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The objectives of this research were to develop Collaborative Strategic
Reading (CSR) instruction using electronic children’s picture books. The subjects
were 32 fifth graders studying at Piboonbumpen Demonstration School Burapha
University and enrolling in an English Foundation Course in semester 1, academic
year 2011. The instruments used in this research were the English reading ability
tests, students’ opinion logs, and opinion questionnaire. The data were analyzed using
descriptive statistic and content analysis.

The finding of the study revealed that: (1) the components of Collaborative
Strategic Reading (CSR) instruction using electronic children’s picture books were
consist of 3 components: 1) lesson plans 2) scope and sequences, and 3) evaluation.
(2) the effectiveness score of CSR instruction using electronic children’s picture
books were at 86.37/85.10, which was higher than the hypothesis setting criteria
80/80.  (3) the mean score from the questionnaire eliciting students’ opinions toward
CSR instruction using electronic children’s picture books was found positive with the
mean score of 4.16 (S.D. = 0.710). These findings confirm that CSR instruction using

electronic children’s picture books positively affects students’ reading ability.
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CHAPTER 1

INTRODUCTION

Background of the study

According to Basic Education Core Curriculum of Thailand B.E. 2551, it is
stated that one of the important purposes of learning English as a foreign language is
for communication. Hence, the learners need to have all four skills which are
listening, speaking, reading, and writing, but reading is considered as the most
important and necessary in acquiring knowledge in both classroom context and extra
curriculum environment (Carrell, 1989 ; Grabe and Stoller, 2011).

However, Thai students show poor reading skill in English (Wisaijorn, 2004).
NIETS (National Institute of Educational Testing Service (2009)) reported that the
English O-NET mean score of the students were only 31.75 in Pratomsuksa 6, 22.54
in Matthayomsuksa 3, and 23.98 in Mathayomsuksa 6. Moreover, English score is the
lowest of all subjects. It indicates that Thai students’ English proficiency was lower
than other subjects. From this result, it indicates that English proficiency may have an
impact on the English reading ability. Therefore, it is possible to say that Thai
students with low English proficiency may suffer from reading English.

Moreover, the age of young learners are introduced to English in the school in
Thailand has decreased. There has been an increased focus on teaching of English to
young learners. Many schools in Thailand implement English to the class in the
kindergarten. From this reason, EFL teachers have to consider the material for young
learners. Poonpan and Suwanmankha (2005) discovered that students in elementary
school and secondary school could not study, discover, and acquire the new lessons or

new knowledge by themselves due to the teaching methods in the past. In Thai



classroom context, reading instruction that mostly used as a method to teach in the
classroom is translating from English to Thai instead of teaching with reading
strategies which would help the students to construct meaning from the text
(Soonthornmanee, 2002). Thus, students may be good at translation rather than
become fluent readers in English (Chen, 2000).

According to English test score of Piboonbumpen Demonstration School
Burapha University in English Foundation course for Pratomsuksa 5, English test
score is low especially in the reading part. The mean score of reading part in this test
was only 40 percent. It indicates that students’ English proficiency was limited.

From the observation by English language teachers at Piboonbumpen
Demonstration School Burapha University together with the researcher’s working
experience at this school during 2006 — 2011, it was found that the role of students in
this school is passive learners. They were taught by teacher centered approach
especially when they have to read the text or the story in English class, most students
will wait for the teacher to explain and interpret the text or the story into Thai
language, or they will use dictionary to find the meaning of the words.

From the preliminary interview the students in English Foundation Course for
Pratomsuksa 5, they said that when they took the test especially in reading part, they
would not read anything in the text or the passage. They were prompt answer. They
said that they do not want to read because they do not know the meaning, and the
topic is not interesting. As a result, Hudson (2007) stated that students may be
reluctant to read as they may be at the beginning or low intermediate reading
comprehension levels, as well as they lack of motivation to read. Hence, they are not
inclined to explore the world of reading and find the variety topics that interest them

(Hidi, 2000).



Therefore, it is important to find more effective reading strategy to teach Thai
students in order to improve their reading ability. This study suggests an alternative
strategy to teach reading for primary school students. Teachers who believe in
cooperative learning and reading comprehension strategy instruction will employ
Collaborative Strategic Reading (CSR) which combines those two instructional
approaches (Klingner and Vaughn, 1999).

Klingner and Vaughn (2000) stated the effectiveness of CSR with elementary
students, and they found that students in CSR group significantly outperformed on
comprehension. Students also significantly increased their vocabulary and spent
greater amount of time engaged in academic-related strategic discussion and assisted
one another while using CSR. In addition, Kongkool (2005) found that after students
learned by using CSR, their English reading comprehension were improved. Fan
(2009) also investigated CSR on Taiwanese University students. The results indicated
that CSR had a positive effect on students’ reading comprehension in relation to the
comprehension questions on getting the main idea and supporting details at significant
level 0.05. Even though, CSR was implemented in many students in order to improve
students’ reading ability, but there is a few studies that focus on the use of computer
technology. With the global growth of multimedia and technology, EFL teachers
should exploit its advantages to enhance reading instruction.

Reading the story through the computer can be one of the effective ways. Liaw
(1997) stated that computer books are interactive stories that appear on the computer
screen as an actual book with texts and illustrations. There are also a variety of
interactive choices that students can use to read the story. It is totally different from
reading the printed book. The main reason that electronic book change the nature of

reading lies in multimedia features such as oral reading, highlighting, animations, and



music/sound effects, all of which are impossible with printed books (Matthew, 1996).
As a result, Cheng and Jung (2009) found that electronic books had positive effects on
students’ attitudinal changes in all dimensions of reading attitudes. Islam (2008) also
found that electronic books support students understanding of the text and increase
levels of comprehension.

Additionally, Tai (2008) found that both teacher control group and students
self- control showed the positive attitude toward the electronic book reading, and also
performed significantly better in English vocabulary learning of teacher control than
students self control. Moreover, electronic book can develop students’ reading
comprehension skills and increasing their motivation to read (Matthew, 1996). Korat
(2010) also found that electronic book can improve story comprehension and word
reading. Therefore, implement CSR using electronic books might improve students’
reading ability.

In order to help primary students on language learning, motivated their
reading, and boosted their imaginations, children’s picture books can be a good
material (Chinh, 2009). Children’s picture books combine image and text which
provides students with aesthetic experience and illustrations reinforce the text
therefore; the students will comprehend better (Mallan, 1999). Hence, it is possible to
say that young EFL learners who have a difficulty in reading may start to read from
children’s picture books in order to improve reading ability. The aim of this study will
propose the development of CSR instruction using electronic children’s picture books

for grade five students which helped students to improve their reading ability.



Research questions

1. What are the components of Collaborative Strategic Reading (CSR)
instruction using electronic children’s picture books?

2. To what extent does Collaborative Strategic Reading (CSR) instruction
using electronic children’s picture books affect English reading ability?

3. What are students’ opinions toward Collaborative Strategic Reading

(CSR) instruction using electronic children’s picture books?

Objectives of the study

1. To develop the instructional Collaborative Strategic Reading (CSR) using
electronic children’s picture books.

2. To investigate the effectiveness of Collaborative Strategic Reading (CSR)
instruction using electronic children’s picture books on reading ability of fifth grade
students.

3. To explore students’ opinions toward Collaborative Strategic Reading

(CSR) instruction using electronic children’s picture books of fifth grade students.

Statement of hypotheses

Previous research on CSR instruction clearly supported the idea that CSR
facilitates students’ reading comprehension. For instance, Klingner and Vaughn
(2000) stated the effectiveness of CSR with elementary students, and they found that
students in CSR group significantly outperformed on comprehension. Additionally,
Kongkool (2005) found that after students learned by using CSR, their English

reading comprehension scores were higher. Moreover, Chinh (2009) stated that



children’s picture books help primary students on language learning, motivated their
reading and cultivate their imagination.

To determine the effectiveness of CSR using electronic children’s picture
books and students’ opinions toward CSR using electronic children’s picture books,
the following hypotheses have been formulated:

1. The students’ reading ability gained score from the English reading ability
tests in Collaborative Strategic Reading (CSR) instruction using electronic children’s
picture books will achieve the criteria of the effectiveness at 80/80; (E1/E2) which E1
refers to the formative —tests and E2 refers to the summative-test.

2. The students express positive opinions toward Collaborative Strategic

Reading (CSR) instruction using electronic children’s picture books.

Scope of the study

1. The population for this study is fifth grade students from Piboonbumpen
Demonstration School Burapha University, Chonburi.

2. The variables in this study are as follows:

Independent variable is Collaborative Strategic Reading (CSR) instruction
using electronic children’s picture books.

Dependent variables are students’ reading ability test scores and student’s
opinions toward Collaborative Strategic Reading (CSR) instruction using electronic

children’s picture books.



Definition of Terms

1. Collaborative Strategic Reading (CSR) refers to reading strategies
instruction that combines reading strategies and cooperative learning in order to
improve reading ability. The reading strategies consist of four comprehensions
strategies which are preview, click and clunk, get the gist, and wrap-up. In this study,
all four comprehension strategies were implemented with electronic children’s picture
books.

2. Electronic children’s picture books refer to the electronic books with
multimedia of children’s picture books that the researcher develops from software
called -Adobe Captivate”. Students can read and interact through the computer.

3. Collaborative Strategic Reading (CSR) using electronic children’s picture
books refers to the English reading instruction that integrated the concept of
Collaborative Strategic Reading (CSR) instruction and electronic children’s picture
books. Students can read through the computer screen, and they can do the activities
via the computer, the internet, and Facebook as a social network according to the four
steps of CSR instruction.

4. The criteria of the effectiveness at 80/80 ; (E1/E2) refers to the scores
from the English reading ability tests, which E1 refers to the scores from the
formative-tests and E2 refers to the scores from the summative-test (Ruengsuwan,
2004).

5. Students refer to grade five students at Piboonbumpen Demonstration
School Burapha University, Chonburi who enrolled in English Foundation course in

academic year of 2011.



Significance of the study

The instructional CSR using electronic children’s picture books develop in this
study in order to support and assist grade five students to improve their understanding
reading text. This study is significance because it will encourage and help students to
use the reading strategies in their reading which benefit to their reading ability.
Moreover, reading through electronic children’s picture books can motivate students
to read very actively. Once they can read successfully in class, they will have a
confident to read out of class. They may become the independent readers, and they
will develop life-long reading and learning because reading will guide and provide
students to learn and acquire knowledge effectively.

The findings of this study may be used by teachers to develop and implement
CSR instruction using electronic children’s picture books for their English reading
class. Electronic children’s picture books can motivate students to read. The features
of electronic children’s picture books such as oral reading, background music, and
pictures also arouse students’ attention. Moreover, in this internet era, interacting with
the internet and computer can be a tool to encourage students to read the English
stories. The internet, computer, and pictures can reverse any negative attitude of the
students to be the active reader. From these findings, they may encourage, inspire, and

help teachers to look back at the way they teach reading.



CHAPTERII

REVIEW OF THE LITERATURE

This study develops instructional Collaborative Strategic Reading (CSR)
using electronic children’s picture books for fifth grade students. Related literature
and research were reviewed to obtain sufficient background for this study. The topic
discussed in this section includes:

1. Collaborative Strategic Reading (CSR)
2. Children’s picture books

3. Electronic book (e-book)

4. Social network: Facebook

5. Reading ability

1. Collaborative Strategic Reading (CSR)

CSR is the reading instruction proposed by Klingner and Vaughn (1998) in
order to promote reading comprehension for students with reading, learning, and
behavior problems included in general education classroom. CSR derives from
scaffold reading strategy and cooperative learning (Klingner and Vaughn (1999, p.

738-747).

1.1 Cooperative Learning (CL)

CL describes as any form of a small group work in a classroom. The students
have to do activities together to accomplish a well defined, shared goal, discuss with
each other, help one another understand, and encourage each other to work hard

(Johnson and Johnson, 1999). CL has been shown to not only improve student
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learning outcomes but also to have positive social, affective, and cognitive benefits as
well (Willis, 2007).

In order to employ CL in the classroom effectively, it is necessary to have four
essential components of CL activities ( Johnson, Johnson, and Holubec, 1993) :

1) Positive Interdependence, which is the knowledge that students are
connected to the others in the group and that the success of the whole group depend
on all the members to work and help each other succeed and achieve the goal.

2) Face-to-Face Interaction, which is the interaction of the group
members will occur when all the members helping each other, discussing and share
the idea.

3) Individual accountability, which is the knowledge that not only will the
group’s product be assessed, but that individual contributions will be assessed. The
members are aware of each other’s level of contribution. If one has a problem, the
others should assist and support each other.

4) Social skill, where students must use appropriate social skills, taught
and positively reinforced by the teacher to enable them to engage in meaningful
cooperation. Skills such as leadership, decision making, trust building,
communication, and conflict management must be present, as well as social skills that
are required for cross cultural interaction and communication.

5) Group processing, which is a metacognitive awareness of the group’s
goals and progress. Students should focus on the functioning of their group, and how
well members are working within the cooperative group structure. Students must be
given appropriate time in their groups so that they can focus on the way the group is

working and engage in problem solving to enhance the group’s productivity. This
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time students will acquire the necessary social skills, give and receive feedback, and

allow students to have multiple opportunities to enhance their cooperative skills.

Cooperative learning group with well designed will give students opportunity
to discuss the topic in a variety of ways from different perspective. This creates
multiple opportunities for comprehensible input and output rather than answering
questions or engaging in practice dialogue only. Students will have the opportunity to
use their target language authentically with each other ( DelliCarpini, 2007).

From the benefit of CL, it was employed to implement in many classrooms at
any level since it can help students to develop social skill, contents comprehension,
and self esteem (Pattajinda, 2005). CL also promoted reading comprehension because
the students can share their idea and brainstorming to help each other understand the
text or the story. From this point, students have to integrate their thought in order to
explain to others, so they can understand more (Klingner and Vaughn, 1999).

Moreover, Klingner and others, (2001) stated that CL can motivate students to
learn and students can get higher score. CL also fits with EFL context and

heterogeneous groups of students efficiently.

1.2 Cooperative learning in CSR

Students who are accustomed to working together cooperatively quickly learn
to implement CSR in small group (i.e., 4-5 students) once they have developed
proficiency applying the comprehension strategies with their teacher’s guidance.
Within cooperative learning groups students are given two responsibilities: to
complete the assigned task and to make sure that all other members of their group do
likewise (Johnson and Johnson, 1993). Then, students discuss the material to be
learned with one another, help one another to understand it and encourage one another

to do their best. The components of cooperative learning described by Johnson and
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Johnson are built into CSR: (a) a positive interdependence, (b) considerable face-to-
face interaction, (c) individual accountability, (d) learning social skill, (e) post task
evaluation.

For the students who do not have experience working in cooperative learning
group will need to learn the social skills essential for working collaboratively prior to
implement CSR. Learning group was not productive unless the members were skilled
in cooperating with one another. The social skills will be taught through a three steps
process whereby we first define the target behavior, next model the behavior, and
finally provide opportunities for the students to practice the behavior, using
simulation and role- playing. The social skills will be taught only one at a time,
posing each behavior on a chart for reference as it is learned. Students learn how to
listen attentively, ask clarifying questions, take turn speaking, provide positive
feedback, and resolved conflicts.

Within cooperative groups, each student performs a designated role. Roles are
an important aspect of CSR because cooperative learning seem to work best when all
group member have a meaningful tasks. Roles rotate so that students can experience a
variety of roles so that everyone takes a turn being a leader. A cue sheet and
encouragement will be provided to help students successfully in leading their group.
Students can perform more than one role at a time if necessary. CSR roles include as
follows:

Leader: Lead the group in the implementation of CSR by saying what to read
next and what strategy to apply next. Ask the teacher for assistance if necessary.

Clunk expert: Use clunk cards to remind the group of the steps to follow

when trying to figure out a difficult word or concept.
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Gist expert: Guide the group toward the development of a gist and determines
that the gist contains only the most important ideas.
Announcer: Calls on different group members to read or share the ideas.

Make sure everyone participates and only one person talks at a time.

1.3 Scaffold reading strategy

Scaffold reading strategy is a set of pre-reading, during-reading, and post-
reading. Graves and Graves (2003) has expanded the definition of scaffold reading
that is to help students complete tasks that they could not complete by themselves,
scaffolding can aid students by helping them to better complete a task, to complete a
task with less stress or in less time, or to learn more fully than they would have.
Schmitt (1990) classified the reading strategy into three steps which are pre-reading,
during reading, and after reading as follows:

1. Pre-reading: the reader will try to think about what they are going to read,
and already knew about the text or the story. They will use the title, key words, or
picture to predict the text or the story.

2. During reading: the reader will try to check their understanding whether
they understand or not, then try to find the strategy to help them such as using context
clues, get the main idea, aware of reading structure in order to understand the text or
the story.

3. After reading: the reader will try to sum up what they have read, review,
and interpret it. Therefore, the reading strategies are used as a tool to comprehend the

text or the story in order to utilize or apply the information from it.

Durham (1999) also stated that teaching reading strategy to the readers or the
students, teachers should train the students to use the strategy directly in order to

make them aware of the importance of using the strategy and apply it.
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1.4 Scaffold reading strategy in CSR

Scaffold reading strategy in CSR involves with the coherence of background
knowledge of the readers with the story, the prediction of the readers to the story,
guessing the meaning of the unknown vocabulary by using context clues, summary
the main idea with their own words, questioning about the story, also review and
summarize what they have learned.

Thus, reading strategy and cooperative learning were developed to CSR,
which reading comprehension can be promoted and reinforced through peer
collaboration and the application of reading strategies (Vaughn et al., 2001). In CSR,
four reading strategies are taught by Klingner and others, 2001):

1) Preview. Which is a pre- reading strategy introduced for students to predict
what they will read to activate their background knowledge about the text or the story.
Students’ background knowledge is one of the most important factors to affect
reading comprehension (Pressley, 2006). In this step, the group leader will lead the
group member to survey through the text or the story roughly. Then they will note
and discuss with others in group. Note- taking strategy will be employ to help

students identify key facts and important detail.

2) During the reading, —€lick and clunk™ is the reading strategy implemented
to help students deal with —elunk”, which are the unknown words or expression.
Students will be taught several vocabulary strategies to help them tackle
comprehension obstacles arising from difficult clunk. In this step, the group leader
will distribute the text to the group member, then each of them will read and write the
—elick”, the words or expression that they already knew the meaning. Also they will
find the clunk words or expression, and discuss about them. They may use —fix-up”

strategy to figure out the clunks (Klingner and Vaughn, 1998). Reread the sentence
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without the clunk, and think about what information provided in the text or the story
would help to understand the meaning of the words. Reread the sentence with the
clunk and reread the sentence before and after the clunk. Also, looking for clues such
as pictures, prefix, suffix, and break the word apart and look for smaller words that
know the meaning. The vocabulary group leader will summarize about what they
discussed.

3) —Get the gist”, which help students to identify the most important idea of
the text or the story and exclude unnecessary details. However, finding the gist is not
an easy task. It is suggested that this strategy should be taught explicitly through
reading instruction (Lin, 1991). Teaching students how to find the topic sentence and
how ideas are connected can help them distinguish the gist from the supporting
information (Fan, 2009). Summarizing strategy will be employed to help students to
identify the central or main ideas by locating key words and identify supporting
factual information (NICHD, 2000). Therefore, re-state in students own words can
also prompt students to get the gist easily (Klingner and Vaughn, 1998). In this step,
the group leader will lead the group member the find the main idea. Students have to
read very carefully then share and summarize in group. The most important thing in
this step is students have to write in their own words.

4) After reading, students will use the wrap — up strategy to summarize what
they have learnt from the text or the story and generate questions to check the
understanding of the whole story. Klingner et al. (1998) suggest that students can
generate -five W’s and one H” (who, what, when, where, why, and how) questions
about the crucial information in the text or the story to help them check their reading

comprehension.



16

To sum up, in all four steps, students will take an individual note to assist
them keeping track about what they learnt in Collaborative Strategic Reading
Learning Logs which divided into 6 steps as follows:

1) To write about what students already know about the topic.

2) To write about what they predict that they will learn from the text or the
story.

3) To write click and clunk words or expression.

4) To write the main idea or the gist of the text or the story.

5) To write the questions about the important ideas in the text or the story.

6) To write about what they have learned.

In CSR, students will be trained before implement this strategy to the class by the
teacher. The teacher will teach students about what they have to do and practice
strategies in each step. Once they can handle or run the steps by themselves, teacher
will implement CSR and let students work in their group of four. Each student will be
assigned a defined role to scaffold their content learning and reading comprehension.

Therefore, the teacher plays an important role in implementing CSR to the classroom.

1.5 Teacher’s Role in CSR

Vaughn, Klingner and Schumm (2002) stated that teacher’s role in CSR will
change from a lecturer to be a facilitator to help students understand reading strategy
and apply to use it by themselves. Before implement CSR to the classroom, teacher
will teach reading strategy and how to adapt or make use of it by demonstrate the
process of CSR in front of the lass. Then, teacher will let students practice and give
suggestion. Once they are ready, teacher let students work in a group of 4-5 which
are heterogeneous group and observe them. If students need helps, teacher should

assist them by demonstrate the strategy used and encourage them to think and share
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the beneficial idea. After that, teacher should review all the things that students have
done and make sure that every student understands the CSR process before implement
it to the real classroom.

Once the teacher trains the students to use CSR effectively, the students

should be aware of their roles when do the CSR in the classroom.

1.6 Students’ Role

Students will be assigned the duty that they are in charge when doing CSR as
follows:

1. Leader, the duty of the leader is to lead the group members run in
the process and encourage them to share and discuss the idea. Also lead the group
member to discuss the preview and wrap up step.

2. Clunk Expert, the duty of the clunk expert is to lead the group
members to discuss the unknown words and suggest the strategy in order to find

the meaning of the clunk words.

3. Gist Expert, the duty of the gist expert is to lead the group members
to discuss and share idea about the main idea that got from each member. Then
summarize the final idea of the group.

4. Announcer, the duty of the announcer is to encourage the group
members to share and discuss their idea and mediate between other groups and the

teacher.

In conclusion, CSR encourage and support students to learn and share their
idea in a small group. Every student will play an important role in leading the group
to achieve the goal together. Students can get the opportunity to use the reading
strategy in a cooperative way which students can learn with their friends. Therefore,

they will know how to interact with people in the social life. Klingner and others
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(2001) indicated that the students who use CSR can improve their reading
comprehension, increase motivation and self-esteem. Students can also use their
background knowledge to help them understand the text or the story easily, use the
clink words to explore the meaning and try to find the clunk words by using strategy
on their own. Then, they can get the gist or the main idea very easily and apply the
knowledge from the text or the story read because they can use wrap up strategy to
review what they already known. Once they can make use of CSR fluently, they can
apply to use it on their own independently.

Moreover, Klingner, Vaugh, and Schumm, (1998) reported that CSR can also
effect students in grade four to improve reading comprehension. Also, Bryant and
others, (1999) stated that they implement CSR to grade seven students, and the score
of reading comprehension test is higher than the prior implementing CSR. As a result,
CSR instruction can improve students’ reading ability.

The review above showed that Collaborative Strategic Reading (CSR)
instruction can help students to improve reading ability effectively.

1.7 Related research on Collaborative Strategic Reading (CSR)
instruction

At present, Collaborative Strategic Reading (CSR) instruction is used to
improve students’ reading ability in many classroom contexts. There are many
research studies related to the use of Collaborative Strategic Reading (CSR)
instruction in teaching ESL/ EFL that are reviewed below.

Kuttiya (2001) compared students’ reading comprehension and students’
social skills before and after taught with CSR on Mathayomsuksa 4 students. The
finding found that students’ reading comprehension score and social skill level were

higher than prior to the experiment.
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Kongkool (2005) investigated the use of CSR to develop English Reading
comprehension, vocabulary learning and summary writing ability of monk students.
The finding indicated that after students learned by using CSR, their English reading
comprehension scores were higher than those prior to the experiment. Moreover,
students’ vocabulary learning scores and English summary writing ability score were
also higher than those prior to the experiment.

Klingner, Vaughn, and Schumm (1999) investigated the effectiveness of CSR
on heterogeneous fourth-grade classrooms. The result indicated that students in
experimental condition made greater gains in reading comprehension.

Klingner, Vaughn, et al (2004) examined teachers’ yearlong implementation
of CSR. Five intervention and five control teachers from five schools participated
along with their students. The finding indicated that students in CSR classroom
improve significantly in reading comprehension when compare with students in
control classroom. Teacher case studies reveal that with the exception of one teacher,
students’ comprehension gains were associated with the quality of CSR
implementation.

Fan (2009) investigated the impact of CSR on Taiwanese university students’
reading comprehension explore the process of how they collaborate for text
comprehension, and examine their perspectives of the CSR intervention. The finding
indicated that CSR had a positive effect on the Taiwanese university learners’ reading
comprehension in relation to the comprehension questions on getting the main idea
and supporting details.

Xiao (2010) investigated the effectiveness of CSR on reading comprehension
ability of university EFL learners in Macau. The results indicated that CSR is more

effective than conventional method of teaching English reading comprehension.
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The previous research clearly supported the effects of Collaborative Strategic
Reading (CSR) instruction on teaching English reading. It was found that CSR
instruction was very useful in many aspects. In this study, CSR would help grade five
students in Piboonbumpen Demonstration School Burapha University to improve
their reading ability. In order to teach CSR effectively with the students in grade five,
choosing texts is very important. Chinh (2009) stated that children’s picture books
helped primary students on language learning, motivated their reading and boosted

their imagination. Therefore, children’s picture books will suit students in this level.

2. Children’s picture books

Due to the introduction of English language to EFL young learners in
Thailand, EFL teachers have to consider the material for those young learners. In
teaching reading, it is important to identify the types of materials that best prepare
students for learning English language. Children’s picture books can broaden
students’ views of worlds from the rich context and cultural information as well as

enhance students’ confidence in learning English (Tyan and Shen, 2003; Lin 2003).

2.1 Defining children’s picture books

Children’s picture books are the books that tell a story or demonstrate a
concept through a unique combination of the text and art meaning (Cullinan and
Galda, 1998). Also, Glazer (1997) reported that children’s picture books are the text
and pictures that equally important to cooperatively tell the story. Therefore,
children’s picture books can facilitate or support the students to comprehend,
understand, and infer the plot or the main idea of the story from both pictures and

texts.
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2.2 Types of children’s picture books

Generally, children’s picture books can be classified as four major types
(Matulka, 1999):

a) Toy books, which include board books, pull-tab books, flap books,
pop-up books, cloth books, and plastic books. Toy books can be simple or very
complex, but they are still attractive to children, because they are quite fun when
incorporating into story time; so it is a good introduction to children’s literature.

b) Concept books, which can promote visual literacy and language
development for children. Concept books introduce children to shapes, colors, the
alphabet, counting, and more difficult concepts such as principles of grammar and
time. Concept books are often used in an instructional capacity.

c) Wordless books are useful tools to help children develop language and
narrative skills. In wordless books, the text is absent or minimal, so the children can
apply their own meanings to the story. Many teacher regard wordless books are the
materials that can cultivate students’ imagination while conducting students’ own
stories.

d) Easy readers or beginning books which are transition books for
children moving from picture books to chapter books. They are designed to read with
minimal or no assistance from the adults and the illustration in the book become the
supports for the readers to understand the text. Easy readers are suitable for the
readers who have basic literal skill.

In this study, the researcher used the beginning books to implement in the

class for grade five students.
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2.3 The benefits of children’s picture books

Originally, children picture books were created for reading aloud to children
(Tomlinson and Lynch-Brown, 1996), and it is a common phenomenon in western
countries that parents read picture books aloud to their children at the bedtime. Since,
picture books can not only build an intimate relationship with children, but also
enhance children’s language learning. Therefore, this concept is adapted to EFL
context. The benefits of children’s picture books are as follows (Marriot 1991):

a) Children’s picture books can help children to develop their intellectual
abilities and provides the raw material for children’s meaning making.

b) Children’s picture books can enhance children’s motivation of reading
and help them become mature and fluent readers.

c) Children’s picture books can promote children’s language abilities
such as reading, speaking and listening.

d) Children’s picture books can expend children’s social abilities of
cooperation.

e) Children’s picture books can cultivate children’s aesthetic sense.

According to the benefits of children’s picture books, it is possible to state that
children’s picture books can be suitable material for literacy development.

2.4 Selecting of the children’s picture books

Selecting of children’s picture books is very important. Children’s picture
books with rich and authentic examples of the language are the priority when
choosing the books for children and high quality of illustration are also another
concern because books with good and varied illustrations can synchronize with the

text and support children’s understanding by the visual literacy (Ellis, 2002).
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Basically, an appropriate children’s picture books in classroom, first, needs to
have original, appealing ideas that could enhance children’s curiosity or interests that
can connect to their own life experience. Second, teachers should take students’
background knowledge, motivation to read as well as levels of reading proficiency
into consideration. Third, the books needs to have various writing styles and repeated
sentences for children to understand the structure of language. Fourth, the content
should contain authentic and accurate cultural knowledge and avoid the racial, ethnic,
or sexual stereotyping. Finally, the book should have the potential to arouse different
activities and themes for children to discuss with parents and teachers (Liaw, 1998).

As a result, children’s picture books can motivate students to read, and help
students to understand the text easily.

2.5 Related research on children’s picture books

Chang (2002) has investigated the feasibility of using picture books as the
main material in the elementary EFL classroom in the study, and the result reported
that picture books were good alternative materials to enhance students’ learning
motivation and attention during the class.

Chinh (2009) reported the results of a study with a group of primary school
students in Taiwan which indicated that reading English picture books helped with
their language learning, motivated their reading and stimulated their imaginations.

In this study, the researcher chose the appropriate picture books according to
Basic Education Core Curriculum of Thailand B.E. 2551 for foreign language
standard and students; needs. However, students live in a digital age in this day; the
teacher should offer the students a language- rich environment that students can
engage in language activities. Moreover, electronic book has proved particularly

beneficial to young learners that it can improve reading and motivation (Chera and
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Wood, 2003). Since the features of electronic book such as oral reading, music, sound
effects may reinforce their reading attitude and motivation (Cheng and Jung, 2009). In
this present study, the researcher offered children’s picture books in electronic format.

3. Electronic book (e-book)

In the Internet era, students have high computer literacy and keen interest in
multimedia. It inspired EFL teachers to consider the possibility of converting their
traditional teaching setting into e- setting which students are constantly exposed to
(Chu, 1995). EFL teachers are further encouraged to use the computer technology as
an intervention strategy to reverse students’ negative attitudes toward reading in EFL
context (Adam and Wild, 1997). Moreover the appearance of texts with multimedia

support or e-books may consider for the changes (Cheng and Jung, 2009).

3.1 What is e-book?

Sosinsky and Parker (1996) stated that e- book is a book in the electronic form
and transferred to CD-ROM. The reader can read e- book via computer. It can support
the interaction between the reader and computer while the book which is a paper book
cannot. It can present in many way such as text, number, animation, or sound. Text or
number in e- book called Hypertext, and animation or sound called hypermedia

(Malaiwong, 1997). Barker (1996) classified e-book based on the basic quality into:

1. Text Books, which has only text or message. Normally, it needs search
engine to search the information such as Oxford Textbook of Medicine on CD-ROM

2. Picture Books which has only the pictures such as Atlas, World Atlas on
CD-ROM

3. Talking Books, which has a sound on description or music. Normally, it

use for blind person.
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4. Moving Picture Books, which has lively pictures or V.D.O

5. Multimedia Books, which combines text, sound, and pictures.

6. Poly Media Books, which combine CD-ROM or paper.

7. Hypermedia Books, which almost the same with multimedia, but the data
can be linked for example, Hypertext Hands-on!

8. Intelligent Electronic Books, which can analyze the need or behavior of
the reader

9. Tele media Books, which need the internet to send the message such as
Teleshopping Catalogues.

10. Cyber Books, which use technique —Virtual Reality”. The reader will

experience virtually from the real scene.

In this paper, the researcher developed in multimedia Books in order to attract
fifth grade students which are the participants of the study to have a virtual reality
experience about what they are going to read and motivate them to read efficiently.

3.2 Developing E- Book

Ruengsuwan (2005), stated how to development e-book into 5 steps:

1) Analyze

1.1)  Course Analysis, which is the most important to design e-book.
Teacher has to analyze the content or the lesson, and set the
objective. Then list the contents and make the connection.

1.2)  Tutorial Objectives, the teacher should specific the terminal objects
and enabling objectives.

1.3)  Content and activities Analysis, the teacher should give specific
detail of the content or activities.

2) Design, the teacher should design lesson plan, flow chart, story board,



26

and narration voice script.

3) Develop, the teacher will input content, picture, sound, and animation. In
this step, the teachers will get an e-book.

4) Implement/ try out, teachers should try out to test whether e-book is
complete or not.

5) Evaluate and Revise, teacher should evaluate e-book and revise if there

are any mistake.

In this study, the researcher designed e- book as a material of implementing
CSR in the classroom of fifth grade students. First, the researcher created needs
analysis questionnaire to obtain the students’ most interesting three children’s picture
stories, and preferred electronic instructional media also. Then employed the Adobe
Captivate program version 5.0 which is the software to help produce e- book. Finally,
evaluate by the experts and revise before implement to the classroom.

As a matter of fact, McKenna (1998) stated that e-books increase motivation
to read as well as promote comprehension and word recognition. In this study,
electronic children’s picture books as a material together with CSR instruction may
help grade five students of Piboonbumpen Demonstration School Burapha University
improve their reading ability.

3.3 Related research on electronic books

Cheng and Jung (2009) investigated the affects of using e-books in an
extensive reading program (ERP) on EFL learners’ attitudes toward reading in
English. The finding showed that e- book had positive effects on students’ attitudinal

changes in all dimensions of reading attitudes.
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Zucker, Moody, and McKENNA (2009) studied the efficacy of e-books with
comprehensive review method, including a systematic literature search. The results
suggested that some interactive e- book features support comprehension (multimedia).

Islam (2008) explored how various features of e-book captures students’
attention and built their confidence and knowledge base, and to what extent if any
reading e-book supported critical thinking skills and understanding of the text of
students in grade K-12. The results indicated that e-book support students
understanding of the text and increase levels of comprehension

Doty, Popplewell& Byers (2001) also indicated that e-book can help the

young learners with reading difficulties to improve their reading comprehension.

Electronic book has proved particularly beneficial to young learner with
reading difficulties (Chera& Wo0d,2003) in supporting the developing literacy in
children with reading difficulties (Labbo,2000), helping them improve reading
comprehension (Doty, Popplewell & Byers, 2001), and encouraging reluctant students

to read (Adam & Wild, 1997).

In order to encourage students to comprehend the story, reading activities and
reading tasks are also important. Nowadays, social network is very popular, and has
an influence on the students in terms of expressing their opinions, photos, or tasks,

Therefore, social network might motivate students to do their tasks.

4. Social networks

A social network is a collection of individuals linked together by a set of
relations which in the online environment, incorporates their common interests,

affinities and the possibility of producing, collecting, sharing and re-mixing artifacts
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(eg. posts, comments, photos, stories, films, songs...). A new generation of social
media (blogs, wikis, podcasts, and photo sharing and social networking sites) and a
set of "harvesting" technologies such as syndication (RSS, Atom), aggregation,
folksonomies and mash-ups are available for users to house this production, share it,

collect information on others and collaborate more efficiently.

Contrary to traditional media like radio and television, which distribute their
messages one-way from a sender to a receiver, social media are two-way, distributed,
and part of a shifting internet-wide social network. This enables individuals to
communicate their own viewpoints and negotiate meaning with many others, creating
their own content and constructing their own "spaces" to network according to their
own choices, not controlled by media owners. There is a shift in paradigm from a
passive "read-only century, totalitarian, centralizing, controlling” to the participatory

21st, a "return to read-write". (Lessig 2006)

Moreover, blog and other social networking platforms give learners the
opportunity to build a presence online through interactive spaces where they can
display their different aptitudes and talents. Belonging to different networks,
sustaining a large number of loose ties with individuals from diverse backgrounds and
skills, reading what they have to say, reacting to it through comments or posts can all
help learners develop their inter-cultural and inter-linguistic competencies. They have
access to content in the target language and opportunities to acquire the critical
engagement necessary to better understand their own and other people's personal,

social and academic/professional contexts.

Kern and Warschauer (2000) characterize it: "network-based language

teaching does not represent a particular technique, method or approach. It is a
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constellation in which students communicate via computer networks and interpret and
construct on-line texts and multimedia documents, all as part of a process of steadily
increasing engagement of new discourse communities". Blogging and social
networking platforms help develop multiliteracy skills and underpin critical nodes in

this constellation.

4.1 Facebook (www.facebook.com)

Facebook is a popular social network site. It is originally designed for college
students, but now allows any user with an email address to join networks based on
schools, companies and regions (Barbara Dieu and Vance Stevens,2007). Users can
create profile pages listing interests, favorite books and movies, employment and
education information, and relationship status. Facebook allows for users to search for
people with similar interests and is very useful in reconnecting with old friends. In
addition, other features include a photo sharing utility, which allows friends in
uploaded photo to be tagged so that photos of tagged users, uploaded by other users,
are viewable from the tagged user’s profile page. Friends can also comment on each

other’s photos. Also, users can publish notes, which is similar to a blog.

As a result, Facebook is a powerful learning tool that has transformed learning
and extended the reach of the communicative tools. Just like a regular email program,
Facebook allows its users to exchange private messages. In addition, Vander Veer
(2008) indicated that in an effort to imitate the various interaction patterns observed in
real life. Research suggests that Facebook can also be used as a language- learning
tool in and outside of the ESL classroom (White, 2009). Teachers can set up a
discussion group for the students, and teachers are able to create a high level of

motivation and allow the opportunity to engage in multi-level interaction. Students
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can use a greater level of complexity in their written compositions, benefit from
instant feedback, reduce mistakes and express opinions they would usually not be able
to do orally. Larkin-Hein found that —the use of online discussion groups offers a
relatively new avenue through which the learner can take an active role in the learning
process” (Larkin-Hein, 2001). Also, Thomas (Thomas, 2002) suggested online
discussions promoted high levels of cognitive engagement and critical thinking. The
electronic literacy approach has also been found to allow students to contribute to
their learning at their own pace and not get interrupted by learners who have greater

competence (Shetzer and Warschauer, 2000).

Using Facebook as one of the activities increased the level of effort of the
students. Students became more motivated in terms of in-class discussion and offered
opinions in ways that were atypical for this level of learners (White, 2009). In
addition, Facebook like any new technology can incite interest and enjoyment in
learning, and has tremendous potential as a tool for collaborative or cooperative
learning as it promotes the setting up of a community of learners, academic reading,
and thinking abilities. In this study, Facebook might encourage students to do their

tasks effectively and improve their reading ability.

4.2 Related research on Facebook

White (2009) found that after students used Facebook as a homework activity,
they became more motivated in terms of in-class discussion and offered opinions.
Using Facebook also increased the amount of homework submitted, reduced the level

of mistakes, and increased the level of effort of the students.
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Abdullah et al. (2011) stated that Facebook as a social network has set out to
enhance students’ opportunity for using the English language in an informal setting.
Facebook can provide opportunities for language interaction. Students also claimed

that Facebook provide them with a forum for language use.

As a result, using Facebook as a tool to enhance students’ motivation to read
and learn language was suitable for the students’ in this internet era. Also, students
can interact with their friends and present their pictures or works that they might do in
reading class. Therefore, students’ reading ability in EFL context was improved and

encouraged.

5. Reading Ability

Reading ability is one of the purposes that encourage people or students to
read. Comprehending a text is the common and basic purpose in reading, and it is
complicated than other kinds of reading (Grabe and Stoller, 2011). It needs interactive
between the readers’ background knowledge and the text. Therefore, the readers play
an important and active role in constructing meaning based on the purpose in reading,
background knowledge, and the overall setting ( Carrell,1989).

According to Grabe and Stoller (2011), there are ten purposes involved in
fluently reading comprehension which are as follow:

1) Fluent reading is a rapid process in almost any context. The more rapidly
a text is read, the better the various processing components are likely to operate.

2) Fluent reading is an efficient process. Therefore, the various processes
involved in comprehension must be coordinated and certain processes need to be
carried out automatically.

3) Fluent reading is an interactive process. The linguistic information from
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the text interacts with information activated by the readers from long- term memory,
as their background knowledge. Thus, linguistic and background knowledge are
essential for building the reader’s interpretation of the text.

4) Fluent reading is a strategic process. There’re many skills need for reading
comprehension, so balancing skills is very important. In order to comprehend the text,
the readers must be strategic. The reader needs to recognize processing difficulties,
address imbalances between text information and readers knowledge, and make
decision for monitoring comprehension and shifting goals for reading.

5) Fluent reading is a flexible process. Being fluent and strategic reader
means being able to read flexible in line with changing purposes and the ongoing
monitoring of comprehension.

6) Fluent reading is an evaluating process. The reader must decide if the
information being read is coherent and matches the purpose for reading. This
evaluation also involves with readers’ motivation for reading, the readers’ attitudes
toward the text and topic, the feeling of likely success or failure with text
comprehension, and the reader’s expectation that the information from the text will be
useful.

7) Fluent reading is purposeful process. The readers read in different ways
based on differing reading purposes and that any motivation to read a given text is
triggered by some individual purpose on task, whether imposed internally or
externally.

8) Fluent reading is a comprehending process. It is obvious that
understanding a text is the purpose for reading and such understanding must be
carried out by the reader.

9) Fluent reading is a learning process. The reading is the most common way
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for students to learn new information.

10) Fluent reading is a linguistic process. In this aspect, readers discuss or
interpret a text while engaging with it linguistically. If readers cannot understand any
words, they are not going to comprehend the text.

It is suggested that no one process defines reading comprehension by itself,
but together the processes provide an accurate account of what is required for fluent

reading comprehension (Alderson, 2000).

5.1 Components of Reading Abilities

Grabe and Stoller (2011) outlined the way that reading comprehension
processes are likely to work for fluent readers by diving the explanation into two
parts: lower-level processes and higher- level processes. The lower-lever processes
represent the more automatic linguistic processes and typically viewed as more skill-
oriented. The higher-level processes generally represent comprehension, involving
interpretation of the texts, combination of reading strategies, making inferences and

drawing extensively on background knowledge (Grabe,1999).

The lower-level processes

The most fundamental requirement for fluent reading comprehension is rapid
and automatic word recognition or the calling up of the meaning of a word as it is
recognized. These skills are difficult to develop without exposure to print through
many hours of reading practice. Fluent L1 readers can recognize almost all of the

words they encounter, at least at some basic meaning level.

The higher-level processes
The higher-level processes more closely represent what we typically think of

as reading comprehension. As good readers, we form a summary model of what the
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text is likely to mean. We also construct a more elaborated interpretation, establish
purpose of reading, draw on background knowledge, monitor comprehension, form
attitudes about the text and critically evaluate the information being read.

In sum, the lower- level and the highest-level processes are components of
able readers, which help them to cope with reading effectively. These two levels of
reading abilities are consistent with skills of fluent readers including recalling word
meanings, drawing inferences about the meaning of a word in context, finding
answers to questions answered explicitly or in paraphrase, weaving together ideas in
the content, drawing inferences from the content, recognizing a writer’s purpose,
attitude, tone, and mood, identifying a writer’s technique, and following the structure

of a passage (Davis, 1968).

5.2 Model of the Reading Process

Reading is a mental process that works in the brain to comprehend written text
(Barnett, 1989). A reading model is a graphic attempt to depict how an individual
perceives a word, processes a clause and comprehends a text (Singer and Ruddell,

1985). First language learning researchers categorized into the three following groups:

1) Bottom-up models
Bottom-up models hypothesize that reading is the analytical process from
the text to the brain. The readers can understand the meaning from parts of language;
letter. Then, decode the text with vocabulary knowledge, grammar, and structure to
make sense of the text (Alderson, 2000; Grabe and Stoller, 2011). The readers should
have enough knowledge about linguistics, then they can decode the text or understand

it.
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2) Top- down models

Top- down models is focus on the readers’ background knowledge. When
the readers read the text, they try to understand the meaning by using their
background knowledge to help them understand the meaning of the whole text or
main idea (Alderson, 2000).

3) Interactive reading models

Interactive reading models refer to a combination of bottom-up and top-
down model. The interactive reading theory is greatly influences EFL reading. It can
answer the question of how vocabulary skills relate to comprehension (Worakitsawat,
2007). The level of reader comprehension of the text is determined by how well the
reader variables such as their background knowledge, attitude, and motivation interact

with the text variables such as text type, structure, syntax, and vocabulary.

5.3 Comprehension strategies
Pressley (2006) defined comprehension strategy as —deliberate actions that
learner select and control to achieve desired goals or objectives”. According from this
definition the readers need to learn how to make use of reading strategies to achieve
desired goals. According to Anderson (1999), comprehension strategies are as follow:
Cognitive reading strategies
1. Predicting the content of an upcoming passage of the text.
2. Concentrating on grammar to help you understand
unfamiliar constructions.
3. Understanding the main idea to help you comprehend the
entire reading.

4. Expanding your vocabulary and grammar to help you
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11.

increase your reading comprehension.

Guessing the meaning of the unknown words or phrase
from what you already know about English.

Analyzing theme, style, and connections to improve your
reading comprehension.

Distinguishing between opinions and facts when you read.
Breaking down the larger words or phrase into smaller part
to help you understand the text.

Linking what you already know in L1 with words in English.
Creating a map or drawing an ideas to help you understand
the main idea.

Writing a short summary in your own words

Metacognitive reading strategies

12.

13.

14.

15.

16.

Setting goals for yourself to help you narrow down to the

important ideas.
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Making list of relevant vocabulary to prepare for new reading.

Working with your classmates to help you develop your
reading skill.

Practicing what you already know to keep your progress.

Evaluating what you have learned and how well you are

doing to help you focus on your reading.

Compensating reading strategies

17.

18.

Relying on what you already know to improve your reading

comprehension

Taking notes to help you recall the important details.
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19. Trying to remember from what you understand to help you
improve and develop better on comprehension skill.
20. Reviewing the purpose and tone of the text, so you can

remember better.

21. Picturing scene in your mind to help you understand
effectively

22. Reviewing key ideas and details to help you remember.

23. Using physical action to help you remember information

24, Classifying words into meaningful groups or category to

help you remember.

5.4 Levels of Reading Comprehension

There are three levels of reading comprehension that are (a) literal
comprehension (b) interpretive comprehension (c) applied comprehension.
(Alderson, 2000).

The first level is literal comprehension which the readers have to know the
meaning by —reading the lines”. They also have to understand, remember, or recall the
information explicitly contained in the passage. The questions in this level can be
answered directly and explicitly from the text such as name, feeling, scene, the time
the story take place, a single action or event.

The second level is interpretive comprehension which the readers have to
know the meaning by reading —between the lines”. Therefore, the readers have to
think and go beyond what they have read. They must critic or analyze what they read.

The third level is applied comprehension which the readers have to know the
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meaning by reading -beyond the lines” The readers have to understand the unstate in
the text which means that they have to see the relationship between the information in
the text and their background or prior knowledge.

As the subjects of this research were grade five students, therefore the
researcher focused on the literal comprehension level.

In this study, CSR instruction using electronic children’s picture books were
implemented in English foundation course for grade five students of Piboonbumpen
Demonstration School Burapha University in order to improve students’ reading

ability and motivate them to read.



CHAPTER III

RESEARCH METHODOLOGY

This research is a research and development. This chapter describes: (1)
research design, (2) population and samples of the study, (3) research procedure, (4)
research instruments. Also, data collection and data analysis were provided at the end
of the chapter. The research objectives of this study are:

1. To develop the instructional Collaborative Strategic Reading (CSR)
instruction using electronic children’s picture books.

2. To investigate the effectiveness of Collaborative Strategic Reading
(CSR) instruction using electronic children’s picture books on English reading ability
of fifth grade students.

3. To explore students’ opinions toward Collaborative Strategic
Reading (CSR) instruction using electronic children’s picture books of fifth grade

students.

Research Design

The design of this research was divided into two major phases. Phase I
involved the development of Collaborative Strategic Reading (CSR) instruction using
electronic children’s picture books material. Phase II was the experiment phase using

single group, posttest- only- quasi — experimental design (Gliner and Morgan, 2000).

Population and Sample

The setting chosen for this study was Piboonbumpen Demonstration

School Burapha University, in Chonburi province which is located in the east of
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Thailand. Piboonbumpen Demonstration School Burapha University provides an
education ranking from kindergarten level to upper secondary level.

Population

The population involved in this study was 160 fifth grade students at
Piboonbumpen Demonstration School Burapha University, Chonburi province,
Thailand. They were studying in the first semester of the academic year 2011.

Sample

The samples in this study were 32 fifth grade students room 3,
Piboonbumpen Demonstration School Burapha University. They enrolled in English
Foundation course in the first semester of the academic year 2010. There were 32
students consisted of 17 females and 15 males between the ages of 10 and 11. Most of

them were born in Chonburi. They were selected by purposive sampling.

Research Procedures

The research procedure consisted of two main phases: the development
of Collaborative Strategic Reading Instruction (CSR) using electronic children’s
picture books and the experiment. The details of the research procedures in each stage

are illustrated in Figure 3.1.
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Figure 3.1: The Development of Collaborative Strategic Reading (CSR) Instruction

using Electronic Children’s Picture Books

Phase I: The Development of Collaborative Strategic Reading (CSR)

Instruction using Electronic Children’s Pictures Book

Stage 1.1: Study the basic concepts and related documents
Stage 1.2: Conduct needs analysis
Stage 1.3: Construct the instructional instruments for
for the implementation with CSR.
Stage 1.4: Validate and revise the instructional instruments

Stage 1.5: Conduct the pilot study

L

Phase II: The Implementation of Collaborative Strategic Reading (CSR)

Instruction

Stage 2.1: Conduct the main study (The experiment)
Stage 2.2: Evaluate the effectiveness of Collaborative Strategic
Reading (CSR) instruction
Stage 2.2.1: Administer the English reading ability tests
(Quiz I, I1, 111, and IV)
Stage 2.2.2: Elicit students’ opinions from the students’
opinion logs

Stage 2.2.3: Distribute the opinion’s questionnaire
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Phase I: The Development of Collaborative Strategic Reading (CSR) Instruction using

Electronic Children’s Picture books.

Stage 1.1 Study the basic concepts and related documents

This phase aimed at studying and exploring the basic concepts and
related documents. The related documents were (1) CSR instruction, (2) electronic
children’s picture book, (3) reading ability, and (4) Thai Basic Education core

curriculum B.E. 2551 for foreign languages.

1.1 CSR instruction

Collaborative Strategic Reading (CSR) refers to reading strategies
instruction that combines reading strategies and cooperative learning in order to
improve reading ability. The reading strategies consist of four comprehensions
strategies which are preview, click and clunk, get the gist, and wrap-up. First, preview
(before reading) students will preview the entire passage before they read each
section. The goals of previewing are to activate students’ background knowledge and
help them to make a prediction about what they will learn. Second, click and clunk
(during reading) students click and clunk while reading each section of the passage.
The goals of click and clunk are to teach students to monitor their reading
comprehension and to identify when they have breakdowns in understanding. Clink
refers to the words that make sense to the students while clunk refers to the words that
do not make sense to the students. Then, the students will use fix-up strategies to
figure out the clunks. The fix-up strategies are reread the sentence without the word,
reread the sentences with the clunk and the sentences before or after the clunk
looking for clues, look for a prefix or suffix in the word, and break the word apart and
look for smaller words that students know. Third, get the gist (during reading),

students learn to get the gist by identifying the most important idea in a section of
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text. The goal of getting the gist is to teach students to re-state in their own words the
most important point as a way of making sure they have understand what they read.
Finally, wrap-up (after reading), students learn to wrap up by formulating questions
and answers about what they have learned and by reviewing key ideas. The goals are
to improve students’ knowledge, understanding, and memory of what was read.

1.2 Electronic children’s picture books

Electronic children’s picture books can be defined as the books that tell
the story through the text and pictures equally (Glazer, 1997) in electronic. Therefore,
students can be highly motivated and understood the main idea of the story from

pictures and texts with multimedia support.

1.3 Reading ability

Reading ability is one of the purposes that encourage students to read.
In order to comprehend a text, it needs interactive between the readers’ background
knowledge and the text. There are three levels of reading comprehension that are (a)
literal, (b) interactive, (c) applied comprehension (Alderson, 2000).

Since the present study was conducted with young learners in
elementary level, the researcher paid attention to only the first level of reading

comprehension namely literal comprehension.

1.4  Thai Basic Education core curriculum B.E. 2551 for foreign
languages

In order to develop CSR instruction using electronic children’s picture
books, Thai Basic Education core curriculum B.E. 2551 for foreign language of upper
primary levels was studied to provide information. The students use foreign language

to communicate about themselves, their families, schools, the environment, foods,
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beverages, free time and recreation, health and welfare, selling and buying, and
climate with vocabulary of around 1050- 1,200 words (concrete and abstract words).
Also, the students are required to use simple and compound sentences to
communicate meaning in various contexts.

Stage 1.2: Conduct needs analysis

In order to obtain the students’ most interesting three electronic books
and electronic instruction media, the researcher used needs analysis questionnaire (see
Appendix A) The students were asked to choose three most interesting stories under
the question —Which stories do you want to read?” The researcher chose the story
from the website and used the grade levels as a criteria to select the stories. There
were nine stories which were The music Box, Snow White and Rose Red, Guppy
Goop &The Adventure of the big Bad Fish, The Bear and the Bees, Sour Grapes, The
Man and His Two Wives, The City Zoo, A Genie at Work, and Andrew’s Amazing
Monsters. In addition, the students were asked about the types of electronic
instructional media that they liked most. The range of scores was rated using a Likert

scale from (5) for strongly agree to (1) for strongly disagree. Then the data from the

questionnaire was analyzed in percentage and X . The researcher conducted needs
analysis with 160 fifth grade students. The results of needs analysis questionnaire

were presented in Table 3.1
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Table 3.1: Ranking of the Three Most Interesting Stories and Frequency from the

Results of the Needs Analysis Questionnaire.

Rank Stories Frequency Percentages
1. Guppy Goop and The Adventure of The Big 120 75.00
Bad Fish

2. The City Zoo 95 59.37
3. The Music Box 60 37.50
4. Snow White and Rose Red 40 25.00
5. The Bear and the Bees 40 25.00
6. Andrew’s Amazing Monsters 35 21.87
7. Sour Grapes 30 18.75
8. The Man and His Two Wives 30 18.75
9. A Genie at Work 30 18.75
Note N=160

Also, the types of electronic instructional media that the students like most are

illustrated in Table 3.2
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Table 3.2: The types of electronic instructional media that the students like most

Rank  The types of electronic instructional media X
1. The internet 5.00
2. Audio media such as songs and oral reading 4.59
3. Visual media such as colorful pictures 4.34
4. Colorful text 3.53
5. Clip V.D.O. or CD-ROM 3.21
6. Moving picture 3.03

In conclusion, the findings from the needs analysis questionnaire were
used to develop CSR instruction using electronic children’s picture books. The
finding revealed that the students interested in the stories of Guppy Goop & The
Adventure of The Big Bad Fish, The City Zoo, and the Music Box. Also, they
interested in the internet, Audio media, and visual media.

Stage 1.3: Construct the instructional instruments for the
implementation with CSR

Based on the data from the needs analysis, the three most interesting
stories were selected to develop lesson plans namely (a) Guppy Goop& The
Adventure of The Big Bad Fish, (b) The City Zoo, and (c) The Music Box which were
selected from the website including the title of the story, terminal objectives, enabling
objectives, material and resources, evaluation, and teaching procedures. Each lesson
plan lasted 60 minutes for ten lessons. The teaching steps in the procedures for each
lesson plan were developed based on Collaborative Strategic Reading (CSR)

instruction included (a) preview, (b) click and clunk,(c) get the gist, and (d) wrap-up.
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The first step was preview, (before reading), students preview by take a look
through the electronic children’s picture books. They will see the title and the pictures
to activate prior knowledge and make a prediction about the story. Then, they will
brainstorm in group and type in the preview chart in electronic format that appear at
the end of the story as a hyperlink and upload to the group’s Facebook that already
created. Second, click and clunks (during reading), students will read through
electronic children’s picture books to find the clunks or the words that they don’t
know the meaning. Then, type in the clunks chart in electronic format that appear at
the end of the story as a hyperlink and upload to the group’s Facebook. Students will
discuss about the clunks of each member and use fix-up strategies to figure out the
words. Also, students will upload to the group’s Facebook. Third, get the gist (during
reading), students read through electronic children’s picture books to find the gist or
the main idea of the story. Then, brainstorm to summarize the idea and type in the gist
chart in electronic format that appear at the end of the story as a hyperlink. Also
upload to the group’s Facebook. Finally, wrap-up (after reading), students work in
group to generate 4 questions and type in the wrap-up chart in electronic format that
appear at the end of the story as a hyperlink, and upload to the group’s Facebook.
Then other group can answer the questions via their Facebook. Wrap-up can help
students review the story.

For the electronic children’s picture books, the teacher used Adobe Captivate
version 5.0 Program to develop the three stories from the website. The students can
read on computer screen and click to open to the next page. Moreover, the teacher
provided oral reading, useful pictures, background music, exercises and quizzes
which the students can do via the computer and the internet. In addition, the students

can find the meaning of the words by pointing their mouse to the words. Then, the



48

clues will pop up in order to help students make sense with the words easily.
However, the students can also work in group to use fix-up strategies to make sense
with the words in case of they don’t understand the clues. The electronic children’s
picture book manual was illustrated in Appendix B. Also, a sample electronic

children’s picture book was illustrated in Appendix C.



The instruction model was presented in Figure 3.2

(a) Preview (b) Click & clunks
Ss scan through the story S read the story to find
by looking at pictures the clunks and use fix-up
and title to review — strategies to find the
background knowledge meaning
and make a prediction -Ss write student’s log
P
Electronic Children’s picture
books
-suitable language
-illustrated pictures
-interesting content
-sound
-appropriate length -
& -multimedia (\7
(d)Wrap-up V? QX>?c) Get the gist
Ss generate and answer Ss write the gist or the

most important idea,

questions about the story
they read — places, or things in their

own words.
-Ss write student’s log -Ss write student’s log

The effectiveness of CSR instruction using
electronic children’s picture books

- Student’s reading ability test scores
- Students’ opinions toward CSR

instruction using electronic
children’s picture books

Figure 3.2 Collaborative Strategic Reading (CSR) instruction using electronic
children’s picture books model



50

Stage 1.4: Validate and revise the instructional instruments
The Item-Objective Congruence Index (IOC) were constructed and
three experts in computer education evaluated the electronic children’s picture books.
(see Appendix D) In addition, three experts in English language teaching evaluated
and commented on the lesson plans.
1.4.1 Electronic children’s picture books
Three experts in computer education evaluated and suggested on the
electronic children’s picture books.
1.4.1.1 Revise the electronic children’s picture books
After three electronic children’s picture books had been
validated, language, content, vocabulary, audio system, narrator’s voice, illustrations,
and lesson plan were revised according to the experts’ suggestion. The experts’
validation of three electronic children’s picture book was illustrated in Table 3.3

Table 3.3: The experts’ validation of three electronic children’s picture books

Story 1 Story 2 Story 3
1. Language 1 0.67 0.67
2. Content 1 1 1
3. Vocabulary 1 0.33 0.67
4. Audio system 1 1 1
5. Narrator’s voice 1 1 1
6. TIllustration 0.67 0.67 1
7. Lesson plans 1 1 1

Grand Mean Score 0.95 0.81 0.90
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Note: Storyl= Guppy Goop &The Adventure of The Big Bad fish, Story2= The City Zoo
Story 3= The Music Box.

1= Yes, 0= Not Sure, -1= No

* Acceptable (IOC > 0.5): Acceptable for measuring the electronic children’s picture
book.

*Unacceptable (IOC< 0.5): Unacceptable for measuring the electronic children’s
picture book.

In Table 3.3, the Grand Mean Score from IOC were 0.95, 0.81, and 0.90
which indicated that the overall of the electronic children’s picture books were
acceptable.

However, experts provided very useful suggestions to develop electronic
children’s picture books to be more effective. Experts’ suggestions in each story were
as follows:

Guppy Goop & The Adventure of The Big Bad Fish

The results of expert validation indicated the Grand Mean Score of all items
was 0.95. It implied that the electronic children’s picture book was acceptable. Some
suggestions for further revision were as follows:

Expert A suggested that the font size was quite small to read. Therefore, the
researcher adjusted the bigger size in order to make it easier to read.

Expert B suggested that the background music was too loud. As a result, the
researcher turned the volume down for the balancing illustration.

The City Zoo

The results of experts’ validation indicated the Grand mean score of all items
was 0.81. It implied that the electronic children’s picture book was acceptable. Some

suggestions for revision were as follows:
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Expert A suggested that the background of each page should be the same.
Therefore, the researcher inserted only the same background.

Expert B suggested that some vocabularies were too difficult for the students.
As a result, the researcher adjusted the story by changing some difficult vocabularies
and asked native speaker to approve the vocabularies that were changed and the
whole story. Also, the background music was too loud. Therefore, the researcher
turned the volume down to make the balance of the illustration.

Expert C suggested that the result of the quiz that shown in the quiz session
was not correct. For example, if the students fell the test, the results showed
—Congratulations, you passed”. In addition, on the last page of the quiz session should
link to the story in order to give the opportunity to the students to read again if they
want to. As a result, the researcher added some link to the story and corrected the
words that showed in the result page whether the students passed or fell.

The Music Box

The results of expert validation indicated the Grand mean score was 0.90.
It implied that the electronic children’s picture book was acceptable. Some
suggestions for the further revision were as follows:

Expert A suggested that the font in the worksheets from Microsoft Word files
should be the same font, so the students will not get confused. As a result, the
researcher adjusted the font in all documents in the same font.

Comments and suggestion from the experts were useful to revise the electronic
children’s picture books with Collaborative Strategic Reading (CSR) instruction.

Table 3.4 was concluded experts’ comments on electronic children’s picture books.
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Table 3.4: Experts’ comments on electronic children’s picture books

Stories Topics Comments
Guppy Goop and The [Mlustration -The background music was too
Adventure of The Big loud
Bad Fish Audio System -The font size was quite small.
The City Zoo lustration -The background of each page

Audio System

should be the same.

-The results of the quiz that
shown in the quiz session was
not correct.

-After students have done the
quiz, the researcher should
provide some link to go back to
the story.

-The background music was too

loud.
Vocabularies -Some vocabularies were too
difficult for the students.
The Music Box [lustration -The font size in the worksheets

from Microsoft Word files

should be the same font.




54

1.4.2 Lesson plans
Three experts in English language teaching evaluated and suggested on
three lesson plans. There were two parts of the evaluation form: 15 four- point attitude
scale questions. (appropriate, not sure, not appropriate) and additional comments. The
responses of the first part of the evaluation form obtained from the three experts were
calculated by I0C.
1.4.2.1 Revise the lesson plans according to the experts’
suggestions
After three lesson plans had been validated, content objectives,
teaching procedure, material used in the lesson plan, and evaluation used in the lesson
plans were revised according to the experts’ suggestions. In addition, the results of

experts’ validation of three lesson plans are illustrated in Table 3.5

Table 3.5: The experts’ validation of three lesson plans based on CSR instruction

using electronic children’s pictures book

Lesson plan1 Lesson plan2  Lesson plan 3

1. Content Objective
1.1 Terminal Objective 1 1 1

1.2 Enabling Objectives

1) Objective 1 0.33 0.33 0.33
2) Objective 2 1 1 1
3) Objective 3 1 1 1
4) Objective 4 1 1 1

2. Teaching Procedure

1) Preparation 1 1 1
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Lesson plan 1

Lesson plan 2

Lesson plan 3

2) Preview 1 1 1
3) Click and Clunk 1 1 1
4) Get the Gist 1 1 1
5) Wrap-up 1 1 0.67
3. Material used
3.1) Preview Chart 0.33 0.33 0.33
3.2) Clunk Chart 1 1 1
3.3) Gist Chart 0.33 0.33 0.33
3.4) Wrap-up Chart 1 0.33 1
4. Evaluation 1 1 1
Grand Mean Score 0.86 0.82 0.84

Note: Note: Lesson plan 1= Guppy Goop &The Adventure of The Big Bad fish,

Lesson plan 2 = The City Zoo, Lesson plan 3= The Music Box.

1= Yes, 0= Not Sure, -1= No

* Acceptable (IOC > 0.5): Acceptable for measuring the electronic children’s picture

book.

*Unacceptable (IOC< 0.5): Unacceptable for measuring the electronic children’s

picture book.

In Table 3.5, the Grand Mean Score were 0.86, 0.82, and 0.84 which

indicated that overall of lesson plans were acceptable.
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However, experts provided very useful suggestions to develop lesson
plans to be more effective. Experts’ suggestions in each lesson plans were as follows:

Lesson 1: Guppy Goop & The Adventure of The Big Bad Fish

The results of experts’ validation indicated the Grand Mean score of all
items was 0.86. It implied that this lesson was acceptable. Some suggestions for
revision were as follows:

Expert E suggested that the expected answers from the students should
be shown in the lesson plan. Therefore, the researcher provided the expected answer
in each step of the procedure.

Lesson plan 2: The City Zoo

The results of experts” validation indicated the Grand Mean score of all
items was 0.82. It implied that this lesson was acceptable. Some suggestions for
revision were as follows:

Expert D suggested that the format of Preview Chart should be the
same as it was shown in other stories. As a result, the researcher adjusted the format
of the Preview Chart.

Expert F suggested that the vocabularies were too difficult. Therefore,
the researcher changed some difficult vocabularies and adjusted the story. Then the
story was proved by native speaker in order to make it is correct and suitable for the
fifth grade students.

Lesson plan 3: The Music Box

The results of experts’ validation indicated the Grand Mean score of all
items was 0.84. It implied that this lesson was acceptable. Some suggestions for

revision were as follows:
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Expert F suggested that the vocabularies were too difficult. Therefore,
the researcher changed some difficult vocabularies and adjusted the story. Then the
story was proved by native speaker in order to make it is correct and suitable for the
fifth grade students.

Comments and suggestions from the experts were very useful to revise
CSR instruction using electronic children’s picture books. Experts’ comments on
three lesson plans were summed up in the Table 3.6
Table 3.6: Experts’ comments on lesson plans in CSR instruction using electronic

children’s picture books

Lessons Topics Comments
Lesson 1: Guppy Goop Procedure -The expected answers from the
and The Adventure of The students should be shown in the
Big Bad Fish teaching procedure
Lesson 2: The City Zoo Material used -The format of Preview Chart

should be in the same as it was
shown 1n other stories.
Vocabulary -The vocabularies were too

difficult for fifth grade students

Lesson 3: The Music Box Vocabulary -The vocabularies were too

difficult for fifth grade students

Stage 1.5: Conducting the pilot study
After the revision of the electronic children’s picture books and lesson plans, a
pilot study was carried out before the experiment was undertaken. The pilot study was

conducted with all three lesson plans. The purposes of the pilot study were to prepare
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the teacher and CSR instruction using electronic children’s picture books for the
instruction and to find out any potential problems necessary for the implementation
stage of the experiment. The pilot study was conducted with 16 students who had the
same characteristics in terms of educational background as the sample group of the
study. The problems occurred in the pilot study. Based on the results gained from the
pilot study, the electronic children’s picture books and the lesson plans were revised.
The electronic children’s picture books and lesson plans were altered
according to the results of the pilot study. The results stated that there were too many
activities in one class period, so some activities were omitted. Another problem found
in the pilot study was the directions in worksheets did not clearly state the objectives
of the worksheets. As a result, some students were not able to follow the directions
and keep asking the teacher about how to do the worksheet again and again. Also, the
students were not familiar to use Blog as a space to show their works and it took a
long time for them. Therefore, the directions were changed and some examples were
also given. Since Facebook was very popular and familiar with the students, it was

used as a space to show the students’ works instead of the Blog.

Phase II: The Implementation of Collaborative Strategic Reading (CSR) Instruction

using Electronic Children’s Picture Books

The duration of the experiment (see Table 3.7) was ten periods with three
lesson plans from three stories. Each stories lasted for one week with three periods per

week and each period lasted for 60 minutes.
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Lesson 1:Guppy Goop&
The Adventure of

The Big Bad Fish

Period 1: Group Work

- Preview

-Click and clunk
Period 2: Group Work

-Get the Gist
Period 3: Group Work

-Wrap —up

Individual work

-English reading ability test

(Quiz I)

-Students’ opinion logs

60 minutes

60 minutes

60 minutes

Lesson 2:The City Zoo

Period 4: Group Work
- Preview
-Click and clunk
Period 5: Group Work
-Get the Gist
Period 6: Group Work
-Wrap —up
Individual work
-English reading ability test
(Quiz 1)

-Students’ opinion logs

60 minutes

60 minutes

60 minutes

Lesson 3:The Music Box

Period 7: Group Work

- Preview

60 minutes
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-Click and clunk

Period 8: Group Work 60 minutes
-Get the Gist

Period 9: Group Work 60 minutes
-Wrap —up

Individual work
-English reading ability test
(Quiz III)

-Students’ opinion logs

Period 10: Individual Work 60 minutes
-English reading ability test
(Quiz 1V)

-Opinion questionnaire

The details in each stage of the experiment were as follows:

Stage 2.1: Conduct the main study
From period 1 to period 9, the students participated in CSR instruction using
electronic children’s picture books. They were engaged in four steps of CSR
instruction using electronic children’s picture books namely Preview, Click& Clunk,
Get the Gist, and Wrap-up.
Stage 2.2 Evaluate the effectiveness
Stage 2.2.1 Administer the English reading ability tests (Quiz I, II,
I1, and IV)
In period 3, 6, 9, and 10, the students had to do the English reading

ability tests (Quiz I, I, III, and IV) in order to examine the effectiveness of CSR
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instruction using electronic children’s picture books. To evaluate the effectiveness of
the instruction, the data obtained from the English reading ability tests were
statistically analyzed by the criteria of the effectiveness at 80/80, (Ruangsuwan, 2004)
in order to determine the effectiveness of CSR instruction using electronic children’s
picture books on English reading ability after the students participated in the

experiment.
Stage 2.2.2 Elicit students’ opinions from students’ opinion logs

In period 3, 6, and 9 the students had to write their opinions towards
the instruction in students’ opinion logs. The data obtained from students’ opinion
logs were transcribed and analyzed qualitatively in order to explore students’ opinions
toward CSR instruction using electronic children’s picture books.

Stage 2.2.3 Distribute the opinions questionnaire

In period 10, the students had to do the questionnaire for eliciting their

opinions toward CSR instruction using electronic children’s picture books. The data

from the questionnaire were statistically analyzed by X and S.D in order to elicit

students’ opinions after they participated in the experiment.
Research Instruments

The English reading ability tests

The English reading ability tests (Quiz I, II, and III) based on the stories; (a)
Guppy Goop& The Adventure of The Big Bad Fish, (b) The City Zoo, and (c) The
Music Box (see Appendix H), and the summative-test (Quiz IV) (see Appendix J)
which aimed to assess literal level of reading comprehension. There were multiple-

choice questions. The students had to do the English reading ability tests at the end of
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each lesson as an online test. Then, the students sent their scores to the teacher’s e-
mail.

Validity and reliability of the English reading ability tests

The content validity of the test items was evaluated by three experts. Three
experts were asked to rate each item whether it was congruent with the objectives
using the evaluation form constructed by the researcher. As a result, the Index of
Item-Objective Congruence (IOC) was calculated by assigning scores to answer as
follows:

Congruent =1
Questionable =0
Incongruence = -1

IOC could be interpreted in two ways; with a score higher than 0.5 (>0.5) an
item was considered acceptable to measure the objective and with the score less than
0.5 (<0.5) was considered unacceptable to measure the objective. Then, the items
must be revised.

The data taken from three experts were interpreted. The item assessed the IOC
value higher than 0.5 (>0.5) was accepted; however, the item was lower than 0.5
(<0.5) must be revised. The value of IOC for the English reading ability tests (Quiz I,
II, and III) was presented in Appendix I, and the value of IOC for the English reading
ability test (Quiz IV) was presented in Appendix K.

For the English reading ability test (Quiz I) based on -Guppy Goop & The
Adventure of The Big Bad Fish”, the results from the IOC calculation indicated that
the Grand Mean Score was 0.96.

For the English reading ability test (Quiz II) based on —Fhe City Zoo”, the

results from the IOC calculation indicated that the Grand Mean Score was 1.
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For the English reading ability test (Quiz III) based on —Fhe Music Box”, the
results from the IOC calculation indicated that the Grand Mean Score was 1.

For the English reading ability test (Quiz IV) based on three stories as a
summative-test, the results from the IOC calculation indicated that the Grand Mean
Score was 0.79.

However, there were additional comments given by the expert as follow:

Expert D suggested that some questions were ungrammatical. Therefore, the
researcher adjusted the questions in order to make them accurately.

After the revision of the English reading ability tests, a pilot study was carried
out before the experiment was undertaken with 16 students who had the same
characteristics in terms of educational background as the sample group of the study.
In order to ensure the reliability of the English reading ability tests, all four tests were
calculated by Kuder-Richardson-20 formula (KR-20) after the pilot study. The results
were; Guppy Goop & The Adventure of The Big Bad Fish= 0.87, The City Zoo =
0.85, The Music Box= 0.84, and three stories final quiz =0.84 which can be
interpreted that all four tests had high reliability. Then, the tests were analyzed for
difficulty index and discrimination index of the test. The criteria for the difficulty

index and the discrimination index were set as follows:

The difficulty index (p):

p <0.20 means the item was difficult.
p=10.20-0.80 means the item was good in terms of its
difficulty

p=0.81-0.94 means the item was easy
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p=0.95 means the item was very easy

The discrimination index (r):

r=0 means the item had do discrimination ability

r>0.19 means the item had a low discrimination ability

r=0.20-0.29 means the items had a fair discrimination ability

r=0.30-0.39 means the item had a high discrimination ability

r>0.40 means the item had a very high discrimination
ability

According to the criteria, the test items of which difficulty indices (p)
ranged between 0.20 and 0.80, and discrimination indices (r) were equal or higher
than 0.20 were chosen for the experiment. It means that all the items of the tests were
satisfactory (see Appendix L).

For the students’ opinion log, the students would be asked to write their
opinions toward CSR instruction using electronic children’s picture books on
students’ opinion log at the end of each story (see Appendix M). It was as a
qualitative data to confirm quantitative data. The researcher provided two guided
questions for students to answer to avoid missing the important points. Since the
subjects of the study were young learner (grade 5), the researcher asked students to
answer in Thai so that the students could express their opinions fully without any
language barrier. The results of the students’ log were analyzed using content analysis
and the data was used to help to confirm with the data from the questionnaire to find
out student’s opinions toward CSR instruction using electronic children’s picture
books.

For opinion questionnaire, the opinion questionnaire for eliciting students’

opinions was used to examine students’ opinions toward CSR instruction using
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electronic children’s picture books (see Appendix N). It was a 5-point scale
questionnaire. The five options were 1) strongly disagree, 2) disagree, 3) neutral, 4)
agree, 5) strongly agree. The questionnaire was designed to collect students’ opinions
towards CSR instruction using electronic children’s picture books. The questionnaire
consisted of two parts. The first part, which was about personal information, consisted
of two questions: gender and age of the respondents. The other part, which was about
information related to students’ opinions toward CSR instruction using electronic
children’s picture books consisted of 5 Likert scales 10 questions.

The researcher distributed the questionnaire at the end of the instruction as a
quantitative instrument to examine the students’ opinions toward CSR instruction
using electronic children’s picture books.

2. Validity of the students’ opinion log and opinion questionnaire for eliciting

students’ opinions

The opinion questionnaire and students’ opinion log were validated by three
experts in English language teaching and suggested on the questionnaire and students’
log.

2.1 Revise the students’ opinion log and opinion questionnaire for eliciting

students’ opinions

After the students’ opinion log and opinion questionnaire had been validated,
some items were revised according to the experts’ suggestion. The experts’ validation

of the students’ opinion log and opinion questionnaire were illustrated in Table 3.8
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Table 3.8: The experts’ validation of the students’ opinion log and opinion

questionnaire
Experts’ opinions
Items Appropriate Not sure Not Appropriate 10C
(0)) 0 -1
Students’ log
1. 2 1 - 0.67
2. 2 - 1 0.33
Questionnaire
1. 3 - - 1
2. 2 1 - 0.67
3 3 - - 1
4. 1 2 - 0.33
5. 2 1 - 0.67
6 3 - - 1
7. - 3 - 0.00
8. 2 1 - 0.67
9. 2 1 - 0.67
10. 2 1 - 0.67

Grand Mean Score = 0.64

Noten=3

In Table 3.8, the results from the students’ opinion log and opinion
questionnaire for eliciting students’ opinions toward CSR instruction using electronic

children’s picture books indicated that the Grand mean score of all items was 0.64. It
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implied that the students’ opinion log and opinion questionnaire were acceptable.
However, there were additional comments given by the experts as follows:

Expert G suggested that the questions were quite long. The students may not
read the questions before they answer. As a result, the researchers adjusted the
questions in order to make them short and suitable for the students.

Expert I suggested that the language used were ungrammatical. Therefore, the
researcher adjusted the language used.

Table 3.9: The Research Instruments

Research Instruments Objectives Time of Statistics
distribution

The experts’ validation To examine  the Before the I0C Scores

of electronic children’s ~ validity of  the experiment

picture books and instruction

lesson plans

English reading ability  To study the effects The end of The criteria of

test (Quiz 1) of the instruction on Lesson 1 the effectiveness
reading ability of at 80/80 (Ruang-
the students suwan,2004)

English reading ability  To study the effects The end of The criteria of
test (Quiz II) of the instruction on Lesson 2 the effectiveness
reading ability of at 80/80 (Ruang-

the students suwan,2004)
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Research Instruments Objectives Time of Statistics
distribution

English reading ability =~ To study the effects The end of The criteria of
test (Quiz III) of the instruction on Lesson 3 the effectiveness
reading ability of at 80/80 (Ruang-

the students suwan,2004)
English reading ability =~ To study the effects After the The criteria of
test (Quiz IV) of the instruction on instruction the effectiveness
reading ability of at 80/80 (Ruang-

the students suwan,2004)
Students’ log To explore The end of each  The criteria of
students’ opinions lesson the effectiveness
toward the at 80/80 (Ruang-

instruction suwan,2004)
Questionnaire To elicit students’ After the The criteria of
opinions toward the instruction the effectiveness

instruction

at 80/80 (Ruang-

suwan,2004)

Data Collection

Collaborative Strategic Reading (CSR) instruction using electronic children’s

picture books was launched in the first semester of the academic year 2011. It was
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designed for fifth grade students who enrolled in English Foundation Course. The
duration of the instruction lasted ten periods. Each period lasted sixty minutes.

The data collection method that was used to assess the students’ reading
ability was single group, posttest- only- quasi- experimental design (Gliner and
Morgan, 2000). The students’ reading ability in this study was assessed by the English
reading ability tests. The data were collected in two phases; during the instruction and
after the instruction.

During the instruction

1. The English reading ability tests (Quiz L, 11, and III)

During the instruction, CSR instruction using electronic children’s picture
books were taught to 32 fifth grade students for ten periods. At the end of each story
(period 3, 6, and 9) they had to do the English reading ability tests based on the story.

Therefore, the students had to do three tests based on the stories.

2. Students’ log
At the end of each story of CSR instruction using electronic children’s
picture books, students had to write in the students’ log to express their opinions

according to the guided questions that the researcher provided.

After the instruction

1. The English reading ability test (Quiz IV)
The students had to do the English reading ability test (Quiz IV) as a
summative-test in period ten.

2. Opinion questionnaire
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The students had to do the opinion questionnaire which was a five Likert Scale
to express their opinion toward the instruction. In conclusion, the data was collected

in two phases: during and after the instruction.

Data Analysis

Research Question 1: What are the components of Collaborative Strategic
Reading (CSR) Instruction using electronic children’s pictures book?

This research question aimed to develop Collaborative Strategic Reading
(CSR) Instruction using electronic children’s pictures book. Therefore, the research
instruments used to answer research question 1 were the experts’ validation of three
electronic children’s pictures books and three lesson plans.

The data obtained from IOC validation were statistically analyzed by using
IOC score.

Research Question 2: To what extent does CSR instruction using electronic
children’s picture book affect English reading ability?

The research instrument used to answer research question 2 was the English
reading ability quizzes based on the stories constructed by the researcher. The
independent variable was CSR instruction using electronic children’s picture books.
The independent variables were students’ reading ability and students’ opinions
toward CSR instruction using electronic children’s picture books.

The data obtained from the English reading ability quizzes was statistically
analyzed by using the criteria of effectiveness at 80/80. The analyses yielded a result
which determined whether CSR instruction using electronic children’s picture books

affect English reading ability of fifth grade students.
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Research questions 3: What are students’ opinions toward CSR instruction
using electronic children’s picture books?

The research instruments used to answer the research question 3 were
questionnaire and students’ log. The data obtained from the questionnaire for eliciting

students’ opinions toward CSR instruction using electronic children’s picture books

were analyzed by using X and S.D. The data from students’ logs were analyzed

qualitatively by content analysis in order to collect students’ opinions.

Summary

This study was the quasi- experimental research. The research has been
conducted in two phases as follows:

Phase I: The Development of Collaborative Strategic Reading (CSR)
Instruction using Electronic Children’s Picture Books.

The electronic children’s pictures books were validated by three experts. Also,
the three lesson plans were validated by another three experts in order to examine
whether Collaborative Strategic Reading (CSR) Instruction using electronic children’s
picture books had a validity or not.

Phase II: The Implementation of Collaborative Strategic Reading (CSR)
Instruction

The study was conducted with 32 fifth grade students for ten periods with
three lessons and three stories. During and after the experiment, the scores from
English reading ability tests were calculated whether what extent does CSR
instruction using electronic children’s picture books affect English reading ability of

fifth grade students.
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Also, the students’ opinions toward CSR instruction using electronic
children’s picture books were elicited by students’ opinion log and opinion
questionnaire. Both students’ opinion log and opinion questionnaire were utilized to

confirm the results and to collect the data of the students’ opinions toward CSR

instruction using electronic children’s picture books using content analysis , X , and

S.D.



CHAPTER 1V

FINDINGS

This chapter reports both quantitative and qualitative results based on three
research questions. The first question was to develop the instructional Collaborative
Strategic Reading (CSR) Instruction using electronic children’s picture books, the
second question was to investigate the effectiveness of Collaborative Strategic
Reading (CSR) instruction using electronic children’s picture books, and the last
question was to explore students’ opinions toward Collaborative Strategic Reading
(CSR) instruction using electronic children’s picture books. Therefore, this chapter
was divided into three parts. The first part was to answer the research question 1, the
second part was to answer the research question 2, and the last part was to answer

research question 3.

Research question 1

What are the components of Collaborative Strategic Reading (CSR)
Instruction using electronic children’s pictures book?

The research instruments used to answer research question 1 were the experts’
validation of three electronic children’s pictures book, and three lesson plans in order
to examine the validity of the instruction.

The first research question focused on developing Collaborative Strategic
Reading (CSR) Instruction using electronic children’s pictures book. Therefore, the
components of the instruction were as follows;

1) Lesson plans

Lesson plans were created according to Collaborative Strategic
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Reading (CSR) steps. Each lesson plan consisted of terminal objective, enabling
objectives, material and resources, evaluation, and procedure (CSR steps). The
contents or the stories were chosen by the students from needs analysis questionnaire.
2) Scope and Sequences
Scope and sequences of Collaborative Strategic Reading (CSR)
instruction using electronic children’s picture books. It compounded 3 lessons, and in
each lesson consisted of (a) preview, (b) click and clunk, (c) get the gist, and (d)
wrap-up. Before implementing CSR instruction using electronic children’s picture
books, the orientation session was conducted. The scope and sequences were
illustrated in Table 4.1
Table 4.1: Scope and Sequences of CSR instruction using electronic children’s picture

books

Orientation
The Teacher demonstrates the electronic children’s picture books manual and

how to implement with the instruction.

& = O D= l— chal }Iocalhostlc;IDOCUME~1p’ELILOCALS~1ITemlearsExDU.734[GuppyGaop_editUl.htmA A -'lv Search

1(}2’1}5}:557 Goop. & The ﬂdvemtﬁ?e/f}q‘r" The B1g Bad Fish

[ S—

L

Point the mouse to

the unknown word,
then the clue will

the coral reef, live
named Guppy Goop. The coral ree
could be a dangerous place. 7 at’

Wk something like a rock e
of that lives under the sea

B0 & % @ | vew(100%) —C—
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arch with Google

e & D o B locel | locahostiC:/DOCUME~1JEL{LOCALS~1{TempiRar§EXDD. 734/GuppyGoop_edit0l htm 2 B

Guppy Goop & The ftdventure OF The Big Bad Pish,

Clink " Next" to the next
page

Click "Back" to the previous
page

Lesson 1
Periodl: Preview

Students look through the pictures in electronic children’s picture

book and discuss in their group to predict the story.

€ 5 O 0 [® web |69.163.46.3~iujun/ouppyocop edtoljindex.htm

PRy e—. —
L,(?‘G'@Y Goop & The Jdventire u%" Big Bad Pish

There were stories about the Big Bad Fish ... He had large glowing eyes, and black
scaly skin... with razor-sharp teeth on top .. and two large fangs on the bottom.
That he would eat you up in one gulp ... and that he was meaner than a tiger shark.
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Then, do the preview chart as a group work.

I R -BZ:L:’_‘t- S D P S S S 3 Y e oy e ¥ ol P T 'o e
/ Preview Chart \
e Bl LA R e e L -
L] -
I Title of the story: Guppy Goop and The Adventure of The Big Bad Fish I
» Answer the questions in sentences. &
- L

1. What you already knew about the story?

I -I knew about the fish. the sea. the coral. I
N . Sy ) LT B Y

e

I 2. Whatwill happen in the story? I
w -The fish will play football and kill the Big Bad Fish. @
e -

- -

Click and Cluck

Students read the story and note the clunks (unknown words). Then,
try to figure out the clunks by share in group, use clues, or fix-up

strategies, and do the clunk chart as a group work.

40- 1 -HE13E - HEa- HE e 46l -
e e R el R RS e e e

- Cluniks list from the story: Gupp ‘_
! Bad Fizh 1
1 Direction: Write the clunks and the ing in the table and put (~) to state 1
1 hether you mal with the by inzin sroup, uze clues, uze fix ;
; up stratesies (zpecify the no. of fix-up strategies uzed). or azk T for help. i
B Fixup -
I Sharein | Tse § Asi| 1
- Clunks= Afeaning =trategies =
1 sroup clue= T 1
= IT[2[2[= -
I 1
; T.owstar pre———— - ;
- b =
|} 2. suppy e sungs 1
= = =
I 3. extremalv ]
a e I
I 4. razor- oz !

2ewn =
I sharp 1
I 5. N Samnsia - 1
' 1
- &.zac= = - s
I i
= 7. fmmes Y T - -
i 1
¥ 1
i I
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Period 2: Get the Gist

Students read the story to find the gist (main idea).

€& 5 D 0~ | @ Web | 69.163.46.3(~ijuijuin/guppygoop_edit01 findex.htm R EE

|
%(}uppy Goob & The Adventure OF The Big Bad Pish

The game was Guppy Goop's best game ever! He swung his fish tail and hit the black pearl.

> V‘» It went up... and up... and up. It was going, going, gonel!
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|
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Period 3: Wrap-up
Students generate four questions from the story and do the wrap —up

chart as a group work.

wuusnes ) ganul = anmras
! RS EE:% v 3 : 4 f 3 ' 6 . A 7
W —  — 4 — 0 — e —
>l Wrap-up Chart ¥ N
I. Group: ..ooeiiiiiiie { ARSI S S S E I T PR 38 =
Title of the story: Guppy Goop and Adventure of The Big Bad Fish. |
i Direction: Make 4 questions according to the story. -
o 1) What is the black pearl ball? -
I 2) Isthe Big Bad Fish mean? I
o 3) Who kick the black pearl ball out? -
I 4) What gave the black pearl to Guppy Goop? I
I Give correct answers to the 4 questions above. I
- 1) Itis ablack pearl from ovster. 2
I 2) No.itisn't. I
: 3) Gu Goop. i
I 4) Uncle Hermit Crab. I
<o donaw (awdsawEn) | ~ NEI;@'E‘ — E%

Then, Students create the new stories using the characteristics from the

story they read in Paint Program.

Guppy Goop and the
big bad Fish are
friend.

They found the pearl &
ball.

They are fighting

The pearl ball broke.
for the pearl ball.
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Lesson 2
Period 4: Preview
Students look through the pictures in electronic children’s picture

book and discuss in their group to predict the story.

4 = D o= | @ Local | localhost/C:/DOCUME~1/ELJLOCALS~1{Temp/Rar$EX00.078 thecityzao_edit/ TheCityZoo_Complete.htm | |28 +| search with Google £

The kind old keeper was popular at City
Zoo. He never locked the animals up and
they moved around the zoo visiting each
other for a chat.

All the animals were fed and protected by
their zookeeper. Not many people visited

the zoo because it was old but all the
animals lived happy and extremely lazy
lives.

Then, do the preview chart as a group work.

N =2 4|
£

(- S S BRI SO --~3§--4--~s~|-s--~7~--s---9~|-10--~u-|-12---13~|-14--~1s--~&m§‘éiﬁaﬁl

- — = = - = - = -
- =

Preview Chart

N\
/

Group: ceeeeeenan el

Title of the stoxy: ccocoeeeeeeec.The City Z00.cn con i e cieeeecee e e

A the i in

q

1. Whai you already knew about the sioxy?

I knew the zoo, the zoo keeper, and the animals in the zoo.

2. What will happen in the story?

The animals will do job.

A R O A=
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Click and clunk

Students read the story and note the clunks (unknown words). Then,
try to figure out the clunks by share in group, use clues, or fix-up

strategies, and do the clunk chart as a group work.

Clunks Est from the stoxy: The City Zoo

Direction: Wriie the and the ingin the table and pud () o stade

whe ther you male sense with the chunks by sharing in group, use chues, use fix-

up siradegies (specify the no. of fix-up sirailegies used), orask T for help.

1 i
1 1
1 1
1 Fix-up 3
X Share in | Use = ask| !
: strake gies -
group clues T 1
- I NEREE] s
1
1 I.popular fiuusuteu =4 1
1 2. proiect ailsia= ‘& 1
1 2. separaied - 1
- LEITY -
] 1
2 4.debt Sand % =
1 1
- 5. hurried £ v =

I SuUTDaw A
]
= 5. dopic ol i 2
1 1
5 > F
1 Zmenn, PR 1
1 2. colored 1
5 ., S
' po— e 7
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Period 5: Get the gist

Students read the story to find the gist (main idea).

= = D @ @ Local | localhost/C:/DOCUME~1/EL{LOCALS~1{Temp/Rar$EX00.078{thecityzoo_editj TheCityZoo_Complete.htm 28 ~ | search with Google

- Y
< < L The City 200

< <

The Giraffes Gerry and Jenny went straight to the telephone company. Their long necks
and legs made them perfect for work on the tallest of telephone poles. Gerry and Jenny
loved their new job.

e -~ E}
B & <5 & | view(100%) - —
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Then, do the oral narration and do the gist chart as a group work.

Q EE 3 did P 7§| P WEEYEC WLt v]& ]s0% - @] e E‘k List Paragraph v Times New Roman v 12 v”BII u “% = = &

Snaglt (%]’ | Window -
1 e »ngldl B11s1 100 1 1t A1
Git Uhare B. Direzion: Answerche queccion; accordng to che xory.
Goup, , 1) Vo & the ozt imporuant parson i chestory?
Tekofthestory, e Ciy o The 100 baepar and the aninak are the moze important.

A Dirsaion: Devcrbe e piures n your on word:

2) Vit e themert mporcant thig inthetory?

Moty & thermost inporvant i th  sory.

3) Vit di you g from chestory?

Doing thingscogecher & good.

BlE]=w ¢ — g A
e L | sbadsiuiie N N OO M A BRI Grd- A-S

Period 6: Wrap — up
Students generate four questions from the story and do the wrap —up

chart as a group work.

wuuSnes I=Ji . dawia = s 4\ anwas
= T —_— T ¥
' g ! 150 o B 2 ' <3 ' 4 ' 528" - - 6 - A f
== = . = 2 P " . N " P — — i
W e m— e m— o — o — o — o —
-
/ Wrap-up Chart \

Title of the story: The City Zoo

Direction: Make 4 questions according to the story.

1) What did the giraffe do his job?
2) Where did the rhino work?

3) Can the elephant wash the car?

Give correct answers to the 4 questions above.
1) The giraffe went straight to the local telephone company.
2) Therhino charge the building.
3) Yes, it can.

4) The owl collected money.

I 4) What did the owl do? I
-

denax (@anisawEn) |
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Then, students create story mapping in Paint Program.

Lesson 3
Period 7: Preview
Students look through the pictures in electronic children’s picture
book and discuss in their group to predict the story.
e = D o= W local | locahost/C:[DOCUME~1/EL{LOCALS~1{TempjRar$EX00. 907 MusicBox_edit/e-TheMusicBox.htm 28 +| search with Google
| The Musie Box | -
> 5 i

v

\)

"I hate this stupid music box! It's like a cage! I want
to be a real ballerina! I want to see the world outside”
the little ballerina cried.

But no matter how hard she tried, she couldn't break P
away from the music box. Every time the key was

turned, she had no choice but to stand up and dance.

Often she would cry, even while she was dancing.

But no one saw her tears.

€ | Downloading data from localhost
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Then, do the preview chart as a group work.

HaEmEues R auaers o oun

a FUWHEE R WS, S| % (3 | 100% - @ | 448w Bé List Paragraph ~ Times MewRoman ~ 12 - [[B | Z Ig] =

-

[Eceee
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Preview Chart

N\
/

Group:sisssssssalevrsneses

Title of the story: ... The Music Box

Answer the questions in sentences.

1. What you already knew about the story?

I knew the doll, ballerina. I have music box.

2. What will happen in the story?
The music box and the ballerina will want to go out, don’t

want to dance.

Click and clunk

Students read the story and note the clunks (unknown words). Then,
try to figure out the clunks by share in group, use clues, or fix-up

strategies, and do the clunk chart as a group work.

) ~
- ey OREERRE. NS S, e
3 A
g Chunks kst from the stoxy: The Music box .
! Direction: Wit the clunks and the meaningin the iable and put (=} o stake L]
1 wwhe ther you make sense with the chunks by sharing in group, use chues, use fix- 1
' up strajegies (specify the no. of fix-up siradegies used), oxask T foxr help. ;
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1 1
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: S omighttable | co oo o - ;
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1 ]
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Period 8: Get the gist

Students read the story to find the gist (main idea).

4= = D o= W local | locahost/C:/DOCUME~1/EL/LOCALS~1{Temp/Rar$EX0D. 907 MusicBox _edit/e-TheMusicBox.htm | (28 +[ search with Gaogle

|
[' The Music Box |

Ly

But she still wanted to see the sky and the trees. So she quietly left the house and into the garden.
After a while, she hopped onto the pavement and waited for the cars to pass so that she could cross

over to the other side.

FEEACRE -13.-2-- ERRRES :;“-'A-d{ﬂrul-au-? SR RO TR SO -SE DO TR o
Gist Chaax
Greup = T
Tige af the story: ...... The Masic Box
A, Directian: Put the = order accending o the stery. Write 1.5

. S talked 1o the 107 maker, the old Sady

L SN

2. She veokto he sweet dop
.S She wasbethed pul on 2 neor dress, and went 10 the tetle oel's

hane
3. She wesito the Tiesve.
1. The Bitle ballarmas wallosd out of $he box
B. Direction: A the guesSans accsrding # the smry.
1) Whe is the mest impertant person in the stary?
The Titile ballerina and the toy maher

2) What i the most important (hing i= the stary”
The mesic hax

3) What 45d yeu zain from the story®
We should like what we siv.

A NB - LrA-E=caall
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Period 9: Wrap-up

Students generate four questions from the story and do the wrap —

up chart as a group work.

Title of the story: The Music Box

Direction: Make 4 questions according to the story.

1) Who can talk to the little ballerina?
2) Who is the owner the music box?
3) Was she beautiful?

4) Can the little ballerina sing?

Give correct answers to the 4 questions above.
1) Thechildren and toy maker can talk.
2) The little girl is the owner.
3) Yes, she was.

4) No, she can’t.

|-—-—-|—-|—|-—-.—-n\.

— N

!

|

|

|

|

|

|
e el sl s 1 e e = =l

Then, students create the story board in Microsoft Power Point

Program.
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3) Evaluation

The English reading ability tests which were an online test were used
to evaluate the effectiveness of Collaborative Strategic Reading (CSR) instruction
using electronic children’s picture book. The sample of English reading ability tests
were in Table 4.2

Table 4.2: The sample of English reading ability tests

Quiz I

€ =5 D o | @ Web [ 69.163.46, 3!~|]u|]u»njguppygoop edxtOlflndex htm i N\ = | \::j j Search with Google 0|

N
Dlrectlon Choose Aexrcm ct answer.
1. Where did Guppy Goop live? [

A) He lived in the aquarium. ‘
B) He lived under the water off the Coral reef.

C) He lived in the cave. ‘
D) He lived under the river. .

— /\/\.\_

® 0 ©& ©

0 & % @ | vew(loow
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Quiz II

e = a @ W Local | localhost{C:/DOCUME~1JELJLOCALS~1/TempjRar$EX11.0891 fthecityzoo_edit{TheCityZoo_Complete.htm

<« The City 200

Direction: Choose the correct answer.

3. Who told the sad news to the animals?

A) The zookeeper

B) The Wise Old Owl

C) Horrace the Hippo
D) Billy Big Ears the bat

S
@ | view (100%)

Quiz 111

€ 5 D o~ B Lo Vlocralr;nstVJC;lDOCUMENlI'ELlI;OVCvAI.Vs:lﬁe;uﬁ;SEXI;.’85{3@&&_;&&];—;haMusicéox:htm

| searchu
2 - | search

—— —
L The Masie Box ",
Direction: Choose the correct answer.

1. Who is the owner of the music box?

A) The old lady

B) The little girl

C) The young woman
D) The ballerinas

@ 0 6 ¢
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Part | : Choose the best answer.
1. Who liked to play fishball?

A) Guppy Goop’s mum.
B) Uncle Hermit crab.
C) The Big Bad Fish.

D) Guppy Goop.

Submit |

Question 1 of 30

B0 & 3 6O | View(100%) 74 L L i = D 4 ——

Research question 2

To what extent does Collaborative Strategic Reading (CSR) instruction using
electronic children’s picture books affect English reading ability?

The research instrument used to answer research question 2 was the English
reading ability tests (Quiz L, II, III, and IV) based on the stories. There were 4 quizzes
in this study which were Guppy Goop & The Adventure of the Big Bad Fish quiz,
The City Zoo quiz, and The Music Box quiz, and three stories final quiz. Each quiz
consisted of 10 multiple — choice questions except the last quiz (three stories final
quiz) that consisted of 30 multiple- choice questions. The English reading ability tests
in this story composed of the literal levels of reading comprehension.

The second research question focused on identifying whether the students’

reading ability gained score from quizzes in Collaborative Strategic Reading (CSR)
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instruction using electronic children’s picture books achieved the criteria of
effectiveness at 80/80: E1/E2 (Ruangsuwan, 2004) which E1 refers to the formative-
test (Quiz I, II, and IIT) and E2 refer to summative-test (Quiz IV). The results of the
effectiveness of Collaborative Strategic Reading (CSR) instruction using electronic
children’s picture books on English reading ability are presented in Table 4.3

Table 4.3: The results of the English reading ability tests

Group During the instruction Total After the (80/80)
(E1) instruction (E1/E2)
(E2)

Quiz I Quiz 11 Quiz III (%) Quiz IV

X (%) X (%) X (%) X (%)
Grade5 9.03 903 834 834 8.53 85.3 86.37 25.53 85.10 86.37/85.10
students
(n=32)

From Table 4.3, the students mean score was 86.37 % (E1) on the English
reading ability quizzes during the instruction. The students’ mean score on the
English reading ability quiz after the instruction was 85.10 %.(E2) Also, the results
revealed that the effectiveness of Collaborative Strategic Reading (CSR) instruction
using electronic children’s picture books achieved the criteria of the effectiveness at
86.37/85.10. It indicated that the students gained high score than the criteria of the
effectiveness at 80/80. Therefore, the hypothesis stating that the students’ reading
ability gained scores from the English reading ability tests in Collaborative Strategic
Reading (CSR) instruction using electronic children’s picture books achieved the
criteria of effectiveness at 80/80 was accepted. In other words, students reading ability
improved after receiving Collaborative Strategic Reading (CSR) instruction using

electronic children’s picture books.
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Research question 3

What are students’ opinions toward Collaborative Strategic Reading (CSR)
instruction using electronic children’s picture books?

The research instrument used to answer research question 2 were students’
opinion logs and opinion questionnaire for eliciting students’ opinions.

Finding from students’ log

In the students’ log, students were asked about their opinions towards
Collaborative Strategic Reading (CSR) Instruction using electronic children’s pictures
book whether they like or dislike. The students were asked to write their opinions in
the students’ log according to the guided questions by the end of each story.
Therefore, there were three learning logs. The opinions were categorized into 2
groups: the opinions about Collaborative Strategic Reading (CSR) Instruction using
electronic children’s pictures book and the opinions about Collaborative Strategic
Reading (CSR) Instruction using electronic children’s pictures book that help to
improve reading skill. The students’ opinions toward Collaborative Strategic Reading
(CSR) Instruction using electronic children’s pictures book were as follows.

Table 4.4: Students’ opinions toward Collaborative Strategic Reading (CSR)

instruction using electronic children’s picture books

Like Dislike Suggestions
CSR instruction 1) interact with friends and - Students need
using electronic computer (51.13%) more time to
Children’s picture 2) learning new knowledge do tasks
Book (48.87%)

Help to improve 1) CSR steps (54.12%) -

Reading skill 2) Doing Tasks and picture (45.88%)
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These are some examples of students’ opinions regarding Collaborative
Strategic Reading (CSR) instruction using electronic children’s pictures book.

o Y = ' A Sl A £% Y < o Y o 1%
“%a‘umullmmu DIULTITYNA vlﬂf)']l!‘ﬂ']ﬂﬂf)uﬂ']ﬂ LaIn fJ\?llﬂVl'lﬁl‘UﬁTLlﬁluﬂ’t’JiJﬂ U

eufe (I like to learn CSR instruction using electronic children’s pictures book. I

read the funny story through the computer, and I got a chance to do worksheets in the

computer with my friends.)

Y
[~ U ° ' o U o ' '
“YOUNINY TYNNINLAY GﬂaU!t%ﬂULﬂUﬂ’qu NNUNQU VINIGLﬁIfJ'IUi’)Qﬂf]EQ']fJﬁuwﬂgﬂg ”

(I like it a lot, it is very fun. I like learning in group, work in group. It helps me to

read English easily.)

< AN YYas 1 VA v A [N Y @ A Y
“Dounsan Iagaseruuulunigdduayn lidude i laswnuinoudie”

q

(I like it because I have learnt the new way of reading English which is fun, not

boring, and not sleepy. I can also read with my friends.)

The examples of students’ opinions regarding help to improve reading skill.

“qrgunmems1ziiginmidiladie areaaeaz » (It helps me a lot because it has

pictures which is easy to understand and beautiful.)

] { ' o ' o JY A < anl .
“q3pA59N 1 Tuuge s wazewdnngiseuiluduad » (It helps me because it

has worksheets to helps me memorize and understand vocabularies step by step.)

[~<3K1 A o Jd a an/ o 4 [} a Aa
“Dirwuzaz BaneuiAaniaanueunas hlidnluseald vy ludeuiladnme » (It

helps especially Click & Clunk, it helps me to understand the story. I do not have to

open the dictionary.)
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From Table 4.4, the opinions of the students towards Collaborative Strategic
Reading (CSR) instruction using electronic children’s pictures book were positive.
Every student enjoyed learning with their friends interacts with the computer, and
doing tasks. In addition, every student students said that Collaborative Strategic
Reading (CSR) instruction using electronic children’s pictures book helped them to
improve reading skill. However, there were some suggestions from the students such
as they need to have more time to do the tasks.

Finding from the questionnaire for eliciting students’ opinions

Table 4.5 presented the opinions of 32 fifth grade students who were the
subjects of the study. The questionnaire was divided into two parts. The first part was

about personal information: gender and age of the participants. The second part

consisted of 10 close-ended questions were analyzed using X and S.D. The results of

opinion question were illustrated in Table 4.5

Table 4.5: X and S.D. of students’ opinions toward Collaborative Strategic Reading

(CSR) instruction using electronic children’s picture books.

Questionnaire Items X S.D.
I think that CSR instruction using electronic children’s
pictures book ...............oi.n
1. 1is interesting 4.13 0.707
2. enable me to develop reading ability 4.06 0.669
3. 1is more enjoyable and active atmosphere 4.06 0.716

4. has various activities that help me develop reading ability  4.19 0.693

5. has various enjoyable activities that make me want to

develop English language 4.19 0.780
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Questionnaire Items X S.D.
6. makes me want to read more 4.13 0.871
7. stimulates me to read better by observing pictures,
listening to music and narrative’s voice, and reading
through the computer 4.22 0.706
8. makes me familiar with reading English book 4.13 0.751
9. enables me to read and work in group effectively 4.09 0.963
10. has interesting online quizzes 4.44 0.716
Grand Mean Score 4.16 0.710

Notes: 1) Agreement was related using a 5 point scale:
S=strongly agree, 4= agree, 3=neutral, 2= disagree, 1= strongly disagree

2) The questionnaire was presented in Thai so that the students could

understand and express their opinions fully without any language barrier.

4) Mean of opinion scale > 4.0 from the 5-point scale on the questionnaire

refers to the —positive opinions”

The mean score of all items are higher than 4.00, producing the grand
mean score of 4.16. Hypothesis 2 stipulates that 4.16 points from the 5-point scale
indicated positive opinions of the students toward CSR instruction using electronic
children’s picture books. Therefore, hypothesis 2 1is accepted, based on the
questionnaire results.

In brief, the findings from student opinion log indicated that the students had
positive opinions toward Collaborative Strategic Reading (CSR) instruction using
electronic children’s picture books. In addition, it was consistent with the results from
opinion questionnaire that they had positive opinions towards Collaborative Strategic

Reading (CSR) instruction using electronic children’s pictures book.
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Summary

This chapter presented the finding of the study under three main parts: the
results of the components of Collaborative Strategic Reading (CSR) Instruction using
electronic children’s picture books, the effects of CSR instruction using electronic
children’s picture books on reading ability, and students’ opinions.

For the research question 1, the finding revealed that the components of
Collaborative Strategic Reading (CSR) Instruction using electronic children’s picture
books were 1) lesson plans 2) scope and sequences , and 3) evaluation

For the research question 2, the finding revealed that the students’ reading
ability improved after receiving CSR instruction using electronic children’s picture
books. The Mean scores from the English reading ability tests were analyzed to
examine the students’ reading ability. The finding indicated that students’ reading
ability improved after receiving CSR instruction using electronic children’s picture
books.

For the research question 3, students’ opinions toward CSR instruction using
electronic children’s picture books, the analysis indicated a positive degree of
satisfaction towards CSR instruction using electronic children’s picture books.
Finding from the students’ opinion logs and opinion questionnaire were consistent
which indicated that students’ had positive opinions toward CSR instruction using
electronic children’s picture books. Consequently, research hypotheses have been

accepted.
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Additional findings

According to the findings from this present study, the researcher also found
additional finding after implementing Collaborative Strategic Reading (CSR)
instruction using electronic children’s picture books.

These are example of students’ conversation. Since the students are only in
grade five and they study in regular program. Therefore, they used both English and

Thai language in their conversation.

Preview

Leader: 191 What do you think? I see the sea.

S.4: I see the guppy and scary fish.

S.2: I see the @310 o2 02 15Uz 100 seaweed

S.3: I see ball o fumilougnuea

Leader: i$3euasun What you already know about the story?
S.2: A I know the seaweed.

s.4: 3ad vaian

Leader: OK. I know the‘ seaweed, the seca

S.3: the ball 'ls udaf duil oz'lsus

S.4: the guppy and scary fish

Clink and clunk

Clunk Ex: My friends read and note difficult vocabularies ouane ﬁﬁﬁmuuz GIAGHY
Clunk Ex.: My friends share your vocabularies

S.3: 189 /11§ oyster

Clunk Ex.: Who know? 1as31ihs

S.1: I don’t know

S.4: wwihii¥a Point the mouse

Clunk Ex.: a large flat sea creature that lives in a shell

S.1: vew oz l5iilounas

S.3: T know wouiifi laiyn'la

Clunk Ex.: 14139 neeuissy

Get the gist
Gist ex.: 181 read the story.....ag1n

S.4: fsuil guppy goop He likes to play Fishball.
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S.2: He dreams about the Big Bad Fish and the Big bad fish eat guppy goop.
Gist: us guppy goop @ wake up, he dreamed

S.1: gaen 1dAu Big bad Fish is not mean uz

Wrap-up
Announcer: Everybody think, make questions and answer
S.1: What is the Fishball? $1011ieaz

1 v Aa o
S.2: OK ud2 szdutinunias
S.3: dmovaz 3aa 19 It’s a kick ball. e

S.1: Yes
S.2: 2'l59n

According to the conversation, students have to work collaboratively, the
researcher found that students discuss and share their ideas to the group effectively.
Every student tried to help each other to read and do the activities. This indicated that
Collaborative Strategic Reading (CSR) instruction using electronic children’s picture
books enhance social skill. In other words, Students who received CSR instruction
using electronic children’s picture books can interact with other people and have a

social skill in their group work.



CHAPTER V

SUMMARY, DISCUSSIONS, AND RECOMMENDATIONS

This chapter divided into five parts. The first part is a summary of the study.
The second part provides the finding of the study. The third part includes a discussion
of the finding. The fourth part presents the pedagogical implication from the study.

Then, the last part presents recommendation for further studies.

Summary of the Study

The objectives of the study were 1) to develop the instructional Collaborative
Strategic Reading (CSR) using electronic children’s picture books, 2) to investigate
the effectiveness of CSR instruction using electronic children’s picture books on
reading ability of fifth grade students, and 3) to explore students’ opinions toward
CSR instruction using electronic children’s picture books of fifth grade students. The
research design of this quasi-experimental study was single group, posttest- only
design. The subjects for this study were fifth grade students, who were studying at
Piboonbumpen Demonstration School Burapha University in the first semester of the
academic year 2011, selected by purposive sampling. There were 32 students
consisted of 15 males and 17 females.

The research methodology was divided into two phases: The development of
CSR instruction using electronic children’s picture books and the experiment.

Phase I: The Development of CSR Instruction using Electronic Children’s

Picture Books
The development process of CSR instruction using electronic children’s

picture books composed of six stages: 1) study the basic concept and related
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documents; 2) conduct needs analysis; 3) construct lesson plans and electronic
children’s picture books for the implementation with CSR; 4) validate and revise the
instructional instruments; 5) conduct the pilot study.

Stage one, the theories and the basic concepts related to the present study were
explored. The studied topics were CSR instruction proposed by Klingner and Vaughn
(1998), electronic children’s picture books, and Thai Basic Education core curriculum
B.E. 2551 for foreign language.

Stage two, needs analysis questionnaire was conducted to obtain the students
most interesting three children’s picture books stories and electronic instruction media
that the students preferred.

Stage three, lesson plans and electronic children’s picture books were
constructed.

Stage four, the instructional instruments were validated by the experts. After
that, lesson plans and electronic children’s picture books were revised according to
the experts’ suggestion.

Stage five, a pilot study were carried prior the experiment. Then, the
instruments were revised based on the information gained from the pilot study.

Phase II: The Implementation of Collaborative Strategic Reading (CSR)

instruction using electronic children’s picture books

The experiment consisted of three stages; 1) conduct the main study 2)
evaluate the effectiveness of CSR instruction using electronic children’s picture books
and 3) elicit students opinions.

Stage one, conduct the main study, the researcher implemented CSR

instruction using electronic children’s picture books to the class.
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Stage two, evaluate the effectiveness of CSR instruction using electronic
children’s picture books. By the end of each story, the English reading ability tests
(Quiz I, II, III, and IV) were administered to the students. The data obtained from
English reading ability tests were statically analyzed by the criteria of the
effectiveness at 80/80 (E1/E2) (Ruangsuwan, 2004).

Stage three, elicit students’ opinions towards CSR instruction using electronic

children’s picture books from students’ opinions logs which were transcribed and

analyzed qualitatively. Then, the opinions questionnaire were also analyzed by X

and S.D.

Findings

The findings of the study were summarized in three main aspects: (1) the
components of Collaborative Strategic Reading (CSR) instruction using electronic
children’s pictures book. (2) the students’ reading ability and (3) the students’
opinions toward CSR instruction using electronic children’s picture books.

The Components of Collaborative Strategic Reading (CSR) instruction using

electronic children’s pictures books.

According to the research questions 1, what are the components of
Collaborative Strategic Reading (CSR) instruction using electronic children’s pictures
books?, the research instruments used in this study were the experts’ validation of
three electronic children’s picture books, and lesson plans. The results revealed that
the components of Collaborative Strategic Reading (CSR) instruction using electronic
children’s pictures books were 1) lesson plans 2) scope and sequences and 3)

evaluation.
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The English Reading Ability

According to the research question 2, to what extent does CSR instruction
using electronic children’s picture books affect reading ability of fifth grade
students?, the research instruments used in this study was the English reading ability
tests. The results derived from the English reading ability tests indicated that the
students improved their English reading ability after receiving CSR instruction using
electronic children’s picture books. The students reading ability gained score from the
English reading ability tests in CSR instruction using electronic children’s picture
books achieve the criteria of effectiveness at 86.37/85.10 which was higher than the
hypothesis setting criteria.

Students’ opinions toward CSR instruction using electronic children’s picture

books

According to the research question 3, what are students’ opinions toward CSR
instruction using electronic children’s picture books?, the research instruments used in
this study were the students’ opinion log and opinion questionnaire for eliciting
students’ opinions. For students’ opinion log, students were asked to write their
opinions in the students’ log at the end of each story. For the opinion questionnaire, it
was distributed after the instruction. The students’ opinions toward CSR instruction
using electronic children’s picture books from student’s opinion log indicated that
students had positive opinions. In addition, it was consistent with the results from
opinion questionnaire that they had positive opinions toward Collaborative Strategic

Reading (CSR) instruction using electronic children’s picture books.
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Discussions

In academic settings where English is taught as a foreign language, the
instruction which seem to be importance for students is reading instruction. A variety
of instructional strategies have been developed in response to the need for effective
reading ability instruction (Klingner and Vaughn, 1996). Collaborative Strategic
Reading (CSR) is a set of instructional strategies designed to help students
comprehend a story easily. The previous research indicated that CSR instruction
facilitates students’ reading ability. For example, Klingner and Vaughn (2000) stated
that after students receiving CSR instruction, the students demonstrated high levels of
academic engagement and skillfully assisted each other with word meanings, main
idea, and understanding text. Moreover, Klingner et al.(2004) found that students in
CSR classrooms improved significantly in reading comprehension when compared
with the students who were not received CSR instruction. Also, Vaughn et al. (2001)
stated that students made significant progress in both understanding text and learning
content. The same with Thai classroom context, Kongkool (2005) found that students’
English reading comprehension scores were higher than before receiving CSR
instruction. As a result, the discussion on Collaborative Strategic Reading (CSR)
instruction, English reading ability, electronic children’s picture books, and social
network: Facebook were as follows;

Collaborative Strategic Reading (CSR) instruction

According to CSR instruction step, this consisted of 4 steps: preview, click &
click, get the gist, and wrap- up (Klingner and Vaughn 2000). The first step is preview
which students can use their background knowledge to help them predict what they
are going to read. Therefore, it can boost students’ motivation to read. The second

step is click & clunk which students can help each other to make sense with the
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unknown words by using fix-up strategies. This step is very suitable for EFL students.
The third step is get the gist which can help students comprehend the story easily.
From this step, students can share their idea about what is the most important idea,
place, or things in the story. The last step is wrap-up which can help students to
summarize what they read by making questions from the stories.

English reading ability

Since reading ability is one of the purposes that encourage students to read, it
needs interactive between the students’ background knowledge and the story.
Therefore, the students play an important and active role in constructing meaning
based on the purpose in reading, background knowledge, and the overall setting
(Carrell, 1989). In CSR classroom, students have an opportunity to interact with their
background knowledge, reading strategies, and cooperative learning which can help
the students to comprehend the story effectively.

Electronic children’s picture books

In the computer and internet era, using computer technology can encourage
students to read and reverse students’ negative attitudes towards reading in EFL
context (Adam and Wild, 1997). Therefore, developing multimedia material to use in
the classroom is very effective. Since the subjects of the present study were young
learners, Chinh (2009) stated that children’s picture book can help young learners or
primary students on language learning, motivated students’ reading and cultivated
students’ imagination. Additionally, when students read and do the activities with
their groups on computer screen, the multimedia features of electronic children’s
picture books can arouse students’ attention better than the actual book (Cheng and

Jung, 2009). McKenna (1998) also suggests that electronic book increases students’
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motivation and promote reading comprehension. The features of electronic children’s
picture books can capture students’ attention and motivation.

Social network: Facebook

Using Facebook as a social network can give the students the opportunity to
build a presence online through interactive spaces where they can display their works
or interact with their friends on line such as post comments, upload pictures, publish
note, and send a private message (Dieu and Stevens, 2007). Therefore, using
Facebook as one of the activities increased the level of effort of the students would be
more interesting for them. Students became more motivated in terms of in-class
discussion (White, 2009). Facebook like any new technology can incite interest and
enjoyment in learning and has tremendous potential as a tool for collaborative or
cooperative learning as it promotes the setting up of a community of the students,
academic reading, and thinking abilities.

As a result, the findings in this study supported the results of the previous
studies. It was found that CSR instruction using electronic children’s picture books
had an effect on students’ reading ability due to the scores of the effectiveness of the
instruction. After the implementation of CSR instruction using electronic children’s
picture books, the students’ reading ability significantly improved. Therefore, this
indicated that CSR instruction using electronic children’s picture books is effective.
For the students’ opinions toward CSR instruction using electronic children’s picture
books, the results from the questionnaire indicated that students had a positive opinion
toward the instruction. The findings imply that CSR instruction using electronic
children’s picture books motivate students in reading the story and enhance reading
ability. In addition, the benefits of CSR instruction using electronic children’s picture

books according to students’ opinion in students’ log indicated that students thought
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the instruction increased students’ interaction when reading the stories from electronic
children’s picture book with their friends in groups. Also, the instruction gave the
opportunity to learn new knowledge such as reading strategies and vocabularies from
the stories, and provided students to do the group activities. Similar to Klingner and
other (2001), they stated that CSR instruction using electronic children’s picture
books can increase students’ motivation and self-esteem. Students will know how to
interact with people. In addition, Marriot (1991) found that children’s picture books
can promote new knowledge and language ability. Electronic book can also helps
students with reading difficulties in encouraging reluctant students to read and do the

activities (Adam & Wild, 1997).

Pedagogical Implications

There is not many research indicated the effects of teaching reading by
integrating CSR instruction using electronic children’s picture books in Thai context.
However, the findings in the present study showed that it is possible to develop CSR
instruction using electronic children’s picture books which found from the
effectiveness of the instruction. Since students’ reading ability was improved. There
are three implications which can be drawn from the research finding of this study as
follows:

First, teachers may employ various assessments to assess and evaluated
students’ reading ability which is not only the quiz that has only multiple choice
questions. The students can show their understanding in various ways. For example,
drawing pictures to summarize the main idea, generate questions to summarize the
story, or create the stories using the characteristics from the story that the students

have read.
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Second, teachers should pay attention to select the stories that related to the
students’ interests. The teacher should provide the students’ opportunity to select the
stories that they interest. In other words, the teacher should conduct needs analysis
before selecting the story or material. Willis (1996) stated that it works well because it
raises the students’ motivation.

Finally, the teachers should highlight on selecting and providing the electronic
instructional media that the students interested in such as the internet, Facebook, or
electronic children’s picture books. Also, needs analysis should be conducted to
obtain what types of the electronic instructional media that the students interested in,
and make it works at the day of the experiment. The features of the electronic
instructional media especially the features that they liked can arouse students’

attention very effectively (Islam, 2008).

Limitation of the study

Time intervention is the limitation. The sessions of the instruction are limited
to ten periods. Even though, it showed the desirable results of reading ability, it will
be better to have longer periods of the instruction to see more improvement of reading

ability of the students.

Recommendations for Future Research

The recommendations for future research are as follows:
First, a comparison between Collaborative Strategic Reading (CSR)
instruction and another reading instruction could be done with electronic children’s

picture books in order to compare the effects on reading ability and satisfaction.
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Second, the study should be done with more than ten periods in order to
follow up the effects of CSR instruction using electronic children’s picture books on
reading ability. Also, it could confirm the effects of CSR instruction using electronic
children’s picture books on reading ability and satisfaction.

Third, in order to see the improvement of the students before and after
receiving Collaborative Strategic Reading (CSR) instruction using electronic
children’s picture books, the pre and post test quasi experimental design should be
conducted.

Fourth, Collaborative Strategic Reading (CSR) instruction could be
implemented with another reading material such as English newspaper or English
novel. Therefore, the students can experience many kinds of reading materials.

Finally, the other kinds of qualitative instruments such as interview, classroom
observation, and writing diary should be included in future studies in order to allow a

more in depth study.
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Appendix A
Needs analysis Questionnaire

Questionnaire for developing electronic children’s picture books
ping p

The respondents of this questionnaire are grade 5 students at Piboonbumpen

Demonstration School Burapha University

This questionnaire consists of three parts which are:
Part I: Information about the respondents
Part II: Preferred children’s picture book stories

Part III; Preferred electronic instructional media

Part I: Information about the respondents

Please fill in your information

P/ PP PRPPPPRIIRIIIN * v e v SOOI
615111 15 NN N e e e N AT

Number of year you have learn English: ...
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Part II: Preferred children’s book stories
Direction: Please put a tick (v') in the box to choose 3 stories that you want to read

and learn from electronic children’s picture books

Fairy tales:

The Music Box V

Snow White and Rose Red

Fables:

Fantasy:
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Part II1: Preferred electronic instructional media

Please put a tick (v') into the number which indicates how much each of the following

statements apply to you.

(5) means strongly agree (4) means agree (3) means neutral
(2) means disagree (1) means strongly disagree
Statements 5 4 3 2 1

You like the following electronic
instructional media;

1. Colorful text

2. Moving pictures

3. Clip V.D.O. or CD-ROM

4. Audio media such as songs and oral
reading

5. Visual media such as colorful pictures

6. The internet
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Appendix B

Sample of Electronic Children’s Pictures Book Manual

1. Browse the webpage —km.st.buu.ac.th”

£ o web | km.st.buu.ac.th 2F | search with Google
£ 2 B web | hnsboas =f km.stbuu.ac.th } 3 T 2ong

t-app wiusn | @mundn . - E=EE | wihgs=uu

|vu"1ds:uu afinsmndn | windin ,é:‘.m'mwn'rm Satugun  diavviadin wliaumndn

Piboonbumpen Demonstration School

é uMAIM

Fal

—bamas vndauns W “§ Z
unaIn video,Flash,youtube aa & -
©®37 g e -~
wem
o - Do lﬂfg
R C R e TUVE RIS TS ST H ] g
Angry Brids
@ 35 ¢ 0 umATw s -
AMAFAEOS f A
® Fnabunusiadn =
® nainIsinua
® @n@smMITan -
= ) i
B0 & 3 o |
2. Click to choose the story
€ = O o~ & web |kmstbunacth it
"mm_ > 657 & D -  uumanu ]
X uner -
LOR o P

“wifidTwiE S uaUTL

Angry Brids
D@35 6 0wk
ATOFTIAS
® Finabunusisnan

NaLLiNISIn0a
andsaMInan

z =
® wniElnvind@lamin 1

\\,—/ Sathuglnw

Tmsiilaninagineans
® Finabunusianen

® siuRnaLnIA
wnElniin

—uunElniing 2
b
-uwuuElniinn 3

Click to choose the title

sanook
Aanssu 0y
©3

amndnme

B Guppy Goop & The Adventure of o
Movua

The Big Bad Fish

B The City Zoo
B The Music Box

W Al Three Stories Quiz

STBUU-KM © 2011 =
0D & % o6 | A ——
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3. The first page of the story will appear.

il

%uppy Goop & The Adventure OF The Big Bad | F@Q

LA AL

While you were reading the story, you can point your mouse to the unknown

words. Then the clue will pop up.

4 @ D o |8 Local | locahost/C/DOCME~L/EL/LOCALS 1 Temp/Rar E400.734/GuppyGoop._edtOL.htm | |28+ search with Google o]
; ) | SRR 00000 § || R _—y
“Guppy Goob & The Adventure OF The Big Bad Fishg
. f

Point the mouse to
the unknown word,
then the clue will
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5. You can click Back” to go to the previous page, and click Next” to the next

page.

€ =5 D o | @ Local | localhost/C:/DOCUME~1/EL/LOCALS~1]

7:

p_edit01.htm

B co
| [ 29+ search with Google

%Euppy C;(;op & The Adventure OF The Big Bad Ftsé}

Click "Back" to the previous
page

i

6. After finish reading, you can click to download worksheets.

e =5 D o B Local Iocalhustfc:IDOCUME~1[ELILO&AI.S~1;
= _ F 7 a—

-‘.\ﬁ\:\'\‘o 'JJJ'IJ."A
Fe— i v ey - -,

CAVACE

| |2 +[ search with Google

| 2]

1/./?’ ]

o’ Click to download
4 worksheets

Download:

1. Preview Chart
2. Clunk Chart
3. Gist Chart

4. Wrap-up Chart

[

L
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The worksheets are in Microsoft Word files.

’\H 90 ) preview_chart_goop [TmumamnundnAulél - Microsoft Word - = X
5 & » a2 Assse msdsaamng esEave yuuas @

s EE— o " EE— o  EE—— o " —
.

Preview Chart

N
7/

GEOMPS s essssosississnnssosisaons

Title of the story:

Answer the questions in sentences.

1. What you already knew about the story?

2. What will happen in the storv"

" e s S 0 o § g

Sions | e | & ey 7 7 ] s e

At the end of each story, you can do an online story quiz.

€ 5 O o (% Locdl |oca|hosuc JDOCUME~1[ELILOCN5~1]‘[e'mIRar$ExuO 734!GuppyGoop ,.]- Search with Google 2]
= A —

Then click to submit

B) He lived
the answer

C) He lived i
D) He lived u

Wiew (100%) )
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9. The answer will be prompt corrected.

& = D o B locsl | locahost/C:DOCUME1/ELLOCALS 1] 734/GuppyGoop_edit1 htm | (28] search with Google 2

Direction: Choose the correct answer.
1. Where did Guppy Goop live?

A) He lived in the aquarium.

B) He lived under the water off the Coral reef.

C) He lived in the cave.
D) He lived under the river.

‘The response button
when the answer is
correct.

| Correct-Click |
anywhere or press‘y’to.
continue.

F Y L =4 ;
@ = O 0= | Local | locahost/CDOCUMEELILOCALS~1 TempjRar$EX00.73

E—
[ e

The response button
when the answer is

| Incorrect - Click
| anywhere or press‘y’to
“ continue.
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10. When you finished the online quiz, your score will show in the quiz result.

= = D o= B local | locahost/C:/DOCUMEELLOCALS~1] 4/GuppyGoop_edit01 htm | [28 -] Search with Google 12]

Quiz Result

Your Score:

Questions Correct: \ 4

] -:’ v | Search with Google

Your Score: Click "Continue™ to the last page

Questions Correct:

'Number of Questions:
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12. The last page will show up. If you want to read again just click” Read

Again?”

4 = D o @ Local | locahost/C:/DOCUME~1EL/LOCALS~1{Temp(Rar§EX00.734/GuppyGoop_editd1 htm | [ 2B ] search with Google [2
A

Click "Read again?" if you
want to read again.
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Appendix C

Sample of Electronic Children’s Pictures Book

Title: Guppy Goop & The Adventure of The Big Bad Fish

Adapted from www.lightupyourbrain.com

€ 9 D 0 [@ web |69.163.46.3/~juijuin/auppyacop_edital index.htm ";::‘v\ Search with Google o]

[Guppy_gepg_ %_‘rjihg i‘(_g(?ﬁn.tz_me”b? The Big Bad Fish

AU WMt LOE .

Once upon a pond ... in a sea not far
from here ... just under the water off
the coral reef, lived a small guppy

named Guppy Goop. The coral reef
could be a dangerous place. That's
why every guppy played at the center ’

of the reef.



http://www.lightupyourbrain.com/
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& =5 D o~ [® web rs‘; 163.46. 3,!Nuuuulnp’guppygoop_edltulflndex hem ‘f:’"v[r’fw?ar\:?'\ with Google o]

L‘(}uppy Goop & The fAdventure Of The Big Bad Fish _}

Il

Guppy Goop and his friends loved to play fishball in the park. Fishball was kind of like kick
ball. They used a pear| from an oyster for the ball. Guppy Goop and his guppy pals were only
worried about one thing, the Big Bad Fish that lived over the fence behind the park.

@ | Yiew (100%) e o A s N . —

e 5 D o @Web ‘69 163463/~|]u|1u|n;gu:pygonp edltDl/mdexhtm — | "v‘ earch with Google Q|

L(}uppy C‘};oé éﬁé@%mm Of ﬁze Big Bad FISh 4

I

There were stories about the Big Bad Fish .. He had large glowing eyes, and black
scaly skin... with razor-sharp teeth on top .. and two large fangs on the bottom.
That he would eat you up in one gulp ... and that he was meaner than a tiger shark.
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Appendix D

Research Instrument Evaluation (For electronic children’s pictures books)
Guideline for evaluation

Please put a tick (v') in the rating box (1, 0, -1) the score to which the items

appropriate according to your opinion. Please specify comments for each item.

1 means the item is appropriate

0 means not sure

-1 means the item is not appropriate
Descriptions 1 0 | -1 Comments

1. Content of story

e Language is appropriate for
level of students (Grade 5).

e Content is appropriate for
level of students.

e Vocabularies appropriate for
level of students.

2. Technique of materials

e Audio system is loud and
clear.

e Narrator’s voice is clear and
accurate.

e [llustrations harmonize with
the content.

3. Lesson Plan

e Lesson plan can carry the
objective of the use of
materials as for CSR
instruction.

Comments:
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Appendix E

Sample of lesson plan 1

CSR instruction using electronic children’s picture book
Title: “Guppy Goop and The Adventure of The Big Bad Fish” Level: 5§

Time: 60 x 3 periods

Terminal Objective: Students will be able to summarize the story by creating a new
story using characters from this story.
Enabling objectives:
1) Students will be able to make use of fix-up strategies or pop up clues to
identify the meaning of the clunks.
2) Students will be able to write the gist of the story.
3) Students will be able to generate and answer the questions from the story.
4) Student will be able to complete the reading ability quiz based on the

story.

Material and Resources:
1) Electronic children’s picture book —Guppy Goop and The Adventure of
the Big Bad Fish
2) Computer with the internet, Microsoft Word, and Paint Program.
3) Students’ Facebook as a group.

4) Reading ability quiz based on the story

Evaluation
Students summarize the story by creating a new story using characters from

this story.
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Procedures: Period I (60 mins) —Guppy Goop and The Adventure of The Big Bad

Fish”
Time
Teacher Students
(Min)
Preparation 5
1) Divides Ss into a group of four by -Get into groups that the T

using the English test scores from the last | already set.
English Foundation Course as criteria to
make heterogeneous groups. Each group

has the highest score student, two middle

score students, and the lowest score -Review the cooperative

student. learning roles from their training
2) Inform cooperative learning roles session, take the responsibility to
which are leader, clunk expert, gist their roles, and attach the sticker
expert, and announcer. Then, assign the of their roles onto their shirt or
roles and give the sticker to the Ss in blouse.

order to present their roles, but the roles -Log in Facebook of their group.

will be rotated when Ss learn new stories.
3) Inform username and password of
Facebook to each group, and ask Ss to log
in Facebook of their groups from www.
facebook.com. Ss can decorate their

Facebook after class if they want to.
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Time
Teacher Students
(Min)
Preview ( before reading) 10

4) Ask Ss to think about the sea animals
and use the following questions to
activate Ss’ background knowledge
-What kind of the animals that live in
the sea?

-Are there anything else live in the sea?
Then, assign Ss to click on -Guppy
Goop and The Adventure of The Big
Bad Fish” icon on their individual
computer. 5) Ask Ss to read
the title of the story and look through
the story to scan all the pictures. Then
the leader leads the group members to
brainstorm in groups to discuss the
following questions:

-What you already know about the

story?

-What will happen in this story?

Possible answer: Fish, shrimps,
crabs, octopus, shark, whale, etc.
—Coral, seaweed, flower

Click on -Guppy Goop and The
Adventure of The Big Bad Fish

icon on their individual computer.

Possible answer:

I knew about the guppy, the fish,
the sea, the coral reef, the sea
animals.efc.

Possible answer:

The Big Bad Fish will kill the

guppy-




132

Teacher Students Time
(Min)
-The guppy will swim to the Big
Bad Fish home.
-The ball will lose.
— The Big Bad Fish is a good fish.
6) After the discussion, Ss summarize | —Type the answer in Preview Chart
what they have discussed and the leader | and press PrintScreen button to
type in the Preview Chart of their save as a photo file. Then upload
groups that appear at the end of the to their Facebook and wait for the
story as a link to download in Microsoft | T to check the answer.
Word file. When they finish the task ,
they have to press PrintScreen button to 45

save the answer as a photo file. So they,
can upload to their Facebook on their
wall post.

Click & Clunks: (during reading)

7) Let the Ss read the story on their
individual computer to find whether
there are any words that are hard to
understand. They can note down the
words in a piece of paper.

8) Ask Ss to discuss in group. The
clunk expert leads the members to share

their clunks orally. Then sum up the

-Read the story

Possible clunks: coral reef, guppy,
oyster, glowing, scaly, razor-sharp,

fang, rare, roam, underneath, kelp,
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Teacher

Students

Time

(Min)

clunks and download the Clunk chart
from the link in the story and type the

clunks in the chart.

9) Ask Ss to make sense with these
clunks by;

a) discuss in group whether there is
someone know the meaning or not, if
yes—state the meaning in the Clunks
Chart that appear at the end of the story
as a link to download. If no--

b) point the mouse to the clunks, if the
clues pop up, read and make sense with
the clunks if yes—state the meaning in
the Clunk Chart. If no--

¢) use fix- up strategies to figure out the
meaning which are

1) reread the sentences with the clunk
and look for key idea. Think about what
make sense , if yes—state the meaning.
Ifno-- 2)reread the sentence before
and after the sentence with the clunks

looking for clues,

stranger, mumbling, hook, lure,
fishing line, sprinkled around,
kindness, trouble, disappointed,
scale, count.
—The clunk expert leads the
members to discuss about the
clunk and try to figure out the
clunks, and the clunk expert type
the meaning and strategies used in

the clunk chart.

-The clunks and pop up clues are
as follow;

coral reef = something like a rock
that lives under the sea

guppy = small fresh water fish
oyster = a large flat sea animal that
live in a shell

glowing = shining

scaly skin = it has small hard dry
areas which fall off in small pieces

razor sharp = very sharp
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Teacher

Students

Time

(Min)

if yes — state the meaning. If no --

3) look for prefix or suffix in the word
that might help, if yes—state the
meaning. If no--

4) break the word apart and look for
smaller words you might know, if
yes—state the meaning. If no--

5) ask the teacher for help.

fang = a long sharp tooth

rare = difficult to find

roam = to move

underneath = under

kelp = a large brown plant that
grows in the sea

stranger = someone you don’t
know him or her

mumbling = to speak quietly and
in a way that is not clear

hook = a curved device used for
catching

lure = something we use to attract
animals so that they can be caught
sprinkled around = a lot
kindness = helpful way toward
other people

trouble = have a problem
disappointed = to cause someone
to feel unhappy

scale = something very big

count = something important
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Teacher

Students

Time

(Min)

10) Then, the clunk expert will press
PrintScreen button to save the clunk
chart as a photo file. So, Ss can upload
the Clunk Chart to their Facebook.

11) Inform Ss about the T website
www. and ask them to read this story

when they have a free time

- Upload the Clunk Chart to the
Facebook of the group and wait for

the T’s comments.




Period I1 (60 min)
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Teacher Students Time
(Min)
Get the Gist (during reading)
1) Greeting
- Now you can make sense of the clunks | -Check the Facebook of the 5
already right? Class, I want you to open | group and read the T’s comments
your group’s Facebook to check your cat
Preview Chart and Clung Chart that we | sun
did last time and see my comments also. | dog
2) Ask Ss to click on the icon -Guppy -Read the story
Goop and The Adventure of The Big Bad 20
Fish and read the whole story on their
individual computer to find the gist.
3) Raise the students’ awareness about -The gist expert leads the
the story by asking them to discuss in members to discuss and do oral 5
group and do oral narration to grasp the | narration.
big picture of the story. They may
discuss in Thai if they want to.
4) Give students the Gist Chart to get the | -Discuss and do the task sheet.
gist: reorder the pictures of the story, Then, upload to Facebook of the 30

describe the pictures in their own words

with only one sentence for each picture

group.
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Teacher

Students

Time

(Min)

and answer three questions as follow:
1) Who is the most important in the
story? 2) What is the most important
thing in the story?

3) What did you gain from the story?

The task sheet will be available as the
link to download at the end of the story.
Then, the gist expert press PrintScreen
button to save as a photo file and upload

to their Facebook.

Possible answer:
1) Guppy Goop, The Big Bad

Fish 2) The black pearl ball

3) Don’t tell a lie. / Don’t judge
people from their face./ Don’t

steal things from others.




Period I1I : 60 (min)
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Teacher Students Time
(Min)
Wrap- up (after reading)
1) Greeting:
Class, you already get the gist of the -Log in Facebook of the group to 3
story from the last task right? Now [ want | read the teacher’s comments.
you to log in your Facebook to see my
comments about your last task.
2) Ask Ss to get into groups to do the -The announcer leads the
task in Wrap-up Chart: Generate four members to generate four 10

questions from the story and give the
correct answer. Then, send to T’s
Facebook as a message, and T will post
four questions without the answer to the
Facebook’s wall of any group which is
not the group who generated those
questions themselves.

-Once Ss post the answer of four
questions, T will check the correction.
The group that can answer all four

questions correctly will get reward.

questions from the story and give
the correct answer Possible
questions and answers: -
What’s the Fishball? (It’s like a
kick ball.)

- How many Guppy Goop’s
brothers and sisters? (About 500)
- Where did Guppy Goop live?
(In the coral reef)

- Why did Guppy Goop steal the
black pearl ball? (Because he
wanted to play Fishball with the

black pearl ball.)
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Teacher Students Time
(Min)
-Check the group’s Facebook to
answer the questions from
another group that T posted on
3) Ask Ss to create a new story using the wall. Possible answer: 27
characters from the story. Ss will use
Paint Program to finish their story. Then,
save as a photo file to upload to the 3
group’s Facebook.
4) Do the online reading quiz of <Guppy | -Do the story quiz and report and 10
Goop” The quiz contains 10 items report the quiz result to T via e-
multiple choice. Ss will not allow to look | mail.
back in the story. When they finish all
10 items, the quiz result will appear to
report the score. Ss have to press 10

PrintScreen button. Then, paste in an e-
mail and send to T’s e-mail. 5)
Distribute the students’ log and ask Ss to

answer the following questions:
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Teacher

Students

Time

(Min)

1) Do you like learning with CSR
instruction using electronic
children’s picture books? Why or

Why not?

2) Do you think learning with CSR
using electronic children’s picture
books help you improve your
English reading skill? If yes, how
does it help you? If not, what
difficulty did you experience in

the instruction?

They can write in Thai without

language barrier.
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Research Instrument Evaluation (For Lesson Plans)

Guideline for evaluation: Please put a tick (v') in the rating box (1, 0, -1) the score

to which the items appropriate according to your opinion. Please specify comments

for each item. 1 means the item is appropriate
0 means not sure
-1 means the item is not appropriate

Lesson Plan 1(period 1-3) “Guppy Goop & The Adventure of The Big Bad Fish”

Part 1: Content objectives

Terminal objective -1 Comments
Students will be able to summarize the story by
creating a new story using characters from this
story.

Enabling objectives -1 Comments

Students will be able to make use of fix-up
strategies or pop up clues to identify the meaning

of the clunks.

1) Students will be able to write the gist of

the story.

2) Students will be able to generate and

answer the questions from the story.

3) Student will be able to complete the

reading ability quiz based on the story.




Comments:
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Part 2: Teaching Procedures

Procedures

Comments

1. Preparation

2. Preview

3. Click & Clunk

4. Get the gist

5. Wrap-up

Comments:




Part 3: Materials and Resources
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Materials

Comments

5) Electronic children’s picture book —
Guppy Goop and The Adventure of

the Big Bad Fish.

6) Computer with the internet,

Microsoft Word, and Paint Program.

7) Students’ Facebook as a group.

8) The English reading ability tests

Comments:

Part 4: Evaluation used in the lesson plan.

Materials

-1

Comments

Students summarize the story by creating a

new story using characters from this story.
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Comments:



145

Appendix G

Sample of Students’ works

I R e SR | '33‘“! j.4' 1 5I 1 '6"'1 iR I,,.Sl 1 ".9' | '1q.‘ 1 '11"'I t12 I,,.B. ! '.1'4' | '15‘: 1 Q' (B ¥
/ Preview Chart \
e Group: ......... 1 e - 20 L) .
m L
I Title of the story: Guppy Goop and The Adventure of The Big Bad Fish |
- Answer the questions in sentences. 2
] L

1. Whatyou already knew about the story?
I -I knew about the fish. the sea, the coral. I
R MY ST W L s . SRR . .
] L
I 2. What will happen in the story? I
& -The fish will play football and kill the Big Bad Fish. w
i n
. B
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e R LR RN '~

. L () AN B e i i = 5

Clunks lizt from the story: Gupp

! Bad Fith I
| Direction: Write the clunk: and the meaning in the table and put (v') to state 1
1 whether you make zenze with the clunks: by :haringin group, uze clue:, uze fix- i
i up strategie: (:pecify the no. of fix-up strategie: uzed), or azk T for help. i
; Fix-up .
Sharein | Use ) Ax| |
> Clunks Meaning strategies .
I group | clues T |
s 11213 (4 .
! 1
i l.owstar wEunasH v i
I |2mwpy | X I
- 'IW l
. N =
I 3. extramaly I
. was <
I 4. razor- % |
¥ ErE] >
L E ) I
| 5 hiss Fronxd e |
! I
. 6. 1ar= ms v
! I
p 7. fang: i v .
I !
! I
1 I
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Guppy Goop and the

bi? bod Fshare 1 They are fighting
friend. for the pear! ball

They found the pear*| :
The pear! ball broke.
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Appendix H

Sample of The English Reading Ability Tests

Sample of Quiz I “Guppy Goop & The Adventure of The Big Bad Fish”

4 = O o~ | @ web |69.163.46.3/~ijuijuin/quppygoop_edit1findex.htm

] @v| Searchwith Google [2]

Direction: Choose the correct answer.
1. Where did Guppy Goop live? /

O A) He lived in the aquarlum A\
B) He lived under the WatQ[‘oﬁ the Cor

C) He lived in the@xe__

D) He lived undg:th/euyer“ . 3 =
o ’] “‘\.‘_ e

@ e ©

Direction: Choose the carrec ans

2

2. What did Guppy Goop Ilke-tof'do“?

O A) Heliked to play football.
B) He liked to play baseball.
C) He liked to play fishball.
D) He liked to play volleyball.
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Sample of Quiz II “The City Zoo”

¢ 5 D o B Lol | localhost/C:{DOCUME~1EL/LOCALS~1Temp/Rar$EX11.0891 fthecityzoo_edit/TheCityZoo_Complete.htm z.,'v Search with Google

<< ‘g The City Zoo y

Direction: Choose the correct answer.

1. What did the zookeeper do at the City Zoo?

A) He locked the animals in the cage.

B) He taught the animals to perform the show.
C) He fed and took a good care of the animals
D) He sold the zoo ticket.

o
W i
e we &

e gy - pagabst S

e = 0 = | @ Local localhostlc:IDOCUME~1tELlLOéALS~1lTemp!Rar$Exl1‘0891J‘thecityzoo_ed}tITheCityZoo_Coranete.htm '.'v Search with Google

< oThe City Zooy

Direction: Choose the correct answer.

2. Why did not many people visit the zoo?

A) Because the zoo was old, and the animals was lazy.
B) Because the zoo ticket was expensive.

C) Because the people didn't like the animals.

D) Because the animals at the zoo were fierce.

i - e

| View (100%)

0 & % 6




Sample of Quiz I1I “The Music Box”
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o = a [ 4 !Local lIocalhostlc:JDOCUME~llELILOCALS~1fTemp/Rav, K13

icBox_edit/e-TheMusicBox.htm 28 [ search with Google

{ |
l‘ The Music Box |

Direction: Choose the correct answer.

1. Who is the owner of the music box?

A) The old lady

B) The little girl

C) The young woman
D) The ballerinas

@ @ © ¢

& 5 D o~ B Lol 1Iocalhost/c:/DOCUMEN1J‘ELIL0CALS~lITemleav$Ex13.snﬁQ}MusIcBox_editie-TheMusicBox.htm

T 2 A |

__The Masic Box. ,

Direction: Choose the correct answer.
2. What did the little ballerina want to be?

A) She wanted to be a real princess.
B) She wanted to be a little girl.

C) She wanted to be a real ballerina.
D) She wanted to be a toy maker.

© O 0 C
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Appendix I

The Item-Objective Congruence Index of The English Reading Ability Tests

Title: Guppy Goop & The Adventure of The Big Bad Fish (Quiz I)

Item Expert Total Meaning
D E F

1. 0 1 1 0.67 Acceptable
2. 1 1 1 1 Acceptable
3. 1 1 1 1 Acceptable
4. 1 1 1 1 Acceptable
5. 1 1 1 1 Acceptable
6. 1 1 1 1 Acceptable
7. 1 1 1 1 Acceptable
8. 1 l 1 1 Acceptable
9. 1 1 1 1 Acceptable

10. 1 1 1 1 Acceptable




152

Title: The City Zoo (Quiz IT)

Item Expert Total Meaning
D E F

1. 1 1 1 1 Acceptable
2. 1 1 1 1 Acceptable
3. 1 1 1 1 Acceptable
4. 1 1 1 1 Acceptable
5. 1 1 1 1 Acceptable
6. 1 1 1 1 Acceptable
7. 1 1 1 1 Acceptable
8. 1 1 1 1 Acceptable
9. 1 1 1 1 Acceptable

10. 1 1 1 1 Acceptable
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Title: The Music Box (Quiz III)

Item Expert Total Meaning
D E F

1. 1 1 1 1 Acceptable
2. 1 1 1 1 Acceptable
3. 1 1 1 1 Acceptable
4. 1 1 1 1 Acceptable
5. 1 1 1 1 Acceptable
6. 1 1 1 1 Acceptable
7. 1 1 1 1 Acceptable
8. 1 1 1 1 Acceptable
9. 1 1 1 1 Acceptable

10. 1 1 1 1 Acceptable
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Appendix J

Sample of The English Reading Ability Test (Quiz IV)

4 = O 0~ | @ Secure | d-web.dropbox.com/get]Warkv20for%20B0B0/AlQuizes/alQuizes. swf 2 +| search with Google

The Stories Quiz

This quiz consist of three parts from three stories;

Part I : “Guppy Goop and The Adventure of The Big Bad Fish” (1-10)
Part Il : “The City Zoo" (11 ~ 20)

Part 111 :“The Music Box" (21-30)

D e 9% o] -

® = O o |f@sere d‘-h-'u'i‘b.dl’OPbOX‘(Oim,l‘l;E‘fJ“n“ﬂ"[\ﬂ:(]-'::vzﬂf'[w!‘];EI;E:[TE;[‘:\”TQUi:;;)}t"Q‘:J\ZE;.5\'x‘f R -'lv Search with Google

Part | : Choose the best answer.
1. Who liked to play fishball?

O A) Guppy Goop’s mum.
O B)Uncle Hermit crab.

O C) The Big Bad Fish.

O D) Guppy Goop.

| Submit

Question 1 of 30

0 & 9 0O | vew(100%)
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Appendix K

The Item-Objective Congruence Index of The English Reading Ability Test

(Quiz IV)
Item Expert Total Meaning
D E F

1. -1 1 -1 -0.33 Revised

2. 1 1 1 1 Acceptable
3. 1 1 1 1 Acceptable
4. 1 1 1 1 Acceptable
5. 0 1 1 0.67 Acceptable
6. 1 1 1 1 Acceptable
7. 1 1 1 1 Acceptable
8. -1 1 | 0.33 Revised

9. -1 1 1 0.33 Revised
10. 0 1 1 0.67 Acceptable
11. 1 1 1 1 Acceptable
12. 1 1 1 1 Acceptable
13. 1 1 1 1 Acceptable
14. 1 1 1 1 Acceptable
15. 1 1 1 1 Acceptable
16. 1 1 1 1 Acceptable
17. 1 1 1 1 Acceptable
18. -1 1 1 0.33 Revised

19. 1 1 1 1 Acceptable
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Item Expert Total Meaning
D E
20. 1 1 1 Acceptable
21. -1 1 0.33 Revised
22. 1 1 1 Acceptable
23. 1 1 1 Acceptable
24, -1 1 0.33 Revised
25. 1 1 1 Acceptable
26. 1 1 1 Acceptable
217. 1 1 1 Acceptable
28. 1 1 1 Acceptable
29. 1 1 1 Acceptable
30. -1 1 0.33 Revised
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1. The Level of Difficulty of the Items (p) and the Discrimination Power of the

Items (r) of the English Reading Ability Test (Quiz I) “Guppy Goop & The

Adventure of the Big Bad Fish”

Item p r
1. 0.7735 0.60
2. 0.7654 0.56
3. 0. 7254 0.72
4. 0. 7489 0.70
3. 0.7793 0.52
6. 0.7554 0.68
7. 0.7260 0.54
8. 0.8025 0.60
9. 0.7645 0.52
10. 0.7683 0.68

2. The Level of Difficulty of the Items (p) and the Discrimination Power of the

Items (r) of the English Reading Ability Test (Quiz II) “The City Zoo”

Item p r
1. 0.7794 0.52
2. 0.7254 0.60
3. 0.7254 0.68
4. 0. 7645 0.92
5. 0.7489 0.64




Item p r
6. 0.7654 0.72
7. 0.7260 0.52
8. 0.8023 0.60
9. 0.7654 0.52
10. 0.7489 0.92
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3. The Level of Difficulty of the Items (p) and the Discrimination Power of the

Items (r) of the English Reading Ability Test (Quiz III) “The Music Box”

Item p r
1. 0.7794 0.68
2. 0.8025 0.60
3. 0. 7245 0.72
4. 0. 7589 0.92
3. 0.7954 0.52
6. 0.7245 0.68
74 0.7768 0.56
8. 0.8025 0.60
9. 0.7254 0.60
10. 0.7789 0.72

4. The Level of Difficulty of the Items (p) and the Discrimination Power of the

Items (r) of the English Reading Ability Test (Quiz IV)



Item p r
1. 0.7768 0.56
2. 0.7645 0.60
3. 0. 7254 0.60
4. 0.7254 0.72
5. 0.7794 0.92
6. 0.7554 0.56
7. 0.8060 0.52
8. 0.8025 0.80
9. 0.7645 0.72
10. 0.7680 0.60
11. 0.7580 0.72
12. 0.8037 0.64
13. 0.8003 0.68
14. 0.7554 0.72
15. 0.7489 0.68
16. 0.8027 0.60
17. 0.8017 0.88
18. 0.8025 0.52
19. 0.7489 0.84
20. 0.7344 0.88
21. 0.8085 0.80
22. 0.7887 0.60
23. 0.8017 0.88

159
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Item p r
24. 0.8075 0.64
25. 0.7152 0.64

26. 0.7845 0.76
27. 0.7254 0.52
28. 0.8038 0.36
29. 0.7254 0.76

30. 0.7829 0.44
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Appendix M

Student’s log

Direction: Please answer the following questions.

o A ~ Y

1. dnGsureumsseumsaoudlenadsmsouuuusuie lagldmiisdonmilsznou
Aadgd a d A [
srannsetndnie i sz la

Do you like learning with CSR using electronic children’s pictures book? Why

or why not?

v A a

2. dnGeuan MG eumsaoualenaIsnsouuuuIuiie Iagldmisdonmilsznou
ad a CoRl Y v @ o ' A Y ] [ ) (DK
drannseindasliinG suiaN Ay Mo 1UKT l 1958 180819 15 a1 g8
v A = = :!ysl
unFeulymlalumsGeuiinig

Do you think learning with CSR using electronic children’s pictures book help
you improve your English reading skill? If yes, how does it help you? If not,

what difficulties did you experience in the instruction?
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Appendix N

a 3 A o = Y am 1 1 A 9 v A
LL‘U‘UﬁfJ‘iJmiJﬂmuﬂﬂmumﬂmumilﬁﬂumiﬁ@um&ﬂanmimmmmmmi%%wum@

ad a J v A 09;’ =2 A ~ ~ ~ a v
MndsznevdlannsoundvestinFousulseoudanuin 5 NANNSIVIULTIUITINTHIDING Y

a ]

Y
ﬁugm T59i5ouasa “WUaUUNY” Mﬂ??ﬂﬂWéjﬂuﬁWW

U

o

=De

13N

4 4
@ 9y

4 o
1. spuageuawiifinwmua 10 9o TUsanounuuaevnmwnnderiiennuaulysaive
9 Yo a o« 3 v A 1A
JoyauazvelviinGsuneumuanufaiuveaed MasuvediniFousy 1l
1 % v A ~
walagaeadingouas 1susou
dyd & 14
2. wyuaeU!NHL 2 aou Hailszneunle

AOUN 1: LUUFDUNNNEINUAIINIFTU

A a <3 a o ~ 9 ad 1
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English version

Questionnaire for students’ opinions toward Collaborative Strategic Reading (CSR)

Instruction by using electronic children’s pictures book
Direction

1. There are 10 items in this questionnaire. Please answer all the questions to
indicate your opinions toward Collaborative Strategic Reading (CSR)

Instruction by using electronic children’s pictures book.

2. This questionnaire consisted of two parts:

Part 1: Background Questions

Part 2: Questionnaire for students’ opinions toward Collaborative

Strategic
Reading (CSR) Instruction by using electronic children’s pictures book

Part 1: Background Questions

1. Gender

I:I Male I:I Female

2. Age

Part 2: Questionnaire for students’ opinions toward Collaborative Strategic Reading
(CSR) Instruction by using electronic children’s pictures book

Direction : Please put (v') into the number which indicates how much each of the
following statements applies to you.

(5) means strongly agree

(4) means agree

(3) means neutral

(2) means disagree

(1) means strongly disagree
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Statement

I think that CSR instruction using electronic

children’s pictures book .......................

1. is interesting

2. enable me to develop reading ability

3. is more enjoyable and active
atmosphere

4. has various activities that help me
develop reading ability

5. has various enjoyable activities that
make me want to develop English
language

6. makes me want to read more

7. stimulates me to read better by
observing pictures, listening to the
music and narrator’s voice, and
reading through the computer

8. makes me familiar with reading
English books

9. enables me to read and work in

group effectively

10. has interesting online quizzes
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Research Instrument Evaluation (For questionnaire & students’ log)

Guideline for evaluation

Please put a tick (v') in the rating box (1, 0, -1) the score to which the items

appropriate according to your opinion. Please specify comments for each item.

1 means the item is appropriate
0 means not sure
-1 means the item is not appropriate
Statement 1 0 -1 Comments

I think that CSR instruction using electronic
children’s pictures book .......................

9 Yy < 1 ~ 9 an 1
MWD URUNMITEUNTAOUAINAITNTOIU
uuusuie Tneldmiladonmalseneu

adg a
DIANNIDUNT.........

1. is interesting

aula

2. enable me to develop reading ability
Felvau ldwanninyymseu

3. is more enjoyable and active
atmosphere

~ ~ Ao q YYX
ll‘]Jiﬁfﬂﬂ”lﬁﬂﬁLiEJuﬂﬁﬁﬂu‘ﬂ‘ﬂﬂ‘ﬁqﬁ,ﬁﬂ

A A 9
AUNTUIUUATNICADIDIU

4. has various activities that help me
develop reading ability

aa ~ A Y o v
uﬂﬁ]ﬂiimnwmﬂwmﬂ‘nmﬂ‘muwmm

NAYLNTOTU

5. makes me want to read more
b4

1 Y o 1 =
mﬂwauamnmumﬂﬂm

6. stimulates me to read better by
observing pictures, listening to the
music and narrator’s voice, and
reading through the computer
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Statement

Comments

Y Y v J 1 dgl 9
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7. makes me familiar with reading
English books
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4
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8. enables me to read and work in group
effectively
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9. has interesting online quizzes
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Students’ log

Statement

Comments

1.Do you like learning with CSR using
electronic children’s pictures book? Why or

why not?
NG eUroUMIEeUMTTOUAIBNAITNITOIU
uuusuiie Taeldiladeninisenow

ac a J A [l
@Laﬂﬂﬁﬂl'!ﬂﬁﬂﬁﬂhlﬂ LWiW%LW@]Glﬂ

2.Do you think learning with CSR using
electronic children’s pictures book help you
improve your English reading skill? If yes,
how does it help you? If not, what difficulties

did you experience in the instruction?

v A a
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nuusuie Tagldmiladonmalseneu
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Statement 1 0 -1 Comments
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%39 11 d191e Freee19ls 1 luve 1WniSeull
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Comments:
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Appendix P

Sample of students’ opinion logs
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Do you like learning with CSR using electronic children’s pictures book? Why

or why not?
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Do you think learning with CSR using electronic children’s pictures book help
you improve your English reading skill? If yes, how does it help you? If not,

what difficulties did you experience in the instruction?
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Appendix Q
Lists of Expert Validating the Instruments
A. Experts validating electronic children’s pictures books
1. Assist. Prof. Jintavee Khlaisang, Ph.D.
Faculty of Education, Chulalongkorn University
2. Ruedeerath Chusanachoti,Ph.D.
Faculty of Education, Chulalongkorn University
3. Udom Rattanaumpornsopol, Ph.D.

Piboonbumpen Demonstration School Burapha University

B. Experts validating lesson plans
1. Maneerat Tarnpichprasert,Ph.D.
Faculty of Education, Chulalongkorn University
2. Prannapha Modhiran, Ph.D.
Faculty of Education, Chulalongkorn University
3. Nawarat Siritararatn, Ph.D.

Faculty of Humanities Kasetsart University

C. Experts validating questionnaire and students’ log

1. Assist. Prof. Chansongklod Gajaseni, Ph.D.

Faculty of Education, Chulalongkorn University

2. Associate Professor Punchalee Wasanasomsithi, Ph.D.
Language Institution, Chulalongkorn University

3. Assist. Prof. Arnon Chaisuriya, Ph.D.

Faculty of Humanities and Social Sciences, Burapha University
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