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CHAPTER 1

INTRODUCTION

Background and Statement of the Prob s
In the context of tcacEEERPT a5 ;ﬁecond language, teaching

grammar has traditionally been doiminated: by wﬂaﬁon method. The

traditional grammar teachingeeth®d has mainly orammatical rules and

o
oS \\\\" age Teaching (CLT)

the criticism over the

structures. Nevertheless, ing
has been introduced to the
traditional grammar tedChingfmeiods CI DI \1 ) ‘ Pemphasis on helping

students use the target language inj@ variety of|

. ge functions fluently while
e f I "".

the accuracy is located to the sec dpla !"" 2001)

However, CLT approaeh was f F'nr of uate'in promoting both fluency

and accuracy (Xin, 2007). Swain ;}_;F an es reveal the result of learning

= i e

outcomes in second la substantial long-term
n¢ ulb

W ' X . ;
exposure to meanmgiul ""a acy 1n certain
: I :
grammatical forms. esearch suggests that some type of focusiop grammatical forms

was necessary if learners ‘qﬁo develop high lev@ls' of accuracy in the target language.

A b ﬂu g ok o e ok i o

inadequacies o the CLT approach where the focus is Enanly on meamnycused

|RHIRANINEAE



In order to enable learners to effectively use language for communicative
purposes, grammar and communication must be integrated. Ellis (2003) supports the need

for provision of communicative opportunitie containing instructed grammar forms, and

he recommends a combination . of instruction and meaningful

communication. As a consequence, th . on on the development of
specific target language forms indica }id 1l nst ‘ction has a significant

\\\"""-. hen learners receive

al instruction, their

effect on attainment of gz
communicative exposure t@f@ranah
awareness to forms becom use improves (Fotos,
1998)
of g

Thus, the methog burposes can be done

better by collaborative gro 0 collaboratively produce

language forms with accura provides the opportunities

for learners to interact and help ry; the form, meaning and use of

grammar to ohtam; 3¢ r

One of the L g n of collaborative

group work that helps !'- truct the knowledge of English gramx‘@ for communicative

purposes is from Metee‘an[ZOOl) This findifig’ revealed the effectiveness of the

ﬁ%&@%ﬂ%ﬁ Wb okl donincs

knowledge the use of collaboratiye group leammhthe researcher revﬂgd that

AR AR

c of opportunities. Moreover, nearly all subjects had positive attitudes towards

collaborative group learning in terms of oral competence, academic achievement in



grammar, social skills, personal development, collaborative skills, thinking skills, and
learning atmosphere.

Hence, one should find an approach that gives importance to the interaction

within students in collaborative groug he approaches given that could

enhance the fluency and the grammar knowledge in
communicative way includes
Team-based learning#18" audaphro: Isi) - ollaboratwe group in

ass time is set from

ion. The instructor takes

classroom. Learners actiyg
learning facts and toward 2
charge of topics, and®Becomies Boti facilifatoriand content expert (Fink, 2004). Using
Team-Based Learning gontributes: t advantages thal attained with active
learners. The approach h ognitive skills in large
classes, providing social suppe for stud ft'f’ ing and maintaining members’

enthusiasm (Michaelsen, 2008). R I

Through the ir ' 2 Jgroup, Team-based
o4
i

that can promotc betier interaction among learners. Therefore,

learning approach "l"_ ' ive teaching in

collaborative group w:

the current study mvestlg‘qnl how communicatiy¢ English language ability of second

s leﬂs‘H i i i o s e i

using Team—B ed Learning Approach.

ARIANN T UAIINYIAY



Research Questions
This study, then, endeavors to answer the following research questions:

1. To what extent does communicatiye

Based Learning Approach affect unicative English language
Nz
ability? N

2. How do high, derate, _and v Eng h“'% earners improve their

nglish grammar instruction using Team-

communicative Engli

Research objectives
1. To examine t instruction using

Team-Based Learni ive English language

ability.
2. To examine the improVenggai-of I¢ : igh, moderate and low ability
towards the communicatis _9* As .-L instruction using Team-Based

Learning Appio

; z
Statements of H -I"'Ir g ‘

son (2004) stated that Team-based leargin g approach could

Johnson and
promote higher-level rea‘om deeper-level unfefstanding, and long-term retention.

weore i NN WL s e

of the leamers in more than sixteen hupdred teams in T -based learmng have

QRAA TRH AT

mstrucuon program based on team-based learning approach gained significantly

higher average scores on the post English reading comprehension test than the pre English



reading comprehension test at the significant level of 0.05. According to the proposed

studies, the researcher would like to propose the hypothesis as follows:

1. The scores of the learners from co icative English language ability test are

[ 1 of .05 after learning through
é.'.a

2. The scores of the high, moderate and low "‘--luu% learners from the role-

significantly higher than those of the pr

team-based learning approach. .

play assignment week 9

arc.Sion | ” / 0seof the role-play assignment
week 6 at the level of .05 af )a - o approach.

Scope of the study

The study restrains im'the §

1. The population School students of
Nawamintharachinuth gtang Non tha

2. The sample of this study y ﬁxj#*‘r -E::'i '. '.f ‘

3. The variab es.ih t

a. Inde y P

b |
using ! -Based Learning Approach.

ar instruction

b. Dependent‘a.ﬁle was learners’ cdimmunicative English language ability.

ﬂ‘lJEl'IIVIEWI‘ﬁWEI']ﬂ‘i
Qﬁﬂﬁﬁﬂ‘iﬂlﬂﬁﬂﬂ&ﬂﬁ&l



The definition of terms
1. Communicative English grammar instruction

Communicative English grammar instruction refers to the English instruction that

Team-based learni A JSpec epth ar Qac to the use of small

groups in teaching. way that facilitates the

development of new. ges those teams with

challenging, complex 1

3. Communicative English gran instruction us eam-Based Learning

Approach Fadobagi a1

Communicative English _grammar -ins using Team-Based Learning
-'F:'.?,f"{f - .i{"_'

Approach refers tg th Aeam-based learning

approach as a teac -?-.‘" a '-" _ tivities, which is
composed of three p : preparation, application, and assessmc&ase.
4. Communicative Engh‘lhguage ability

rﬂ%&l AU IR o

language stru es for communicatiye ways in ceﬂn contexts. The d?mers

KRVMRIMAAVIRBANE-

lan ge ability Test before and after taking Communicative English grammar

instruction using Team-Based Learning Approach. Using the role-play assignment scores



assessed the improvement of the learners’ communicative English language ability over
the instruction.

5. Tenth grade students

ar instruction using

nage Ability of Tenth

The first chapter piésents ac ly, the statement of the

p
problem, research questions, gbjec ives, hypothes p o ' he study, and definitions of
terms. ﬁ i j.-" .'.
The second cliap j anll previous research
. . —_—— ).
studies. The literat !r_ g 1‘- cative language

e — : .1l
ability, communicativ teaching and team-based learnin ;;;}' proach.

The third chaptell|I presents the research fméthodology, which is the research

i, oo oy | Sl et ST s, 0

collection andﬂata analysis. The forth chapter presents tEﬁndmgs of the s whlch

AR I mﬂﬂﬂﬂqﬂﬂ

% The last chapter summarizes the study and results, discusses the findings and

implications and recommendations for teachers and future research.



CHAPTER II

REVIEW OF LITELATURE

Ability of Tenth Grade Studer Nawamintrachinuthic rwang Nonthaburi”, the

researcher explores the ce e Pres: Fhe i first presents a general

RS
N ;\_
N

team-based learning ap ais jre : previous research in both

description of commuai t of communicative

ast, the concept of

In Thailand, co i anguage Te ng (CLT) plays an important role in
the English language teaching. rimary focus on helping students

have the ability to communieate in-the farget fan, ariety of learning language

. e ~ et o . £ s s e, Y 4 . .
functions (Nakkyo,__ v:_ Fe guage is crucial
aspect in this presen dy. oncépt of communicative

iy

language ability, the researcher reviewed the deﬁmtlon of communicative language

i TI‘EI’“J“VI”EWFTW L1 r M

ability assesanlt

’Q‘Wqﬁﬂﬂ‘immﬂﬂﬂﬁﬂﬁﬂ



Definition of Communicative Language Ability
Communicative language ability as was concerned with the social and cultural

knowledge which speakers need in order to understand and use linguistic forms, Hymes

(1972) while Canale and Swain (1 unicative language ability as
the ability to put that knowl Aic Ak a'n d a means to know and to
be able to use language kno

However, Bachman’s_ amodg ) |tends to. be current endeavor of

communicative language 2 He proposes the framework of ¢ unicative language
ability.
According to unicative goal,

communicative languagg , which are linguistic
To sum up, communicafive Janguage. abilil s study is the ability to put that
knowledge of linguistic forms int - ion or the ability to apply the
English language struch
Components of Eumunicativ'e anguage abili
In this present stud}f thestheoretical framew@tk’ of communicative language ability

Bacmﬂ (i o ol o 4 g i

competence, p gmatlc competence and *‘atcglc competeﬁ

AR T RV ERGE

mgulstlc competence consists of two types of abilities: grammatical and

contextual. As Bachman (1990) defines, grammatical competence comprises the
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competencies involved in language usage, while contextual competence includes the
knowledge of joining utterances together to form a unit of language by applying the rules

of cohesion and rhetorical organization. nes (1972) also points out that in order to

Yet, in the co icatiVe (€aching perfofmance i not restricted to speaking and
writing skills, but extends 0 int jorr and  cemprehe: s other productive skills
(Edelhoff, 1981). The simulaf haiqr ', NG aer what the participants say and
do, or what they think. It creat: g'.,f::;.. .P he participant to break up the

silences in class and takeu periences outside

—d
the classroom with 3‘:.'-«,\ » ‘

Jones (1982) points out that the simulations are related mo@with ‘the realism of
function and the reallsm‘.qﬁe essential aspectd.6f a situation’. After a simulation

ovroce Bl bt @b b KPS b e

and informal drama could be proposed. 4

YR T UAIINYIA Y

ragmatlc competence can be defined as the knowledge to perform acceptable

language functions as well as the knowledge of the sociolinguistic conventions to
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perform language functions appropriately in a given context (Bachman, 1990).
Pragmatics is a set of rules to match the functions with linguistic structures in the certain

contexts.

In order to provide the chanc cg.fon he serform activities and tasks in the
foreign language, some comnitinics ‘::_ James v _ase"Based on the principle of the

information gap, including finding the differg ritics, describe and arrange,
story reconstruction or poemge€onstruetion. To sum up, lang ompetence consists of
two types of competence, eofganiZzational and 0 | ' AV 1""'-.' competence means

ical rules and the cultural

patterns or codes to+@ par \'\\ \ \ :

; W
appropriately, effectivelyand ess _ ... i
ﬁ ]

the learners are capable of &

unicative goals

3. Strategic competence Jrl

Strategic competence isifegal ":_.rn. --. art 0f communicative language
use. Bachman (1990) includes thrée compounent ategic competence: assessment,

planning, and executibn Y -' gic « ‘j,. ctence could be

- LYF L)
utilized to compe ”'_ g ssobherefore, strategic
competence 1s considmd as a general ability for the individﬂ to make the most
effective use of availabld: abilities to carry out vembal or non-verbal tasks (Bachman,

1990). ﬂuﬂqtﬂﬂij&lqﬂi

In conclusmn three aspects of communicative langge ability and thelhjachmg

SRARFFERNTH DR E-

verS1 . They are linguistic, pragmatic and strategic competence. Linguistic competence

concerns about grammatical and contextual abilities, which is the knowledge aspect of
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communicative competence. Pragmatic competence is a system of rules that enable us to
match the functions with linguistic structures in the certain contexts, which decides the

aspect of ability. And strategic competence could be regarded as a technique or a tool to

make the most effective use of avai able : rry out verbal or non-verbal tasks.

Communicative Langu

For the assessment issugsthc s€se? eviewed fran "‘H of task characteristics
from Bachman and Palmgr
thinking in language asse of nfﬂr clationship: een task characteristics
and test performance#The ffamgwork of task ehagacteristics p: s a comprehensive
means of describing lafguag andtes: s in order to highlight the potential
interactions between test method'and -

In other word, tasks on f€sts ghould sirive. . ypes of language-use tasks

found in real-life or language-instrictional, domai ie.assessments are explained by as

follows : Ad T,
The multipl, ;";- Y )
This task presents/input with gaps or underlir [I' s. Examinees have to
choose the correct answer ‘oﬂhe response option§igiven. The answer represents the best,

orscmf il bl b W e i

are also easily pre-t&sted. MC tasks are scorgd objectively (Purpura, 2004).

9 BARINSUHAINYA Y

The task presents test-takers with an item that contains one incorrect,

unacceptable, or inappropriate feature in the input. Examinees are required to identify the
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error. In the context of grammatical assessment, the errors in the input relate to
grammatical accuracy and/or meaningfulness (Purpura, 2004).

The matching task

To avoid guessing, one list has ong.ermore exira distraciors. Matching tasks are designed
to test several grammaticg viedge within the same.tas hey are also designed to
encourage test-takers to g
lists so that construct-relaié!
(Purpura, 2004).
The discrimination ta
The task presents exa e with'lan ge input along with two

response choices that are opposite: ff.ﬂditmm e way. The test-taker selects the

. ALY oy Il . .
image that is best expressed by-the-uiterance. he input could be varied to

consist of one image-and two related ntterances The test-takcerswould then select the

Ly A

utterance that best exp f_-l S€S 1natie [, n items are designed
4

ces between two sm:ular areas of grar

to measure the dlffe atical knowledge

“’“““’”ﬂ'yj.l’él‘lfltlﬂ‘ﬁw AP
ARSIl Ty

fcaturc in the language (Purpura, 2004).
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The gap-filling task
The task presents input in the form of a sentence, passage or dialogue with a

number of words deleted. The gaps are specifically selected to test one or more areas of

This task presen . n-of two or more sets.of partially complete

information. Test-takers ag€ insifu 0 ask each other guestions.to obtain one complete

W

set of information. In-gap 13 ng negotiated interaction

and feedback, which cafl be @isedito measure the teststakers’ at to use grammatical
forms to convey a range ofliteral functiepal -‘{’._

: o g
Story-telling and reporting f?:* ——

ST o o F 5 .
These tasks present test-takeis with prom quire them to use information

ﬁ'Om theil' own exp '-j:‘,ltv:-iﬂ-nur:t‘4lir.ilui|-il-l-ql-..uua"u-ﬁ--u.u--;-;-' i .On. These taSkS
can be used to measur e te al for
| |

meanings-both literal afid implied (Purpura, 2004).

NN
OV MR R I HY VMY

contain varying amounts of information (Purpura, 2004).

15 to convey several
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Communicative Grammar Teaching
Communication alone is inadequate to enable learners to effectively use language

for communicative purposes. Communicative opportunities containing instructed

The goal of learnifig grafr sjto Ieam tk guage of which the grammar is a
part. Therefore, teachers ide gragimar form d s n relation to meaning
and use for the specitic ¢ 1 asks' that Te: to complete. Grammar
ngful context, embedded

instruction is much more effgetiv

in authentic discourse, and motiva getiing leatne ) ¢ a goal or complete an

interesting task.
Freeman (1991) alsopoints-out ‘that gram truetures not only have form,
they are also used 5, press meanmng in ¢ _"_;- oreover, she also
N o !

states that understandilﬂhe Ethe rules.

Fotos (1998) sug%osts that when learners"’ eive communicative exposure to

_—1 Y RTFAHA T

longer-lasting &fd their accuracy of use 1mprovcs In teachmg grammar, there are several

IRTEINIUNRIING A Y

& Nunan (2005) points out that teaching grammar can be deductive and inductive.
For the deductive one, it is derived from the notion that deductive reasoning works from

the general to the specific. In this case, rules, principles, concepts, or theories are
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presented first, and then their applications are treated. A grammar rule is explicitly
presented to learners and followed by practice applying the rule. Once learners

understand rules, they are told to apply the rules given to various examples of sentences.

In conclusion, the deductive approach st yresentation of a rule taught and
then is followed by examples in'wihich the rule i &
e —

nrigues (1995) cite that it can also

For inductive gran

be called rule-discovery lg ith presenting some

examples of sentences ag the examples. The

omes from inductive

reasoning stating that a reagonigg pro gress; roegeds from particulars to generalities.

presentation of grammatigal

Teaching grammar indfictivgly aftempts io- highlight grammatical rules implicitly in

which the leamers are encotiragec de ,\ by teachers.

is an attempt to equip learners

with an understanding of a specifit-graminatical f cording to Richards, Plat, and

Plat (1992), thcy ‘." -i:..ldn-war-um-uuoa-:lbn-b-.L«.-:---—:innl.‘.y‘,-...-"-----‘:a‘_ i g Of g[‘ammar
. 2 o &

in which instruction

- 0 [- arner’s awareness of
_ 1)
grammatical features of the language. Ellis (2002) sums up that a Consciousness-raising
¢ v/
approach is uﬁﬂh radifi Hnﬁﬂtmﬂﬁw in which
the goal is to instil gr icalpatt habi tly.
ﬁi is the 1 tﬁic gt oot ﬁgj\ ith “Bflis and
Ao NI LAV £l
9

which is isolated for focused attention; the learners are required to produce sentences or

statements comprising the targeted feature and the learners will be provided with. It is
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generally accepted that practice can facilitate accuracy and fluency. In this aspect,
accuracy focuses on correct use of language. In fluency, after learners master the rules of

language, they are required to apply the rules of language in the form of spoken or

written language. A\
To summarize, practice’is. d rected at &of implicit knowledge of a

grammatical structure.
structure for communicatiQu

knowledge.

Procedures for tez

From the basic géncg “grammary téaching, | W do (2006)’s teaching
procedures for teaching g A i gly the ‘teaching procedures are

incorporated the idea of sévers s Che _ and ch Freeman (1991), Fotos
(1998), and Nunan (2005). The p ;i" dures are in which the activities

involve three steps:

S’ep I: Bui li_r:-._.._..,.., Lok 5 88 11 7Y ¥ o ll{‘-."

The proposed DYy e leading questions

and providing model sente‘qces in which the grammatical item to be taught is underlined.

O/
Students’ s gﬂ mWﬁwm learned
communicati ore importantly, th1s actmty encourages students to communicate in
Q\m{muﬁjjﬂgm vllﬁ'%l

be carried out through short conversations using the rule learned. In addition to providing

the leading questions, model sentences are presented. To help the students to easily focus
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on the rule targeted, the crucial elements, which are verb form, and time signals, should
be underlined. This activity is reinforcement for the leading questions in which the goal is

to enable students to internalize the rule easily in a written form. At the end of Step 1,

essentially, the students are involveg orammar teaching. This concept
also breaks the folklore that te ted from a communicative
task.

Then, the func ‘ ‘item -. Faccompanied with examples
can be elicited. Students with 10 \ e \ focus uses can apply the
language focus appropriate C micative. S, step, teachers explicitly
tell the students some' fe S ; ence, such as the ve orm, commonly used
time signals, and functigns, 3 ts-are Well prepa he exercises. In other
words, students’ confidencg'in ap; -'- ul ok can be enhanced. Any
teaching media and aids could'be ysed:for ¢ lions of the grammatical item
taught.

Step 2: Familia ' akigh exercises and
practice. ’,— - 'r‘

, . | .
At this step, tmlcrs provide an assessment of student €gmprehension to see

whether the students corﬁuy grasp what thefiliave been taught. The form of the

e cﬂ i frimde gkl i b v

students apply e concept of the grammitlcal item leameﬂroductwcly, not reEptlvely

AR FRRNTIHBGRE-

the s dents’ progress in applying the rule taught.
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Step 3: Expanding students’ knowledge of form and function
In this step, the teacher employs other activities to reinforce some concepts.

Teachers give the students opportunities to do independent work and can set certain

tern identification in a passage or
“onsciousness-raising. In this

& -

aspect, the students are exp 10 _be ert in applying thé rule on the basis of their

cognitive capacity. This task gafi traifi s \
Related classroomreses -./i.-.- nic >\~"H ar teaching

During the last g ber of researchers and

educators have been made compming \ \ * mar instruction with the
provision of opportunitics fofcos unyeative in ‘ \ and a number of studies
have researched their effectivengss. " ° \

VanPatten (1996) sugges fﬂﬂ-—n e Wa L grammar communicatively is

through processing input or w ruction. In this approach an

i]]itial exposure t y -uuu-nmuuunlu-l.-uunulin-m- ‘l;i--—s\nnlm":ﬂ:; s’ ﬂput pmceSSlng
e ——— 'y
1 4 ou

activities, composing sgin ipreliension of the target

iy

structure rather than its p duction

ﬁ f past and

BN )36 1120 (e L

their erro de more progress in use of past t those who did ndte
o} pER Lk Gibib ek 1l (TR

that recasts were more effective in relation to phonological errors so that the results of
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studies on interactional strategies suggest the effectiveness of these strategies in
promoting second language acquisition.

Doughty & Varela, (1998) revealed the effects of textual enhancement on drawing

the learner’s attention to gra as been described as the least

explicit and the least intrusives Nevertheless, Fotos (1998)
rcported the results of the studies

strategy may promote notici

acquisition.
Hinkel (2001) defifes ghay'the insiraetion of ta rms is supported by
extensive use of authehtic of sigiplified discourse including corpus analysis, to supply

learners with abundant e target structure to

promote the establishment of fodm-meaning -"‘
A et o g

Swain (2001) points hat-leaming gz ollaboratively can be beneficial.

Collaborative output tasks are a juce language forms accurately

through the use ¢ __ cO ' ngrs o cooperatively
produce language. ’r_ AY' )

In Thailand, a ber of research on granimar instruction. age proposed by many

researchers.

a@u S ANNI WY T

task, students’ owledge of a grammar point and the inter; &wns focused on eanmg

FRAMIATRRRTIN A HE-

perc tages of proficiency gain scores of the three grammaticality judgment tests, which
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increased from the first one to the last one. In addition, the subjects produced negotiation
of meaning, which increased from the first lesson to the last lesson.

Nakkyo (2001) conducted a research on investigating English oral proficiency of

undergraduates, Busin n N e at. Rajamangala Institute of
Technology, Bangkok ocused instruction in
of mean score at 35.35,
When consider the oral Englis poficie dergraduates according to each
activity in the test, which are the picture narration of telephone
conversation and e 10le - ul d that their English

i

oral proficiency -“ percentage of mean

score at 13.14, 7.12 m 15 respectively. Moreover, English (@ proficiency of the
undergraduates after beirﬁ taught by using form#focused instruction incommunicative

it v o o o i 3 B e e

percentage ofﬂean score was 70.7, w]'ch was 23 perc t higher than the f re the

&mmmmummmaﬂ

% Meteetham (2001) conducted a case study research on collaborative learning by

using the jigsaw technique with nine second-year English major students at Naresuan
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University. The purposes of the study were to investigate students’ use of linguistic
features in their discourse while being involved in collaborative structures, to examine

the improvement in students’ grammar and competence, to investigate the quality of

language input, output, and context i ming, and to study to what extent

( "i. Il']‘ prative dez

itive attitud 0 5 the collaborative learning
J

o quw Research data came

est,. a stru d observation, a semi
\ and 3 social language

\

the students have positive and:
method. The design of the stiid
from four instruments inclug
structured interview and a g
The results showed
functions used in cademic and oral
achievement test scoregfafl er, the collaborative
language learning also gern equent, and redundant

input. The last finding revealéd tha Tiearly all s had positive attitudes towards

cooperative learning in terms of uw' HEIENe emic achievement, social skills,

" s

= S
personal development,ice ' g atmosphere.

. RV Ny
As mentlon_ On ‘l; ong students can
|.
form and meaning in interactional -'_f-!

help them construct aspects and the

approach that iromotes ‘)]ﬁprauon among ledinérs in team is called Team-Based

o bl ot Yoo b bt e

communicativ nghsh language ability #velopment

ammmmummmaa

learning w
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Team-based learning approach

The method of teaching grammar for communicative purposes can be done better

by collaborative group learning which req 155 learners to collaboratively produce

As a consequence, the res garc I review! that gives importance to
the interaction within students in.ceilaborative gro P WC "! ne of the approaches given
that could enhance the flugneV and the acct lear '-... rammar knowledge in
communicative way include 2 sed e -, rough the interaction

within students in collabozat: e an - .' a )] ch is proved to be an

't i ' ..
better interaction amon, y 2 : \

 principles, comparison to other

wo that can promote

rning approach, which
consists of definition of team-baseé¢

small group learning and related :tt:f;{' o !vllrl_: 1 ing approach.

-
Y

am-Based Le@ng Approach as the

Definition ¢ -ﬁ rl‘"" P S ——

Michaelsen, K@-t& Fi 008

instructional approach wlibmuts the focus of classroom on the development of high

o BRI H AR o

significant le ing tasks. In the procesgy students acqmrc their initial cxposurc to the

QWA TRINITNEIS b
Assefsment Process (RAP). Following the RAP, they practice in-class learning how to
apply the content using a series of team application exercises. Thus, three phases in each

period from Team-based learning are preparation, application, and assessment.
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Table 2.1: The Principles in Team-Based Learning Approach (Michaelsen,
Knight& Fink, 2008)




25

From the table 2.1, the explanations of these four principles are followed

respectively.

Principle 1: Groups must be properly formed and managed.

Firstly, groups need to be formed ;\ |i' ogcegned with minimizing barriers to
group cohesiveness and then "'1__ em the rCsoluees they need. Moreover, it is

involved with learning teams that should be fairly large and diverse. In other words,

s, as heterogeneous as

N

teams must be large enough ¢

possible, but not that large*a ofeyent full participatic l team members. In
general, this means the tears': : Lastly, groups should
be permanent. It takes fithe {9F groups to olve ] \\ inctioning  teams.

Therefore, teachers sho eay groups or‘teams to be er for the duration of the

whole term in an educational sefing, ‘;w, Jeont at members are willing

and able to engage in intense/givesand.take mtes lichaelsen, Watson & Black,

1989). AT
Principle 2 : stud ;
a-"yj'-i. -‘ ' ‘ of these three

1
forms of accountabili nl! individual pre-class preparation, for confgibuting to their team

and for high quality teau‘pﬁrmance Students fiist be accountable for individually

oo B bbb Ao b s

interacting thh each other in productive ways.

’Q‘Wqﬁﬂﬂ‘immﬂﬂﬂﬁﬂﬁﬂ
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Principle 3: team assignments must promote both learning and team
development

The development of appropriate group assignments is a critical aspect of

successfully implementing team-based ‘leaming #The most fundamental aspect of

e

designing effective team assigr q'_:’“ nsuring that'they"ruly require group interaction.

ake misiw them to report their

decisions in a simple form, yallisuall; / ¢ high £ group interaction.
Principle 4: studey u/ ceive freg \‘ﬂ\"«,\ e feedback

B erformance To begin

Assignments that require groups {c

Students must have
with, the Readiness ASSessui sts (RATS) are _' t source of feedback that
supports both learninggénd geant' developmer : ; arning by informing
individual students and . ent learning procedures
ng immediate feedback on

application-focused team assignments.is, also | for both learning and team

development. In conclus : dents understand basic

A

concepts; most app lf-u eloping students’

higher level learning

"meu&l ANLNINYINT

Team-b ed learning sets up a sequience of learmnﬂtlvmes that COI‘IS]S”f three

RRARINIUNRTINETRE
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Phase 1: preparation phase

Students acquire their initial exposure to the content through reading. Then, in
class, their accountability is for their preparation using a Readiness Assessment Process

nt Test (RAT) individually and
& ue (IF-AT answer sheets)

answer Teacher gives

jues __ons for clarifying the

eedback immediately

»._“H'
Bo s are graded and both

=
R

o S RN EEER AR
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Phase 2: application phase
The teams are given increasingly challenging exercises on which to work and

practice. Students use the content they learned already to answer questions, solve

problem, create explanations, and mak : H }" Chey are assessed but they do not
\///

count as part of the course grade. T work‘On'the ercises during class and the

instructor leads a discussion of their iesponses. This 1des Tmmediate feedback on the
quality of their responses. Newertheless. it is important for in ors when designing the
exercises: (Michaelsen, Knigh
1. The tasks are mga lrandte ied.to/the ultimate lea ning goals.
2. Successful*perfo ! _gm groups will require them to engage in a high
My
level of INTE T

3. Group answers. quickly.
4. The application exercis¢g-shonld have iplé of the “3 S’s”
Same Questions or P eI ould work on the same question

or problem.

—— _r
Specifi .i';'d make a specific
.

choice that r s using ideas concepts and/ or tools from the course. This

prompts in-depth t‘smlon, both within gfdups and between groups.

Sowris o w&m sk g

same tlme

4 WA RURIIRBAR

this does not promote a high level of intra-group discussion.
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Phase 3: assessment phase or final assessment
Teachers should make explicit connections between end of the course exams, the

RAT questions and application assignments. The teams are given challenging projects on

which to work that will form part of theis 1 g teamwork a central part of the
\ /

course requires changes in the Way assess ments faks Alage?There must be both individual

-

and group accountability. In addition, individ iudents must be accountable for their

individual preparation and the team. A summary

score of this rating proce e final course grade for

each student. - \\\
Figure 2.2: Team-Based learning: J qu ? \ Activities for Each
P
Major Topic Unit <l
i "

| g
;
L1

2
« Covering a 2-3 Week Block of Time

+  Covering One Major Topic Within the Course

ZTRIA
it
b = - =
By BTN

Ty =) =) ¢ ™) oo )

faclhtator providing feedback.
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Figure 2.3: Team-Based learning Activity Sequence

Readiness Assurance
Diagnosis - Feedback

Application of Course Concepts

Individual Test

A sequence i ificd is f¢ TS \ e content coverage and in-
class activities that en c red knowledge and to

build group cohesi ichacl€en. 2004)
group cohesiveness 00 \

ch and other Small

According to (Mclnerney, 2663 e al approaches to the use of small
groups are well identifiedvon college téachir earning, problem-based

learning, and team & p I‘{".'_a,[ ocates the use of

4

small groups as a speﬁc actiy N existin ,.I ourse structure that

otherwise remains more oi.less undisturbed. In contrast problem-based learning calls for

L1 A AR K

presented withi}d problem before they havc studied all the relevant concepts.

’Q‘Wqﬁﬂﬂ‘immﬂﬂﬂﬁﬂﬁﬂ
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Table 2.2: Comparing Group Learning, and Team-Based Learning Approach

(McInerney, 2003)

Feature Team-Based Learning

Individual members of the
team are assigned roles

The use of tutors to guide
the work of individus
groups is needed.

Given tasks that require '
the team to make a .
decision or solve a probler; e NG

is a lengthy paper to write

It can be said that Tea l:’f"_ to these two approaches in

- e pr

]

A .

between. In team-based learing, the course does need to be structu -

S — 2
support the -‘r : "

D a special way to
slem-based learning,
students in team-based learning courses acquire the needed infﬁlation and concepts
first, often by the traditic‘aﬁ;ture-based formatjlahd then engage as teams in various

sl E TV EVITWEINT

From the table 2.2, there are a few'other more speﬂ: differences that anuish

WA T 1 AR
mem‘ers of the team are not assigned roles. The team contains five to eight members, is

kept intact for the entire academic term, works primarily during class time, and is given
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frequent and prompt feedback on its work. Unlike problem-based learning, team-based
learning does not require the use of tutors to guide the work of individual groups. Finally,

the team is given tasks that require the team to make a decision or solve a problem

(Mclnerney, 2003).
Related Research on Team
From much previous research linked Based Learning Approach, a
similar conclusion has begs L_supports active learning,
pre blem solving skills

motivates students’ intergst

(Freeman, McGrath-C “oon, 2004; Tobin,

2006).

Lemond’s study#2004) that p ':r_ ' heoretieal examination of team
-based computer -mediated communic; _' f ) with the ideal of the team-based
learning approach asserted. The ugg-of.tca ities, where the teacher is absent,

provided socially based oppo ice and afforded social support

for learners throughoul pbortunities for social

Y
interaction that ?"-_; e hat # y could do alone

and what they could a !I plish collaboratively with others. 'm
A Medical Gros Amy and Embryolog§.€ourse has been using the approach

pegssiva bl st oo i o s

in their courseﬂitudents improve day-to,day preparedness&d group problem wng In

AN R R

g in English classes.
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Michaelsen and Dickerson (2006) indicated that team-based learning helped the
weaker students learn from their peers and facilitated discussion in general as questions

were raised about the more difficult materia

oreover, the team-based learning helps

students learning in English classes.

Y
o T

"l-

Letassy (2008) also ;a;

‘the us -based learning, students’

course grade were higher compaiedsto the traditional-decture-based learning. Enhancing
teamwork, increasing studemt*inigracy improving member feedback on content, and
increasing opportunities ta#pracuce iigher-level thinking are other benefits.

In Thailand, Sripagng h 0 vestigate the effects of
using a reading instructio ning ap ﬂ' ‘on English reading
comprehension ability of upper s | \ he ‘results of the analyses
revealed that students whe'leagne S guction program based on team-based
learning approach gained sigifica igher-ave es on the post English reading

comprehension test than the pre Eng sion test at the significant level of

0.05. 4

Ny \
Furthermor, 7 ow Bhglish ability who

1 o |
learned through this I ding instruction program gained signi ntly higher average

scores on the ost En ﬁhﬁd comprehensfér test re ‘iylsh reading
— n RIS ko
process, students could improve their readling ability and simultaneously they gained their

tealeww ot i o b e

ght enhance the communicative English language ability of second language

learners.
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Summary
The literature review consists of 3 topics including communicative language

ability, grammar teaching and team-based lea

Figure 2.4

A N -Eﬁ!‘_ L _AA W

F &5 W\

Team-Based Learning 'v-fﬁﬁf g Guidelines for teaching
Approach (Michaelsen, : English grammar (Widodo,
Knight& Fink, 2002) 2006)
Sidbs in teaching English
ammar (adapted from
= - Widodo, 2006)
- Three phases (preparation, Contents and topics 1. Building up students’
application and assessment knowledge of form and
phase) to English gr ,
e ] TY T3 N | P
and function through exercises

QRN T0I NN jiEE




CHAPTER 1II

RESEARCH METHODOLOGY

B g,
The description of ¢ [ studyy’ résearch \ arch process, research

instrument, data collection &

Context of the study

Nawamintrachinuthid Horwang, -2 onthabyri sct 4% an extra large-scale

Y ariads

government school with an'appfaxitiiation “of tudents. Their levels are from

Mahayomsuksa 1 (Grade 7) to Mathayomsuks 6 ), with the age between 13 —

17 years old. Accordilig to the data from foreign language departmCnt.of the school, the

Tt

English ability in the ‘n -

|
W

R npSNeD. .

Mathayomsuksa éﬁ‘om Nawaminth#achinuthid Hor¥ang Nonthaburi Sehool in

S AT NIA.

participated students under the experiment were forty-eight of tenth grade or

U

Mathayomsuksa 4 students who enrolled in the course of Communicative English
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Grammar in the second semester, academic year 2009. All participants were from Math-
English program.

The students were pretested with the communicative English language ability test

and the scores from the test were used {0 “ ’r ents in different English ability
A\

levels.

moderate and high English

ability. The scores were zafidomaly Assi eam consisted of six

-~
\}i\ \ bers in each were in

members with different of Bngl
the same groups for the entige sex

The average prei€st scores of the students: \\ sh ability levels were

shown in Table 3.1.

Table 3.1: The different English _'L_?;_- otal scores

Pre-test Scotes | Frequemcy | ‘_ Ability
8-12 \dl ‘__--‘-l Low
13-15 I| fii Moderate

16-24 High

¢k
ﬂ‘lJEl'II‘VIEWI‘ﬁWEI']ﬂ‘i

Research Deslgn

A RIATH U IRYIAD-

astirements of the effect of the treatment. The design allows a comparison of students’

communicative English language ability before and after the treatment. The intention of
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the study is to explore the effect of communicative English grammar instruction using
Team-Based Learning Approach on students’ communicative English language ability of

upper secondary school students (tenth grade or Mathayomsuksa 4).

The independent variable referred fc 11 1 // ative English grammar instruction
\

using team-based learning approael _ ¢ students s on communicative English

language ability scores were _ cndent variables.

Figure 3.1 illustrates the resez

'l.‘ﬁ I‘\‘a\\

n-... ‘\
O refers to pretest and pg c e language ability

X refers to the commitinigaiive Eng h" ar instruction using team-based
‘iiebaly
learning approach ﬂ_"‘ e

Figure 3.1 Research dési|

.'I
]
W

Research procedul"sﬂhe present study cénsisted of three stages: the preparation

o el i o e Bkl e

unplementatmn stage. Figure 3.2 illustratgs the overview o&search procedure

Qﬁﬂﬁﬁﬂ‘ifﬂﬂﬁﬂﬂﬁﬂﬁ&l

Research Procedures
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Stage 1: Preparation stage
Step 1. Exploring and studying the fundamental concepts and teaching procedures
relating to communicative English grammar instruction and team-based learning

Step 5. Revwmgthesam - lgsson'Dlans according to the

Step 6. Piloting the sample le /
RO -

Stage 2: Research insfrume ' ' l instrument eonstruction stage
Step 1. Exploring and*€onst;
Step 2. Validating examplé:
Step 3. Revising the tests 2

Step 4. Ensuring the relia

- ;_‘!im i T AT T N Tt r_sT.—r._. F

Step 1: Pretest: !" nic
Step 2: Implementing th: I instruction
Step 3: Posttest

:mmmﬂm 1 PAMY4 > S
ammnim UAIINYAY

¢ 3.2 Research Procedures
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Stage 1: Preparation stage

Step 1: Exploring and studying the fundamental concepts and teaching procedures

relating to communicative English gram

n'-) instruction and team-based learning
5 ts from the documents and

approach

In the first step, the reséarcher died th
related research: journals, documents, article, mse@elatcd to Team-Based
Learning Approach and coy mmar teachin :

In the second ste cfreseagcher_deve oped the, teaching procedures for the
instruction adapting - ication, and assessment
phase proposed by Michaglsed (2008)- ce steps of teaching grammar
communicatively proposed by | - . discussed earlier in the
review of literature.

The preparation Phase i is i_; Ez{__. [ yith the first step of building up
students’ knowledge of fi i piis for the students to
integrate their prio 'r knowledge about
the grammatical points implemented. Students are assigned to rm and do worksheets
about the form and fu.nctlﬁlﬁhe English grammidrOutside class before the next period.

e B W) APV 3 £ ﬂﬁmma o

is underlined. %e leading questions arefrom what they Ee read. Teacher

R IRRND ’TB%H’HAH o

mifunicate in a spoken form. This helps the students perform what they have learned

before class in the authentic situation.
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Then, students take a Readiness Assessment Test (RATs), which consists of short
multiple-choice questions. The questions in the test are taken from the grammatical

points they have studied before class. The test is not the single sentence level test.

Students need to analyze what they have te e grammatical points in context for
communicative use. Students fake a test indi et t will be scored later after

taking a team test. Hﬂ H

Students complete thesamgite am. Durir n-test, teachers roam from

“\\‘m oblem. The feedback

members receive from eachfother immniediate -7__- ing of the ATs by using IF-AT

team to team, monitoring

answer sheets. This alfowedithe gfeams ompare gheir answer, Teacher gives feedback
to the whole class. Studehts c ; / questions for ¢!z the questions that the

team answers incorrectly. liately after the appeal

process to clarify any studer gpfision. Final ere 1s no appeal from students,

teacher can prompt questions abou ;:‘F ) grami ies in order to recheck students’

¥ 'I!{.: .

= o

comprehension  towai raminatical points and

e
2 vl
vocabulary in the c¢ I i ‘ team.
Next to the p ation phase, it 1s the application phase mh the second step of
familiarizing students’ fd‘nﬁd function throughigxercises and practice and the third

st expaﬁil b o U o Fed o 0 i

in this phase. cachcr designed team exgrcises based on grammancal pouﬁy which

AN AL

undc tand what they have learned. Team activities are more difficult than the one in the

preparation phase. In the second step, the activities can be in the form of sentence
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construction exercises, which are put in the certain context. They can be written or
spoken. Certain types of activities can be used such as matching task, discrimination task,

gap-filling task and the information-gap task, This is used in order to have the students

apply the concept of the grammatical item lear ctively, not receptively while in

third step, teacher employs other activities tt e some concepts with an

opportunity to do noticing or conscieusness-faising.. i this respect, the students in each

team are expected to be expent'i
| Z \\\\\,\

form of real life commun

med and produce it in the

The activities can be

the story-telling and reporlfig ta§ \\nq\\uﬁ\ tasks. When students
finish doing the activify in applig ’\\ ) is needed in order to let

W

The final phase is fhe 8¢ 3 ase. The assessment activities for students

students in each team leafn about

and their teams can be divide Oy tworparts. 2 ginning of the course, each team
will draw lots to choose what gra #1;;!;': : mg} ) 0 do as a project. The project
T - ] ~ / >of

can be in the spoken.& i atery iew or role-play.

X1

in front of class and

Each team can disct y ) velopment week.

At the week before a! nd of the course, each team has to come

presents the project abou‘ ar points they Have done. The project along with the

ﬁmmm SN WS o e

students will have their final examinatiogf test, which wnlmm of their grade. ’&1’ test is

SRARAATRAA R0
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Step 3: Designing a long-range plan and the lesson plans based on the framework
The third step, the course rationale, course objectives of a school elective course

“Communicative English Grammar” and lesson plans were designed based on Team-

Based Learning Approach and communicati ar instruction. Each lesson

1
ice
e 1
‘-.,"""-.:"':\'
provided information and activities concer

lesson lasts for 2 periods of 50 minutés-each. The
£ gag
nNo l/

/ '; \ o researcher analyzed the
’— - \

BN

The results fronithe dnte lew atid- texthook analysis showed that the focused

Sreigr ‘*--. epartment of the school
NN

 the school curriculum in

The researcher interyi
and other English teacher

order to select the gra

textbook “My World™tised i

grammar points taught in/the §emest ﬁg ; us, gerund, past simple
7

tense, present perfect, future tiffie, gl Conditiona

= ARl
Step 4: Validating the ex of the lesson p o4l materials

The checkl -;'- ~onstricted 2 o l"':i nguage tcaching
LN ji !

a2

evaluated and comm on t! W S les from lesson one

to three. For each lesson I‘plan, the experts evaluated the terminal objectives, enabling
=)

= SHSAINBITTNYNG

The elErts were asked to rate in the evaluation fo ether it was

RSN Ta Y
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Then, the Item-Objective Congruence (I0C) Index will be calculated by assigning

scores to the answers as follows:

Congruent = +

M=then

N=then )

S, = the summz df";"'-f !I

S, = thesummatlo

L
_

The result v F : .' esson plans were

greater than 0.50, they. ; plied that these lesson plans were acceptable for the study. In

addition, the ex; su tédwery useful ints tollevelop the lesson plans to be more
s b B BIN TS

The table 3.2 showed the experts’gvalidation of esson plans.

Qﬁﬁﬁﬁﬂimﬂﬁﬂﬂmﬁ&l




Table 3.2: The experts’ validation of three lesson plans

Space Money Activist

(Present Continuous) (Gerund) (Past Simple) Results
1. Topic
- Appropriate and clear Acceptable
- Organized effectively. Y Y N, Acceptable
2. Objectives
- Clear and concise 1 Wy ceptable
- Relevant and consistent | nlad Y cceptable
3. Teaching procedures

Acceptable

- Appropriate sequences

- Clear and effective Acceptable
4. Activities y

- Practical F:' IF;! ptable
- Incorporate team-work :i 0.6 “, ceptable
S. Materials

-Avwwﬂutl’WIEWl‘W B W

Lk RS Y
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Step 5: Revising the sample lesson plans according to the experts’ comments.
The researcher revised the lesson plans according to the experts’ suggestions in

each one as follows:

“Long-Distance Messenger’ les

The experts provided some useful s a8 abetif the modification on certain

topics, which were the following:
. Objectives /

to be observable. The one with #Students will be _ siésent continuous tense to

written in order
A

talk about the activiti omenf tudents will be able to

2. Teaching Procedtires
Expert B suggested that thg $teps ich not well organized while
Expert A suggested that the steps amunicative English grammar

instruction were not.& corganized and

rewrote the lesson .‘r
3. Activities
Expert A su, cstel. thanall activities and shiguld be about one topic or one

Toame s ﬂmu ﬂ%ﬂﬂ&ﬂﬁfﬂ didichiahe

4, Ma enals

* e TRURITRBIRY

readif g passage that was provided to the students. As a result, the researcher changed

those sentences into ones in the reading passage.
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5. Additional suggestions
Expert B and Expert C suggested that in the lesson, there was no preparation

with the vocabulary review to help the students create paragraph to describe. As a result,

?I;\

- d be wntten in order to be
grammatically correct™ \_‘ t bout a short

\\ an activity using
gerund” was modified to “Studefts wﬂ Fﬁ?:v alogue when making

and responding to a polite requi€st gZind fyrile anJ ac 'n erund”

2. Teaching Procedures LI

Expert C suggds siops obtesal oiaized in terms
of the sequence com
sequence.

3. Activities

AU NUNIHYANT. ..

result, the rese%!cher changed the pictureg'to match thh ctivities.

A RAANN 3TN IN1INYIAL

Expert B suggested that the examples of pictures for vocabulary review were

unclear. As a result, the researcher changed them to be clearer and easier to understand.
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5. Additional suggestions
Expert B and Expert C suggested that the researcher should be more creative

for some activities in order to motivate the students to feel more energetic to learn.

vocabulary: law, protest, fight, afic
2. Teaching Proceduges

Expert C suggested that th not well organized for

some parts. As a rest ';_

3. Activitiohal M
l'"

that some activitic re too difficult. As'a result, the

Expert C sugg
researcher rearranged the ‘mes in order to be edsiér for the students.

ﬂﬂtl’él‘l’ltl'ﬂ‘ﬁﬂtl']ﬂ‘i

Expert suggested that the examples of in the ﬁm&n chart should be

AR IR RIIFRES ﬁ d

5. Additional suggestions

Expert A and Expert C suggested the evaluation for the lesson should be
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consistent with the objectives. As a result, the researcher revised the evaluation to math
with the objective.

Step 6: Piloting the sample of lesson plans.

the parallel group of the instruétion group. They sharél i€ same characteristics in terms
J
of the Math-English progra y_aie in an: - §iz€. They were studying at

Nawamintharachinuthid Hogwato Nouthabu 'fﬁ. ol in 2009, semester one.

.

Based on the res vaiged fro : k"""-.: plans were altered.
7/ AN

The researcher found that ized to be more concise

= 9 I\\

because students could not finis} Som \ could be shortened
due to time.

Stage 2: Research instrux i # ructional in \\I\ 1struction stage
Step 1: Exploring and construtcting the test col s

The research instruments for Vi V mmunicative English Language

ability Test, and Readine

. e

Table 3.3: The ins 1 _ucﬁon using
Team-based learning Broac 1 .m
Instruments ¢ o | o [ﬂ.-u Ko 197 341 ¢b Time ofdistribution
1. Communicative English'| Te assess stud | Befote! andg after the
Language Abiﬂ!r Test instruction

r-.l' s-ii:;'ll"'ﬁ. ol = h--hl-: ’ " . . g |-
2. ia..i;sg \1 n:'!."".ua_.! y 4 O h l on; | % 'fﬂ
Asses!ment Tests achievement and improvement S"‘, 6‘“, 8"‘, and 9™ .

(Instructional instrument) | over English language ability
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1. Communicative English Language Ability Test
The researcher constructed the communicative English language ability test with

the rationales proposed from Bachman and Palmer (1996) and Purpura (2004) discussed

The researcher chose these ypes multiplé. task and gap-filling task to
be the assessment, which were purposively cliosen %;_-akcrs can do these tasks
in certain period of time andsif™was®casy 16 be scored. The ms to assess students’

communicative English “'--.. sentence level. The
students need to put the gramimatical poir ' into. certain con e test is involved with
two phases: before and'afte

The topics of the"tesgtwere Ot i_ . grammar poi which are “Present
continuous”, “Gerund”, fPasg si i W \ “Future simple”, and
“Conditional sentence”. =

These six grammar poin nts_Weie ed in the test. Moreover, the

Tk *'e
vocabulary selection -:_ pace”, “Activist”,
“History”,” Electi .V_ £ ‘ ading passages
presented in the class : )

There were 30 ite‘sﬁhe test. The test |48ts' about 60 minutes and consists of 2

s i s i e ) 3

Part I: Situational dialogues (10 dtems). Students ﬂ.ll be given the cowsation

KRN Ho LRATREFRE-

gl:sh grammar from each unit in the lesson.
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Part II: Language in use (20 items). Students will need to complete the gaps in a
modified cloze test. The piece of the text will be based on the language in use such as

newspaper, letter, advertisement and etc.

Part Interlocutors Ttems
1. Situational ty b= Friend-Friend 132
Dialogue | -Be yfriend-Girlfriend | 3-4

- Buyer-Seller 5-6
""-.\ other-Brother 7-8
\ Teacher-Teacher 9-10

Friend-Friend 11-20
- Writer-Reader 21-30

2. Languagein | - Present cg
use - Gerund
- Future Simple
- Conditional s

2. Readines !,f { B}

: it .
The researcher constructed the r ssment test L'.- the same rationales

proposed from Bachman pgalmer (1996) and Wm‘a (2004) discussed earlier in the

e BT PR e

gap-filling tas o be the assessment, Whléb were purposwely chosen since the test-takers

ARIIAIUUNTINY A Y

q Readiness Assessment Tests aims to assess students’ achievements and

improvement over communicative English language ability and measure students’
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readiness whether they have prepared or not toward the grammar point. The researcher

constructed 5 items of six sets of Readiness assessment tests.

Step 2: Validating the examples of th

Communicative English*langus Readiness assessment Tests

were validated by three experts in English langua gw content validity. The
researcher employed the Index - / cative, Congrucnee (I0C) criteria to calculate

the checklists of the tests 1 in erpret into two ways,

with higher than or equal @70.5 the objective and less

than 0.5 considered ufiaccepta ' c ue of IOC for each

test item of Communica ts were illustrated in

Appendix H and I respectiy

The results of both tg d that every item was higher

Step 3: Revising .v | AY |
-

Three expe ve some suggestions for further revision of both tests;

Communicative English ﬁ@ge Ability Test afid/Readiness Assessment Tests. Some

wemsnsfibobd £ VNV TWE N

Expert A suggested that the instrgttions in both teﬁare unclear. As a wﬂt the

ARFAIMRNTINY1A

Expert B and Expert C suggested that the frames of both tests are too large. As a

result, the researcher used the new frame according to the experts’ suggestions.



52

Lastly, Expert A suggested that the vocabulary for some parts in both tests should
be revised and reselected because of its difficulty. As a result, the researcher studied the

vocabulary in each lesson and reselected the vocabulary.

Step 4: Ensuring the reliability of the tests i/.‘//
The researcher meastired the ieliabilit Wtwc English language

ability test and Readiness asse8Sraent fosts by the formula dcr — Richardson (KR
20). |

The researcher usey e reliability of the
reading comprehensioft test : ards 0) is commonly used to establish
internal consistency reliabilitytwith 0. b S } 2d acceptable for exploratory purposes,
0.70 considered adequategfor €o nfimy: o) : 0 considered good for

confirmatory purposes (Sukamblsgfis 1995).

In this study, Kuder — ;‘.':53":' the communicative English

S e = f o
language ability test an ' and, 0.74 respectively,

vy
3oth.tests were chosen

I

0 items y

which were consi :

because there were onl!

The EVANA, the ‘aﬂal item analysis prégfam, was used to explore the level of

oy oﬂe bt o W Bl N3 ke, e s

analysis was ed to evaluate the quality of test 1tcmh].51ach item of the Ejts was

AR ARNARES R -

dlSC ination power of the items (r).



53

The results of Communicative English Language Ability Test and Readiness
assessment tests were illustrated in Appendix J and Appendix K respectively.

According to the criteria for the difficulty index and the discrimination index, the

item of which difficulty indices ran 10.80, and discrimination indices

, % All 30 items on both tests

o —

were equal or higher than 0.2

were acceptable.

Stage 3: Conducting the g

The data collectionghethod tha SE issess. the students’ communicative
English language abilify wasfSingle grou design. The researcher compared the students’
communicative English | nean scores. The data
were collected in three parg§; pré-test, implementation of the instruction and post-test. In
the pre-test, the communicative Faglish. 1; ity test was administered. The
students spent 60 minutes to _A i E o Bnglish Language Ability Test as the

pre-test on the first da ! yuimunicative English

- e
language ability. In® i-, ."-“, ". was conducted

for 11 weeks in the second semester in academic year 2009. It wa@signed for 48 tenth-

grade students who enroﬁu English communication course. The class met once a

wﬂn%&l bt b of e b i e

application p e and assessment phaseg Finally, The stﬂe.nts were post tes%on the

[RGFIRA R ABIR Y-

com e the students’ communicative English language ability before and after taking the

communicative English grammar instruction using team-based learning approach.
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Table 3.5: Summary of Data Collection

Before the implementation

- Lesson plans and research instrument we:

- Suggestions from the experts formed bas: ju son plans and the test.

Week 1: At the beginning of he { | cIC given.an ove iew of the course
Week 2 — 10: Studen icipafed in, the llessons (50 minuies per period with two

periods per week).

Week 11: The Communig Euaglish Lz A bi est was distributed to the
students.
.I'.'r iy
Stage 4: Analyzing the data (Dat3 ‘:,—. ysis)——
. - A2 . .
Research Question l:To what extent does e English grammar

instruction using Teil-Rased-tearmne Tect | cedinunicative

Y N
English language ability’

The research mstrument used to answer research question 1 was a communicative

- 99 Tm‘ﬂ“‘?‘ﬁ M

mstwtlon using te earnmg approach and the depcndent was the

’Q WIFINIANMAN AL,

analyzed using SPSS version 17. The data obtained from the pre and post test was

statistically analyzed by means of arithmetic means, standard deviation, and t-test (Paired
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samples test) in order to compare the differences in the students’ communicative English
language ability.

In order to measure the magnitude of the effects of communicative English

grammar instruction using team-based leamir / ch on students’ communicative

.
English language ability, the effes -:m_ "I-:'- g'(Jacksen, 2005) was used.

Question 2: How do high, mederate, and ish ability learners improve
their communicative English lanoa@ /

The research instrument ﬁ/-' answe -'-f: arch ques WaS a communicative
English language ability iest. Fhefindependentvaria mmunicativc English
grammar instruction #Sing geaneba d lear : ach and the dependent was the
mean scores of studentsiWwith diffg °n aolish ity on the role-play assignments. The
performances from the smidents i +play assignments were transcribed and

3 o -;.'

analyzed by using qualitative*analysis_in order | ow the students improved their

Communicative English language ability

Moreover, the da : Iole; play assignment

v Y :

scores, and students* ave A am scores of six
. J R

sets of readiness ass ent tests were statistically analyzed by means of arithmetic

mean, standard deviatio:f and t-test (Paired saffiples test) in order to examine the

e D BTN
RN IUNRINYIAE



CHAPTER IV

FINDINGS

Introduction

This chapter reports the résult

fudyenitled i‘ ffects of Communicative

Eng]ish Grammar instruction using.J Bing Al '-':2. ach on Communicative
English Language Ability ofeents*Grade Students at Nawamintrachinuthid Horwang

Nonthaburi” according to which were set as

follows:
Research question 1 -

To what extent dogs comn . | grammar instruction using Team-
Based Learning Approach affee! "--‘E'?u_':f-ﬁ-' It 1glish language ability?

The research instrument 1 _:_g 0. ansy 7 nestion 1 was communicative
English language ability. test, by e-choice Gues tions. The first

research question -'F'-':a es differed from

b |
the posttest mean scores at the level of significant 0.05 by using t-testias a means.

Within mr‘lm le t-test was uséd’to find out whether there was a
— aﬁf WEANYNINL AN T
students’ pretes and posttest mean score$, standard devi ns, t-values, and sncal

@mmmﬁuummmaa
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Table 4.1: Means, t-values, and significance of the pre-test and post-test

Mode of X Mean t. df. Sig.

Assessment Difference

Pre-test = ’ﬂs 47 .000*
Post-test -

-j

——

T,
It was found QMparis .\ s carned a higher post-test

14.63). The total score was 30

*p<.05

mean score (X =22.9
points, the mean differe 8.27 and value \ 11.85 with a degree of
freedom of 47 (n = 48). Thegesult s howed: that t s a sign cant difference between

the mean scores from the pre-tgst and -post-1e

ost- at nificant level (p <.05).
.F".rf...-.. e A

==

Thus, the first hypothesis, “wihich: s
LTRIA I

ere would be significantly higher

average scores on_post-test It means that students’

.;i L A—— S — _a—‘.

communicative Englisk .,#i ng the treatment.

v, )

Effect Size

U

The researcher used the value of effect size in order to measure the magnitude of

the efft ‘o ~ bili

e effects ﬁi ) tiofi ﬂﬂ mﬂm?mc ability.
By using tthﬂ':;nlm eviations, Cohen (1998) defined effect sizes as
eﬂq s orrel nﬁyﬂs .8 s 0‘:Is 45} rep em

effect size according to Cohen’s (1998).
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The effect size of a communicative English grammar instruction using team-based
learning approach on students’ communicative English language ability was illustrated in

Table 4.2.

Table 4.2: The effect size of the instru ' 1 mmunfcative English language
: Ly -/

Cohen’s d Effect Size(¥V-) '.- en u Standing Percent Meaning

\ '-._"'N:H.._

3.45700029 / /// ,é ‘\\“:& Large
ize o 0.86 0 @- ’\\ ect size. In this case, it s

ability

From Table 4.
#.l.l-i
evident that there was a sig; t gainfrom; ,‘\ ich implied that it was a
large effect. b iva \

A y ; : :
Thus, it can be concluded U “.f ommuni glish grammar instruction using

Team-Based Learning Approach ﬂ‘ ing students’ communicative

English language abiliiy ;_‘
II"
- .":

Research question 2 -

o3 o 1) (1211

The second research question de‘rmmed how thefStudents with dlﬁ'chﬁ!

sl B S ea Slddddldd VIE TN
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Part 1:Role-play assignment scores and observation over their performances
The researcher used the role-play assignment scores and observation over their

performances from time to time to see how the students with different English ability

improved their communicative En glish languag
e '."

Within group-paired sample t-tes 15e d out whether there was a
significant difference between mear es of stud%ﬁnt English ability. The

students’ mean scores, standasd®devaations, t-values, and stat onificance are presented

in Table 4.3.

i3
Table 4.3: Means, standarg v dls degrees of freedom, the

significances of the rolé play assi nglish ability

Effect

sizes

Levels of English Abilit I

High ability

Role-play scores (week 6) 6.10 .;h 'f -1

Role-play scores (week 9)  7.35 .2 r‘jf 7 j ..-E -4.03 15 .000* 0.72

Moderate ability
Role-play scores (w Edo—F-F—243
Role-play scores (w —ﬁ .034* 043
Low ability i

Role-play scores (week 6)y A? 2.36

q [rAPREEnT R, e

stud ts with different English ability were higher than the pretest mean scores. The

mean differences were -1.25 for the students with high ability, -0.67 for the students with



60

moderate ability, and -1.66 for the students with low ability. The t-values were -4.03, -
1.87 and 4.44 respectively. It is apparent that there were significant differences between

the first and the last role-play assignment mean scores of the test of all levels of English

Effect Size
The effect sizes of the lnsiucti he.students” communicative English
language ability were 0.72_& gii" ability, 0.43 for moderaie ability, and 0.75 for low

ability, all meaning medi

To be concluded, silidents thiree-groups improvec mmunicative English
language ability after réceiving \

Apart from théfe was feyvidence “indic jat  students improved their
~ communicative English languag tion. The performances

from the students in the role#play gssigniments nscribed and analyzed by using

ualitative analysis in order to s¢e how. the st improved their Communicative
q SN 1

English language abilit - the her conducted further analysis by

observing their perfesman and 9, which were
b |

presented along with §9me examples of students

: )|
performances_through the role-play

assignments from time to fr@and the criteria are Rbllows:

AUEEEENS
AR TUNNINGAY
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Confidence
1. Role-play assignment week 6

Most of the students with different lish ability were not confident. They were

likely to stop playing their roles. wi 1 got the dialogues. For example,
"-.‘“"‘-:."'-

Pongsakorn from students with'low English abi &ch very nervous when he

had to perform his role. Another example was from Sakulrat, who was from students with

moderate English ability gre | when performing her role

and then she stopped actig fro Nopparat, who was

gesture seemed partly

L

from students with High

confident, sometimesfe€ co nsistent with his role.
2. Role-play assignmex \

After being famili ct ,. f the students with different
English ability increased theifowuy gonfide hey did not tend to stop when
forgetting the dialogues. For example, | udents with low English ability

2T

is week, he was not

group used to be very
nervous and able v ; s's'? } ‘ as from Sakulrat,
who was from studen I!I ith moderate English ability group. Sheﬁd to be very fearful

her role"nﬂ0pped acting right@way but in this week, she had focused

when performi
moren hcrﬁfummmm&m i

from Nopparat, who was from students with High Enghslﬂxhty group. In th1 ek, his

o Fed RIRTUUAIINEIR -

role
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Accuracy and Fluency

1. Role-play assignment week 6

For the accuracy, the students with different English ability pervasively produced

a number of mistakes in usage. Some mif make mistakes in usage. For the
fluency, the students spoke with-long pai
communication. For example, Varang
Kanokwan from students it

students with high Engli
aying “He has gone”.

‘( "

Moreover, with the préniunci 3, he ily pronounced th when needed in

\

._ sed along the way when

tense many times. They te

the plural form such as |
not knowing how to pronounce

2. Role-play assignment week'9 /-~ .:E‘.‘.
accuracy, most of the students

After being familiar with r’;im- Cli

made the mistakes in lisa niiibil communication.

For the fluency, w& v ‘;' _ problems with

pronunciation and in ion did not preven ive communicmn. Varangkana from

students with low Enghslﬁ]ﬁy group, Kanokwafiffom students with moderate English

ot ol st bl bbb b o s

produce more accurate structure of conditional sentence. cy had the awarengss about

AR NW}@WH "+t

pald ore attention to each final sound such as “s” or “ed”. They hardly paused when not

knowing how to pronounce.
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Comprehensibility

1. Role-play assignment week 6

Most of the students with differen

nglish ability used inappropriate language
with major errors. Sometimes, the; '~.,_~ produce incomprehensibly. For
example, Chutinan from studentswith low Eng 1&P , Natdanai from students

s _thaths with high English

sropriate context. Th y knew how to form gerund

with moderate English ab
ability group used the langua

ole-play assignment, they used

since they already learneg /

“Stop talking!” to their § the, f2 and son dialogue or
teachers and students‘@fialoggie. This nappropr since 1t 'was not polite to use
the form of gerund as stafed.
2. Role-play assignment week

After being familiar Helahstructio of the students with different
English ability conveyed main '—r_-'?;{"‘ #* nguage with only minor errors.
Inappropriate languageé

dhe teacher explained

] Y
more about the appropriz dents with low English

ability group, Natdz “ from students with moderate Englim ability group, and

Sethachok from students Witkshi English abili up tended to use the language for
more approﬂeum g me r aner ing for the
role-play assignlment week 9, they never used “Stop tal]'w!" since they alrﬁy knew

SNt 13 1 R b e

friends in the father and son dialogue or teachers and students dialogue context.
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Part 2: Communicative English language ability test
The second research question focused on identifying whether the pretest mean

scores differed from the posttest mean scores of the students with different English ability

at the level of significant 0.05.

Within group-paired SRR, ABo gl | whether there was &
significant difference between the ores of students with different
English ability. The students’
and statistical significance
Table 4.4: Means, standarddeviations, mear_differences, t-va grees of freedom, the

significances of the pr. ~ 9 ith differe nglish ability

High ability

Pretest

Levels of English Vies . Effect
-. df. Sig.
Ability 3 .- sizes
1 - 7 1

-5.58 .000*  0.82

Posttest 15
Moderate ability
Pretest

Posttest .000*  0.90
Low ability
Pretest ]*}& 1.45 ',
Posttest 22.06 462 593

*p<.05

’Q W@cﬁ*&ﬁ FHURIERHIRY-

h language ability test of students with different English ability were higher than

0.94

the pretest mean scores. The mean differences were -5.68 for the students with high



65

ability, -8.18 for the students with moderate ability, and -10.93 for the students with low

ability. The t-values were -5.58, -7.37 and -9.29 respectively. It is apparent that there

were significant differences between the pretest and posttest mean scores of the test of all

levels of English ability at a significant

—

" communicative English

The effect sizes of the insimiction on
language ability were 0.8 1gh’ ability, 0.90 for m e ability, and 0.94 for low
ability, all meaning large ci |

To be concluded, ommunicative English
language ability after feCeiving

Part 3: Readiness ass

The researcher usedreadiness a .f"’ ’ 5 {0 see the improvements of the
students with different Englishabilify.inbo -_ l

————

Mean scores of six readiness 1";": ssment re employed to show when the
= R Fit

low, moderate, and high

_“___‘_; n they took as a

LE g \
team also indicat improved their
f"

communicative Engl' language ability after receiving the o Jmmunicative English

grammar instruction based ofteam-based learnin goroach

e e b e bl ko B v

differences inq!he range of communicgtive English Iaﬂagc ability scorcuf low,

AV RPN ¢
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1. Students with low English ability

The range of the mean scores of students with low English ability when they took

a test individually was between X = 4.5 X = 4.13. And the range of the mean

scores when they took a test as a

6.00

5.00

4.00

3.00

[ individual (Low)
M Team (Low)
2.00 -

1.00

0.00 ==

1, {f sHowed that students with low English ablllty could improve

s::::“et" ¢ m&mmﬂ AVl I
ammmmwnwmaﬂ
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2. Students with moderate English ability
The range of the mean scores of when they took individually was between X =

3.69 and X =4.13. And the range of the mg

i seores when they took a test as a team was
between X =4.94 and X ["

2.

Figure 4.2: Mean scores of six Readiness Assessment Tests

with moderate English

ability

6.00 -

5.00

4.00

@ individual (Moderate) :

M Team (Moderate)

2.00

1.00 -

0.00

6

1 2 3 4 5

¢ & rar

B SR T IR

improve thcuﬂores for the six sets of Rcadmess assessment tests when doing thc tests as

wwmnm UAIINYIAY
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3.Students with high English ability

The range of the mean scores of students in high English ability when they took

AUEINENINEYINS
AR I T

On the account of the data from Figure 4.1, 4.2 and 4.3, it evidently revealed that

students with different English ability significantly improved their scores after taking a
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test as a team. Hence, the range of communicative English ability scores of students with
different ability when performing a test individually and when they took as a team

evidently improves across readiness assessment tests.

Furthermore, the researcher improvement in students’
communicative English lang; L.,__;_-: when th est individually and when
they do as a team. Six readiness” as ssts.were used to investigate the
improvements. The reseazg dents’ improvement over

individual scores by using sented in Figure 4.4:

Figure 4.4: How to calci dividual scores

Average team score - averagé indiVidal score) x100. = Impro nt over individual score
Total score of each RAT (5) x

For example:

1
X |

e improvement in

The results tmﬂTa am:n
students’ communicati English language ability when they per a test individually

:;::';mmmﬂﬂ%’ww::m:i:‘:::::z

scores seemed to suggest that discussionf during the teamytests may help each gtudent to

AR VANNIUNNTINETRE

9 Table 4.5 presented the average individual score, average team scores, and the
percentage of improvement over individual score of the participants in this study.

Table 4.5 : Percentage of students’ improvement after taking a test as a team.
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Student Stndent Average Improvement over
No. . Team  Individual Average Team individual
Score Score score (%)
1 9852 1
4.17 4.92 4
2 9899 6 :
3 9994 4
4
4 10013 4
__ 2
5 10052 5 -
6 10058 2
| 32
7 10067 6
4
8 10069 2
7
9 10109 7 1
10 10120 1 y
11 10155 3
2
12 10158 3
o] 15
13 10166 8 g
14 10211 1 2
10
15 10264 2
. L 10
16 10325 4 Je=
. F 5
17 11853 6 = i
18 9918 5 =
P 4.33 |
19 9936
0 o P, B'}?Iﬂﬂ?ﬂﬂ’]ﬂ‘i
21 10036 “5
* PRSI
23 7
| 4.33 4.79
24 10088 3
433 | 5.00 3
8

25 10098
| 1.83 4.83 33
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Student | Student Average Improvement over
No. ID. Team Individual Average Team individual
Score Score score (%)
26 10136 \ ’ , 5
27 10138 -;' . ~”W
7
28 10143 P
30 10183 / \ \m
(M) ]3
e / /¥ l\"‘* \k\.
1
| -
Gl o FI/ A \\‘* .
v [ | AL ALTRARNNY
34 10240 5
35 10250 ;
36 10291 4
37 10304 s
38 10346 &
39 11023 2
40 11854 A
41 11855
4,33 4.83 2
42 11856 ' T § F_" a/ .
43 1185? | i I i ]
44 11858 8
3.83 4.83 m s
45 ™~ A
46 11860 '
i 3.17 4.96 11
47 11861 5
3.83 4,92 6
48 11884 6
4,17 4.96 4
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Summary
This chapter reports the findings under two main aspects regarding students’

communicative English language ability, and the communicative English language ability

According to the reseaich objective aled that the students earned

ommunicative English

higher posttest mean sco

language ability test.

Additionally, aggerdi ssearch objective 2, the students with different
ability improved their commugicagive/English language ability after leaning through the
instruction. Moreover, th: Va .-_ Abei mances on role-play assignments
showed how they improved gheig cominunicative Bnglish language ability. Besides, the

. ]
data obtained from students’ oa andrvidiz ores. The students’ average team
b
scores of six sets of readiness ass€ssmént tests istically analyzed by means of

arithmetic mean, standard deviati es test) in order to examine

tlle commlmicative I 7|:_‘i—fl'\'.l B oaniiiiy AT STHAsnIe 9t AllrTosrant Syl

(o8 ar

“x#)
=

In conclusion, =the fi ved” that the communicative
|

| !
W

)

English grammar instruction using team-based learning approach helped improve

TN .
CLAENR P ERET



CHAPTER V

DISCUSSIONS AND RECOMMENDATIONS

This chapter presents the s

findings. Also, pedagogica

studies.
Summary of the stud/

This study was a si group/d

- .' dI'C v ',..‘;- = "'A-i"“ - 1
English grammar instrué =- oach on students’

communicative English langtiag

implemented at Nawamifitraclinuthid Horw : - \;. the second semester,
academic year 2009. The pepulagon of r}' dy § \‘L p school. The sample of
this study was 48 students. They 1"" Folléd it _ an‘ COo “Communicative English

Grammar” using a communicati ﬁr{,g; truction based on team-based

learning approach &

I -l Al

s communicative English grammar instrueiton using team-based

The researcliif ge ability test. The

independent variable

learning app ch and endent was the nféah scores on the test. The students’

commv (i ook b lbgbrss v

17. The data obtained from the pre and#post test was statistically analyzed bygmeans of

ﬂ,qan G o ot e b ok e

erences in the students’ communicative English language ability.
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Moreover, in order to examine the improvement of the students with different
English ability, the data obtained from the role-play assignment scores were statistically

analyzed by means of arithmetic mean, standard deviation, and t-test (Paired samples

English language ability, th

Summary of the finc

Major finding of the resgarch stndy vete summarized in two major sections
according to the two resear ndings aimed to answer
the first question, which was hoy ¥ Comnuinical ish grammar instruction using
Team-Based Learning Approach amunicative English language
ability. The second seti . i ecoid, research question,

which was how hig improve their

communicative Engli guage ability. )

n@%ﬂ% NEUNI VAT e

learning approach on students’ communicative English Ian e ability

ARIANNTEM URIINYIAY
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The findings from the communicative English language ability test showed that a
communicative English grammar instruction based on team-based learning approach

enhanced students’ communicative English language ability. The posttest mean scores were

0.86, which indicated the lg

= on based on team-based

= PONN

learning approach on stitdents® cour 1 had a large effect on

To sum up, a co
promoting students’ con

2. The effects of comminicdive £ ish.g instruction based on team-based
learning approach on students’ compuwinicative | anguage ability with different
English ability

S o 4

£ -

The findings ﬁm the communicative English language ability test showed that a

communicative English !}ﬂlar instruction bded on team-based learning approach

cves b i dehd o 0 £ B

The role-play assignment week 9 scores” were mgmﬁc higher than thewle—play

ARIMFIRRN AN

miftunicative English language ability after receiving the treatment.
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In addition, the observation of their performances on role-play assignments
showed how they improved their communicative English language ability.

Moreover, the posttest mean scores were significantly higher than the pretest

mean scores at the .05 levels. It means ¢ improved their communicative

English language ability after rec ‘ 1‘;‘ L : over, the effect sizes of the
instruction on the studenfs” communicative Enghish language ability with different
English ability are 0.82 fg bility, and 0.94 for low
ability, all meaning large gf

Besides, in order ish language ability of
students at different Englishfabi t_._; ala obtained from students® average individual
scores and students’ avefage geand scores of s f Tea S§ assessment tests were
statistically analyzed by méan sviation, and t-test (Paired
samples test).

In conclusion, a communig instruction based on team-based
learning approach on.stidents’ communicative English language ability had a large effect on

promoting students v« ) W l- fferent English

ability. H ]
Discussion

e ﬂw AN, ‘m il i
English grammar instruction based on tgam-based 1 approach enhancedys dents

wﬂ%’]ﬁﬁﬂ%@ﬁ%ﬂd WADIHRHA B

lan ge ability with different English ability.
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“The effects of communicative English grammar instruction based on team-based
learning approach on students’ communicative English language ability and also with

different English ability”

The teaching procedures of the in 1 being briefly discussed. When

learning the grammatical features,. ! the preparation phase,

application phase, and assessment phase

In each phase, com on was involved with

' N&\T

three steps; building up s amiliarizing students

form and function throughs€ tudents knowledge of

form and function. The suidents had an : mferact and exchange their
information, backgro npwige ideas e collaboration in team helped
students from each other.

For the preparation /Phasé”if- cac h p yorksheet towards grammatical

features was assigned before cening-to. elass idual test and team test were
gn r"‘ﬁ A, s

distributed to Stlld S w—_———-—-_.__w___u. and accountability.
\F . =
The test and five g " 0 P ‘

1 f

were used as a major-iistruction material in each period. After e test, appeal process

t (RATs), which

came along mstruc'!;nﬁedback In this pHdsé, the students were built with the
fo

Kipfe) mmummm
aé‘i m AR RYIE Y-

they erformed the activities to familiarize with form and function for second step. The

knowledge

activities were in the form sentence construction.
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Then, before the end of the class, other activities were employed to reinforce

some concepts with an opportunity to do noticing or consciousness-raising. The students

examination test.
After conduc g procedures of the
instruction, the findin unicative English

language ability test sho sh grammar instruction

based on team-based learning approdeh Eahan .i‘.._ communicative English language

ability and also enhanced studen ,-(t '_ I g h language ability with different

English ability.

The positive ?"’{-. ‘ 1'."‘ procedures of the
communicative Engli instruction using team-based le ':I ng approach. These
following aspects can be ‘sﬂed

ﬂ‘lJEl’J‘VIEWI‘ﬁWEI']ﬂ‘i
ammmmumawmaa
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Collaborative Learning in Team-Based Learning Approach

were significantly higher than th play assignment week 6 mean scores at the .05
levels. It means that students™ ‘thei otamuaieative English language ability
after receiving the treatmer A thobscmnrperfomances on role-

play assignments showed hew theV itnpro tlve English language
ability. Moreover, the meaafs 4 .- ts the students took in
their team are higher tha aiwith 1earn _‘ ores. It can be implied that

because of team-basedI€arning approach, the students could perform better scores or grades

because of their improyifng collaborativelearn C] v worked in their team and

leamned through the co - * grammar instruction Using team-based learning
approach I g

Letassy (2008) also report I."IE:- the . eam-based learning, it enhanced
teamwork, increased st | il wn grades or scores. These
are also consistent 12" -based learning

] i
approach from Freemg: 'l McGrath-Champ, Clark and taylor (2003), Touchet & Coon

(2004), Tobin FTOOG) andSpipanngen (2008).

‘lJEl'II‘VIEWI‘ﬁWEI']ﬂ‘i
ammmmumqwmaa
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Communicative English language ability with Communicative English

Grammar Instruction Using Team-Based Learning Approach

Moreover, with the use of lish grammar instruction using
team-based learning approach TS5 WE .;il'gnx'ﬁcantly higher than the
pretest mean scores at the svels. =1 aiis._that students improved their

i ish langudoe abili pent. It can be said that
when the students have dévelape i collabe v\ \ rough the instruction,
Communicative English ahguage j o the the English language
structures for commufiicati /s, jSo,called gta fical competence can be enhanced.
The results from the prese dyfare consistent > of Kaewseeduang (2000) and
Meteetham (2001), statin _ g ‘granmmar goll ively can be beneficial. The
results showed the students | ghenac " cmj al achievement test scores after
engaging in this collaborative ldnguage eover, from Michaelsen and
Dickerson (2006), teai L l€arp from their peers
and facilitated disc ".I_r‘r:'a ’ - A

] |
In conclusion, ‘tl- as evidently feasible that the communieaiive English grammar

instruction based on tea:rl%ﬂ leammg roacherthanced the develo ment of students’

o2t o el bbb ko
’Q‘Wqﬁﬂﬂ‘im UAIINYIAY
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Pedagogical Implications
The findings of the study can be applied to communicative grammar instruction.

The goals of communicative English grammar instruction based on team-based learning

study.
First of all, EFL understanding of the core
concept of the approach b As shown in the present

study, the researcher adapiéd thi€ goramunicative English gra _\;\ teaching steps only
from Widodo (2006)#Thergfore; te hers (can dapt the teaching steps to fit with their
contexts of classes and sttidents.

Second of all, students™ earned play an important role in

collaboration. Therefore, textbook’,dualysis ‘ ] analysis should be done before

implementing the course. rf!ﬁ‘f A4 ..-f
Th]rd Of _I__‘. i R R R R R S
W orp—— on

instruction using te#i-

“nglish grammar
perid times designing
.

interesting and motivatigig activities in order (o server students’ infesests towards learning
and collaborating.

aumm NI N T

English grammar instruction using teamgbased learning amoach teacher-fron should

AR UAR IR -

shouli do is to share his ideas or provide clarification but not lecturing. In the present
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study, the teacher-fronted atmosphere never took place in the classroom. The full

collaboration among students could be leading to the positive results from the test.

Recommendations for future researe

The recommendations for ﬂ 1er i ded Lwo'Poin

Firstly, further studies should-be conducte (---.:cw at different levels such

as elementary or lower segg t.study only focused on the
upper secondary school ufﬁ'_”'w..“- conduct in different
levels.

Secondly, i ¢ to investigate the

searcher had an informal

students’ attitudes towdrds
interview with the students how y, felt witht' b mmunicative English grammar
instruction using team-based ed that they were impressed with

the instruction.

..i
i

AULINENTNEINS
AR TUNNINGAY
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Appendix A

Lesson plan evaluation form for experts

Evaluator:.........o.ooovviiiiiiiiiinnninns ol il i e e,

Please put

-1 = Revise

95

o077, | o
1. Topic of the lesson: I /fff ‘ l\b\m

1.1. The topic of the lesson is appadpriai andiclear. § "

1.2. The topic of the lesson is®rga lrj.r"i"p%'\\\\‘\ .

2. Objectives: FALFT = AN\

2.1. The objectives are clear@ind cg ;ﬂ'; “ﬁ ' "t\\k\\\

2.2. The objectives are relevant nd W
the content of the lesson. g

3. Materials and worksheets: = “ ey

3.1. The materials and worksheets arg@pprog F?’« 1 m‘i

4. Steps of teaching: F o ;T:.

4.1. The steps of teaching are in appropriate-sequences.

4.2. The steps of teaching are clear and sffcetive.

5. Activities:

5.1. The activities are pragtitik

L_-r
5.2..The activities incorporate:te

...............................................................................................

-----------------------------------------------------------------------------------------

................................................................................................

..................................................................................................

---------

..........

--------




96

Appendix B
Course Syllabus
1. Course Title: Communicative English Grammar
2. Credit Hours: 2 periods

3. Semester:

4. Academic Year:

5. Instructor’s Name:
6. Course level:

7. Course Description:

ar instruction using

Team-Based Learning Ap _ oach, stud a fixed set of English
word forms and rules ofa target language for

communicative purposes.
8. Course Objective;

1 Reflect thgi imdmicatiyve English. gra ""‘H.' ough learning as a
team. \

2. Identify thg

3. Developgth vely on.a team

9. Evaluation: Class‘atiendancgand participa 10%

RAT (Indwidual : 10%
RAT (Téam) 10%
Applicatio: 10%
Assessment a 30%
Midterm Test 15%
Final Test oddinns o 2h 15%
Total 100%

M)A D

&

.,I
i

AULINENTNEINS
AR TUNNINGAY
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Appendix C

The scope and sequence of communicative grammar instruction using team-

based learning approach

aJels 10 AYIAIOR 0] 19Ja1 0], -

I1 pwo
01 Yoo ut

Sjtoiap aa§

1XQJUOD
UaAI3 ayy u1 anJoerp
Moy JuniA -

(ss2 a103%) ,,
12aysyIom | Jae)s 0F sum
puniod

samprdwouy | 719 juaw

SAOUUIS AU

( goea
sajnuIu ()

uonoun |

snd0y dgenguey

aseyq
JUDWISSISSY

(santanoy)
aseyq uoyedrddy

.
“ ql

aseld
uoyeedasg Nnu :m




Unit
Week
4
(2 periods/
50 minutes
each )
5 Unit 3
assessment tgst 3 ,?
(2 periods/ | “The Decade | from past sii ple Bt
50 minutes | that madea | tense wor'ksheet
each) difference” | (before class) ~
6 Unit 4
(2 periods/ | “Tales of a
50 minutes world
each)

travelerﬁ

98

Language Focus

Grammar

Function

- To talk about the ended
simple situations
tense
- To refer to actions that
continue from the past into
the future

QW']Nﬂ‘iﬂJ UNIINYIA

86


nkam
Typewritten Text
98


Week Unit
7
(2 periods/ 50
minutes each )
8 Unit 5
(2 periods/ 50 “The
minutes each )
election”
sefore
9 Unit 6
(2 periods/ 50 | “What will
minutes each ) | happen in the (ﬁrst
fumrﬁ
[ ‘L}

assessmengie
5 from fuftn

simple tense
worksheet _ f‘ﬁ i

tlon)

- Role-playing in
the given context

EJW]? 181173

99

A\

4
week 16

Language Focus
Grammar Function
D iscussion
- Future | - To make predictions
o¢ details in | simple - To express quick
ok 10 and 11 | tense expression
xd
g | - If-clause | - To talk about a cause
See H ilsin | (first (possible situation)
d 11 | condition) | and effect relationship

QW']Nﬂ‘iﬂJ UNIINYIA

66


nkam
Typewritten Text
99


100

Week Language Focus
| Grammar Function

10
(2 periods/ 50
minutes each )

1 S q
(2 perods 0 fest(6t 4 Cauirse Summary(4()
minutes each ) - -

QW’]Nﬂ‘iﬂJmﬂ’]’mﬁl’]aﬁl

001


nkam
Typewritten Text
100
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Appendix D
The example of lesson plan (Lesson 1)
Terminal Objective:

Students will be able to write about the activities at the moment that is
happening.

Enabling Objectives: \
Ls Students will be ableéo iden fy and #xpfiiathe rules of forms and

Background Knowle
- The form and

Evaluation:
Class participatior
Completed! ;.
Presentation™ -
- secc evel matc
- parag] aph writing activity

M#’U‘H‘WIEWI‘?WEI']W?
’Qﬁﬂﬁﬁﬂ‘iﬁ”ﬂﬁﬂﬂmﬁﬂ
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| Stage I: Preparation phase (30 minutes) |

Step 1: Building up students’ knowledge of form and function

Warm-up activity; (3 minutes)

giment last period. Students were

Teacher asks students about

e

assigned to read the before-class orksheet consists of the

reading passage * n'- 2-Distance Messenger . the form and function charts for
present continuous
Class, how do yg
Who believes lifg#: nd then, who believes
we won’t ever arious answers from
students)

We still don’t knov planets might come to

our world. We should walii

Individual'RAT Test- (S nunutes) 3
: X

Teacher givesalRead )"lo every student to have
g )

individual test.

g LA

no need to help each other. It is the personal grade. Everyone has 5

ARTRINTUNNINGAY
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Team RAT Test, (10 minutes)
Teacher tells students to go in their teams and gives the same Readiness

Assessment Test (RAT) and IF-AT to have team test.

It’s already five minutes so please give me your answer sheets. Your score

will be told after a team test. '
Class, please sit together. o’ _Lwery group will get an [F-AT
——

*answer sheet to do the (s

(IF-AT * is an imuae

Try your best to otk or 1o ) 1«» es for your team by

discussing within yotr te . f-'J

i¥ o

When you are ready to-¢ ﬁ’”q-‘n ch off the covering of one of

the box on<F=AT answer sheet in search of 2 mar : )
2 Y]
If you can TI : - '#fl'. credit. (four points)
14
a'. i¥

But if cannot f d the answer, you have to scratch off until you find the mark.

Butﬂ ufj mﬂﬂm ﬂjnjw minutes

] mmmmmﬁ i
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Appeal Time; (5-10 minutes)
Teacher and students discuss about the questions asked from each team.
- Time’s up. Please hand in your answer sheets.

- Class, it’s time for you to check your scores and tell me on the team score

board. ! \

- If is there anything you'w -.

b the appeal by showing red
Vocabulary Revig

do an activity about thosg'gray

Teacher will showgthe pictires and the'ls s in order to recheck students’
comprehension toward the §0pig8 of the prese nuo s and the vocabulary from

the reading passage about spagé. £

[ ——
7 )
- Class, I will show these .‘r"& 11

T
team has to help eac = nk " eaning of the word. Then,

'y

- A J

= sentences on the board. Each

I
i ¥

AULINENTNYINS
AR TUNNINGAY
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VOCABULARY REVIEW

1. Show the picture of spacecraft and sentences

AUEINENINEINS
ARIANTUUNIINYAY
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2. Show the picture of astronaut and sentences

AUEAINENTNYINS
ARIANTAUUMIINGIAY
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3. Show the picture of earth and sentences

- (Accept vari ljnswers ﬁ'om every t

AUEAINENTNYINT
AN TAUUMIINGIAY
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4. Show the picture of solar system and sentences

< |
- Can you tell me what this 1s?
B4

- (Accept various amswers from every teamselar system = SLUUM AT
sausndaniiag)
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GRAMMAR REVIEW

- Okay class, now we have already finished reviewing some vocabulary. I would like

to notice these sentences and answer the questions.

)

1. What ISSNASA doing™

. W e —— ————— —

oFHANENN 1 3

- (Acc various answers from every team; NASA is launching their newest

oY ORI E igioh g 1]
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What is this woman doing?

t is recording

(Accept vanoqs Wers ‘ ﬁ
data in the lab. = ;Jmﬂmu mamﬁwaga‘lu MNARD)

ﬂ‘LJEJ’WlEJWﬁWEJ'Wﬂ‘ﬁ
QW’]ﬂ\ﬂﬂ‘ﬁfﬂﬂmﬂ'ﬂﬂ’]ﬂﬂ
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What are they doing?

- Class, can youell me what these stude =

I
- (Accept variots'answers from every team; they are studyg hard about the
solar system at this#ime.~ WINLUTAdIEEUatTOMInA LA

et 1891 TN
AMIAINTAUMIINGIAY
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What are they talking?

o Are we Watghit /r program abo

earth? ~ J{TJ 4

1]-"‘1

o Yes, we are./No,we aré ol

“‘H“EJ“'}" EJ‘T'T‘%"W

- (Acceptivarious answer very team, they a ;EJalk ing aboihe TV
program about earth. = W')ﬂﬁl'lﬂ'lﬂﬂﬂﬂfﬂﬁﬂ‘i'\ﬂﬂ'ﬁﬁw

ARAFNIUNRINGTREY
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What do we learn?

= l',.a'".-".-"-'"--r' o Jam e,
After talking about these#fé'uf’ séﬁtenéﬁ', 1at do weilearn abeut present

continuous?

Here is the Stmmary table for both of preésent continuous.

- Class, what is-thie basic form of present continuous?

- various ﬁsﬂls from eve ubject +is, am, are+ verb-in
- ﬁ IETERTEAEY

(Acccp various answers from eyery team; actlv ies that are happe

0 mm‘mm;m IR
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I Stage II: Application Phase (70 minutes)l

Step 2: Familiarizing students form and function through practice.

Activity (30 minutes)

correctly. Students wil * poiny'if they can mateh pictures and information
correctly and bonus (3 pgif
- Class, you will do thie agfivify.¢alled t from Outer Space”.

- Imagine that yott are Watghing alien on HBO. One of your friends

A
0 in EI%'I.,

calls and asks you'to ell what is J b vie because his or her

television has been just b e "I":-"

- Each team has to e sentences using present

Conﬁnuou | -uz_,llIil.;li.-l(ll.iil'.'lilllnﬁ;l‘ :

\ Y )
- Each team hy : , ‘["' If you have any
)
question about the vocabulary, you can ask me for advice.

- Atl each -l'g . | i er teams
NIRRT )
TR T TRV ——r—" ﬁa
W ST e s D
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Instruction: Each team has to match picture cards and these sentences using

present continuous to form the story correctly.
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Instruction: Put these sentences using present continuous to form the story
correctly into the provided spaces. Underline the form of present continuous in

every sentence.

1. They are screaming and tryin, '1” / e

alingimthe country.

)

2. In the middle of cold wan

3. They are becomi 7 Vfrighti

4. They are walking on.aic sause|they ‘ nt {0 seg the beauty of the
scenery. |

5. The door is opening frg

6. Two friends afe goinig

7. Surprisingly, théy arg'going

8. The UFO is flyingHo tl

9. But they are slowly 16sing théif voices:

10. Suddenly, it is getting '-*':Lf.—.mr

11. The UFO istanding down on the ground ;

.- ¥
12 Thcn, it is clo: ‘,:1?3 I

J.i d¥

AULINENTNEINS
ARAINTAUNIINGAE
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Step 3: Expanding students’ knowledge of form and function

Form and function enrichment activity; (40 minutes)

* Mission to Mars”
Teacher asks the stud a €sisimg the present continuous tense
and the vocabulary they learnt fromathi
- Class, every team.y
- You are a scientjs “m__ data sent from Mars
planet. You have \ hen the astronaut is
telling you. ..
- Imagine the stol dge you have learned
about present co ifinuo e reading passage.

- Wntethestorymth Se provide

ﬂ‘lJEl’JVIEWI‘iWEI’]ﬂ’i
’Qﬁ'lﬁﬁﬂ‘iﬁuﬂﬁ'l?ﬂﬁl'lﬁﬂ
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Conclusion
Each team has to help each other in creating the story. There must be
every team’s members’ handwriting in the provided papers. If it is not in

this way, you will not get fewer points. It means that everyone in each

team has to choose the respon I- ' ,; forsexample, there might be two
- % Ill

persons looking up for t _meanings 4§ dictionary. Three persons

--...___:__l-:'
o —

outline the story anc ai—f”"" ntenges. —

After this, every tg . la ":-ﬁ_ el about what your team
wrote. Each teag v vocabulz y fiom every team that
and ask for the n

If there is any quéstigh or .¢orrectioh te: the v _k“a,x» other teams on the

""l

structure of present c¢ i Tai your ‘hand after the end of the
presentation.
ﬁr

Each team will vote to séléetflie bes ding to the criteria of content,

form and the interest of-# vill get the prize.

Y

i¥

ﬂ‘lJEl'IIVIEWI‘ﬁWEI']ﬂ‘i
Qﬁﬂﬁﬁﬂ‘iﬂlﬂﬁﬂﬂ&ﬂﬁ&l
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Worksheet 1 (Before class)

Present Continuous Tense

Instruction: Read the reading passage “Long-Distance Messenger”

: Do the exercises accomphkh ’v t

the reading passage

P

+ LONG~ DI T‘:"h‘&-'

NESSH NGGR

beager I is a spafecraff th

f
zf{Eanh
: v

[ in 1977. Its pugpose was cafexplore our -
! solar system. Scicufists & x:;g_ct:{gdn to Jik

receive informationd@about other Eiancts
Ff'rccd.gr’a'rs
They were very wron@ }1 v Aagpe il
receiving messages ['rom l{’jm:rr today.
Vayager is currently movmg ;;wa)_"[’rom T

B Earch ac 2 soeed of 39,006 Tuiles Pty
10 hour (62, 9U$'xa[omcrers per hour). Now

: itis so fafmawiyilaiiisiicosagestiane
almosrt ten s to travel to Earth. After )

all this time, =sese messages are still . thessound of a mother
giving scientists important information sing a b‘lh\' nndUss'igcx from world

|l 15 about our solar system. 25 1cadcrs In addigon, it is carrying
%yagr: has 1nu§'ic wportant job. It picgures of hum.ms and a map chac

ger 5 | c
u ’ra H Sc antists sav th riV%a%mll send
astropauts, cafryi ar Perhaps

8 20 100 pictures of life on Earthﬁ,’md 30 one da_v someone from another planet
greetings in o\er 50 l:m 11chs Ik .llso will find #h& spacecraft and lcarniulour

| R W 1: ; "o _ pl: h P

- I
solar system: the Sun and lhe pl.mcls that move

—_—— - 2 :
asqonaut a person who travels in a spacecraft

greetings: words that you say when you see or meet around it
someone

s from Voyager for ten

spacecraft: a vehicle that can travel in space
messenger: a person or thing that brings information voyager: somebody or something that travels
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Instruction: Write T for true or F or false for each statement.

@ 1. Voyager is a spacecraft.

2. Voyager is traveling through space.

3. Voyager is coming back to earth right now.

Instruction: Choose 5 s nd write in the
space provided

1. (They are still recéiving

: 52\

4. f‘ﬂ-ﬁ- "'.--".I i
5. eI
A e g e

(Answer Key 1

“%m%w

; : P
q (3) Thcse messages are still giving scientists important about our solar
system.
(4) Voyager is not carrying any astronauts,
(5) But it is carrying more than 100 pictures of life on earth and in

O T, ) B9 s
R R R

) \over 50 languages.

l" ‘ Answer Key 2

A
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FORM CHART

Affirmative Statements

Subject +is, am, are+ verb-ing

Ex; She is working now.
They are playing games.

Information Questi¢

1. Wh-word+ Subject + is, an
verb-ing?

Ex; Where is it running now?

she telephoning?
Yes, she is.
No, she is not.

2. Wh-word +_is + verb-ing:

Ex; Who is working late?

ARNAN SN INYAY

1. Use the present continuous for activities that are in progress (or happening) at the exact
moment the speaker is talking. You can use time expressions such as now or right now to
emphasize that an action is happening currently. For example,

o Look! It’s snowing!

o She’s making dinner now.

o Steve can’t come to the phone right now. He’s taking a bath.



123

Readiness Assessment Test (RAT 1)

Instruction: Choose the best answer

Dear Whitney,
I (2) my meal. Can
you believe it? The si (4) and birds

are singing. I am hav
What
hard on the spaceCraf

Miss you aitich

Mariah

A. am sitting A. am blowing

B. are sitting B. are blowing

C. is sitting C. is blowing

Y Y )
2) A dorm:t , A, do
B. is nét'eating B. afe, doing

am eat‘ C. am, doing

%ﬁﬁqwﬂﬂ§WﬂWﬁi
aﬁwﬁﬂm URIINYIA Y

C. shining
D. be shining



Appendix E
List of experts validating the instruments

--------------------------------------------------------------------------------

A. Experts validating lesson plans

1. Jutarat Vibulphol, Ph.D.

Faculty of Education -
Chulalongkorn (
2. Somprasong Tinta
English Lang

Nawaminth;

Renu Kruthai

English Lang

Nawaminthara

B. Experts validating Communicz ative |

1. Pornpimg S kay

Faculty f

Chulalong ’SI n U

i
2. Somprasong 'limtamora

FUSRHN INYINT

Najamintharachinutid Horwang Nonthaburi School

124

AMIFIDIUANINGAE

guage Department

Nawamintharachinutid Horwang Nonthaburi



C. Experts validating Readiness assessment tests
1. Parnthip Sukgasame
English Language Department

Nawamintharachinutid Horwang Nonthaburi School

2. Somprasong Tintamora

English Languag_
Nawamintharaehinttid He
Renu Kruthai
English Lang;

Nawamintharag

ﬂuEI’J‘VIEWI‘iWEI']ﬂ’i

125

ammnmumwmaa
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Appendix F

Expert’s validation on three lesson plans

Lesson Plans

Item Meaning

1. Topic

- Present Continuous Acceptable

- Gerund Acceptable

- Simple Past Acceptable
2. Objectives

- Present Continuous Acceptable

- Gerund Acceptable

- Simple Past Acceptable
3. Teaching Procedures

- Present Continuous Acceptable

- Gerund =/ Acceptable

X )

- Simple Past - - Acceptable
4. Activities ; '

- Present Continuo %J ceptable
U NN miﬁnﬁ;m
- Simple Past f+1  +1 +1 Accegptable
R RN IUURING A Y
- Present (ﬂntmuous +1  +1 0.67 Acceptable
- Gerund +1 +1 4 1 Acceptable

- Simple Past +1 +1  +1 1 Acceptable
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Appendix G

The Example of Communicative English Language Ability Test

Paper format
Timing

No. of parts
No. of questions
Task types

Answer format ) " el a.'to d. Ne separate answer

Marks

STRUCTURE AND TASKS
PART1 ~ ~Simationat-diaic
Task type “ :

Focus Present perfect

e (UHINENTNEINS
Ei*’mmﬁf‘%“@ NN1INYINY

Present continuous

Gerund

Future simple

If-clause (first condition)
No. of Qs 20
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Part 1: Situational Dialogue (10 items)

Instruction: Choose the best answer to complete these following dialogues. (1-10)

Situationl  Two friends are talking > activity yesterday.
Paula: Jessica, 3 yesterday?
Jessica: ith my boyfriend.

Paula:

Jessica:

Sitwation? ampang Province.
Patti:
John:  Well.fdon't like
Patti
John: L my money.
3. a happening b: Y )

b aspend ﬂsp hne |
s RN S WA F

4 Monica: ___ & ou listened to 7 Look To You album?
dy: S, it ) : eyer,
AR TR NS ER Y
9
5. a. Have b. Has c. Did d. Do

6. a. hear b. hears c. hearing d. heard
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Situationd. Mike and Golf are deciding where they want to go.

Mike : Today, we should go to Major Rangsit.
Golf No, I 7. there yesterday.
Mike : So did you 8. John?

Golf No, I did not. Anyway, where should we go?

7. a. going b. went

8. a. meet b. -* 0

Situation5.
9. a. vote
10. a. did

AULINENTNEINS
RN TUAMINYAE
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Part 2: Language in use (Cloze test; 20 items)

Cloze Test 1: Letter

Instruction: Fill in the missing part of the letter (11-20)

Dear Missy,

How are yo in Thailand for almost

two months. I enijg / e good at

//«'H Now ow about your
university? Are yo «- to y¢ - \ _\\ ontinued)

11. a. live d. lived
12. a. smiling b T d. to smile
13. . fecling & 4b "Xl am feeling

14. a. am doing E are doing

15. a. getting b. gotes, d. are getting

ﬂ‘lJEl’JVIEWl‘WEﬂﬂ‘i
QW'WMﬂ‘iﬂJﬂMTJﬂEﬂﬂEI

1 d. did
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(Continued)

I 16 for learning Thai at Thai language institute. To me,

emphasison____ 18 - iy cagion to what I ask for may

make me feel bad. N 1 confi onm 20 on for

sure. You have to do

16. a. registering b."am ggisteri clargaggistering d. registered
T
17.9.studied b, toSuaiiesis

d. studying

18. a. to memorize b. d. memorizes

]9. a. pay 5 :_;;u‘-r_l = 543 ‘u-m—: i y“‘lg

N

.,I , T d. to keep
! ¥

AULINENTNEINS
AR TUNNINGAY

20. a. keeps
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Cloze Test 2: Reading Passage

Instruction: Fill in the missing part of the passage (21-30)

Late afternoon is the best time to w:
ancient capital. You 21

-J -
5€ it _@k to the once

..‘“\ﬁ 24 _the one. Founded on an

‘\&\\ . Ayutthaya was the
\\ ‘more if

they 26__that the city'becamie perhaps the w. all of Southeast Asia.

prosperous world. If you
artificial island in the Chao Ph

center of Thai power for four h

(Continued)

2l.a.tolove = b

22. a. will '"‘,,‘;—--—m

d. admng

23. a. will adore B adore

24.a.is b. *c c. will be d. was
L BRI I B T
6. a. to w b. knowing &, know d knew

Q‘mﬂﬂﬂﬁﬁu UAIINYIAY
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(Continued)

If you 27 why this city used to be very bountiful, this 28 on

its wealth which was based on trade, and 5 brought ahighly cosmopolitan

."'I.

population-Malays, -uwx -aosfromic oring countries:

Chinese, Japanese, and Indians {roi the first Europeans

from Portugal, Holland, Bik

" ‘s, 29" more on the reason
111101

AANNN

why Ayutthaya 30

r/// %

»y

27. a. wonder
28. a. relies
29. a. emphasized b. emphasiZing—

30. a. will stay -, b. s

AULINENTNYINS
RN IUNRINYIAE
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Appendix H

The construct validity of Communicative English Language Ability Test

Expert .
Item Total Meaning
A B C
1 +1 +1 1 Reserved
2 +1 Reserved
3 ‘ Reserved
4 Reserved
5 Reserved
6 Reserved
7 Reserved
8 Reserved
9 Reserved
10 Reserved
11 Reserved
12 Reserved
13 Reserved
14 Reserved
15 Reserved
16 Reserved
17 Reserved
18 o — = Reserved
19 .ri Reserved
20 Reserved
21 +1 Reserved
22 Reserved
23

24 ﬂ umwﬂmwmn'ﬁ;:zz
ﬂmaqnﬁmumfmmaﬂ

Reserved
29 +1 +1 +1 1 Reserved
30 +1 +1 0 0.67 Reserved



Appendix I

The construct validity of six Readiness Assessment Tests

135

Expert

Item Total Meaning
A B C
1 +] +1 Reserved
2 +1 +1 Reserved
3 +1 Reserved
4 +1 Reserved
5 0 Reserved
6 +1 Reserved
7 +1 Reserved
8 0 Reserved
9 0 Reserved
10 +1 Reserved
i1 +1 Reserved
12 +1 Reserved
13 +1 Reserved
14 +1 Reserved
15 +4 Reserved
16 +1 Reserved
17 Reserved
18 Reserved
19 = Reserved
20 Reserved
21 Reserved
22 Reserved
23
. ﬂuﬂﬁnﬂw{wmr‘i
25 eserved
+1 +1 & 1 Reserved,/

’Qﬁ?ﬂﬁﬂ‘iﬁuﬂﬁﬂmﬁﬁﬂ

30

Reserved
+1 0 +1 0.67 Reserved
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Appendix J

Item Analysis of the Communicative English Language Ability Test
The EVANA, which is the classical item analysis program, was used to

items (r).

-
53

O 00 1Oy b=

24 " 0 42
25 0.31

” ﬂumymmwmm

28
29 0.58 0.23

hﬁ'lﬁﬁﬂ“fﬁuﬂﬁ'l?ﬂmﬁﬂ
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Appendix K

Item Analysis of the Readiness Asssessment Tests

The EVANA, which is the classical item analysis program, was used to

explore the level of difficulty of th and the discrimination power of the

items (r).
Item No. rimination Index
1 0.73
2 0.45
3 0.47
4 0.46
5 . 0.38
6 0.36
7 . % 0.29
8 B 0.63
9 ' 0.62
10 0.54
11 0.23
12 0.54
13 0.23
14 0.31
15 0.46
16 0.38
17 0.38
18
19 S 0a :é 3
20 0.2
21 - 0.60
22 - 0.84
23 0.65
24 0.98
25
2 ﬂuﬂqmﬂwswaﬂﬁﬁ
27
28 0.46 0.85

29
3@

RIANEUURIINENA Y
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Appendix L

How to form team in mix ability group

Student No. Student ID. Pre — test
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Student No. Student ID. Pre — test Team
5 10052 19 5
21 10036 17 )
43 11857 15 5
47 5
19 5
18 5

= | S

oo




How to divide high, moderate, and low English ability students

Appendix M
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Student No.

Student ID.

Pre — test

Team

10

10120

31

24

24

1

N W R i Oy N e oo N N w»n| B W N

S
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Student No. Student ID. Pre — test Team

m l w‘.\ \*h-.._
IANESE
27 /RPN NN
(/7] 5 B\%
¥ ﬂ':% .m\
& ey VAN

B v O | oo o0 9 O wn| K| W | —

L
27 | 10138 11

78 10143 f‘ 5 o 1 &
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