\ 20

S J 5"\ 0

N

20
18
16
17
19

10
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Excerpts of Students Who Gained the Most Improved Scores’ Pretest

Part 1
Interlocutor
Tanya
Nanny
Interlocutor
Tanya
Nanny
Interlocutor
Tanya
Interlocutor
Nanny
Interlocutor
Tanya
Interlocutor

Nanny

Interlocutor

i1 h Ry

: Okay. Why do you like?

Interlocutor
Tanya
Interlocutor

Nanny

. No!

Interlocutor F'Jju

Appendix K

: Good morning! I’m Ajarn Zen and you are?

:MynameisTanyat , ”/
T —

:Icom
: | come from Nonthal

: What de

: Locatior

- How abo yi

s 1ikefruits®

: Fruits! Okay_}@@s% ) you like cooking?
Y

: Because my mom..um..she always eats noodles so | like.

: What is your favorite food?

: Khao-Man-Kai (dnas7ulr)

in Nonthaburi.

SINUNINENT
: Now, what i%our favorite food?

MARTINEIA
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Interlocutor
Nanny
I nterl ocutor
Tanya
Interlocutor
Nanny

I nterlocutor

Tanya
Interlocutor
Tanya
Interlocutor
Tanya
Interlocutor
Tanya
Interlocutor

Tanya

I nterlocutor

Nanny
I nterlocutor
Nanny

I nterlocutor
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: Why do you like it?

: My mother always serve.

: Do you find it easy to study where you live? Why?
:My home near school.

: (Turned to Nanny) Da you find it easy?

: (Long silence).....ah..... easy.

: Do you prefer working alone, by yourself or you prefer working with
other people?

: Other people:

: Other people? Why?

: (Long silence)

: Do you thinkiit’s easy that some friends are helping us?

. (Long silence and smiling) ,

: So you like towork or study}zi_{h other people?

. Peeple2 Ahl Nol L want towork-alone.

: Why do you want to work alone?
Easy.«..because....umm. gjust (pausing).......... | think 1 work

confident... amm..:1 don’t want to work togetherwith friends.

: (Turned to Nanny) Do you prefersworking on your‘own or with other

people?

: (Long silence)

: Alone?

> (Shook her head)

: With other people?



Nanny
I nterlocutor
Nanny
I nterl ocutor
Tanya
Nanny
Part 2

I nterlocutor

Tanya
I nterlocutor
Tanya

I nterlocutor

Nanny
Interlocutor
Tanya
Interlocutor
Tanya

Nanny
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- Yes.

: Why?

: Because my friends help me.

: Okay. What kind of work would you really like to do in the future?
> Air hostess.

. A teacher.

: In this part.efthe test, | will give you two photographs. | would like
you to talk abeut.the photographs for about a minute then compare the
photographs. Wy do you.zr’i.ink the music is important to the different
group of people? |

: Music is garing +..%.....umm.. ... .. (pausing) (silence)

#

: What type of music do you pl%yp

gl T

. (Turned-to-Nanny). These are your pictures. They show pictures of
differént ages on education visits. What do you think they are learning?
; (Long silence and tried to avoid eye contact)

! (Turned toTanya) And you? Anything you want to share?

- History.

! Which of thispicture would you want to'learn?

: (Long silence)

: (Long silence and smiled)
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Part 3

Interlocutor  : | would like you two to talk about something together for about three
minutes. 1’d like you to imagine that a local café wants to attract more
people. Here are some of the suggestion they are considering. First talk

to each other about h ccessful these suggestions might be. Then

decide which st people. What are the things you
Nanny
Tanya : y /@ 0 a picture)
Nanny
Interlocutor
Nanny
Interlocutor
Tanya ‘No.
Nanny :No. - f’*’”*’*f"’*;
Interlocutor :
Tanya : It’s hard for me.

Nermy ﬂM&Ju&LMﬂ‘ﬁW 8113

Interlocutor Okay hat’s the end of the test. <

AN I AN AINNA Y
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Appendix L

Excer pts of of Students Who Gained the Most Improved Scores’ Posttest

Partl

I nterlocutor

Tanya
Nanny
Interlocutor
Tanya
Interlocutor
Nanny

I nterlocutor

Nanny

I nterlocutor

Tanya

I nterlocutor

Tanya

I nterlocutor

Nanny

: Hi! I’'m Pattaranee. | will test your speaking skill and what are your

names?

: My name s Tanya

: My name is Nanay.

: Tanya, wherearevou from? \Which part of Thailand?
. | come from Bangkok.

: And you?

. | come fram Nonthaburi- :

. So, | will start with you Nanny What do you like about living in
Nonthaburi. Y

- UmmeLlike fruit in Nonthaburi.

: And you?

. I like foqd.

: Talking about likes and dislikes. Start with Tanya What kind of music

do you listen to and when do you listen to music?

-1 always listen..". "Umm..."pop music, rock-and"“Hip Hop” and when
I listen? Umm... before | sleep.

: And how about you Nanny? What kind of music do you listen to and

when do you listen to music?

. I like “Hip Hop” when | have free time.



I nterlocutor

Nanny

I nterlocutor

Tanya

I nterlocutor

Nanny

I nterlocutor

Tanya

I nterlocutor

Tanya

I nterlocutor

Nanny

I nterlocutor

Tanya

I nterlocutor
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: Do you also enjoy watching films?

: Yes! | just watch the film “Sing Lek Lek Tee Riek Wa Rak” (uéniéni
Feandnsn)

: And you? (Turned to Tanya) Do you enjoy watching films?

- No!

: Okay. You don’t like. T__Then, let’s~talk about work and education.

Nanny, do"you_thitik you will use English a lot in the future? In what
ways?

: Yes, I’'msSure. (Nodded her head) | think English is very important
language. And think | will—;,lse' English in my career.

: And you? (Turned to Tanyaij—_.-

. Yes, because | waiit-to be aﬂlght attendant. I’'m sure that 1 will use
Englishalotin the future. _. .
: Okay: And any other Ianguag% ybu would{ike to learn? And why?

: Yes. lwould like to learn Arab because |-want to be working at “Arab
Emirates”.

JAh! | see. And you? (Turned to Nanny) Otherlanguages?

: No, | don’t want t@ learn other language anymore Jbecause | don’t
understand. (Laughing)

. Alright! Then, let’s talk about travel and holiday. What is your
favorite place for a holiday?

: Siam square...umm...because a lot of clothes for shopping and hang

out with my friends.

: How about you? (Turned to Nanny)



Nanny

Part 2

I nterlocutor

Nanny

Interlocutor
Tanya
Interlocutor
Tanya

I nterlocutor

Tanya
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: Umm.... My favorite place is Chatujak. | can eat out and | can

shopping.

. In the second part of the test, I’m going to give each of you two
photographs. | would like you to talk about your photographs on your
own for about a minute, and alse to answer a question about your
partner’s photographs. Nanny, it’s your turn first. Here are your
photographs. Fheyshow | people making music in different ways. 1’d
like you tercompare the photographs, and say why you think the music
isimportant to'di fferent gr(.)_qb.s of people. All right?

: This onegumm.s. T'think 6utd-oor activities. They are lovers. They are
healthy peagple; and they Iiké’-'gébd weather. And this one | think they
like skating and they fike col-c-)l‘-__-s‘e:g_son and they like... enjoy... with my
friend. Umm._I think two .p_i_.ctgre,s different country make people
diff erent.activity.

: Tanya, have you ever been ice-skating?

“Yes.

: Where?

: Last time...ah...this'summer, at “Esplanade”.

- It*syour ‘turn“Tanya. They show people buying and selling things in
different shops. | would like you to compare the photographs and say
why you think people choose to shop in places like these?

: This picture, they are buying and selling toys. This picture, they are

buying vegetables. Umm...1 think two pictures different, different age,
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and different interest. Yes, like this picture, moms have to take care
their children. And these old people don’t have to take care anyone, just
take care their health.

Interlocutor : Nanny, do you like shopping?

Nanny : Yes, and | like shopping in Chatujak.

Interlocutor : Okay. Thank you.

Part 3

Interlocutor : Let’s move_tepart 3. Now , | would like you to talk about something
together far abeut 3 minutes. Here are some pictures of things that can
make living in acity enjoy_agﬁle. So, first, talk to each other about how
each thing'in each picture rmékes life in a city more enjoyable. Then,
decide on two most importan;f'-thi'hgs.

Tanya . | think this @ne is most imps;:rt%\q;__,for me because | love dance. When |
dance, | don’t have to care anﬁhi_rjg.,And I think it is entertain activity ,
and ‘enjoy..Do.you like this? And do you agree with me? (Turned to
Nanny)

Nanny : Ah!' | dop’t.agree with you on that. And I think teenager almost like to

dance but forsme 1 don’t like it. | love watch a football match.

Tanya : Ahl Metoo.

Nanny : Why?

Tanya : Because my cousin is a player in “Muangthong United”

Nanny ; Oh! Really? Fan of Muangthong United! What is your cousin’s
position?

Tanya : He is “Center Half”



Nanny

Tanya

Nanny

Tanya

Part 4

Interlocutor

Nanny

Interl ocutor

Tanya

Interlocutor
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:Oh! | see.

. | always give him ...ah...of an inspiration when he has a competition
football match.

: Oh! You are a good sister. Okay. So we choose....umm...(pointed to

the pictures) this one.

: This one and thi

: Nanny 1 thinl ; k-e:- sadvantages of living in abig
city?
: Traffic je
- Andyo
. Security crowded...umm..and pollution.

And it’s noi

: Thank you. -,-5

e

|
L

AULINENTNEINS
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Appendix M

Team Teaching Questionnaire (Students’ form)
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Appendix N
Team Teaching Questionnaire (English Version)

Directions:
1. The purpose of this questionnaire is to investigate learners’ opinions about team
teaching of Thai and foreign teachers of English in task-based instruction. Your
responses will be beneficial to improving English language instruction and will not
affect your performance or achievementin English communication course.
2. The questionnaire comprises 2 parts:

Part 1: General information '

Part 2: Opinions‘about team teach_lng of Tha and foreign teachers of English

in task-based instruction |

3. Please express your opinions in al items.~

Partl: General information : Forid

Please fill in your general informaIiQﬂ_._-:_;_ \

1. Mathayomsuksa e deToles mmm—

2 Genderi  (  )Male ( JFemde
3. Age...7.............years

4, English Team teaching experience:

() No experience

( ') Prior experience
() Team teaching of Thai and foreign teachers
() Teamteaching of foreign teachers

() Both teams
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Part2: Opinions about team teaching of Thai and foreign teachers of English in
English for communication course.
- Please put an X to express your opinions about each item below.
(5 = strongly agree, 4= agree, 3= neutral, 2= disagree, 1 =strongly disagree)

[tem 5141321

1. || like team teaching of Thai and a foreign teacher of
English better than the class with only a Thai or a
foreign teacher.

2. | | think that an English elass taught by only.aThai or a
foreign teacher only. is.more useful in-improving our
English skills than«the team teaching of Thai and
foreign teacher of English

3. | | often ask the foreign teacher questions and / or speak
with him or her.inClass.

4. || feel tense and nervous when the foFéi gn teacher asks
me a question.

5. | | enjoy studying English more thanf'l used to because
we have both Tha and foreign teachers of Englisn in

our classes.

6. | I think that studying Engllsh m team- taught classes are
confusing. —

7. || feel that | am a full- member of my ‘team-taught

classes, not justia spectator.

8. | | feel that I am-only aspectator in team-taught classes.

9. | Both Thai and fereign teachers of English seem to have
equal roles and work together well In team-taught
classes.

10. | It seems tolmefthat"one teacher! dominatés the team-
taught classes.

Other comments and suggestions:

L earner interview questions: (Semi-interview)

1. What do you like about the team-taught classes?

2. What don’t you like about the team-taught classes?

3. What are the differences that you can perceive between the English team-

taught class and the other English class?

4. How do you fedl about having two teachers in one class?
Do you think that there is one teacher dominates the English team-taught
classes?

o
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List of Experts

1. Assistant Professor Chansongklod Kajaseni, Ph.D.
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