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CHAPTER1

INTRODUCTION

In this chapter, the background and the statement of the problem are
provided. Then, it emphasizes why the research in task-based learning on reading
instruction is needed. Furthermore, it presenis the research questions, the objectives of

the study, the statement of hypetheses, the scope of-the study, and the definitions of terms.

Background and Statement of the Problem

Reading text 1s/@ relatively-kécent human activity for about 5,000 years
(Hudson, 1998). As readers, we read many.different types of texts throughout the day in
modern societies because print is all around us and we use it in many more ways than we
are aware of (Grabe, 2009). In formal settin.g_;",m Wg_. expect to read in academic contexts or
in workplace environments as partof learning o:r- engaging in our jobs.

In the field-of-foreign-language-iearning; reading is a prime source of
education. Without a basic foundation in literacy, children cannot gain access to a rich
and diverse curriculum. Being able to read well in English can be a basis of knowledge
that help to make a progress and gain-development in“language ‘tearning because reading
assists in-gaining-knewledge; provides languagedearners with huge.amount of input, helps
them enlarge their vocabulary and positively influences some other language skills such
as writing skill (Tang, 2000). Grabe (2009) stated that reading skills do not guarantee
success for anyone, but success in much harder to come by without being a skilled reader.
With strengthened reading skills, readers will make greater progress and attain greater

development in all academic areas (Anderson, 1999).



In Thailand, reading serves as a salient skill for Thai learners who want to
master English. Since Thailand is a non-English speaking country, there are not many
opportunities for Thai learners to interact with other people by using English.
Fortunately, English written texts are not too difficult for them to access from various
sources such as textbooks, journals, newspapers, product manuals and the internet. Due
to the availability of mass media, reading 'is becoming increasingly important. This,
therefore, emphasizes the significance of the readingon English learning in Thai contexts.

Although “reading-is considered to be a meaningful language learning
activity, many language learners encountered reading difficulties in reading class. The
problems are generally caused by students™ lack of motivation to learn (Ruso, 2007). In
English reading class, most of/the time, the students passively listen to the teacher, take
notes, answer some questions ‘when the teégih‘ér asks, and pay much attention to the
explanation of vocabulary and grammar |temsAs a result, students loose interest in
learning reading English and they-are not sa-ti:sfj,ed with their achievements. Teaching
with teacher-centered Way-seems-difficult-and-helpless-in-developing the students’ reading
ability and their motivation in English study both inside and outside the classroom.

The current situation of reading-teaching results in low efficiency because
most reading classes are-teacher-centered and pay ‘too'much attention to language forms.
Task-Baseddleearning( TBL)isa-perfectymethad-to refinesthis situation(Hong-qin, 2007).
TBL is bath student-centered and task-based; therefore, in a task-based teaching class,
students play the central role. In the reading class where students are provided with
plenty of chances to be engaged in activities, the teacher is more like a patient listener
rather than a talkative speaker. Also, reading tasks have specific goals, detailed

procedures and methods for students to follow. The goals of such reading activities are



for students to explore and experience language, and to develop reading skills. In a task-
based reading class, the teacher designs the tasks from different forms in order to evoke
students’ interest and organize lessons in a way that students can carry out the reading
tasks with quality and efficiency (Hong-qin, 2007; Shehadeh, 2005).

In conclusion, the task-based instruction is considered an effective
approach to develop reading comprehension ability of the students. In the Thai
educational context, there have been only. a few studies regarding the reading instruction
based on task-based learning. Fhus, the researcher constructed the task-based English
reading instruction whichpraovided 'students the plenty of chances to exposure to
interesting reading tasks in/Order to examine if it had'an effect upon the elementary school
students’ reading comprehension ‘ability-sand also explored their opinions on the

instruction.

Research Questions sl
1. To what-exient-does—task=based-Enghish reading instruction affect
reading comprehension ability of elementary school students?

2. What are'students’ opinions‘on task-based English reading instruction?

Research,Objectives
1. To study the effects of task-based English reading instruction on reading
comprehension ability of elementary school students.

2. To explore students’ opinions on task-based English reading instruction.



Statement of Hypothesis
The posttest mean scores on English reading comprehension of elementary

school students are higher than the pretest mean scores at the significance level of .05.

Scope of the Study
1. The population for this study,was students who were studying in the
elementary levelfrom schools i Phiathumthani province.
2. The variables'in tiws study were as follows.
a. Independent variable was task-based English reading instruction

b. Dependent jvariabie was students’ reading comprehension ability

The Definition of Terms :

1. Task-based English Reacﬁl—l,:;.,_"._.Instruction refers to instructional
procedures which pravide Stud(;;lti the plenty of chances to be engaged in
activitiesn-order-to-achieve-reading-tasik-oltcomes. Task-based English
reading instruction for the study is designed based on Task-Based Learning
framework ‘proposed by Willisi(1996), is instructed into three stages: pre-
task, task=eycle, and language focus.

2.Reading comprehensiom ability-is defined as the,ability,to understand the
ideas explicitly stated in the text (literal comprehension) and understand
the implied meanings behind these ideas (Interpretive comprehension).
Reading comprehension ability is the students’ mean scores from the pre

and the post reading comprehension tests constructed by the researcher.

The parallel forms of the reading comprehension tests are administered



before (pretest) and after (posttest) implementing task-based English
reading instruction.

3. Elementary school students refer to the students who are studying in
Grade 6 at Tassabal Thaklong 1 School in the second semester of the

academic year 2009. They are equivalent to Prathomsuksa 6 students.

Outline of the Study

This thesis'€onsists"of five chapters.

Chapter I provides background to the present study. It includes the
statement of the problem, research'-q'ljestions, objectives, and hypotheses. Also,
scope of the study and definitions of terms are included.

Chapter II presents related -'I'!ité'rature and research studies on reading
comprehension and ‘Task-Based Légfni,pg (TBL). It begins with reading
comprehension, levels of reading com;rehension, TBL, an overview of TBL, the
definitions of tasks;-types-of-tasks;~FBi—for-yound Iearners, research studies on
reading comprehension, and research studies on TBL.

Chapter III deals with the research methodology of the study. It includes
the research”design,“population ‘and Samples, research procedures, research
instruments, .2nd thesmethods of datarcollection and data-analysis:

Chapter IV presents the results of the study in accordance with the
research questions.

Chapter V summarizes the study, discusses the findings and suggests

implications and recommendations for teachers and further research.



CHAPTER 11

REVIEW OF THE LITERATURE

This chapter explores task-based English reading instruction which is the
focus of this study. It presents the basic concepts and related documents dealing with
reading comprehension and Task-Based Learning (TBL), research studies on reading

comprehension, and researchrstudies on Task-Based-izearning (TBL).

Reading Comprehension

Reading issan important parf of the learning process. It concerns the
reader’s variables that contribute to the reading process and the result of reading is
comprehension. Anderson (1999) defined régdi'ng as an essential skill for ESL or EFL
students and is the most impartant skitl to mé;fér ESLor EFL. Readers with strengthened
reading skill will make greater. progress and aftain greater development in all academic
areas. Seyler (2000) alse-stated-that-reading-ts-the-undersianding of ideas, information or
feeling which the words convey when put together in the specific form chosen by writer.
She also mentions that if thesreader does not understand or get a message from what he or
she has read, he or“she~is not' reading. ' It' means-that the reader has to be able to
comprehendsthe text-in order,te-understand sevaluate.and-criticize. -However, people read
with various purposes but one thing that they should have in common is the
comprehension of what they have read. To teach students to read is to teach the way to
comprehend and react to what they read or to read for meaning (Tierney and Readence,

2000).



Comprehension is recognized as the heart of reading. Smith (1988)
illustrated that comprehension is the basis of reading and of learning to read. Gunning
(1992) stated that comprehension is a constructive, interactive process involving three
factors, namely, the reader, the text, and the context in which the text is read. Kennedy
(1981) defined comprehension as a thinking process through which readers become aware
of an idea, understand it in terms of their experiential background, and interpret it in
relation to their own needs and purposes....Dechant (1982) said that reading
comprehension comprises'of many abilities: (1) ability to'understand words in content, (2)
ability to interpret the organization; (3) ability to find the main idea, (4) ability to observe
the relations between thedSentences” in the paragraphs, and ability to classify, draw
conclusion and anticipate gutcomes.

In short, reading comprehensidr) is an interactive process in which a reader
constructs meanings based on‘their backgrouﬁa “kn_l_owledge and purposes for reading.

Levels of Reading Comprehension

Many researchers seem to share the same concepts when they talk about
the levels of reading comprehension. However, the definitions as well as the key terms
they gave for each level are slightly different.

Aecording, te~Davis-and Lass (1996),thelevels-of eamprehension can be
divided into three levels: (1) literal comprehension, (2) inferential comprehension, and (3)
critical comprehension. For literal comprehension, readers need to understand what is
actually on page. When literal comprehension takes place, readers are able to identify the
major components of a text (who, what, when, where) and can also find or remember

main ideas or themes when they are explicitly stated in titles, topics, or summarizing



sentences. For inferential comprehension, it requires readers to go beyond the text to their
own experiences. For example, inferential understanding occurs as readers make
predictions or develop ideas when main idea, sequence, character, mood, or outcomes are
not directly stated in the text. For critical comprehension, it occurs as readers evaluate
what is read in the context of their experiences and/ or external standards. Critical
comprehension demands analytical skills, so .readers must challenge the text with
questions such as “Why?” or“Why not?” or “Dg l.agree?” or “So what?”

Alderson (2000) propesed three levels of reading comprehension. The first
level is a literal understanding of text.” Another level is an understanding of meaning that
is not directly stated in thestexi which can be called “an inferred meaning.” The last one
is a critical implication, andinderstanding ofithe main implications of the text in which the
readers employ critical thinking about the texfpéing read.

Ruddell (2001) stated that ré;d-i-ng. comprehension can be classified into
three levels: (1) literal comprehension, (2) in‘térpretive comprehension, and (3) applied
comprehension. Literal comprehension-is-the-meaning-thatthe reader gains from reading
linearly. Therefore, the reader builds up the meaning from the author’s direct intention
message and needs to understand the ideas statéd to handle literal questions. Interpretive
comprehension ‘requires-the “reader“to read “betweenthe lines” The reader gains the
meaning-from:the.author’s message-thatrare mot state-directly, se-the-treader should be able
to make conclusions, compare and understand the symbolic use of language and ideas.
Applied comprehension is the meaning gained from reading beyond the lines. The reader
is able to understand and relate to the information embedded in the text with his or her
prior knowledge. Thus, the reader has to links the new information with the previous

knowledge when reading.



Richards and Schmidt (2002) divide reading comprehension into four
types, namely, literal, interpretive or inferential, critical or evaluative, and appreciative
comprehension.  Literal comprehension is the process where readers understand,
remember, or recall information explicitly presented in a text. Interpretive or inferential
comprehension refers to readers’ process of finding information not directly stated in the
text by using their experience or Intuition as.a basis for interpretation. Critical or
evaluative comprehension oeecurs when readers.eempare information with their own
background knowledge and values..-Appreciative comprehension is gained when readers
are able to obtain an emotignal or other kind of valued response from the text.

In conclusien, differences in key terms of the reading comprehension
levels only show the labeling terminology. ehanges, but the concepts of them are quite the
same and levels of reading comprehension-vnar’é commonly separated into three levels
which is ordered by hierarchy from.the lea.s_‘tj Eon._f_[he most complex level namely literal,
interpretive, and applied comprehension. 7 I
Task-Based Learning (TBL)

Task-Based Learning (TBL) in‘language teaching has become an important
approach for over twenty-years since-the ‘effective language instructions have shifted from
an emphasig @n-teacherscentered to learner-centered elassrooms (Huigp 2009). It’s also
known a$ Task-based Language Learning (TBLL), Task-based Language Teaching

(TBLT), or Task-based Instruction (TBI).
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An Overview of Task-Based Learning (TBL)

Task-based Learning is a kind of learning approach that one learns English
through doing tasks. TBL approach emphasizes the importance of organizing a course
around communicative tasks that learners need to do outside the classroom, and stresses

learners doing tasks that require communicative language use.

Prabhu (1987), as the first significant person in the development of TBL,
defined a task as an activity. which required learners.to arrive at an outcome from given
information through some preeess<of thought, and which allowed teachers to control and

regulate that process.

According to Nunan (1989),;TE§_L was characterized in five features: (1) an
emphasis on learning to.€ommunicate thoué—ht interaction in the target language, (2) the
introduction of authentic™ texts into the v_;i_e_érning situation, (3) the provision of
opportunities for learners to focus-both Iangl;égig and the learning process itself, (4) an
enhancement of the “learner’s own persor.lz;ll:_'é;(periences as important contributing
elements to classroom-learning, and (5) an attempt to link-elassroom language learning

with language activationoutside the classroom.

In"1996, Willis (1996) claimed that tasks are always activities where the
target language is used by the learnersifor a commupicative purpose inorder to achieve an
outcome. " She'stated! that the'aifm of tasksis'to creaté a real-purpose forlanguage use and
to provide a natural context for language study. The TBL framework suggested by Willis

can be illustrated in Figure 2.1.



Figure 2.1:

The Framework of Task-Based Learning (TBL)
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The framework for TBL was outlined by Willis (1996) and comprised of

three stages: pre-task, task cycle, and language focus.

In-the pre=task'stage, the teacher introducesithetopic and gives the students

the clear instructions on what they will do at the task stage and might help the students

with some language points and vocabulary that may be useful for thetask.

The second stage, the task cycle, consists of three components: task,

planning, and report. For the task phase, learners perform the task in pairs or small

groups using the language resources that they have while the teacher acts as a monitor and

offers encouragement. The planning phase provides a short time for students to prepare
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and rehearse an oral or written report about their findings from the given task; meanwhile,
the teacher acts as a language advisor. At the report phase, some pairs/groups present
their findings to the audiences, so a teacher’s role is a chairperson who introduces the
presentation, sets a purpose for listening, sums up at the end, and may give students some
feedback on what they have presented. In short, the emphasis of the task cycle stage is on
students’ understanding and expressing meanings in order to achieve task outcomes and
report their findings.

The finalstage, .ihe-language focus, has two components: analysis and
practice. In analysis phasgslanguage features such as the structures and the vocabulary
that learners encountered i theg'task or at thg"?eport phrase are examined and analyzed. In
practice, students do the practige activities and some exercises to increase their confidence

in using language and take a'note of useful language.

J
S

The Definitions of ‘Tasks

Many.researchers had been writtén about definitions of tasks from different
perspectives and the rofe of tasks in second language acquisition. They are listed as
follows in chronological order.

Long (1985) said that™a task is a piece of work undertaken for oneself or
for others, freely or for some reward: Thus, examples of tasks include painting a fence,
dressing a child, filling a*form, Buying a pair of shoes, and ‘making-an airline reservation.

In other words, task is meant the hundred and one things people do everyday life, at work,

at play, and in between.
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Skehan (1998) noted that a task is regarded as an activity which satisfies
the following criteria: 1) meaning is primary, 2) there is a goal which needs to be worked
towards, 3) the activity is outcome-evaluated, and 4) there is real-world relationship.

Nunan (1989) stated that the communicative task is a piece of work which
involves learners in comprehending, manipulating, producing or interacting in the target
language while their attention is focused on maobilizing their grammatical knowledge in
order to convey meaning rather than to manigulate-form. The task should also have a
sense of completeness, being able o stand alone as a communicative act in its own right
with the beginning and the end.

Willis (1996) pointed out that tasks are always activities where the target
language is used by the learners for a communicative purpose in order to achieve an
outcome. Willis uses a moge restricted defini;io'h. This “communicative” definition used
in many public discussions about,task-based Iearnlng

Ellis (2003) stated that tasks ar-e:-activities that call for primarily meaning-
focused language use.=-He-mentioned-the-concepi-of-task as a work plan for learner
activity which requires learners to employ cognitive processes, and can involve any of the
four language skills.

Althotigh“these researchers ‘emphasized the different aspects of tasks, the
definitions werhave~looked-atsshare certain basic-characteristics,~such @s (1) tasks are
activities in which students work purposefully towards an objective, (2) the objective may
be one that students have set for themselves or one which has been set by the teacher , (3)
tasks may be carried out individually or in groups, (4) tasks may be carried out in

competition with others or in collaboration, (5) the outcome may be something concrete
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(e.g. a report or presentation ) or something intangible (e.g. agreement or the solution to a

problem) (Littlewood, 2004).

Types of Tasks

The most difficult thing to do in a task-based learning class is to design
tasks. Nunan (1989) suggested that classroomitasks are generally justified or rationalized
in target tasks, real-world tasks; or pedagogical iasks. According to him, tasks with a
real-world rational require leaineis to approximate, in class, the sorts of behaviors
required of them in the world beyond the classroom. An example of a real-world task
might be the learners will liSten to a Weathéffforecast and identify the predicted maximum
temperature for the day op'degide whetherior not to take an umbrella and a sweater to
school (Nunan, 1989). Tasks with-a pedag'!ogic rationale, on the other hand, require

learners to do a thing which'it is extremely:.unl,!_kely they would be called upon to do
outside the classroom. For example, the |earr;e;rs; will listen to an aural text and answer
questions afterwards 0 whether-given-statemenis-are-true-or false.

Willis (1996) classified six main types of task that could be adapted for use
with almost any topic. Apparently, they are afranging from easy to difficult as follows.

1)." Listing: These ‘processes ‘involve-brainstorming and fact finding, in
which students share-their ideas;knowledge; andvexperience in-pairs, or,small groups and
find things out by asking each other or other people and referring to books, etc. The
outcome will be the completed list or possibly a draft mind map.

2) Ordering and sorting: These tasks involve four main processes that are

sequencing items, actions and events in a logical way, categorizing items, and classifying

items in different ways. To fulfill the ordering and sorting tasks, the students should have
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reasoning ability and common sense. The outcome will be the capacity of ordering and
sorting information according to specific criteria.

3) Comparing: The processes involve matching to identify specific points
and relate them to each other, finding similarities and things in common, and finding
differences. The outcome will be the identification of similarities and differences.

4) Problems solving: These tasks require the students’ reasoning power.
The processes will vary depending on the type.and complexity of the problem. The
outcomes will be the solutions oftheproblems.

5) Sharing persenal experiences: These processes encourage learners to
talk more freely about themselves and share their experience with others. The outcomes
will be exchanging opinions and attitudes.

6) Creative fasks: - These task$ are the combination of task types. These
tasks are often called projectswhich Involve .r;éi“rsn._.or groups of students.

Task-based-Learning for Young Learners

Willis (1996) pointed out that young learners, up to the ages of eleven or
twelve, are often_less self-conscious and less‘anxious about beginning to learn a new
language. They are used to“making-sense of things-without understanding everything;
they often have-~very, geod-memories, @ndsare~good atrimitating.~ They enjoy playing
games, and are often more used to activity-based learning than adult are. Thus, there are
many familiar primary-level routines, such as learning to count, story telling, action
games, matching and classifying, which can be used in the language classroom.

The main principles for teaching young learners were summarized by

Willis (1996) as follows:
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- Use the target language in class as much as possible, starting mainly with
words and phrases they know or cangues.

- Build on what they know and can do, rather than what they find difficult.

- Establish a friendly and co-operative classroom atmosphere so that all
will feel free to contribute or ask if they need help.

- Don’t expect long contributions in the early stages.

- Don’t over-correct and don‘t-expect perfection. Take up learners’
suggestions and rephrase ‘encouragingly.

- Don’t ban.motherstongue use, but encourage attempts to use the target
language.

Willis (1996) also suggested that no need to worry if young learners are
silent or continue to speak their ‘mother tohgu'é. So long as they are engaged in the
activities and trying to understand-the Iangué_éé,gt_lhey will be increasing their vocabulary
and beginning to acquire the language naturall;/;-- ¥

In concluston;-Task=based-tearning-approach (TBL) focuses on the use of
authentic language, and to learners doing meaningful tasks using the target language. The
assessment is primarily based on the task outcomes rather than accuracy of language
forms. TBL is ‘advantageous-to the"students because-it is maore“student-centered, allows
for meaningful communicationgandsprovides for-practicah language-skill building. In this
study, three stages of TBL framework proposed by Willis (1996) were adapted into task-

based reading instruction because it is straightforward and practical enough for the

students.
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Research Studies on Reading Comprehension

Research on reading comprehension from the previous studies put the
emphasis on different dependent variables as follows.

Chanudda Nabkasorn (1992) studied the effects of the SQ3R method on
the ability of Thai reading comprehension of first year army nursing students. These
students were divided into two groups: the experimental group and the control group. The
students in the experimental-group were trained.to-read the assigned articles employing
the SQ3R method, i.e., Survey, Question, Read, Recite and Review, whereas the students
in the control group were assigned to read independently the assigned articles. The results
showed that the students in the experimentai;group obtained higher post-test scores than
pre-test scores and they obtained higher reading comprehension scores in the post-test
than those in the control group. :

Surachai  Piyanukeol (1993)._v,(ir-ivnq_al_stigated the effects of using Directed
Reading-Thinking Technique on Enghish readihg comprehension of Mathayomsuksa Five
students. Eighty students-were-randomiy-assigned-as-experitnental group learning through
the Directed Reading-Thinking Technigue and control group learning through the
Directed Reading Technigque==The researcher‘taught each group by himself 2 periods per
week for 8 weeks, A‘reading comprehension test'was administered to both groups after
the two technigues had been-treatedhat thejend, of\each peried; At was found that Directed
Reading-Thinking Technique affected the English reading comprehension of students
because the students’ scores of the experimental group were significantly higher than the
students’ scores of the control group.

Sureeporn Watchai (1995) studied effects of learning strategies and self-

regulation on English reading comprehension ability of Mathayomsuksa Two students.
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Sixty participants are divided into four groups: trained through learning strategies, trained
through self-regulation, trained through learning strategies together with self-regulation,
and a control group. After the experiment, the researcher tested students on English
reading comprehension ability and found that students both in learning strategies group
and in learning strategies together with self-regulation group had higher scores than those
in the control group. However, the scaores of students in self-regulation group did not
differ significantly from those in.control group.

Siriporn “Chantanont (1996) developed a model of teaching English
reading comprehension based on‘'schemata theory for the upper secondary school students
and examined the effectiveness of the teacﬁing model in developing students’ reading
comprehension. The resulis ofithe study showed that the students in experimental group’s
mean scores were significantly higher than thbse"in control group.

Kanaporn Khomson (1997) aé(lej_pped a self-directed learning model in
English reading comprehension for upper schobl-,students and evaluated the model. The
model derived from the study-concenirated-on-a-learning process that students were free to
plan their learning activities by themselves or collaborating with their friends in order to
achieve long term_learning goals by using leafning contracts as a tool to set goals derived
from individual’s needs,-to define activities and methods'to evaluate learning outcomes.
In the experiment, students-were divided into;2-groups;: taught-threugh, teacher’s manual
as a control group and taught through a self-directed learning model as an experimental
group. The findings revealed that the English reading comprehension scores of both
groups were not different, but the scores of the low ability students in the experimental
group were significantly higher than those in the control group and the post-test scores of

the experimental group were significantly higher than the pre-test scores.
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Sararat Chanklin (2001) studied English reading comprehension abilities
of Mathayomsuksa Two students taught by self-questioning and notetaking strategies.
The participants were divided into two groups: taught by self-questioning strategy and
taught by notetaking strategy. The results showed that the students in self-questioning
group had English reading comprehension scores significantly higher than those in
notetaking group.

Sireeya Paserakang (2001) investigated the effect of previewing on
Mathayomsuksa Five students*~English reading comprehension. The students in
experimental group were assigned previewing activities prior to reading. The students in
control group received no previewing stratedies, but other instruction was the same. The
results of the study indigated that previewing strategies enhanced students’ reading
comprehension because the scores of the ekpe"r’imental group were significantly higher
than those of the control group. :

Patama Intarasombat (2002) studied the effect of vocabulary development
approach on Mathayomsuksa—Four—studenis*~Englhish-—reéading comprehension. The
students in the experimental group were taught by English \Vocabulary Lessons. English
Vocabulary Lessons for thissstudy consisted ®of 5 types: definition, comparison-contrast,
summary restatement,‘subjective’clues, and familiar expression. The finding revealed that
the experimental~greup’s reading.comprehension scoresyfrom-the~post-test were higher
than those of the control group.

Worawoot Tutwisoot (2003) studied the effectiveness of extensive reading
program in developing students’ reading comprehension and their ability to manage read
independently for information and pleasure. Fifteen Mathayomsuksa Four students

enrolled in this program for 8 weeks. The results of the study showed that after taking the
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extensive reading program, the mean score of the posttest was significantly higher at the
0.05 level. It indicated that the extensive reading program helped to develop the students’
reading comprehension.

Werachai Thanamaimas (2004) conducted the study to find out what were
the signs of improvement in reading comprehension after applying Direct Reading
Activity (DRA) to the students’ reading and what level of comprehension that DRA
helped students gain when reading for comprehension. The sample group was six first-
year students. The instruments were reading texts based on traveling topic, four reading
exercises, students’ diaries and teacher’s journals, and student self-assessment rubric. The
findings showed that DRA helped /the students made better guesses, able to read with
more comprehension and/increased the students” reading attitude in English. Also,
students were able to answer -all 3 Ie\)éls'" of comprehensive questions (literal,
interpretative, and applied levels of comprehé_r{s-iqr_)).

Research Studies on Task=Based Learning (1 BL)

There are many research studies related to the uses of task-based
instruction in the filed of language teaching and‘learning as follows.

Suwimen=Taopichattrakul (1991) conducted the study to find out to what
extent the students~could.adapt to, a form of~Task-based teaching smethod and their
attitudes. “The participants of the experiment were 23 students of the first year agricultural
diploma level at Chiangmai Agricultural College. The result indicated that the students
could adapt themselves to the Task-based method at the satisfactory level and their
involvement, confidence, and motivation was increased. Also, the students had a

favorable attitude.
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Sukhonthip Vadhanamra (1996) studied the effects of using task-based
activities on English language communicative ability of second year students at the Royal
Thai Air Force Academy. Forty students were divided into 2 groups. The first group was
the experimental group taught by using task-based activities which were small group work
and pair work. The second group was the control group taught by using the activities in
the instructor text book which was teacher-centered. Both groups were taught by the
researcher for 5 weeks, 10 periods per group. The-result of the research revealed that the
English language communicative .ability of the integrated skills and each skill i.e.
listening, speaking, readinggandwriting skills of the students taught by using task-based
activities were higher tham these of “the students taught by using the activities in the
instructor text book at the 0{01.level of significance.

Manachai Kaewseeduang (-2n00'0) investigated the effects of the
Communicative Grammar-based, Task whic.ﬁ‘:iﬁntggrated the teaching of communicative
grammar through the process of-a task-based»oh- gight Mathayomsuksa Six students. The
results revealed that ali-siudenis-obtamned-the-higher-percentages of proficiency gain
scores of the grammaticality judgment tests. It could be concluded that the use of the
Communicative Grammar=based Task could promote students’ knowledge of a grammar
point and the interaction‘focused‘on an'exchange of information.

Oranueh sPuangsuk-(2001) studied theqeffect; of, the, usejof a task-based
writing process upon the development of learners’ grammatical accuracy on 20 students in
university level. The instruments used for the study included the task-based writing
process: Unsupervised Writing Task, Supervised Writing Task, and Interactive Writing

Task. The findings revealed that the task-based process is effective in enhancing
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students’ grammatical accuracy. The teaching model helped decrease incorrect use of
grammar and promoted students’ favorable attitudes toward learning grammar.

Thidarat Nakkyo (2001) examined the effects of form-focused instruction
in communicative tasks on English oral ability of the information system undergraduates,
Business Administration Faculty at Rajamangala Institute of Technology, Bangkok
Commercial Campus. The findings showed.that English oral proficiency of the
undergraduates after being taught by using ferfi-fecused instruction in communicative
tasks was higher than that'before-being taught at the .01 level of significance.

Chinnapen _Rattanawong (2004) studied the effects of teaching by using
Task-Based Learning (TBL)/ towards Eﬂ'blish language communicative ability of
Prathomsuksa Six students: Ninety-eight students were divided into two groups. The
experimental group was taught By using TBL-'\'!ivh'ereas the control group was taught by the

conventional method. After the experiment, :he;_‘l_ound that the pre and post tests’ mean
score of the experimental group-\was significa;_tly higher than those of the control group.
Moreover, the most Of Siudents-in-the-experimental-group-liked to do group work in TBL
and thought that the tasks had the consistency with the lesson. They had confidence to
use English as well as the waerking skills with‘their friends.

Chen'and-Chen (2005)-examined the effectiveness'by using a collaborative
task-based approach-in the-teaching, of reading.and-explored;the ERL students’ attitudes
towards reéading-to-writing English Instruction. The samples were 37 junior high school
students randomly selected from an English learning language center in Tinan City,

Tiwan. The findings showed that EFL students expressed fairly positive attitudes towards

the collaborative task-based reading-to-writing English Instruction.
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Nantipa Santadkard (2006) investigated whether the use of task-based
activities helped students in learning English grammar. Thirty-six first year students of
Ubon Ratchathani Rajabhat University were taught past simple through doing task-based
activities and the framework of TBL by Jane Willis (1996) was applied during the
teaching process. After the experiment, the students’ ability in learning grammar through
task-based activities had been increased signifieantly. Therefore, task-based activities
helped the students in their English grammar leariing:

Ramate Moonwaeng (2007) conducted the study to order to improve the
paragraph writing performance’ of ‘upper secondary students using the writing task
activities. The findings shewed thatthe Writi'hg task activities were effective in improving
the participants’ writing kil because all participants got higher scores after the
implementation of the writing task-activities.

Nopphawan Chimroylarp (2.(3,:0“7~)._._.also studied the effects of task-based
instruction on the learning outcomes of Buddhis,t- missionary monks and explored their
views on TBIl. The findings-revealed-that-the-posi-iest scores of all students were
significantly higher than, the pre-test scores, especially in terms of speaking skills. In
addition, the results from the open-ended part of the questionnaire showed that the
majority of the' students-felt“that ‘TBI helped a lot-in preparing them to face the real
challenges of:thevarious situationsthey hadto-face, when-workine,abread and increase
their confidence in using English in real life.

Ruso (2007) applied TBL to a traditional classroom situation with the aim
of finding solutions to certain problems such as poor learner motivation. The samples
were 55 first year students at the Eastern Mediterranean University. The findings

revealed that implementing the TBL approach in EFL classes created variety for student
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involvement and leaded to significant improvements regarding their language
performance.

Krittarat Krittawattanawong (2008) investigated the effects of task-based
writing instruction on students’ writing ability and explore students’ opinions towards
task-based writing instruction. The samples were 35 Grade 10 students at Chulalongkorn
University Demonstration Secondary School.. Fhe findings of the study revealed that
there was a significant difference in students’ fean-scores on English writing abilities
before and after the students’.participation In task-based writing instruction at the
significant level of .05. In.erms of the opinions, students stated that task-based writing
instruction enhanced theig confidence -in Writing, developed their writing skills, and
promoted their knowledge 6f vocabulary and grammar; however, they had problems with
language use, vocabulary, and time allocation-.vn'

Summary e

This chapter—presenis-—related-literaiure-and research studies on reading
comprehension and Task-Based Learning (TBL). It begins with models of the reading
process, the definition of ‘reading comprehension, the levels of reading comprehension,
task-based learning, an‘everview ‘'of=TBL, the definitions ‘of tasks, types of tasks, and
research-studies.on reading.comprehension and FBL:

Models of reading process aim at to clarify how a reader comprehends a
text being read. The models of reading process can be categorized into three models:
bottom-up, top-down, and interactive (Barchers, 1998).

Reading is an important part of the learning process. It concerns the

reader’s variables that contribute to the reading process and the result of reading is
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comprehension. Comprehension is recognized as the heart of reading, works as a thinking
process through which readers become aware of an idea, understand it in terms of their
experiential background, and interpret it in relation to their own needs and purposes.

Many researchers seem to share the same concepts when they talk about
the levels of reading comprehension. Levels of reading comprehension are commonly
separated into three levels: literal, interpretation, and applied comprehension. For literal
comprehension, readers need-to. understand what1s explicitly stated on page. For
interpretive comprehension, It_requites readers to gain the meaning from the author’s
message that are not state.direetly, 'so the reader should be able to make conclusions,
compare and understandsthe' symbohe use of language and ideas. For applied
comprehension, it occurs Avheh readers evaluate what is read in the context of their
experiences.

Task-based Learning is a kind Bfnlgarning approach that one learns English
through doing tasks. TBL emphasizes the»i‘rhportance of organizing a course around
communicative tasks that-learners-need-to-do-ouiside-the-elassroom, and stresses learners
doing tasks that require communicative language use.

The framework.for TBL used‘in this study was outlined by Willis (1996)
and comprised of three stages. The First'of these is the pre-task phrase which the teacher
introduces and' defines thectopie and jthe learners engage in jactivitiessthat help them to
recall words and phrases that are essential to the task. This phrase is followed by the task
cycle phase. In the task cycle, the learners inform the task in pairs or small groups. Then,
they prepare a report for the whole class on how they did the task and what conclusions

they reached. Finally, they show their findings to the class in spoken or written form. The
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final phrase is the language focus phase which specific language features from the task are
highlighted and used for conducting practice activities.

Although there were many studies related to reading comprehension and to
TBL, none of research studies put a special focus on the effects of TBL on reading

comprehension ability of elementary students. Therefore, this study was conducted to

see the effects of task-based Engli tion on elementary students’ reading

comprehension ability usin S ed by Willis (1996).
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CHAPTER III

RESEARCH METHODOLOGY

This chapter presents the research methodology which aims to examine
the effects of task-based English reading instruction on reading comprehension ability
of Grade 6 students and their opinions towards the instruction. It describes the
research design and the research procedures.” The development of the instructional
instrument and the research instruments are also presented in detail. Also, data

collection and data analysis are‘provided at the end of the chapter.

Research Design

The researgh design . of thls cj—uasi-experimental study was the One
Group Pretest-Posttest Design wihich empiéyed with the pretest and the posttest as
quantitative measurements and the open-ended questions as qualitative measurements
of the experiment’s effects.

The parallel forms of the pretest and the posttest constructed by the
researcher were{used #0; measuresstudents™ reading .comprehension ability and the
open-ended questions were used to explore the students’ opinions towards task-based
Englishoreading instruetion.

In this study, the independent variable referred to the task-based
English reading instruction while the students’ scores obtained from the tests and the
information gathered from the open-ended questions were dependent variables.

Figure 3.1 illustrates the research design of this study. O; and O,

represent dependent variables while X represents independent variable.
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Figure 3.1:
Pretest-Posttest Quasi-Experimental Design

01 X 02

From Figure 3.1, X is the treatment which was task-based English
reading instruction. O; is the English reading comprehension pretest which
administered to the students before the experiment. The pretest scores were used to
place the students in different reading achievement levels and were also used for later
comparison with the_seores from the English reading comprehension posttest
represented here as Ozwhicih administered to the students after the experiment.

Apart from studying students’ reading comprehension ability between
the pretest and the postiest, the researcher constructed the open-ended questions to
elicit information on students ‘opinions ltowards task-based English reading

A4

instruction.

Population and Samples

The setting chosen for this study was Tessaban Thaklong 1 School, a
municipal schaol, intPhathumthani province which_is lacated én the central district of
Thailand. _ Tessaban _Thaklong. 1 School provides. an, education, ranking from
kindergarten level to lower secondary level.

The population for this study was elementary school students who were
studying in Grade 6 Room 1 to 6 at Tessaban Thaklong 1 School in the second
semester of the academic year 2009. The total number of Grade 6 students was 414.
After contacting the teachers from Grade 6 Room 1 to 6, only one teacher from Grade

6 Room 3 was willing to join this study which lasted for 15 lessons as a special course.
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Thus, the subjects for this study were the students from Grade 6 Room 3 selected by

purposive sampling. There were 35 students consisted of 17 males and 18 females.

Research Procedures

The research procedures consisted of two main phases: the preparation
and the main study. The details of the research procedures in each stage are presented
in Figure 3.2.

Figure 3.2:
Research Procedures

Phase 1: The Preparation of Taslf;"l)ased Reading Instruction

Stage 1.1: Study the basic cb_ncepts and the related documents
Stage 1.2: Construct the instrl'J_:,'ct;ionaI instruments
Stage 1.3: Verify.the‘effectiveness of the instructional instruments

Stage 1.4: Conduct the pilot study

Stage 1.5: Revise the instructional instruments

v

Phase 2: The Main'Study

Stage 2.1: Administer the English reading comprehension pretest

Stage'2.2: Implement task-based reading instruction and
administer the open-ended questions

Stage 2.3: Administer the English reading comprehension posttest

Stage 2.4: Evaluate the effectiveness of the instruction
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Phase 1: Preparation of Task-based Reading Instruction

Stage 1.1: Study the basic concepts and related documents

The basic concepts and related documents dealing with reading
instruction based on task-based learning were explored and summarized as follows:

In the present study, the framework of task-based English reading
instruction had adopted the three phases of Task-Based Learning framework proposed
by Willis (1996). The firstof these is the pre-task-phrase which the teacher introduces
and defines the topic and the-learners engage in activities that help them to recall
words and phrases that aie essential to the task. This phrase is followed by the task
cycle phase. In the taski€ycle, the Iearneré inform the task in pairs or small groups.
Then, they prepare a report for the whaole class on how they did the task and what
conclusions they reached. Finally, they shé\jv"iheir findings to the class in spoken or
written form. The final phrase/is the Iangl;;stéje-_.--focus phase which specific language
features from the task are highlighted and used for eonducting practice activities.

Levels of reading comprehension are commonly separated into three
levels: literal, interpretation, and applied comprehension. For literal comprehension,
readers need to! understand whaty ispexplicitly: stated .on jpage. For interpretive
comprehension,‘it requires readers to gain the meaning from the author’s message that
are notstate directly, so the reader should be able toimake conclusions, compare and
understand the symbolic use of language and ideas. For applied comprehension, it
occurs when readers evaluate what is read in the context of their experiences.

Since this study was conducted with the young learners in elementary
levels, the researcher paid attention to only the first two levels of reading

comprehension, namely literal and interpretive comprehension.
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Stage 1.2: Construct the instructional instruments

The instructional instrument used in the study was the lesson plans. The
development of the instrument was described as follows.

Lesson Plans

In this study, task-based English reading instruction was designed in
7 W s. Each lesson plan was constructed

bé theoretical framework of task-

based English reading ( - framework (Willis, 1998).

By using the framewor : plans were ured in a sequence of three

five units. Each unit was divide

phases: Pre-task, Task ¢ ! cus. Figure 3.3 represents the proposed
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Figure 3.3:

The Proposed Framework of Task-Based English Reading Instruction
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Task-Based Learning

(Willis, 1996)

Levels of Reading

Comprehension

v

Task-Based English Reading Instruction

Designing tasksbased-onweritten texts

to provide the'purposeiul reading whichfecused on meaning.

1
.1. P,r’el-task

Introduction to

topic and task

Teacher: =t
- infroduces‘and de;?_inés topic.

- highlights useful Words and phrases.
- gives students the .t'éé'k.instructions
Students'

77l

- note down useful words and phrases.

Literal and
interpretive

comprehension

 — 2. Taskcycle

Task

Feacher:

~’monitors and encourages students.
Students:

~do the task'individually/ in‘pairs/ in

small groups.

Literal and
interpretive

comprehension

Planning

Teacher:

- ensures the purpose of the report is
clear.

- helps students rehearse oral reports.
Students:

- prepare to report to the class how they
did the task, what they discovered

- rehearse what will say

Literal

comprehension




Figure 3.3: (Continued)
The Proposed Framework of Task-Based English Reading Instruction
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Report

Teacher:

- selects some groups to present their
reports.

- gives feedback on content and form.
Students: s

- present their reports

Literal

comprehension

3. Laﬁrguage focus

Analysis

Teaeher: ,

,pft'lg up‘on Ianéuage items from the

L

rt stagel ¥ — = i

- brir gs other usefql words, phrases and
tte,rns to studentSJ attention

Sttledts:” - A
=¥/

- identify.-spécific lahgﬂgge features
from the text/ the tas‘f

Interpretive

comprehension

Practice

. Teacher

: :f, conducts practice activities .

(V.
N

f__Students:

- practice of new words, phrases, and
patterns occurring in the text or during
the analysis activities.

- note‘down usefullanguage itemson
their notebooks.

Literal and
interpretive

comprehension

The researcher developed the 15 lesson plans using the following

procedures:
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Survey of content topics

Willis and Willis (2007) suggested that to select the suitable topics for
tasks, the teacher can choose the topics that feature in the learners’ English textbooks,
typically appear on examination papers and some are in topical or seasonal interest.
Therefore, the researcher explored the reading topics from the English students’
textbook “Gogo Loves English Student’s Book 6” (Methold & other, 2005) which was
the textbook used in Grade 6 at Tessaban Thakiong-d School. The selection of reading
topics were listed in the'needs survey questionnaire.

The researcher” conducted the needs survey questionnaire (see
Appendix A) to identify students’ needs of reading topics and to form the content for
the instruction.

The students were asked tov-"_:c;h'bose five most interesting topics under
the question “Which reading tepic do ym;i;/\iant to read?” The 14 reading topics
included family, school, friends; animails, e'riVirb"nment, food and drinks, occupations,
health, sports, technelogy, travel, hobbies, buying and selling, and weather. Then, the
data from the questionnaire was analyzed in percentages. (see Appendix B) The five
most interesting-topics accordingitesstudents’ preferences are presented in Table 3.1.
Table 3.1:

Ranking of the Five Most Interesting Reading Topies and Percentages from the
Results:of the Needs Survey Questionnaire

Rankings Reading topics Percentages

1 Environment 74.29
2 Food and drinks 71.43
3 Sports 65.71
4 Animals 57.14
5 Travel 48.57
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From Table 3.1, the results showed that the students were interested in
the following topics respectively: environment (74.29%), food and drinks (71.43%),
sports (65.71%), animals (57.14%), and travel (48.57%). Based on the data from the
needs survey questionnaire, the most five preferred topics were selected to develop the

lesson plans as shown in the scope and sequence of Task-based English Reading

J] , |
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Figure 3.4:

Scope and Sequence of Task-based English Reading Instruction
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Unit

Lesson

Pre-task

Task Cycle

Language Focus

1. Environment

(1) What is Global
Warming?

(2) How to help the
environment?

(3) What should we

do?

- Brainstorming about
global warmings
- Guessing the ' waids’

meaning

: éentenééé": '

- Drawin

- Re;'fding the passage about Global

warming
1
= Finding things out by referring to the

passage 4
ROk 4

| 2 Matcﬁflngd_the pictures to the related

#
-!‘jJ

o g
il

g amind map about ideas for

an
d

)

helping the eny[rgnm_eht

-Making a poster for helping the
environment

- Presenting graup’s work

- Commenting-on other groups*presentation

and having a vote on the best poster

- Listing the vocabulary used
in saving the environment
- Practicing the use of should

and shouldn’t




Figure 3.4: (Continued)
Scope and Sequence of Task-based English Reading Instructio
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Language Focus

S

Unit Lesson Pre-task \-._ sk Cycle
2. Food and (4) What is your - Surveying of f = i ng instructions
Drinks favorite food? favorite food / importance

(5) How to cook?

(6) My recipe

oM

- Sharing th

experiences

ading

to the related

how the steps of

- Presenﬂgg group’s work

E Cartmeniin sl drodos

- Listing the vocabulary used
in cooking
- Practicing the use of

imperative

ik it




38

Figure 3.4: (Continued)
Scope and Sequence of Task-based English Reading Instruction.

Unit Lesson Pre-task é 7 ask Cycle Language Focus
3. Sports (7) Sports in - Making the lo @ge about Thai boxing - Listing the vocabulary
Thailand guess about t AR in I sentences in the right related to Thai boxing and
(8) Thai boxing beginning o past tense
(9) Historical boxing s from the passage - Practicing the use of past
stories ith their definitions | tense

s
LTI

3

I3
L

A\
3

other groups’

presentaﬂ_gn and voting on the best paper
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Figure 3.4: (Continued)
Scope and Sequence of Task-based English Reading Instruction
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Unit

Lesson

Pre-task

Task Cycle

Language Focus

4. Animals

(10) Who am 1?
(11) The polar bear
(12) Polar bear and

Thai elephant

- Playing game
guessing “who.am |2#
about animais

- Answering True Ot

False questions ahout

the facts of polar bears

- Reafding the passage about the polar bear
- Finding out the main ideas from the
]

passage;

- Matching the words with their definitions
v

|- Comﬁé_[jr!g the polar bear with Thai

« )
“elephantifs,
: #22H

- Imagin_@qd drawing the picture of the

polar bear’s place

- Presenting group’s work
- Commenting on other groups’
presentation and voting an the most popular

pictures

- Listing the vocabulary
related to the animals and the
weather

- Practicing the use of

adjective




Figure 3.4: (Continued)

Scope and Sequence of Task-based English Reading Instruction.

Unit

Lesson

Pre-task
re-task |
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7 ask Cycle

Language Focus

5. Travel

(13) Treasure hunt
(14) The map

(15) Let’s go

- Playing “Simo

about directi

. g@bout treasure hunt
ing the: ideas from the passage

*l.

ther groups’

presentqﬂ_gn and voting on the best treasure

i |9 WEITI

- Listing the vocabulary
related to places and
directions

- Practicing the words used in

telling directions

= J .7
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Stage 1.3: Verify the effectiveness of the instructional instruments

To verify the lesson plans (See Appendix C), evaluation forms for
instructional aspects of the lesson plan were constructed by the researcher (See
Appendix D). Instructional aspects to be validated were divided into four main
categories, including objectives of the lesson, materials and task sheets, teaching
procedures, and evaluation. The evaluation. form contained 12 items that were
presented in the form of 4-peint numeral Likert-type scales.

The lesson plans-were inspected and rated in order to ensure content
validity by three experts_in the field of English language instruction. Three experts
were asked to consider ihe appropriateneés of the instructional aspects using these
following criteria.

4 = Excellent

3 = Good 5

2 = Acceptable

1 = Revision needed

The results form the evaluation forms were calculated for mean scores
and compared using thescriteria as follows.

1700 - 1.50 means that the instructional aspect needs to be revised

1.51 2,50 means that the instructional aspect is acceptable

2.51 — 3.50 means that the instructional aspect is good

3.51 — 4.00 means that the instructional aspect is excellent

Items scoring higher than 3 were kept and those lower than 3 were

modified. The average score of each item is shown in Table 3.2.
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Table 3.2:
The Validation of the Tasked-Based English Reading Lesson Plans
Instructional Aspects Expert  Expert Expert Average Meaning
A B C
1. Objectives 3.00 4.00 4.00 3.67 Excellent

2. Materials and Task sheets 4.00 3.88 4.00 3.96 Excellent

3. Teaching Procedures 3.50 3.25 3.25 3.33 Good
4. Evaluation 2.50 400 4.00 3.50 Good
Overall 3.25 3.78 3.81 3.61 Excellent

The resultssfraom the lesson plan evaluation forms indicated that the
average scores of the lesson plans were between 3.33 and 3.96 and the overall score
was 3.61. It implied that the lesson plans contained the majority of relevant
characteristics and the overall lesson plans.ivz;/érge__ excellent. However, the three experts
gave some additional comments: for revis:.i_ng_ the lesson plans. Comments and
suggestions from the experis-were-as-foHows.

Expert A suggested that the lesson objectives should be more specific
and related to the reading skill. The teacher'may need to relate Task Sheet with the
reading passage.and the-outcome task in‘order to making students see the importance
of readingpand-the~interpretations ofatheymassage theyphad+read. o The expert also
commented that the teacher should state the specific procedure for reading instruction
within task-based lesson and the rubric scoring to evaluate students’ outcome task
should be added.

Expert B suggested that some instructions in Task Sheet were not
clear. The students might not understand what they were required to do or answer.

Also, some activities might need more time to deal with.
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Expert C commented that some words were too difficult for the

students.
The comments and suggestions were summarized in Table 3.3.
Table 3.3:
Experts’ Comments and Suggestions on Instructional Aspects of the Lesson Plans
Instructional Aspects Comments and Suggestions
Objectives - The objecuve should be more specific.
- The objective should relate to the reading skill.
Materials and Task Sheets - Some instructionsin Task Sheet were not clear.
< The t(_aqcher may need to relate Task Sheet with
the reaaring passage and the outcome task.
Teaching Procedures - The téaghe_.r should state the specific procedure
for readi’ribjnstruction.
A ime aI_I_Td_(_:é-_ltjon in each procedure should be
considered.
Evaluation - The rubric scoring to evaluate students’

outcome task should be added.

According toithe experts’ comments.and suggestions, the lesson plans
were revised-as.follows.

First of all, in terms of objectives, the lesson objectives were rewritten
using the verbs that were more specific and easier to measure and related to the
reading skill.

Secondly, concerning materials and task sheets, the language
instructions were modified to be simpler and clearer to suit the students’ language

level.
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Thirdly, in teaching procedures, the reading instructions were explicitly
stated in the pre task phase and the issues of reading strategies were raised during the
language focus phase. Also, time allocation was reconsidered in particular activities
which required more time to complete.

And finally, the point of the evaluation, the rubric scoring to evaluate
students’ outcome task were added.

Stage 1.4: Conduct the pilot study

After the“revision.of the lesson plans, a pilot study was carried out
before the main study was‘undertaken, The pilot study was conducted with 3 lessons
of unit 1. The aims of the pilot study ‘Were. to. find out any potential problems
necessary for the implementation stage of'the actual study. The pilot study was done
with an additional 34 students who. were _étuaying in Grade 6 Room 2 at Tassaban
Thaklong 1 School in the second semester of ;he- academic year 2009. The students in
the pilot study had the same characteristics in terms.of educational background as the
actual participants of the study. All problems occurring in the pilot study were taken
into consideration in revising the lesson plans for the main study.

Stage [1.5; Reviseithe instruetionalinstruments

The lesson plans were revised based on the information gained from the
pilot study. The problem found in the pilot study was that the language used in class
and the materials were too difficult. Also, the directions did not clearly state the
objectives of the tasks; therefore, some students were not able to follow the directions
and kept asking the teacher how to do the tasks again and again. As a result, most

directions were changed into more simple English and more explanations of the tasks
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were also given. In addition, the lesson plans needed to be reorganized concisely and

some exercises should be shortened due to the time allocation.

Phase 2: The Main Study

The duration of the experiment (see Table 3.4) was 7 weeks with 15
lessons in 5 units. Each unit lasted for 1 week with 3 periods per week and each period

lasted for 60 minutes.

Table 3.4:
The Duration of the Expegiment ]
Week 1 Rretest- & 1 period
Unit-1: Lesson 1-3 )
Week 2 \ 3 periods
The open%fznded questions
Unit2: L'esson 4-6 ]
Week 3 d) ) 3 periods
The open-’efh_deq questions
Unit 3: Lesson 7-9 _
Week 4 ' 3 periods

““The open-ended guestions

[~ Unit 4: Lesson 10-12 ]
Week 5 P 3 periods
The open-ended questions
Unit 5: Lesson 13-15 )
Week'6 ) 3 periods
The open-<endediquestions

Week 7 Posttest 1 period

The details in each stage of the main study were as follows:

Stage 2.1: Administer the English reading comprehension pretest

In the first week, the English reading comprehension was administered
to the students in order to measure students’ reading comprehension ability before the

treatment.
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Stage 2.2: Implement task-bas ed reading instruction and
administer the open-ended questions

During the instruction (Week 2 to Week 6), in which each unit lasted
for 1 week, the students participated in task-based English reading instruction. They
were engaged in the four phases of the instruction namely pre-task, task cycle, and
language focus. In the last lesson of week 2-6, the students wrote their opinions of the
instruction in the open-ended guestions. .

Stage 2.3: Administer the English reading comprehension posttest

At the endrof.the ‘experimentation period (in Week 7), all of the
students had to do the English reading co'rxh'brehension posttest in order to examine the
effectiveness of task-based English reading_ instruction.

Stage 2.4: Evaluate the effectiiiéﬁéss of the instruction

To evaluate the gffectiveness of the instruction, the data obtained from
the pre and post English reading comprehe-hsién tests were statistically analyzed by
means of arithmetic mean, standard deviations, and t= test in order to compare the
significant differences_of the students™ reading comprehension ability before and after
learning through task-based [English. reading, instruction, The data was used to
determine whether task-based English reading instruction enhanced students’ reading
comprehension abiktys ~Additienially, the opinions written-in the epen-ended questions

were transcribed and analyzed qualitatively in order to explore the students’ opinions

towards task-based English reading instruction.
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The main instruments used in this study were presented in Table 3.5.

Table 3.5:
The Research Instruments
Research Objectives Time of Statistics
Instruments distribution
English reading  To study the effects of task- Before the Mean scores,
comprehension  based English reading instruction standard
pretest instruction on-reading deviations,
comprehensionability of the and t-test
students:
Open-ended To'explore/the students’ & The end of Content
questions opinions on'task-based ', 4 each unit analysis
English réading instructi‘bn. |
English reading  To study the effects of ta_sk_- : After the Mean scores,
comprehension  based English reading instruction standard
posttest instruction on reading deviations,
comprehension ability of the and t-test

students

English Reading Comprehension Tests

The parallel form of the pretest and the posttest (see Appendix E) was

designed according to the topics from the need analysis and the tasks in the lesson

plans. Time allocation for each test was 60 minutes. The test specifications were sum

up in Table 3.6.
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Table 3.6:
Test Specifications
. . Amount of
Sections  Test Types Text Types Topics Ttems
Part 1 Cloze test ~ Short passage Animals 4
True-False E-mail Travel 3
Part 2
questions Chart Weather 3
Multiple- Graph Favorite things 3
Part 3 choice Map Places and direction 3
questions -ong passage  Human relationship 4

From Tablé 3.8, the tests divided into.3 parts as follow:
Part 1: Clozefest (4 itéms). | In this section, students were asked to read

the short passage about animals and thenﬁf;ou'nd the missing words to complete the

rsrda

passage. =
Part 2:, True-false questions'(ﬂé;'ﬁ'éms). In part 2, students read the E-
mail about travel and.the chart about weather forecast and Vthen indicated whether the
information in each item was true or false.

Part! 3: tMultiple-choice /guestions (10 litems). In the last section,
students had to answer the question after they read the graph about favorite things, the
map about places in the city, and the long passage about human relationship.

Both English reading comprehension pretest and posttest contained 20

items which aimed to assess two levels of reading comprehension ability: literal

comprehension and interpretive comprehension. (see Table 3.7)
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Table 3.7:
Level of Reading Comprehension, Purposes of Reading, and Test Items
Levels of Reading

Purposes of Reading Item No.
Comprehension
To find facts and details that are 1,2,3,4,7,8, 11,
Literal comprehension
explicitly stated in the text. 13, 14, 15, 16, 18
Interpretive To draw conclusions or make 5,6,9, 10,
comprehension inferences from what-they have read. 12,17, 19, 20

For literal.edmprehension: (12 items), students were asked to find facts
and details that were explicitly Stated in Lh'e text. For interpretive comprehension (8

items), students were asked to draw conél‘_us'ions or make inferences from what they

had read. 7,
o
Validity and Reliability of the English reading comprehension pretest
and posttest

The Co,nient validity of the test items was e\)aluated by 3 experts in the
field of language testing. Three experts were asked to fate each item as to whether it
was congruentwith the jobjectives: and the;level of comprehension stated using the
evaluation formiconstructed by the researcher. Then, the Index of Item-Objective
Congruence (I10C) (Turner and Carlson, 2003) was calculated by assigning scores to
the answers as follows:

Congruent =1
Questionable = 0

Incongruent = -1
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The data taken from these experts were interpreted. The item assessed

the 10C value higher than 0.5 was accepted; however, the item was lower than 0.5

must be revised. The value of I0C for each test item was presented in Appendix F.

For the English reading comprehension pretest, the results from the

I0C calculation indicated that 18 out of 20 items were rated higher than 0.5, meaning

that they were acceptably congruent with the objectives and the level of reading

comprehension. Only 2 items of the Tzue-False Question needed the revision. After

the consultation with the'experis; the items adjusted were as follows:

Item 7:

Item 8:

The question didn’t relatelto the passage.

Tina wanis to buy a new S\t/y‘e’:"ater because of the cold weather.
The question was ch"anged as follows:

Tina thinksiothing in Chiaﬁé Mai is interesting. (modified)

o 1

77l

The picture didn’t go well Wiffh"';rHé‘question,

“The 'v\‘/;eﬁher on Tuesday is going to be réi’hy and cool.”

For the English reading comprehension posttest, the results from the

I0C calculation indicated that 20 items were assessed higher than 0.5, meaning that all

of them were acceptably congruent with the objectives and the level of reading

comprehension.
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After the revision of the tests, a pilot study was carried out before the
main study was undertaken with an additional 34 students who were studying in Grade
6 Room 2 at Tassaban Thaklong 1 School in the second semester of the academic year
2009. To ensure the reliability of the tests, two parallel forms of the tests were
calculated by Kuder-Richardson-20 formula (KR-20) after the pilot study. The results
were 0.79 and 0.78, which can be interpreted that both of them had high reliability.
The correlation of the pretest.and the posttest,"Caleulated by Pearson Correlation, was
0.93. It can be implied that-two parallel forms of the tests can be used
interchangeable.  Then, @all «est: items were analyzed for difficulty index and
discrimination index of#the test The';é"'riteria for the difficulty index and the
discrimination index werg setas follows. J'_

For the difficulty index (p):

p<0.20 means the iter;i;/Vais difficult.

p = 0.20-0.80 means the itern Wés good in terms of its difficulty.

p = 0.81-0.94 means the item was easy.

p>0.95 means the item was very easy.

Faorthe discriminatienjindexs(r);

rso0 means the item had no discrimination ability.

r=0:19 means the item had a low discrimination ability.

r=0.20-0.29 means the item had a fair discrimination ability.

r =0.30-0.39 means the item had a high discrimination ability.
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r>0.40 means the item had a very high discrimination
ability.
According to the criteria, the test items of which difficulty indices
ranged between 0.20 and 0.80, and discrimination indices were equal or higher than
0.20 were chosen for the main study. It meant that all 20 items of each test were

satisfactory (See Appendix G).

Open-ended Questions

At the endsof each unit, students were asked to answer to the open-
ended questions (see Appendix/H) in or@é"f to keep track of their learning and what
had happened in class. To validate the opeh-énded guestions, three experts were asked
to verify the open-ended' questions using-"_:;th"—e evaluation form constructed by the

researcher. #2724
The results of the open-ended"q'uestions were analyzed using content
analysis. The researcher counted the frequencies of key words that appeared in the

open-ended questions.-.The findings from the open-ended questions were collected to

explore the students’ opinions towards:the task-based English.areading instruction.

Data Amalysis
Data analysis for research question 1
To what extent does task-based English reading instruction affect

reading comprehension ability of elementary school students?
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The above research question 1 was concerned with the effects of task-
based English reading instruction on the English reading comprehension ability as
measured from the reading comprehension test’s group mean scores of Grade 6
students’ before and after receiving task-based English reading instruction. The
independent variable was the task-based English reading instruction. The dependent
variable was the students’ mean scores on/the English reading comprehension pretest
and posttest. The data obtained from the English-reading comprehension pretest and
posttest was statistically‘analyzed.ny using arithmetic means, standard deviations, and
t-test in order to compare the significant differences in the mean scores from the
reading comprehension iest before and aﬁér the instruction. The analyses yielded a
result which determined whether task-bas“ed'-English reading instruction significantly
improved English reading.comprehension a-b;ili"t'y of elementary school students.

Data analysis for research qu'eét'ion' 2

What are Sttdents™ opinions on task-based £nglish reading instruction?

Research'question 2 was concerned with the students’ opinions towards
task-based English, reading- instruction.., 1A the, open-ended..questions, the students
could use Thai or English to report about their learning experiences, the things they
like and do not like mast in“this instruction and the feedback aiter:learning through
task-based English reading instruction. The data obtained from the open-ended
questions five times during the course (Week 2-6) were translated into English,

transcribed and analyzed by using the content analysis.
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Summary

This study was the quasi-experimental research. The research has been
conducted in two main phases as follows:

Phase 1: The preparation of the task-based English reading instruction

Phase 2: The main study

The study was ¢ ‘ W Erade 6 students for 7 weeks with 15

English reading comprehension

elementary school students. e stude (s” opinions towards task-based English
reading instruction were

findings of the present st
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CHAPTER 1V

FINDINGS

Introduction

This chapter presents research findings gained from data analysis. Both
quantitative and qualitative results were reported based on two research objectives.
The first objective aimed..at studying the effecis. of task-based English reading
instruction on reading comprehension ability of elementary school students. The
second objective was @ explore students” opinions on task-based English reading
instruction.  Thereforgy the findings aré.(divided into two parts: English reading
comprehension ability #and  students’ 6pinions on task-based English reading

instruction.

English Reading Comprehension Ability o

To examine the effects of task-based English reading instruction on
students’ reading comprehension ability, the findings from the English reading
comprehensionspretest and posttest-are answerable. ' The findings are reported based
on the following research question.

Research question: 1: To-what extent does.fask-based English reading
instruction affect reading comprehension ability of elementary school students?

This research question determined whether task-based English reading
instruction enhanced reading comprehension scores of elementary school students.
The parallel forms of the English reading comprehension pretest and posttest were

used to answer this research question. The mean scores from the English reading
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comprehension pretest and the English reading comprehension posttest were compared
using the t-test. A comparison of students’ pretest and posttest mean scores were

presented in table 4.1.

Table 4.1:
A Comparison of Students’ Pretest.and Positest Mean Scores
Pretest Posttest Mean
Group _ e .
X S.D: X S.D.Differences t. df.  Sig.
Grade-6
students 1129 340+« 1286 | 2.66 -1.57 -3.15 34 .003*
(n=35)
*p<.05

From Table 4.1 /the students’ posttest mean scores (X =12.86) on the

English reading comprehension test were 'hfigher than the pretest mean scores (X =
11.29). The full score was 20 points; the méa_nﬂl;-(._jifference was -1.57, and the t-values
was -3.15 with a degree of freedom of 34 (n : 55). Also, the result revealed that there
was a significant difference between mean scores of the English reading
comprehension pretest and_posttest at a significant level (p < .05). Therefore, the
hypothesis stating that the posttest:mean scares on English reading comprehension of
elementary school students are higher than the prétest mean scores‘at the significance

level of ;05 was accepted. " In other words, students’ reading comprehension ability

significantly improved after receiving task-based English reading instruction.

Levels of Reading Comprehension
The scores on the English reading comprehension tests were analyzed

in more details to investigate the students’ English reading ability from two levels of
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comprehension, namely literal and interpretive. Each test contained 20 items
composed of two different levels of reading comprehension. There were 12 literal
questions and 8 interpretive questions. Table 4.2 presented a comparison of students’

pretest and posttest mean scores at two levels of reading comprehension.

Table 4.2:
A Comparison of Students™ Pretest and Pestiest Mean Scores at Two Levels of
Reading Comprehension

Levels of Pretest Posttest Mean
Reading - A\ Differences  t. Sig.
SD. X S.D.
Comprehension
Literal 6.09 221 709, . 1.72 -1.00 -2.37 .024*
Interpretive 520 / 488+ 883 162 -063 231 .027*
*p<.05

Literal Comprehension Level

Literal questions were formed as text-based items so as to require
students to answer what is stated explicitly in the text or to.recall what they have read.
These items required students to recognize the information explicitly presented in the
reading materials and to identify/relationships that existbetween ideas in the text.

The English reading comprehension test contained 12 items measuring
students’’ hiteral comprehension level with the total score of 12 points. From Table
4.2, the results reported that the posttest mean scores (X = 7.09) on literal questions
were higher than the pre-test mean scores (X = 6.09) and the mean differences was -
1.00. It implied that there was significantly difference between the pretest and posttest

mean scores of the students’ reading literal comprehension level (p<0.05).
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Interpretive Comprehension Level

Interpretive questions required students to connect experience with the
text and draw a logical conclusion about what they have read in different ways. In
addition, these questions asked students to make a logical guess about the past or a
prediction for the future based on what they have read in the text or to describe a
character based on the events in the story.

The English.reading comprehension.test contained 8 items measuring

students’ interpretive compiehension level with the total score of 8 points. The results
from Table 4.2 reportedithatthe posttest mean scores (X =5.83) on literal questions
were higher than the pre-test mean scoreé (5( = 5.20) and the mean difference was -
0.63. It indicated that therewas statisticalIylsi_gnificant difference between the pretest
and posttest mean scores of the students’-_;inferpretive reading comprehension level
(p<0.05).

All in all, the posttest mean scores on the reading comprehension test at
literal and interpretive comprehension levels were higher than the pretest mean scores.
It implied that the students improved their English reading comprehension ability at

two levels of| ‘reading- comprehension after receiving ftask-based English reading

instruction.

Student’s Opinions

To explore the students’ opinions on task-based English reading
instruction, the data from the open-ended questions were analyzed. The open-ended
questions were completed five times at the end of each unit. Students were required to

express their opinions towards task-based English reading instruction in the form of
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the open-ended questions. In the open-ended questions, the students were asked about
the things they like and do not like in this instruction, in other words, the opinion on
the benefits and the limitations of task-based English reading instruction. The findings
are presented based on the following research question.

Research Question 2: What are students’ opinions on task-based
English reading instruction?

The findings from the open-ended guestions were divided into two
parts: benefits and limitations: The frequencies of keywords appeared in the open-
ended questions were" counted and summarized in the form of frequency and

percentage.

Benefits of Task-based English Reading Instruction
There were three main aspé.{:fsnl\_of the benefits the students obtained
from receiving task-based reading instruction:. doing tasks/ activities, students’

interaction, and learning-few-khowledge(see-Tabie-4:3):

Table 4.3:
Percentage of Students’ Positive Opinions on-Task-based English Reading Instruction
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5
Aspects ns= n= n= n= n=
% % % % %
33 35 34 35 35
Doing
tasks/ 14 4242 13 3714 13 3824 15 4286 15 42386
activities
Students
. ] 11 33.33 12 34.29 11 32.35 12 34.29 10 28.57
interaction
Learning
new 8 2424 10 2857 10  29.41 8 2286 10 2857
knowledge

Note: There were 35 participants who completed the open-ended questions
n = the frequencies of keywords appeared in the open-ended questions
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From Table 4.3, data from the open-ended questions revealed that most
of the students clearly stated that they liked the enjoyable and useful activities which
could enhance their reading skills and doing these activities were the most valuable
benefit they gained from learning reading through tasks (unit 1 = 42.42%, unit 2 =
37.14%, unit 3 = 38.24%, unit 4 = 42.86%, and unit 5 = 42.86%). In addition, some
students thought that to interact with their friends when doing tasks could enhance
their leaning (unit 1 = 33.33%, unit 2 = 34.29%, unit 3 = 32.35%, unit 4 = 34.29%,
and unit 5 = 28.57%). Alse;learning new knowledge was one of the benefits of task-
based reading instruction that"some studénts mentioned to (unit 1 = 24.24%, unit 2 =
28.57%, unit 3 = 29.41%, unit 4 = 2286% and unit 5 = 28.57%). The students’

opinions on benefits of task-pased readinginstruction can be described as follows.

J
S

Doing tasks and activities

Task-based reading instrucfi:d.r_i_.brovided plenty of chances for the
students to participate in doing many types of tasks. In-a task-based reading class,
reading tasks had specCific goals, detailed procedures and methods for students to
follow. The goals of such reading activities'were for students to develop reading skills
and to evoke students’ interest in order to increase.the students’ motivation in learning

reading. 'See'the fallowing examples.

1. “yovunanssums ldamesaz 1dseTande”

“l like making a poster for helping the environment. | think I can help

the earth in this way.” (Unit 1: Environment)
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2. “youhluauny aynd miilou ldhiomseseg Tudessouas”

“l liked doing task sheets. It’s fun and seems like | can cook in the

reading class. ” (Unit 2: Food and Drinks)

3 11 o A A o 619/ ) ' Gl dgl 11
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“Doing enjoyable activities make the lesson more interesting.” (Unit 3:
Sports)

4., “goumininzaoniioneiudad i i inavewasdnya”

“I like the'game asking about animals. "I also practice my thinking and
speaking skills.” (Unit4: Animals) Y

' L 7 ' v
5. “sounanysdinui liadou liiawias tas msauenanunihyuiEou”

#

“l enjoy playing game théttirquuires me to move following the

directions. Also, I like presenting the group’s werk to the class.” (Unit 5: Travel)

Students’ interaction

Task-based «eading instruction highlighted the increasing of student
interaction when working together-as a group. ““In task-based reading class, the
interactionchetween-students.and:their friends-occurred allj the timesthat the students
performed the tasks both in pairs and in groups in order to discuss about ideas related
to the reading texts and the tasks, share their experiences and ideas to solve the

problem, and brainstorm the ideas to complete the tasks. See the following examples.

A A H Xl o a 1 < ' 0 9 Yo
1. “Geamirauloiiga Ae nis Idswiinenssuais q ungu mszi s 185

Uszavmsal v
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“The most interesting thing in the unit is to participate in the class
activities with my friends as a group. We gain new experience in learning.” (Unit 1:

Environment)

o A o

o <3| 1o { a 4 o
2. “mamaudunquildeinfiu annsovanudouanuaamun1d”

“We work collaboratively /in harmony, so we can exchange our

opinions.” (Unit 2: Food and Drinks)

I11 o A J J- [ =N 1 o o o Y ~ ] dgl 1]
il 1
3. “youmsriinanssiil UNQU YIGOUAA BIGAUNT N EVTNITLTIUIYUVU

“l enjoy werking in‘groups. Helping each others in thinking and doing

the tasks can facilitate my‘learning.” (Unit 3 Sports)

Learning new knowledge

Task-based reading instructidﬁ could broaden students’ experience and
knowledge. It helped students-comprehend thé" content of the text and also boosted
students’ knowledge of vocabulary and grammar. In language focus phase, students
were asked to list the useful vocabulary related to the learning topics and to highlight
thee grammatical items; used in the tasks..=Then, the task-sheets related to the target
vocabulary andi'the target form were distributed; therefore, here students could
comprehend the usageias well as practice using them appropriately. ‘See the examples
as follows.

'
a

Y 1 v v
1. “ddwinaziioiion Idemianlang sl 183aen e nnen”

“The vocabulary and the reading passage about polar bear are very
interesting. These give me new information that I has never known. ” (Unit 4:

Animals)
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2. “youFoumdnin lnig seuilunuwdumsnumnuniseuldaens”

“I like learning new vocabulary and doing the task sheets which I can
use to review the lesson.” (Unit 5: Travel)

In sum, the benefits of the task-based reading instruction according to
students’ opinion showed that the students thought that the instruction (1) provided
students various types of tasks in order to-develop their reading skills and to evoke
students’ interests in learning readiné, (2) increased students’ interaction when
performing tasks with.their friends in grPUps, and (3) broadened students’ experience
about the learning topics and knowledge ofivocabulary as'well as grammar.

Although there were the tﬁenefits of task-based reading instruction as

mentioned earlier, some limitations were fdu_nd- from the open-ended questions.

o

rsrda

Limitations of Task-based E—nghsh Reading Instruction
Twomain aspects of the limitations that students encountered while
participating in task-based reading class were the language use and the time allocation

(see Table 4.4).

Table 4.4:
Percentage of Students? Negative Opinions on Task-based English'Reading Instruction
Unit 1 Unit 2 Unit 3 Unit 4 Unit 5
Aspects n= n= n= n= n=
% % % % %
35 30 33 28 25
Language
20 5714 19 6333 25 7576 18 6429 16  64.00
use
Time
allocation 15 4286 11 3667 8 2424 10 3571 9  36.00

Note: There were 35 participants who completed the open-ended questions
n = the frequencies of keywords appeared in the open-ended questions
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From Table 4.4, data from the open-ended questions revealed that a lot
of students thought that language use was difficult for them (unit 1 = 57.14%, unit 2 =
63.33%, unit 3 = 75.76%, unit 4 = 64.29%, and unit 5 = 64.00%). Furthermore, some
students had problems with the time available to complete the given tasks in class (unit
1 =42.86%, unit 2 = 36.67%, unit 3 = 24.24%, unit 4 = 35.71%, and unit 5 = 36.00%).
The students’ opinions on the limitations /0i task-based reading instruction can be

described as follows.

Languagetise

In task-based reading class; .fhe most serious problem was the language
use. Most of the students stated that théy -had language and vocabulary limitations
when doing the tasks such as in making ser];t;e_;ices and in reporting the task outcomes,
since the instruction required students to reéd ﬂt"'h"e English reading passage in order to
perform the given tasks and then report th»él-cmo-mpleted tasks in the written or oral

presentations in English. See the examples as follows.

1. “wuilymnan lidhladdnst uagliidhladinunede”

“1' have ithe problem.with the unknewn words“and do not understand

some questions.”, (Unit 1: Enviconment)

2. “lywoumsuaailsz Toaas duenn”

“I don’t like making sentences in English. It is difficult for me.”

3. “Aanmsemennmsiz lusaruminevessidwd” (Unit 3: Sports)

“I think that reading is difficult because I don’t know the meanings of

some words.” (Unit 4: Animals)
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4. “filgyvwramamuisings”

“I have the problem while speaking English.” (Unit 5: Travel)

Time allocation

In task-based reading class, the time constraint was another problem

found in this study. Due to the plenty of tasks previded in the class required a large
2

amount of time to perform the-tasks; there was not enough time for some students to

do the tasks completely«See.the.examples as follows.
|

A 1 U ' : o ' < o '
1. “inuan lginieb Wae sgnshaunguliias v luduis ouaz”

_—

“Could you please'give rifle ‘more time to do the task? | want to
complete the group’s work'in the 'Classroonﬁf:’ (Unit 1: Environment)
o
2. “Lamm?fjmﬁuamuwﬂﬁuﬁauﬁé’mﬁz seINFouINNINi”

ig -
¥

“The time for preparing the presentation /fisn’t enough. | need more
time to rehearse the group’s work presentation.” (Unit 2: Food and Drinks)

11 d o ' dy o 9 k) a . Y @ A 'T]
2. amﬂmaamﬂmmnmmmmu ﬁﬂﬁi%nﬂ1ﬂﬂﬁ'ﬁlﬂﬁaﬂﬂULWﬂuﬂ

“]' néed ‘more time to'do thetask sheets'because | have to brainstorm
and make aydecisiomwith-my friend.” (Unit 4. Animals)

In sum, the limitations of the task-based reading instruction according
to students’ opinions revealed that the students had the problems with (1) the language

use and (2) the time allocation.
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Summary

According to the research questions, the findings were shown in two
parts: English reading comprehension ability and students’ opinions.

For the research question 1, the findings revealed that student’s reading
comprehension ability improved after. receiving task-based reading class. The mean
scores from the reading comprehension testsavere analyzed in detail to examine the
students’ reading comprehension at 2 levels, namely literal comprehension and
interpretive comprehensign:™ _~The findings showed that both two levels of
comprehension of the students improved 'after taking task-based reading instruction.

For the research/question 2;;ll'[he findings showed the students’ opinions
on the benefits and the Jdimitations vjillhible participating in task-based reading
instruction. Considering the benéfifs of the_-;..i_lr];truction, students stated that task-based
reading instruction provided students variodé -t'Jy;pes of tasks in order to develop their
reading skills and to evoke students’ intere.sf[;iﬁ_ Irearning reading, increased students’
interaction when performing tasks with their friends in-groups, and also extended
students’ experience about the learning topics and broadened knowledge of vocabulary
as well as grammar. The limitations of the task-based reading instruction according to
students’ opinions revealed that the students had.the problems with the language use

and the time allocation:



CHAPTER V

SAMMARY, DISCUSSIONS AND RECOMMENDATIONS

This chapter consists of five parts. The first part is a brief summary of
the study. It reviews the objectives, the research design, and the research
methodology. The second part presents thesfindings. The third part discusses the
findings of the study. The fourth part relates 10 the pedagogical implications drawn

from the study. Then, the last'pait offers recommendations for further studies.

Summary of the Study |

The objegtives of this studit_were 1) to study the effects of task-based
English reading instruction on reading co[-j.fllé.fehension ability of elementary school
students and 2) to explore the_siudents’ hbijﬁions on task-based English reading
instruction. The research design of this qué;i:-_é;(-perimental study was the One Group
Pretest-Posttest Design which employed with the pretest and the posttest as
quantitative measurements and the open-ended questions as qualitative measurements
of the experiment’s effects. The subjects for this study were Grade 6 students, who
were studying at Tessaban Thaklong'1 School in the second semester of the academic
year 2009, selected by purposive: sampling.. There were 35 students.consisted of 17
males and 18 females.

The research methodology was divided into two phases: the preparation

and the main study.
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Phase 1: The preparation of task-based English reading instruction

The preparatory process of task-based English reading instruction was
composed of six stages: 1) study basic concepts and related documents; 2) construct
the research instruments; 3) verify the effectiveness of the instruments; 4) conduct the
pilot study; and 5) revise the instruments.

Stage one, the theories and bhasic:concepts related to this study were
explored. The studied topics.were Task-Based Learning (TBL) framework proposed
by Willis (1996).

Stage twe, the instrumehts including the lesson plans, the English
reading comprehensionstests, and the ope;n—ended questions were constructed. The
information from the first stage was compfl_ed and became a theoretical framework for
the development of task-based English read[tﬁgninstruction and research instruments.

Stage three, the checklists; {/i;ére constructed for evaluating the
effectiveness of lesson plans and instruff;éﬁfé. After that, the lesson plans and
instruments were revised according to the suggestions from the experts.

Stage four, a pilot study was carried prior the main study. The sample
in the pilot study consisted of 34 studentsifrom Grade 6 who were studying at the
second semester in academic year 2009.

Stage! five, the: instruments were fevised. based: on_the information

gained from the pilot study.
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Phase 2: The main study

The main study composed of four stages that were 1) to pretest, 2) to
assign the instruction, 3) to posttest, and 4) to evaluate the effectiveness of the
instruction.

Stage one, prior to task-based English reading instruction, the English
reading comprehension pretest was administered to the students in order to measure
students’ reading comprehension ability.before the treatment.

Stage two, during the main study, the students participated in task-
based English reading dnstruction., They were engaged in the four phases of the
instruction namely pre-task, task cycle, aha language foeus. In the end of each unit,
the students wrote their @pinions on the inét_rﬁction in the open-ended questions.

Stage three, at'the endt of thg-:i(_r-l]vain study, all of the students had to do
the English reading comprehension posttesf ir}"';'brder to examine the effectiveness of
task-based English reading instruction. p

Stagefour, in order to evaluate the effectiveness of the instruction, the
data obtained from the pre and post English reading comprehension tests were
statistically analyzed by means of arithmetic mean, standard deviations, and t- test in
order to compare the significant differences of the students’ reading comprehension
ability befare and ‘afterlearning through task-based English reading.instruction. The
data was used to determine whether task-based English reading instruction enhanced
students’ reading comprehension ability. Additionally, the opinions written in the
open-ended questions were transcribed and analyzed qualitatively in order to explore

the students’ opinions towards task-based English reading instruction.



70

Findings

The findings of the study can be summarized in two main aspects: (1)
the students’ reading comprehension ability and (2) the students’ opinions on the task-
based English reading instruction.

English Reading Comprehension Ability

According to the research guestion one, to what extent does task-based
English reading instruction.affect reading comprehension ability of elementary school
students?, the research insirtiment applied in this study was the English reading
comprehension pretest and posttest. The resulis derived from the English reading
comprehension tests indicated that the- .étudents improved their English reading
comprehension ability after receiving task;bésed English reading instruction, since the
posttest mean scores on English reading corjip-lfehension of elementary school students
were higher than the pretest mean scores af" tﬁé"significance level of .05. Moreover,
the mean scores on“the pre and post Engllsh readings comprehension tests were
analyzed to examine ihe students’ reading comprehension ability at two levels, namely
literal and interpretive comprehension levels. Also, the posttest mean scores on the
reading comprehension. test' at' literal ‘and interpretive comprehension levels were
higher than the pretest mean scores. #In short, it clearly stated that.after receiving task-
based English reading instruction: the Sstudents: improved | their LEnglish reading
comprehension ability at two levels of comprehension.

Student’ Opinions on Task-based English Reading instruction

According to the research question two, what are students’ opinions on
task-based reading instruction, the research instrument applied in this study was the

open-ended questions. Students were required to write comments their opinions
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towards task-based reading instruction five times after each unit of the study. The
students’ opinions towards task-based reading instruction were summarized and
reported in two main aspects: benefits and limitations.

In terms of the benefits, students reported that task-based English
reading instruction provide students various types of tasks in order to develop reading
skills and to evoke students’ interest in learning reading, increase students’ interaction
when performing tasks with.their friends in groups,.and broaden students’ experience
about the learning topic and-knowledge of vocabulary as well as grammar.

Howeverg the® limitations of the task-based reading instruction
according to students’ gpinion revealed that some students had the problems with the

language use and the time allocation.

Discussion

Many“researchers showed rth‘ét’ .the students’ ability after learning
through task-based activities had been Increased significantly (Chinnapen
Rattanawong, 2004; Krittarat Krittawattanawong, 2008; Puangsuk, 2001; Ruso, 2007;
Santadkard, 2006; Vadhanamra;, 1996). Thus, the findings in this study supported the
results of the previous studies. Itswas found that the task-based English reading
instruction 'had am effect oncstudents® reading omprehension ability due to the
significant differences between students’ mean scores on the English reading
comprehension pretest and posttest. After implementing the task-based English
reading instruction, the reading comprehension ability of the elementary school
students significantly improved. This indicated that learning reading English through

task-based learning activities is effective.
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In the field of second language acquisition (SLA) theoretical
perspective, the effects of task-based reading instruction could be explained by the
Input Hypothesis (Krashen, 1982) and the Output Hypothesis (Swain, 1985). Krashen
believed that learners acquire languages when they understand message (input) in the
target language that are just a little beyond their current level of acquired competence,
while Swain stated that input is not sufficient for acquisition because learners need
opportunities to produce.the target language. Thus, Krashen’s and Swain’s theories
supported the task-based reading instruction, which prepare the students to learn new
things based on their levels in‘the early stage and then preduce the outcome at the end,
based on TBL framework (\\illis, 1996).‘7 which econsisted of three phases of the
instructional procedures: !

The first of these is the prej-fq;k phrase which the teacher introduces
and defines the topic and studenis engage iﬁééiivities that help them to recall words
and phrases that are“essential to the task.' The initial phase gives useful exposure
which helps students-to recall relevant words and phrases-and to recognize new ones.
In the second phrase, the task cycle, the students inform the task in pairs or small
groups. Then, they prepare a report. for the"whole'class on how they did the task and
what conclusions they reached. Finally, they show.their findings te the class in spoken
or written form. This phase gives:students practice in public, prestige use of language
and increases other students’ exposure to spoken language. The final phrase is the
language focus phase which specific language features from the task are highlighted
and used for conducting practice activities. The last phase aims at to help students
explore language, to develop an awareness of aspects of grammatical items, to clarify

concepts, and to notice new things.
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Moreover, in task-based English reading class, students found that
learning reading thought tasks was more challenging and interesting. The findings
from the open-ended questions revealed the great satisfaction with the task used in the
classroom. Students’ reported that the tasks used in the task-based English reading
class created variety for students involvement and helped them in improving reading
ability. Willis (1996) also poeinted out that<carefully chosen tasks make learners
participate in complete interaction and.this raises.motivation in learning. With the
plenty of chance to partieipaie in various types of tasks, students had more
opportunities to performactively to focus not only on language, but also the learning
process itself. The students explored-and d.iscover how language works by themselves
with a little advice fromithe teacher who ét:_fed as a facilitator in completing the target
tasks. As a teacher, it was great to lead the_;s;t__l;dents to build up the awareness of their
thinking and learning. Lightbown and Spédé"lf1993) also stated that thinking skills
operate effectively when students voice thelr :'ihalysis and take part in the learning
process occurring in‘the classroom.

The benefits of the task-based reading instruction according to
students’ opinion ‘showed that' the students thought that the instruction provided
students various types of tasks in order to develop_reading skills and,to evoke students’
interest in learning reading, increased-students’ dnteraction when ‘performing tasks
with their friends in groups, and broadened students’ experience about the learning
topic and knowledge of vocabulary as well as grammar.

In details, the most favorite thing in the task-based English reading
class was the variety of tasks that motivated students to learn and effected on the

students reading scores. Moreover, performing the tasks in pairs or groups increased
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the students’ interaction, extended students’ knowledge of vocabulary as well as
grammar, and broadened students’ experience in learning collaboratively with friends.

Similar to Willis’s (1996) perceptions, she stated that, from the
learners’ position, doing a task in pairs or groups has a number of advantages as
follows. It gives learners confident to try out without fear of being wrong of being
corrected in front of the class, broaden learners experience of spontaneous interaction
which involves composing.what they want to-say.in.real time, gives learners chance to
benefit from noticing how others‘express similar meanings and to practice negotiating
turns to speak, engagesslearners in using language purposefully and co-operatively,
and also makes learnersiparticipate in.a cdrﬁplete interaction.

In addition, the students’ obiﬁions of the study was consistent with the
study of Santadkarn (2006) who investigatgéj__-;/vhether the use of task-based activities
proposed by Willis (1996) helps first-year Eﬁgiiléh major students at Ubon Ratchathani
Rajabhat University ‘in learning English gférﬁfﬁér. Besides the improvement of the
language performanee, students also had the positive epinions on the task-based
learning. The students reflected that learning through task-based activities was highly
motivating. This was shown through the students™ behaviorsto do the tasks actively
by brainstorming with their pairs ortheir group members and disgussing ideas among
themselves. Santadkarn also pointed out that the interaction in the'classroom made the
students felt free to use the language and this led students to express what they want to
say. Then, they were more motivated to absorb the target language and felt free to
learn by themselves in the enjoyable atmosphere classroom.

Although students gained benefits after learning through task-based

English reading instruction, some limitations were found during the instruction. The
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limitations of the task-based reading instruction according to students’ opinion
revealed that some students had the problems with the language use and the time
allocation. The task-based English reading instruction required students to read the
English reading passage in order to perform the given tasks and then report the
completed tasks in the written and oral presentations in English; therefore, most of the
students stated that they had language and vocabulary limitations when doing the tasks
such as in making sentences.and in reporting the task outcomes and need more extra
time to complete the tasks:™ n short, due to the problem of the language and
vocabulary limitations and the plenty of tasks provided in the class required a large
amount of time to perfarm the tasks; there was not enough time for some students to

do the tasks completely.

Pedagogical Implications

The findings suggested and ‘béhclusions of the study have certain
implications for the reading teacher.

Firstly, teacher should be careful while selecting materials for the
instruction. Sueh as the teacher should select topics related to; the students’ interests,
which students can expand their language proficiency into content, areas of personal
interest. " By Tocusing on areas of interest, the teacher should alsa provide students a
chance to select the reading text based on their interests. It works well since it raises
the motivation of students (Willis, 1996).

The second implication deals with the task types. When adopting TBL
framework, the teacher should provide the students with a variety of enjoyable tasks.

Providing a variety of tasks influences students’ progress and attitude towards the
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lesson. A willing to learn is observed whenever students are given tasks that involve
them completely (Ruso, 2007).

Finally, teachers are recommended to provide an enjoyable learning
environment for the students. Classroom atmosphere is very important for learning.
When the students feel enjoyable in_the classroom, they make use of learning of

opportunities more.

Recommendations for FurthepStudies

This study servesas one of the research studies that explore the area of
instruction for readingEnglish as a foréién language. It established a new reading
framework to enhancesstudents’ reading_ ﬁomprehension and their opinions. The
findings from this study generated some recgjr[;mendations for further study as follows.

Firstly, it is recommended tﬁgt future research should extend to
investigate a broader'sample of students td galn pbetter. understanding of the effect of
Task-based English ‘Reading Instruction. In other words, different studies, employing
the same methodology, should be conducted. Since the findings from the present study
are relevant toits own context, it is-interesting to achieve transferability by conducting
further studies in other contexts with other participants or with ,different level of
students.

Secondly, it is recommended that other kinds of qualitative instruments
such as classroom observation, interview, self-reporting, and teacher rating, should be
included in future studies. These instruments are needed to allow a more in-depth

study.
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Finally, researchers should continue to explore other dependent
variables. For example, research might explore whether Task-based English Reading

Instruction improves the use of other language skills.
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APPENDIX A
Needs Survey Questionnaire
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APPENDIX B

Data Collected form the Needs Survey Questionnaire (n = 35)
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Reading Topics Frequency Percentages Ranks
family 13 37.14 6
school 4 11.43 12
friends 7
animals 4
environment 1
food and drinks 2
occupations 10
health 9
sports 3
technology 14
travel V. 5
hobbies = 11
buying and selling 4 | 11.4@ 12
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APPENDIX C
Lesson Plans
Unit 1: Environment Lesson 1: What is Global Warming?

Level: Grade 6 Time: 60 minutes

Terminal Objective:

At the end of the unit, students will be.abile to share their own opinions and
make a poster about helping-the environment by-using “should, shouldn’t, reduce,
reuse, or recycle” within sentenees.

Enabling Objectives:

1. Students willde able to diseuss ébq_ut the ways to help the environment with
their friends.

2. Students will be"able to identify the meanings of the words “reduce, reuse,
and recycle” and pronounce them-cerrectly. =

3. Students will be able to complete Vth‘e. g’gi.ven task Sheet and present it to the
class.

Language focus

Target vocabulary: reduce, reusg, and recycle

Target form: should/ shouldn’t + V;
Materials:

1. Pictures of the problems caused by global warming

2. Word cards: reduce, reuse, and recycle

3. Authentic materials: plastic bags, papers, and cans

4. Reading passage: Global Warming

5. Task Sheet 1: Global Warming



Evaluation:
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1. From teacher’s observation, students can share their own opinions on

finding the way to help the environment with their friends in the group discussion.

2. Students can identify the meanings of the words “reduce, reuse, and recycle”

and pronounce them correctly.

\\! /
3. Students can complete the given: et with 80% accuracy and present it
— / .
to the class. — —
=z
Teaching Procedures: "7 \ .
ea f == X Students
ff ; __E_‘;' "’l,‘
(Greeting) e A | (Greeting)
Pre-task i iﬂ ' \
£ JF AR A d'," '
Explore the topic (10 mins.) DA \
_ Sdns - <hiy
1. Show the pictures of the probiems ca& global
S b )

warming e.g. the'polar ice cap mel, t
S

0 :
drought, and thé—dg_ad animals. Ask the éw

write down the answers on the board.

- What caﬁif’%%i; fij;ir%;

he flood, the

E—

&

e

- munaL R

j - the ice melt, the flood,
athe dry land, the forest

’] a‘iﬂand the dead

animals
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Encourage students to share their own opinions.

- Do you think these situations will happen in

Thailand?

- Why? / Why not? / When?

Show the story headline (Global warming).

- Have you ever heard the word “global warming”?

- What does it mean?

- Today, we’re going te-read the passage about global
warming and see hew it.relates to th'e slituations inthe
pictures. -

Divide students in group of four. "

Do a teacher-led brainstormiﬁg‘activity;,; _Ask each
group randomly about general informatiéri'lgf global
warming and write down'th'e answers onthe board.

- Why does globalwarming happen? What cause the
earth warmer?

- Right. All the things we do can make the earth
warmer. We throw out the garbage. We use plastic
bags. We drive'cars. Wespend lots of fuels such as oil
and natural gas in daily activity. We put much carbon
dioxide gas in to the air.

- Do you know the carbon dioxide can make a very big

problem to the earth?

- Yes. / No.

- (various answers)

- Yes. / No.

- anzlansoul | don’t

know.

- the garbage, the plastic
bags, the pollution, air-

conditioner, etc.

- Yes. / No.
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- It catches the heat from the sun. It causes the
Greenhouse effect which makes the earth warmer.

- Can you tell me what the problems of global warming
are?

- Are they the serious problems?

- What should we do to h il/&&

Introduce useful words and wlo mins.

6. Introduce the Words 2
- There are 3 key
environment. Can

7. Give students a hi
- They begin with “r

8. Show the 3 word cards.

[Reduce

- That’s right. Thg are the word

YN INYNTNNG

- Some of you have heard these 3 words many times,

o B AV LA G

9. Shoa/ plastic bags, papers, and cans.

- the flood, the changing
weather, etc.

- Yes. / No.

- save water, not use

plastic bags, etc.

- (various answers)

- reduce, reuse, recycle

Nay
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- What are they?
- Good.
- Repeat after me and point to the things I talk about.

10. Show the “reduce” card.

- Reduce.

- We should reduc

- Reuse.

- Recycle.

oo s )5 Y 2 7) 5
Nag

13. Show the 3'Word cards again. ¢
i egh e 1IN
- Llsten to the song and answer my questions again.
14. Play the video clip “reduce, reuse, and recycle”.
- What does each word mean?

- Great.

- plastic bags, papers, and

cans.

Repeat and point to the

plastic bags.

\

Repeat and point to the

papers.

e e e g

Repeat and point to the

cans.

rious answers)

Watch the video clip

v
- 15tee, 1951, thaauu 19 1ny
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Task cycle
Task 1 (20 mins.)
15. Give students the Task Sheet 1: Global Warming.

ﬁh%%hg
r B —
r e i
r wv‘4
r .
\
r )
- It’s time for reading. - —

Py Jl *
- You have 20 minuges to read the passage ““global
warming “"and complete the Task Sheetd..

16. Monitor and comment briefly o content,

a J i
gl

Planning 1 (5 mins.)

17. Inform the studenfs_ of the group presentation.

- 1"d like you to work in groups. Discuss about your

tasks, select the best versian of-the complete task, and

prepare the group presentation,
18. Walk araund to help them'prepare the presentation.
Report 1 (15 mins.)
19. Select some groups to present their group work.
20. Give feedback on content and form (if needed).
21. Collect the Task Sheet 1 to make a mark

22. Conclude the lesson

Work individually.

Discuss about their tasks,
select the best version of
the complete task, and
prepare and rehearse the

group presentation.

Present their report.
Give comment on other
groups’ work and vote for

the best one.
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Reading Passage

Many SC|ent|sts t tn’e ea‘rﬂ'HrWarmer because of people’s
‘ﬁ'-'.ﬁm

actions. By burning)ﬂ/ i

ca,r pn IOXIde (COy) into the

S oil.,}-,. naturm coal, and wood, we put
more and more of t

The raising le at from the sunlight. This is called

ant% up the Earth and cause

ps melt, many places dry, and

Greenhouse Effect.

’JTW“W ﬁwﬂmwﬂﬂw ”‘1 133 I

simple things you should do to help the earth.
1. You should save water and electricity.
2. You should reduce the use of plastic bags.
3. You should recycle empty cans and bottles.
4. You should reuse both sides of pieces of paper.

5. You should drive less and walk more.
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Task Sheet 1: Global Warming

Direction: Read the passage “Global Warming” and answer the questions.

Greenhouse
Effect

The heat from
the sunli

7z

2) What does CO,

3) What does CO; tr

4) What happen wh

5) Write two problems of glabz ._.a_'ﬁ :
AT
From the passage =~

In your opinion

ﬂUﬂ’Jﬂﬂﬂ‘iWMﬂ‘ﬁ

g W Wﬂ ORI ¢

From the passage
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Unit 1: Environment Lesson 2: How to help the environment?

Level: Grade 6 Time: 60 minutes

Terminal Objective:

At the end of the unit, students will be able to share their own opinions and
make a poster about helping the environment by using “should, shouldn’t, reduce,
reuse, or recycle” within sentences.

Enabling Objectives:

1. Students will be.able.io discuss and write sentences about helping the
environment by using “‘should or shouldn’t’.’. within sentences.

2. Students willbe able to identify‘thg_ meanings and give the examples of the
words “reduce, reuse, and recycle” in sentenqes_.

3. Students will be"able to braimstorm ideas about the ways to help the
environment to complete the given task sheefs.l‘ﬂ”s
Language focus il

Target vocabulary: reduce, reuse, and recycle

Target form: should/ shouldn’t + V;

Materials:

1. Pictures of the problems caused by global. warming

2. Pictures of‘reduce, reuse, and recycle

3. Task Sheet 2: Things we should or shouldn’t do

4. Task Sheet 3: Making a poster to save the environment
Evaluation:

1. Students can express their own opinions and write sentences about helping

the environment by using “should or shouldn’t” within sentences.
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2. Students can identify the meanings give the examples of the words “reduce,

reuse, and recycle” in sentences.

3. Students can complete the given task sheet with 80% accuracy and present it

to the class.

Teaching Procedures:

Teacher

Students

(Greeting)
Review (15 mins)

1. Give students back the.Task Sheet ]ﬂlwith the

4

reading passage. - S

- =t

2. Activate students’ background"knowf'gdge hased on

dad

the Task Sheet 1. :
< 4

ald ¥ K
- What have we learned inthe jastiesson? =,

-

- Why does global warming happen? =

- What are the problem&eauseeLbngmbaHfaWﬁgg—

- What are 3 words céuld help the environment?

3. Show the pictures of reduce, reduce, and-recycle.

-Yes, there are reduce, reduce, and recycle.
1. Do the teacher-led brainstorming activity with the
word cards. Ask the questions and write down the

answers on the board as a mind map.

(Greeting)

- Global warming
- CO,/ pollution/ garbage
- floods/ plants and animals die

- reduce, reuse, and recycle
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- What can we reduce?
- What can we reuse?
- What can we recycle?
- Should we turn on the lights when we leave the room?
- Should we use too much plastic ba /

=2

hen&ve |@'.
x

- That’s right.

- We shouldn’t turn on

room. We should save
- We shouldn’t use to
reuse plastic bags a

fabric bags.

_-.P,,j"‘j-"'a“ -j»'“

2. Give students thﬂTask Sheet 2: Th(n

You have 5 minutes to match the sentences with the

related pictures.

- garbage, energy, CO,, etc.

- papers, old clothes, etc.

- papers, glasses, plastics, etc.
- No.

- No.

Work individually.
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3. Help students to revise their answers.
- Discuss with your classmate about the task and revise Work in pairs.
your answers.
4. Check the answers together as a class.

Task 2 (30 mins.)
5. Divide students into group of four.
6. Give students the Task.Sheet 3: Making a posier.to

save the environment.

L
i

- You have 30 minutes-to-create-your-own-poster-with
Work in groups.

your group.
- In the poster, you have to-draw a picture and make
sentences about helping the environment by using

should. ar'shouldn’tiand reduce; reuse, or.recycle.

Planning 2 (5 mins.)

7. Inform the students of the group presentation.
Discuss about their tasks,

- You have 5 more minutes to prepare and rehearse
prepare, and rehearse the group

the group presentation.
presentation.

8. Give advice and monitor the group discussion.
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Report 1 (10 mins.)

9. Select some groups to present their group work.
10. Give feedback on content and form (if needed) and
write down the useful sentences containing the

words “should, shouldn’t, reduce,

mor recycle”

11. Collect the Task Sh { an rkd

on the board.

12. Conclude the lesson

Present their report to the class.
Give comment on other groups’

work and vote for the best one.

—
AULINENINYINT
AN TUNM NN Y
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Task Sheet 2: Things we should or shouldn’t do.

Direction: Match each sentence with the pictures. Write the numbers in the circles.

-

# \ .
tdrn en the lights when we leave the room.

. \Aﬁé@ﬁ'ou{d@ur wn bags when we go shopping.

3. Wéiéhou)dﬁif%d'ﬁe the tap running when we brush our teeth.
__‘.l -

. Jicycles for short trips.
uﬂj £

5. We should put cans ami'ﬂbottles in the recycling bin.

AU INYNTNYINT
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Task Sheet 3: Making a poster to save the environment.

Direction 1: In group of four, brainstorm and draw the mind map about ideas for

helping the environment.

Questions to think about

© How can we save water,

© How can we reduce C

/

o o ! T f“‘:::';
. -. " " - : . ( % 14.-_.‘.:".'“
y /
Al —
Reduce
/f e Lo
&, % Reuse

: Recycle

ﬂUEI’J'V]EWI"JWH']ﬂ‘i
’QW'\Nﬂ‘iﬂJ UNIINYAY
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Direction 2: Make a poster for helping the environment. Draw a picture and make

sentences by using should or shouldn’t AND reduce, reuse, or recycle. Be creative!

AUEINENINYINS
RN TUUMING AT
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Unit 1: Environment Lesson3: What should we do?

Level: Grade 6 Time: 60 minutes

Terminal Objective:

At the end of the unit, students will be able to share their own opinions and
make a poster about helping the environment by using “should, shouldn’t, reduce,
reuse, or recycle” within sentences.

Enabling Objectives:

1. Students will be.able.io discuss and write sentences about helping the
environment by using “‘should or shouldn’t’l_’. within sentences.

2. Students willbe able to identify‘thg_ meanings and give the examples of the
words “reduce, reuse, and recycle” in sentenqes_.

3. Students will be"able to brainstorr[;l; i__deas about what they should or
shouldn’t do in order to help the environmeni and complete the given task sheets.
Language focus il

Target vocabulary: reduce, reuse, and recycle

Target form: should/ shouldn’t + V;

Materials:

1. Pictures of the problems caused by global. warming

2. Pictures of‘reduce, reuse, and recycle

3. Task Sheet 2: Things we should or shouldn’t do

4. Task Sheet 3: Making a poster to save the environment

5. Task Sheet 4: Fill in the missing words
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Evaluation:

1. Students can express their own opinions and write sentences about helping
the environment by using “should or shouldn’t” within sentences.

2. Students can identify the meanings give the examples of the words “reduce,
reuse, and recycle” in sentences.

3. Students can complete the given task sheet with 80% accuracy and present it
to the class.

Teaching Procedures:

Teacher Students

(Greeting)
Review (15 mins)
1. Give students back the Task Sheet 2 and 3.

2. Review what the students léarned in the fast lesson.

Language Focus

Analysis (20 mins.)
3. Ask the student'to underline the words “should and
shouldn’t in the Task Sheet 2 and 3:and use the
following guestions to'check theistudents®
comprehension,
- What do they mean? - (various answers)
- When can we use these words? - (various answers)

- We use these two words to give advice to others.
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- We use “‘should” to say about what is the right thing to
do and use ““shouldn’t’ to tell people not to do the
wrong thing.
4. Raise the students’ awareness about the form.
- Underline the words *“should and shouldn’t”” on the
passage, your task sheet and your work.
- Look at your work. What.are the verbs follow ““should
and shouldn’t?
- Can you tell me what the vegb form of “'r.edluce, reuse,
and recycle is? ;vn

5. Write down the structure on the board.

should /shouldn’t +\/;

- Yes. We use ““should and shouldn’t” folld\;véd; by the
infinitive verb (V1), the basic verb form.

Practice (25 mins.)
6. Give students the Fask Sheet 4: Fill in the missing

words.

Analyze the form.
- Underline “should and
shouldn’t”.

- reduce, reuse, and recycle

- the basic form/ V;
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- You have to select the words from the box to make the Do the Task Sheet 4.
sentences complete.
7. Answer the task sheet as a class. Check the answers.

Take a note on their notebooks.

|

AULINENINYINT
PAIATUAMINYAE
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Task Sheet 4: Fill in the missing words

Direction 1: Fill in the missing word. Use the words in the box.

(Item 1 — Itemb) should shouldn’t
1. We turn on the lights when we leave the room. We
save the electricity.
2. We use our own bags when we go shopping. We
use the plastic bags.
3. We leave the tap running whenwe brush our teeth. We
save theswaiter.
4. We ysSe recycled papers. We save our
environment. 4
5. We keep too smallth_thes. We give the old

clothes to younger childien.

o

(Item 6 — Item 10) reduce Jféu?g recycle
6. We should walk or ride bicycles for short trips. We-should
CO; by not use-ears so much.
7. We should both sides of the pieces of paper. We shouldn’t
throw away.paper.
8. We should cans‘and bottle. 'We should put them in the
recycling bins.
9. 'We should use the fabric bag. We should the use of plastic
bags.
10. We should our old books. We should take the old books to the
secondhand bookstore.
£0)
¢ \i

Good Luck.
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APPENDIX D

Lesson Plan Evaluation Form

Please check v’ to rate these following aspects according to your opinions.

4= Excellent 3 = Good

2 = Acceptable 1 = Revision needed

Instructional Aspects

4

1

Comments

Objectives

1. The terminal objective is concrete and able to be
assessed. J

2. The enabling objectives are.related {o the
terminal objective.

Materials and Task Sheets v|

3. The materials and Task Sheets are appropriate -
for the lesson.

4. The materials and Task Sheets'support Ianguage
learning.

5. The materials and Task Sheetsare

understandable. d , :

6. The format of Task Sheets is eagy to complete

Teaching procedures P

7. The teaching procedures are relevant to stages in |~

the framework of Task- Based Learning Instruction
(Willis, 1996).

8. The time in each procedureis appropriate.

9. The tasks and activities are‘appropriate for the
students’ language level.

10. The tasks and activities help learners
understand the language content.

Evaluation

11. The tasks and &ctivitics are relevanttothe
evaluation.

12. The Task Sheets are relevant to the evaluation.

Others suggestions:

Evaluator’s name .......c.oeeeveiiiiiiea e

Thank you for your time and assistance.
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APPENDIX E

Reading Comprehension Test (Pre-test)

Part 1: Cloze test (Items 1-4)

Direction: Read the text below. Then, choose the correct word for each space.

The male seahorse is a good father. He takes very good care of his
unborn babies in a pouch on his (1) «After the (2) seahorse

lays her eggs in his pouch, she has dane her job and swim away. The male

seahorse swims around (3) the eggs inhis pouch. When the eggs hatch,
hundreds of seahorse babies(4) | from the pouch.

1. a. belly b. head C. bagk‘-' d. tail

2. a. female b. male ; = «“c. old “ d. young

3. a. into b. for = C; WlthJ G from

4. a. getin b. puton ¢ take.:f-fﬁ- . d. come out

Part 2: True-False questions-(liems-5-10)

Direction: Read the eémail massage. Then, look at Items5-7 and indicate whether

each sentence is TRUE-or FALSE.

£7Windows Live

New | Delete I Junk | Mark as ¥ | Move to ¥ | ih tony v ©

Hotmail

Reply | Reply all | Forward X

tony@hotmail.com
Inbox (365)

Junk

Drafts

Sent

Deleted

Hi

From: tina@hotmail.com

Sent: Wednesday, November 20, 2008
To: tony@hotmail.com

Dear, Tony.

Here I am in Chiang Mai! | enjoy traveling around here. | don’t
feel lonely even though I’m alone. There are a lot of beautiful places to
visit and also the people are friendly. The weather is very cold, so
everyone here wears a colorful sweater. Chiang Mai is a very interesting
province. I’ll write again soon and tell you about it.

Love,
Tina.
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5. Tina doesn’t like staying alone in Chiang Mai.
a. True b. False

6. Tina thinks people in Chiang Mai are welcoming.
a. True b. False

7. Tina thinks nothing in Chiang Mai 'V?teresting

a. True b. Fals \}\\ ///

Dlrectlon Read the mforrnwcast. Then, look at Items 8-10

Wedr]%fiay Hot
““‘*W*fwm ﬁ‘mﬁ’@ﬁmaa

al True b. False
9. There are two rainy days.
a. True b. False
10. There is the least difference between maximum and minimum temperature on
Friday.

a. True b. False
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Part 3: Multiple-choice questions (Items 11-20)

Direction: Read the graph. Then, choose the best answer for Items 11-13.

Favorite food

Cake

Soup

Pancakes

Sandwiches

Hamburgers

11. What food do the stude
a. Cake

c. Pancakes . -

12. How many students like

a. Five students o Y,

ot flobb?) I VIEVITWENTD
Fifteen students ‘¢ P ot
AN Inenay
13. From the graph, which is correct?
a. Only ten students like cake.
b. The students like hamburgers the most.

c. There are fifteen students like soup.

d. More than forty students like sandwiches.
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Direction: Look at the map. Then, choose the best answer for ltems 14-16.

BLACK STREET
Market | Bank | Cinema
[

Park E E Department E Train
Z = store = station
= PINK STREET o =
§ = . ﬁ
Z = Police Z

School | * | Post - station
office Hospital
GREEN STREET
14. Where is the police station?
a. It’s on the corner. b. It’s next to the hotel.
c. It’s across from the department store. d. It’s between the market and the
cinema.

15. Which one is not correct?
a. The post office is on the corner.
b. The post office is next to the hotel'.f
c. The post office is across from the school.
d. The post offiCe is between the park and the barik.
16. You’re in front of the school on-Monkey Street. How €an you go to the hospital?

a. First, walk to Green Street,and turn left. .Second, go straight for two blocks.
It’s on yourleft,

b First, walk to Green Street and turn left. Second, go straight for one block.
It’s on your right.

c. First, walk to Green Street and turn right. Second, go straight for two blocks.
It’s on your left.

d. First, walk to Green Street and turn right. Second, go straight for one block.
It’s on your right.
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Direction: Read the passage about the two sisters. Then choose the best answer for
Items 17-20.

10

Mrs. Wilson ane Mrs. Smith are sisters. Mrs. Wilson lives in a house
in Duncan and"Mrs..Smith lives |ln a condominium in Victoria.

One day Mrs: \Wilson visited her sister. When her sister answered the
door Mrs. Wilsen saw tears .in het;e'yes. "What's the matter?" she asked. Mrs.
Smith said "My cat Sammy died I{'qsta"night and | have no place to bury him".
She began to cry again. Suddenty Il\}h's::Wilson said "l can bury your cat in my
garden in Duncan and ypuéan con'?i(é_f'and Vvisit him sometimes. Mrs. Smith
stopped crying and theﬁ"fwb sisters@&’?fea together.

It was now.five e'clack and Mrs. Wilson said it was time for her to go
home. She putgnher—hat—ceaLand-gloveswhu&Mrs Smith put the dead
Sammy into_é'fﬂshopping bag. Mrs. Wilson took thé’ghopping bag and walked
to the bus stop."When the bus arrived, she got ori‘the bus, sat down and put the
shopping bag on the-fleor besideher-feet; Fhenyshe,get-off the bus at her bus
stop and walked-for-about two minutes. Suddenly she remembered she left the

shopping bag on the bus.

17. Where did the cat die?

a. In Mrs. Wilson’s house.
b. In Mrs. Wilson’s garden.
c. In Mrs. Smith’s condominium

d. In Mrs. Smith’s shopping bag.
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18. What does “bury” (line 5) mean?
a. lie on the land
b. burn in the fireplace
c. store in the container

d. put under the ground

b. Mrs. Smith for opping bag

d. Mrs. Wil on le

) .
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Reading Comprehension Test (Post-test)

Part 1: Cloze test (Items 1-4)

Direction: Read the text below. Then, choose the correct word for each space.

The male emperor penguin is @ good dad. He looks after his unborn

baby. After the female emperor penguin lays.ner egg (1) the ice, she
swims away. Then the (2) emperor penguin rolls the egg onto his feet and
(3) it with his'fat belly.10 keep it warm. When the egg hatches, he feeds
his (4) with'milkyTiguid thaticome from his throat.

1. a. under b_y “c ofj:" d. on

2. a. strong b. small e fe&]ai'é d. male

3. a. Covers b. takesf © .G puts,F k d. steps

o
4. a. body b.egd 455Cc.ice Sl d. baby

Part 2: True-False questions (items 5-10) ©

Direction: Read the e-mail-massage-—TFhen;-iook-at-tiems 5 7 and indicate whether

each sentence is TRUE or FALSE.

£7\Windows Live
Hotmail

New | Delete | Junk | Markas® | Moveto v |5 iy tina v ©

tina@hotmail.com
Inbox (133)

Junk

Drafts

Sent

Deleted

Reply Reply all. Forward X

Hi

From: tony@hotmail.com

Sent: Saturday, November 22;-2008
To: tina@hotmail.com

Dear, Tina.

Greeting from the Phuket! | I’m here:with.my parents. |
really like staying here even thought the weather is so strange. It’s very
hot during the daytime, but there are a lot of rainy nights. However, the
beautiful beaches and the friendly people make me feel good. There are a
lot of interesting things in Phuket. I’ll tell you later.

Love,
Tony.




5. Tony enjoys staying in Phuket with his father and his mother.
a. True b. False

6. Tony doesn’t like the beaches and people in Phuket.
a. True b. False

7. Tony thinks nothing in Phuket is m‘z jtlng

a. True b. Fals \\ ///
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Direction: Read the mformMcast. Then, look at Items 8-10

and indicate whether ea > js TRUE ¢

v’s| Weat eéast

CITY

WEATHER

Chiang Mai aCT : Cold
Khon Kaen 36°'€; Warm
Bangkok Hot
Chou Cool

Phuket & Cool
ALTLY "

i
8. The weather if Bangkok is gomg to be cloudy and hot

o e Bl el £ UA1INYIN Y

9. Two cmes will have the same minimum temperature.

a. True b. False

10. Khon Kaen will have the most difference between maximum and minimum

temperature.

a. True b. False
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Part 3: Multiple-choice questions (Items 11-20)

Direction: Read the graph. Then, choose the best answer for Items 11-13.

Favorite sports

Swimming

Basketball

Football

Tennis

Judo

11. What sport do the studets lik

a. Judo
c. Football gs==imu_-ﬂ-_w#" .
V.! he
12. How many students like tennis mgjﬂ

a. Five students ¢ =

bTen@m'mﬂmwmm
AMTHEN I UM INYIAY

d- Twenty students
13. From the graph, which is correct?
a. Only ten students like judo.
b. The students like tennis the least.
c. There are fifty students like basketball.

d. More than forty students like swimming.
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Direction: Look at the map. Then, choose the best answer for Items 14-16.

HIGH STREET
. Hotel | Cinema | Bank Hospital
Train
. 5 = = School
station 2 Department = =
= store = =
[7,]
< MIDDLE 7 z
% STREET 2 S
E 2 Post = Police
Park office station
Market
LOW STREET
14. Where is the cinema?

a. It’s on the couner. . b.It's nextto the market.

c. It’s across frem the post office. ‘ d. It’s between the hotel and the bank.
15. Which one is correet? v I :

a. The bank is on Middle Street. b

b. The bank is next to the hatel.

.

c. The bank is across from the hospital-.
d. The bank is between the park and the school.
16. You’re in front of the.post office on Middle Street. How can you go to the
market?

a. First, walk to Apple Street‘and turn right=xSecond, go straight and turn right
on Low Street, It’s on your right.

b."First, walk to Apple Street and turn left. Second, go straight and turn right
on Low Street. It’s on your right.

c. First, walk to Apple Street and turn left. Second, go straight and turn right
on Low Street. It’s on your left.

d. First, walk to Apple Street and turn right. Second, go straight and turn right

on Low Street. It’s on your left.
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Direction: Read the passage about the two sisters. Then choose the best answer for

Items 17-20.

)
°)

san

[

#
p
- - -

P
Emma and . Emily were tjvin sisters.-Although they were identical
twins, they behaved very differently. Emma was cheerful, kind and pleasant
to everybody. Emily.was proud l)f her beauty, and looked down on others.
She seldom helped anyone. ')_v ;

5 On the scheol hoIiday_s, th_'g girls had a party at home. Emily noticed
that all her classmates played with Emma. She went crying to her mother.
“Why won’t they‘play wit[\‘:dme?” Sh;g. _:S;:Iid. Her mother showed Emily two
sets of flower seeds. One set was dry_The other set was healthy. “If | planted
these seeds what kind_o_f_roges do y_cﬁ.tb‘in_k | will get?” said her mother. Emily

10 replied “The '~l_-"1_ealthy seeds will grow into Iovely_’frques, and the dry seeds will

not” The mo'th"‘e‘r continued “Emily, in the same way, if you are kind to people,
they will respond better to you.” ¥
After that, Emily became friendly and cheerful with every one, and

then her classmates and teacher became her best friends.

17. What is the main idea of the first paragraph?
a. Emily became friendly.
b. The twins and the flowers.
c. The party on the school holidays.

d. The differences between two sisters.
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18. What does “identical” (line 1) mean?
a. quite strange
b. totally different
c. exactly the same

d. absolutely wonderful

19. Why did Emily cry?

a. A rude girl.
b. A lovely rose.
c. A kind perso

d. An unwan! V_ £ y

] 1)
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APPENDIX F
The Item-Objective Congruence Index of

the English Reading Comprehension Pretest

Item Ig:ﬁpiiﬁ:;g?f D EXI];ert F Total Meaning
1 Literal 0 1 1 0.66 Reserved
2 Literal 1 1 1 3.00 Reserved
3 Literal 1 e 1 3.00 Reserved
4 Literal 0 1 1 0.66 Reserved
5 Interpretive ¥ 1 0 0.66 Reserved
6 Interpretive 1 1 1 3.00 Reserved
7 Literal 1 -1 1 0.33 Modified
8 Literal 0 0 1 0.33 Modified
9 Interpretive 1 1 1 3.00 Reserved
10 Interpretive 1 1 i 3.00 Reserved
11 Literal 0 1 1 0.66 Reserved
12 Interpretive 1 1 1 3.00 Reserved
13 Literal 0 1 1 0.66 Reserved
14 Literal 0 1 1 0.66 Reserved
15 Literal 0 1 1 0.66 Reserved
16 Literal 0 1 1 0.66 Reserved
17 Interpretive 1 1 1 3.00 Reserved
18 Literal 1 1 1 3.00 Reserved
19 Interpretive 1 1 1 3.00 Reserved

20 Interpretive 1 1 1 3.00 Reserved
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The Item-Objective Congruence Index of

the English Reading Comprehension Posttest

Item Ig:ﬁpiiﬁ:;g?f D EXI];ert F Total Meaning
1 Literal 0 1 1 0.66 Reserved
2 Literal 1 1 1 3.00 Reserved
3 Literal 0 1 1 0.66 Reserved
4 Literal 1 e 1 3.00 Reserved
5 Interpretive yt 1 0 0.66 Reserved
6 Interpretive ¥ 0 1 0.66 Reserved
7 Literal 1 0 1 0.66 Reserved
8 Literal 1 1 1 3.00 Reserved
9 Interpretive 1 0 1 0.66 Reserved
10 Interpretive 1 1 1 3.00 Reserved
11 Literal 0 1 1 0.66 Reserved
12 Interpretive 1 1 1 3.00 Reserved
13 Literal 0 1 1 0.66 Reserved
14 Literal 0 1 1 0.66 Reserved
15 Literal 0 1 1 0.66 Reserved
16 Literal 0 1 1 0.66 Reserved
17 Interpretive 1 1 1 3.00 Reserved
18 Literal 1 1 1 3.00 Reserved
19 Interpretive 1 1 1 3.00 Reserved

20 Interpretive 1 1 1 3.00 Reserved
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The Level of Difficulty of the Items (p) and the Discrimination Power of

the Items (r) of the Reading Comprehension Pretest and Posttest

Pretest Posttest

Item p r Item p r
1 0.47 1 0.47 0.38
2 0.44 2 0.41 0.46
3 0.47 0.47 0.39
4 0.53 0.53 0.43
5 0.53 0.53 0.33
6 0.65 0.50 0.33
7 0.59 0.41 0.30
8 0.47 0.53 0.35
9 0.65 9 0.68 0.32
10 0.47 0.71 0.33
11 0.65 0.48
12 0.47 0.30
13 0.41 0.24
14 0.41 0.29 0.41 0.48
15 0.35 0.24
. %mﬁw‘mﬂlﬂﬁ
17 043 « 17 0,59 0.37
) mmﬂw UV GE  om

0.35 0.32 0.53 0.33
20 0.53 0.29 20 0.47 0.29
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APPENDIX H

Open-ended Question

E4
frdfa: I inseunsumniuae liawanuidnvesaues

2. m3iseumsaoulun

/=4 \)
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P L 2 AN\

177 '\

3 inGEsunuilymlumsiSend s napisiinens

4.fINTINOY “ls‘numsﬂwmw?mﬁﬂ mszoz s
| ™ 2N &
e/

9 wmmm AANENA Y
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