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# # 4983704827 MAJOR TEACHING ENGLISH AS A FOREIGN LANGUAGE
KEYWORDS: WRITTEN TEXT/ VISUAL AIDS/ AUDIO-AIDS/ TECHNOLOGY
AND INTERNET/READING INSTRUCTION.

NUTSAREEYA SANGPAN: A STUDY OF THAI EFL TEACHERS’ USE
OF MEDIA IN READING INSTRUCTION. THESIS ADVISOR: ASST.
PROF.APASARA CHINWONNO, Ph . 167 pp.

The objectives of this study were to study(l) types of media used in reading
instruction (2) the purpose of using mediai)(3) how teachers used media (4) teachers’
and students’ opinions toward'theaise of media. The subjects were 127 Thai teachers
of EFL who teach at'the sgegondary schoolilevel in Trang and 398 EFL students who
study at the secondany'schoel level in TraAg. The instruments in this research were
questionnaire, field notes'and semi-stmcturé interview. The data were analyzed using
descriptive statisticsiand content apalysis. ;

The results of sthe @analyses revealé’d that (1) media that used the most
frequently in reading instruction .are textt;-(')_pk,_. blackboard, CD-Rom/VCD and
internet. (2) the purposes of using media in re_al_ding instruction were it relevant to the
lesson, it helped to develop students’ skill and dil_;;\'cajs_' appropriate with the content. (3)
teacher from large and medium school levels usvd:'\g/ritten text in pre, while and post
reading process. On the other hand, teacher at 'é”rria-H’ school level used visual aids in
pre-reading process;and used technology in post reading process.(4)/teachers’ opinion
toward the use ofimedia in reading instruction were helped student understand lesson
easier, got extensive experience and helped students t0 learn efficiently in reading
class. (5) students’ opinion toward the use of media in reading instruction were media
made learning more interesting, using media was tun and not bored, and got extensive

experience while teacher using media.
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CHAPTER I

INTRODUCTION

Statement of the problem

Reading plays an important role in the language learning process. It is one of
the most essential skills for students t0 ensure their-success in academic learning.
According to Anderson (1984)reading knowledge of a foreign language is crucial to
academic studies, proiessionalssuccess, and personal development. However, the
process of reading and.comprehending text is very complex. In facilitating L2 reading
comprehension, it'1s found that/the use of—?ound, pictures, and electronic texts plays a
significant role in vecabulary acquisition arid_ in overall text comprehension (Chun and
Plass, 1996a, 1996b; Cohen, 19877; Hanley; Eie;éon and Cole, 1995; Omaggio, 1979;

Secules, Herron, and Tomaselo; 1992). 517

Concerning teachers, they need.to bgz?&pged to improve their instructional
reading materials. The teacherrs should carefﬁliy ;elect tools and strategies to support
their students te r;ead. Many researchers states that use of media can have positive
effects on student reading achievement (Block, Oostdam, Otter, and Overmaat, 2002;
Soe, Koki, and Chang, 2000). In the study of.Case and Truscott (1999), for example,
using camputerproves beneficial for reading instructian as it helps students improve
their sight word vocabulary, fluenacy, and comprehension. More importantly, as
claimed in the study of Davis!and Lyman-Hager (1997), technology lowers anxiety
and has a positive effect on L2 reading.

Trampiets (2000) points out that media are really necessary in today’s world.

Being surrounded by media-saturated environments, people are able to easily gain
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information from newspapers, magazines, movies, internet or web sites. Regarding
teaching, using media-based instruction can be an alternative way for the teachers to

enhance their students’ reading comprehension abilities.  With media-based
f’z?tl n will be added to a text. Media,
ts that can be used in many

‘—
: WIife into the classroom

ntexts. Using media can

environments, both visual and

then, offer a variety of

classroom environments:

ObviouslyM

and present language

provide the students wi of ess of cultural input which
are not possible i edia can undoubtedly

assist teachers in gi ization and a solid point

Research Questions

1. Wha’g&ypes of medﬁ/ o" EFL*‘feE Her's e

3. How dﬁFLt ' : nstru_ﬂ)n?

What are‘EFL teachers’ oplnlolgjowards the use of media in reading

ﬂ%ﬂﬂ'ﬂﬂ‘ﬂ‘ﬁwmﬂ‘i

" 'What are EFL students opinions towards the use of medla in reading

9 AR INURINYIAY

Objectlves of the study

This study aimed:

1. To identify types of media used in reading instruction.



2. To investigate the purposes of using media in reading instruction.
3. To investigate how EFL teachers use media in reading instruction.

4. To explore EFL teachers’ opinions towards the use of media in their

.

the use of media in reading
Instructio - " ——

reading instruction.

5. To explore

1. The p i I St ' G teaching at an upper

sed in reading instruction

vist udio aids, and (d) technology
St -

and internet. The dependent vari:
eyl

e 0T media In uctie

——————————=7

Definition of term

S are the teachers’ and the students’

1. Thai @L teachers refer to Thai teachers teacﬂg English at an upper

Ui tmeinOnI ...
AR A T T

2.1 Written texts refer to textbooks, newspapers, journals, magazines,
novels, story books, short stories, cartoons, brochures, theater

programs, timetables for bus, menus, recipes, and horoscopes.
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2.2 Visual aids refer to blackboards, flop charts, wall charts, flash cards,
poster papers, pictures from magazines, diagrams, globes, overhead
projectors, puppets, photographs, graphs, map, and real objects or

realia.

2.3 Audio aids refer to ta 7 videos, VCDs, DVDs, radio

, talk shows, clip videos,

qgesses.

\ 0 : labs, computer-assisted

to IC \ in‘a secondary school level

3.
which r . In‘'the reading process, there are three
reading p | post-reading.

4. Students ref ondary’s students (M.1 — M.6) studying at

the secondary sc rovince in the second semester of the

e
acaoer neyear2ovs. R, i
T == (
Outline of the St r

i

This study consists of five main chapters.

o/

AT L AT

problem,q]}search questions, an jectives. Also, scope of the study and

TR AN,

research considered relevant to the study.


http://en.wikipedia.org/wiki/Computer-assisted_language_learning
http://en.wikipedia.org/wiki/Computer-assisted_language_learning

5
Chapter 111 shows the research methodology of the study. It includes context
of the study, populations and samples, research procedures, research instruments, and

the methods of data collection and data analysis.

Chapter IV dlsplays he res ! / dy in accordance with the research

questions.

Chapter V p ser ussions, limitations of the

study, pedagogica or teachers and further

research.

ﬂ'lJEJ’JVIEWIﬁWEJ’]ﬂ‘i
Qﬁﬂaﬂﬂimmﬂﬂﬂma&l



CHAPTER I

REVIEW OF THE LITERATURE

In this chapter, the concepts involving reading instruction are mentioned first.
Then, they are followed by definition of media, history of media use, media and
reading instruction, and media used in reading instruction. Four components of
media: written texts, wisual.aids, audio aids, and technology and internet are
presented as well. Next, research studies on the use of media in reading instruction
are reviewed. Finally,effective use of Media is stated.

Reading Instruction

In order to help students become efficient in reading, teachers are to provide

the students with various kinds of-instruction o that their reading skills will be

improved and all levels of comprehension: will be achieved. Trends of reading
instruction converge on developing effective reading comprehension through various

methodologies (Anderson, 1999; Grabe, 2004; Pressley, 1998; Well, 1999).

The National Reading Panel (2000) identifies three key elements of effective
reading instructionswhich,are alphabetic (phonemie awareness and phonics), fluency,

and comprehension(vocabulary, text comprehension and comprehension strategies).

With regard to.phonemic awareness,.the.goal of its instruction.is to build
students’ awareness of the phonological structure or sound of language.~ Students of
any age who are emerging readers need to have a firm grasp of the relationship
between oral and written language. It is, therefore, necessary for the students with

poor phonemic awareness to practice and improve this fundamental skill.



Concerning fluency, this is considered a key to reading competence for it
enables readers to devote their cognitive effort to reading comprehension and reading
enjoyment. For struggling readers who decode laboriously or ignore punctuation and
natural phrasing, fluency instruction ancd. practice are perceived necessary and
effective (Kuhn and Stahl; 2003). There are iwo_ significant approaches to improve
fluency: engagement with prints and repeated reading (Meyer and Felton, 1998).
Reading a familiar text.aloudsmultiple times, students can begin to coordinate their

decoding, semantic and syniactic skills.

Involving comprehension strategieé’, it Is the ultimate foal of reading.
Struggling readers’ gomprehension' is ‘often impaired by a limited reading

vocabulary. Increasing vocabulary is an important goal and necessary component for

comprehension.

In summary, reading instruction considered effective for developing students’
reading abilities should be -eoncentrated on phonemic awareness, fluency and

comprehension strategies.

Definition of Media

Brinton (2001) defines media as technalogical innovation.and.audiovisual aids.
Too, she cites-that thedefinition' of the term °‘media’ can be divided into two
categories: non technical and technical. Non technicalsmedia are such teaching aids as
maps, pictures, photos, carteons; brochures, newspapers, magazines, etc.: ' The type of
media is not related to technology. On the other hand, technical media used as
teaching aids are, for instance, CD players, television, computers, language labs,

movies etc. With such technological media in the latter category, the outside world is
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brought into the classroom. Furthermore, Quinlisk (2003) claims that media offer a
variety of visual, audio and written texts that can be used in many classrooms to

develop literacy skills.

History of Media Use

Atkinson (2004) points-out that jn the-1960s and 1970s; chalkboard was the
only main form of-instructional media used in the classroom. Later on in the 1980s,
technology in the-elassroom was gradually improved, and overhead transparencies and
videotapes were introduged. In the 1990s, technology was continuously advanced and
such media as televisions, jsrecorded mu?s;ic, videodises and CD-ROMs or DVDs
generally prevailed. Buring this peried, priht(;a media, for example, comic books and
magazines were also found. - I “the earl-y' twentieth century, it was a time of

i

phenomenal growth and development of néV\':r Kinds of media. The obvious examples
i -!J-_.'

were computer software and the-internet. With uhprecedented growth in the field of

computer technalogy, it resulted in the increésir_fg-' numbers of egomputers available to

children, both in*their homes and at their schools. Moreover, students at most schools

were later allowed to use their wireless laptops in their classroom.

Media and Reading!Instruetion

Initraditional teaching, reading instruction skills and strategies are perceived
inadequate and’ therefore,"needed to be improvedy Intraditional style, tha emphasis
is on teacher-centered and book-centered approaches. Also, grammar-translation
method is mostly underlined and focuses are more on memory than other practicable

skills. The stimulation interaction activities such as games, role-plays are usually



ignored in class, especially in the senior high schools due to the fact that the students

are preparing for the higher education entrance examination.

According to the new English syllabus for middle schools and colleges, one
of the teacher’s basic skills is to be able to take advantage of the modern instruction
technology to assist their instructions. Concerning reading, such media are greatly

beneficial to be from time to.time employed in class.

In facilitation seconddanguage (L 2) reading comprehension; in addition to text types,
the use of sound, pieturesyand animated pictures or videos are considered useful and
essential in vocabulary acquisition and in.-.overall text comprehension. They are
unguestioned components of instructional mat‘érials for language learning (Chun and
Plass, 1996a, 1996b; Cohen, 1987; Hanley;'iHe__gron, and Cole, 1995; Leow, 1995;

Oller, 1996; Omaggio, 1979; Secules, Herron, and Tomasello, 1992).

In summary, more attentions on Engllsi‘l teaching are to be directed to
communicative aspects. However; while cofﬁ:n:]h'rfibative language learning is more
fostered, the teaciung-of-discrete=grammaticai=structuressshouid not be lessened as it
also contains valuable significant factors for successful language learning. Here, it is
to be claimed that media can be used to support communicative teaching and

learning.

Media used in Reading Instruction

Many.-ways of employing media‘in the classroom are available forthe.teachers
of English. Brinton (2001) cites that media can be used in whatever approach to
enhance language teaching. Thus, in daily practice of language teaching they could

find that the entire range of media (from non-mechanical aids such as flashcards and
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magazine pictures all the way up to sophisticated mechanical aids such as video
cameras and computers) helps assist the teachers in their jobs, bring the outside world
into the classroom, and, in short, make tasks of language learning more meaningful
and exciting. Besides, Hartnett (as cited in Brinton, 2001) states that media tools
appeal to students’ senses.and help them process infermation, thus empowering their
understanding of the target culture and increasing theirmotivation towards language
learning, reinforcing thesteaehing points, and saving the teacher unnecessary
explanation. Additionally, Mollica (as cite in Brinton, 2001) suggests that media such
as audio and video equipment, computers and related software and internet sources are
perceived as effective tgols to develop thexs:tugi_ents’ langnage competence. It results in
their increasing abilities in interacting ’!,\_/vith native speakers comfortably and
successfully in real-life situations.r New idea_.?; a-.t:)out using media have been explored
in the English profession for.-a- long time._l__-%hjgg is critically taken into a serious
consideration later as we live.in a today’s wo:rldiE)f_r‘nedia environment.

Jinguo! (2002) claims that media mate-riais are good. for arousing students’
reading interests.and motivating them to study English more.. These materials assist
the teachers to integrate the pictures, music, and videos into the courseware and create
more colorful contentsis,Chun and Plass {1997) state that using media, such as
technology, prebably adds both visual and auditory features to text with the ultimate
goal of improving comprehensions” Savage and Vagel (1996) points out that one of
the advantages ofusing multimedia is to convey information quickly and effectively to
all of the students and keep them interested in learning. Similarly, Piotrowski and

Reason (2000) agrees that media with sound and graphics allow all students,

especially those with learning difficulties, to better understand concepts even before
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reading the text of a lesson. Moreover, Mikett and Ludford (1995) points out that
computers and internets also help the students develop other skills of them: they can
learn how to work with a keyboard and a mouse. More significantly, they are able to
gain access to online information. Besides being able to better understand the lesson,
they are able to, by using the internet, searchfor moie information about the topic by
themselves.

In conclusion, ia~daily practice of language teaching nowadays, both
nontechnical media such the ‘boards, visual aids, and realia all the way up to
sophisticated technicalamedia such as audiotape players, CD players, radio, television,
telephone, computers, multimedia labs are ZUS_(_E_d (Brinton, 2001). With various types
of media, four grouped types of them: \)!\/r_itten texts, visual aids, audio aids, and

technology and interngt will be diséussed in tﬁ_js étudy.

4 Fif

Components of Media —

The components of media can ‘be (j:i;iaéa‘ihto many eategories. However;
according to Epstein and Ormiston (2007), four main categories will be described in
this paper. They are written texts, visual aids, audio aids and technology and internet.

1. Written texts

The term of written /texts. are ‘'defined "as texts representing information in
symbolicstructures of a language. They are processed sequentially, that is, word by
word-orsenteénce, by sentence (Schnotz ,1993; 'Schnotz and/ Grzondziel, 1996). Epstein
and Ormiston (2007) present a list of all types of written texts that the teachers can
select to use with their students, for instance, newspaper, magazines and journals,

novels and storybooks, short stories, cartoons, textbooks, etc. In the same study, it is
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mentioned that using written texts in the classroom can help the teachers meet each of
their learning objectives. For example, from time to time the teachers use written texts
because they are to develop specific reading skills such as skimming and scanning,
prediction, inferring, and recog ,_ ccasionally, written texts are used to
provide the students with the informa / 0 introduce a thematic unit or

.A_-J

zyn (1988), there are nine

itten texts for English language

1)
2)
3)
4)
5)
6)
7)

8)

Text Iengi.m

Cour£ Books versus Media Materials

AUETEETGND] ...

the classroom whereas some use €1em only to complement alternativé materials.

gL QERTRIIT SRR

as follows.

9)
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Course books—pros and cons

Woodward (2001) presents advantages and disadvantage of using
course books in language teaching. Some benefits of course books lie in the fact that
they provide the students with comprehensible .directions and a sense of progress.
Namely, the students are able to clearly sceswhat and how much they have
accomplished in a course as-they procéed in their textbooks. Besides, the course
books also provide teachersswiih ready-made materials, and they can simply select
them.

Disadyvantages are also foﬁn&. Little et al (1995) points out that some
characteristics do not sufficiently interestxlthe' students. Furthermore, if the course
materials are organized/in the same pattern,_tr_]ey are probably boring for both the
teachers and the students. Needless to say, Totnberg (2000) cites that some authors of
the course books construct unfamiliar culture;: Thérefore, learners will not effectively
acquire understanding from.the books. 7

Media materials — pros and con

Kramsch (2000) mentions some significant points which media
materials seem to Be more advantageous than the course books. To begin with, when
the courserbooks are used, students’ knowledge is strueturedsby.ehapters in a textbook,
while media provide less organized knowledge and, thus, eéncourage more complex
thinking. Likewise, Kramsch (2000) claims that“the course books mainly offer
language structures: descrilingrules,(grammar and vocabulary.. Nevertheless, using

only the course books, the students are not fully able to apply their knowledge in real

life situations in which different contexts are included. Moreover, Lightbown and
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Spada (1999) states that media can be essential to the students’ motivation and their
needs.

On the other hand, Harmer (2001) reports that preparing a class using
media requires a great time. And sometimes the teachers are not familiar with each
kind of media. In the similar report of Banton(2001), it is claimed that the
preparation of teacher=made media materials demands an investment of time and
energy. As a result, some-teachers are not willing to use media tools to support their
language teaching for the tool requires a great time and energy to prepare.

2. Visual Aids

The Collins Cobuild English Dicﬁdna}_r_y (2006) defines visual aids as things
that you can look at, such as films, models}!,,—_maps, or slides. This type of media helps
you understand something or to refnember imf_.or-.rﬁation. Similar definition is stated by
Donelan (2001): visual aids- may be sir_n_p;y_;__surfaces for writing or drawing
(blackboards, flop charts, poster papers), prqjieégor_sl (overheads, slides, films), models
or props, specimens or people. Furthermore, Ebstéin and Ormiston (2007) claims that
the main types-of visual aids are such as drawings, magazine pictures, photographs,
flash cards, wall charts, graphs, maps and real objects or realia.

According to"Deff.(1990), he cites that.wvisual aids are considered an important
part of effective language teaching with the reasan that the visualiaids can provide the
students with something to look atgholding their attentions and adding their interests.
Also, visual aids ‘help the students'understand what the teachers are saying. - Images
and diagrams can convey messages and information for students, so the teachers do
not have to explain much. Visual aids are also advantageous in that they contain a

good way of maintaining students’ interest and attention.
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Visual aids for use with language learners as Canning-Wilson (2001)
explained, should be colorful, contain a story line, be relative to previous learner
experience, and be associated with places, objects, people, events, or animals of which
learners are familiar with. Visuals aids need to _be carefully selected based on the
learners and they should be relative to the lesson: Canning-Wilson (2001) stresses that
using the visual mediasin-language teaching contexts involve an important belief that
the visual aids can facilitate learning. Visual aids are more likely to lead learners to
more in-depth thinkingsand processing of language. However, Schnotz and Bannert
(2003) indicate that theivisuals/may-inhibit the learning process as inappropriate forms
of visualization can obstruct/mental modelxéor]_struction.

3. Audio Aids I

Maniruzzaman (2008) defihes audio alds as models and devices that can be
heard and can present an‘imagg of something_;__s;)@gbody and some situations. Epstein
and Ormiston (2007) mentions some exampzlési 9f_ @udio aids, such as audio CDs and
audiotapes, radioboth live and recorded Ianguaée Irab, video, television and movies.

The use.of audio aids in foreign language classes 1s by“no means new. The
crucial questions raised now are “how and to what extent they. may be used?”. As the
teachers, what to be"recagnized is the richiess that audiovisual technology can be
presented in language learning.

According to the Scout Association (1999), .audio aids convey ideas through
the ears and _the'mind.. They may be in ithe forms of music or tape recordings,
televisions, records, sound films, etc. Hayati (2005) also claims that audio visual
devices such as tape-recorders and video-tapes are frequently used effectively in

language classes.
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In the technological era, many book publishers develop CD-ROM storybooks
or audio books, with audio-visual effects to provide their readers with an enjoyment of
reading. Clearly, these materials are far more interesting than traditional print books.
Tsai (2004) points out that audio-visual aids such as video cassettes and the digital
versatile discs (DVD) ofier the students am oeverall understanding of the learning
materials. Thus, they~enhance their ‘comprehension~and memory, increase their
motivation and promote_iheir eoncentration on the eontent. He also believes that a
proper use of these multi-media teaching aids can be most beneficial to both the
teachers and the learners, resulting. in-less stress and frustration in language learning
atmosphere. Many of the teachers nowadéj/s may use audio-visual aids such as CD-
ROM, e-books, and audio books intheir {eaching. Chen (2004) claims that reading
difficulties are from lack of readihg strategi__és:-and they can be overcome to some
extent by using audio-visual-aided as it is _Ip-r;v_g_d that audio-visual aides probably
serve as an effective way to maintain th@?gpydgnts’ attention. However; before
choosing audio aids for using in the classroom,-Kdrat and Shamir (2006) suggests that
the teachers need¢to be more skillful in evaluating and selecting appropriate audio aids
for supporting literacy development and fulfilling educational goals.
4. Technology @nd Internet
Epsteing .and | Ormiston (2007) state that technology lincludes hardware,
software, the web, and the internet.Murray (2005) also claims that in the,21™ century,
the technologies ‘can|be referred to computer-based technologies, rather than such
earlier technologies as overhead projectors, language laboratories, videos, or even

prints or pens. The internet is a vast network of computers connected to one another.

Internet use refers to all uses of computer technology whereby the students can
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communicate with, search for, and go online to use the computer for sources of
information. Warschauer and Healey (1998) define computer mediated
communication as the use of online communication for language teaching.

Moreover, National Center on Accessing the General Curriculum states the
definition of technology teol as any technelegieal device or program that affects the
use of text or content that'will otherwise be presented with text. The examples include
spell checkers, word precessors, word prediction software, speech recognition
software, and software programs. Computers and software programs can offer multiple
technological tools in @ne package, providing a non-print environment for teaching,
studying, and praeticing/skills. 1

In recent years, computer technold!g_y, particularly the internet, has begun to
play an important role in educationr. Standardg., (-.1:999) points out that foreign language
teachers are trying to search for better Wa_yl(_-s-e_f___accessing authentic materials and
providing experiences that will Tmprove thqijris)ﬂi@ents’ knowledge and skills in the
target areas. As.the internet has transformed éorﬁmunication around the world, it is
natural that it sheuld play a major role in the foreign language elassroom. There are
several ways in which technology can be used to improve reading ability. Recent
developments in computer.technology offer new options for facilitating the acquisition
of L2 ‘reading’ proficiency and mark ‘angexciting era in L2 reading research.
Multimedia programs both on andgoff line now provide aids to text comprehension
suchas digital ‘audio, graphics .and videos, and vocabulary resources such as
dictionaries, glosses, and concordances. The Web also offers the learners a wide range

of reading experiences, including exposure to an unprecedented selection of authentic

texts, and a variety of options for collaborative learning. In the National Reading Panel
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(NRP, 2000), it is also reported that multimedia computers can be employed to help
children learn to read. The technology consists of 4 general capabilities supporting the
students to learn to read : presenting information and activities to students, assessing
students’ work, responding to students’ wouk, and providing scaffolds that help
students read successfully.

Warschauer and Healey (1998) divide the history of computer use in language
learning into three main siages: behaviouristic, communicative, and integrative. First,
Behaviouristic Computer Assisted Language Learning (CALL) emerged in the 1950's
and involved drill and practice; grammatical explanations and translation tests. In the
late 1970's and early 1980's, communicative CALL was developed, and the main focus
is on the use of the target language with t!e_><t reconstruction and simulation. Finally,
with a greater interestin Ianguageruse in mo[.e ;uthentic social contexts, the move is
driven towards integrative CALL; which inv_o__l\;egf_authentic uses of the language with
the language skills of listening, speaking, reg?jfgg;_ f':md writing. Generally, these three
stages seem to_follow the evolution of Iangu-age; learning approaches. The use of
computer-mediatéd communication IS more recent, and seems.ie fit the current trend

of language learning, the communicative approach.

Research Studies on the Use of Media'in Reading Instruction

Recent trends in the study of written texts reflect a growing interest in
interaction belween readers-and. writers. Several studies focus/on metadisgourse as an
important interactive feature that is believed to facilitate the reading process. While
several authors study metadiscourse from the descriptive and contrastive perspectives,

there is a lack of experimental work on this topic.
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Camiciottoli (2003) describes exploratory classroom research with a group of
Italian university students to gain further insight into the effect of metadiscourse on
ESP reading comprehension. Two groups of students are to read selected extracts from
two versions of the same text differed according to. quantity and type of metadiscourse.
Each group then takes a reading comprehension.test and their mean scores are
compared. The findings'suggest that a more pronounced use of metadiscourse may be
associated with improved.eomprehension in some cases. A post-reading questionnaire
shows that the students*had.substantially: no awareness of metadiscourse. The results
provide useful indicatiens for further research and also highlight the need for targeted
instruction on metadiscotirsg in ESP reading courses.

Mehrpour (2004) investigates the impact of text length on reading
comprehension. Three reading comprehensiorj p-.é-\ssages accompanied by 30 items are
reduced to two thirds ofitheir original Iengtﬁg.--Th_e truncated versions along with the
original version are randomly administered to ,1QO'maIe and female college students of
English (50) (and «non-English majors (50).: Although the! participants performs
marginally betteron the shortened version of the test, a two-way’ANOV A reveals that
the length of the text does not have any statistically significant effect on the students'
performance on the twoversions of the test."No interaction between the length of the
test and the students’ major is found either. Further analysis of the data indicates that
sex does not have any significant effects on the performance of the students en the two
versions of the'test.

Omaggio (1979) investigates the effect of various types of visuals as context in
the reading comprehension of a French text. One group of university students is given

a text in French, a second group the same text in English, and a third group a set of
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pictures related to the text. The first two groups are given comprehension tests, while
the third is asked as a control to construct a story from the pictures. The result
suggests that providing visual contexts effectively enhances the recall of factual
knowledge. The students also demonstrate: their better performance in reading
comprehension than their eounterparts who receives only the text.

However, there-has been some related research done. For example, Sandra
(1989) investigates whether .the use of audio/visual aids have an effect upon
comprehension recall,  Thirty siudents from fourth-grade from an urban public school
are randomly divided iato two equal samples of 15. ©ne group is given a story to read
(print only), whilethe gther group views a filmstrip of the same story. Immediately
following, a comprehension recall test coné!isting of 10 questions is administered; only
short-term recall is tested. Resurlts indicaté t-.ﬁat there Is no significant effect on
comprehension of printed materialsas a resul_t:__otfgs___ing audio/visual aids.

Savignon (1997) uses radio instead:;ia'_ [istening/speaking textbook in her
French class. | Itdis found that using live radi(-) aﬁd tapes of live radio in the target
language helps-her students develop comprehension and that their language production
also improves markedly during the course. She starts by-having students listen to
newscasts for a week. /The students are allowed to record the radio programs so that
they can listen'to themsseveral times. ' They, then, bring their questions to class.
Notably, it is found that cultural eontext, prior knowledge of the topicsand context
affect’ student’ cemprehension. more than vocabulary. ' By providing, “cultural
information to the students, their comprehension improves and they are able to better
focus on their language difficulties as they listen. As their comprehension develops,

they can begin to focus on unfamiliar topics.
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Lomicka (1998) investigates the effects of multimedia reading software on
reading comprehension. Specifically, the study aims to explore how multimedia
annotations influence the level of comprehension. Twelve college students enroll in a
second semester French course are instructed to@ think aloud during the reading of text
on the computer screen. The participants read ihe text under one of three conditions:
full glossing, limited glessing, or no glossing. In-addition, a tracker is set up in the
software to record the amouni-and type of glosses, and length of time that each is
consulted. The raw dataclearly indicate an increase in the number of causal inferences
generated for studentsswhorhave access to full glossing. Computerized reading with
full glossing may-promote adegper level o?:te>__<_t comprehension.

Trushell and'Maitland (2005) report!,t_he results of investigations of grade 4 and
5 students’ comprehension and recéll of digita__i s;:;oryboo ks. Students in their study are
of mixed ability. One group reads the story_b_;);)k_g__with a choice of paths through the
text and accesses to cued animations and sou:r;digff_e‘cts. A second group reads without
accessing to cued animations and sound effec-ts és the computer narrates the story.
Pilot results suggest that the students have better memory for interactive graphics than
other features of the text and that overuse ot these graphics compromise their ability to
make inferences based.en, the story. In the'main study, the students with access to
cued animations and sound effects demonstrate ‘poorer story grammar recall and
inferential comprehension.

Brantmeier, (2003) eéxamines the perspective of Informed university-level
language instructors towards the integration of technology in the L2 reading process.
The participants are PhDs who enrolling in a graduate seminar and teaching a

language or teaching a language at a private university in the Midwest. Questionnaire



22
(both yes/no and open-ended questions) and oral interviews are used data collection.
The questions are about the instructor’s general attitudes towards the integration of
CALL materials in SLA as well as questions specific to CALL and L2 reading. In the
end, the questionnaires are completed during the class time during regular class hours.
The results from instructors reveal that the computer.ean be effectively integrated into
the 3 process of L2 reading stages such as pre=reading, during-reading and post-
reading. All instructors inthis study alse report that they think computers motivate the
students in both general’'SL Arcontexts as well as in the L2 reading process. Moreover,
Davis & Lyman-Hager(1997) report that technology lowers anxiety and has a positive

effect on L2 reading.

Effective use of Media

Brinton (2001) suggests the two effét%iive ways of how to use media in class.
First, the teachers can use media alone o%fu;é together with other media in a
multimedia environment. Second, the teac::f;é:r’é'_iﬁai/e to. consider the purposes for
which these media are being used; for example, to aid in presentation, to provide
practice or stimulate communicative interaction, or to provide feedback.

The advantages of media in reading_ instruction are illustrated from the
following aspects.

Ta enhance students’ motivation

Asithe improvement.intechnology becomes available, the teachersiare to try to
find new materials and use them in the classroom. Astleitner and Wiesner (2004)

suggest that student’s satisfaction and motivation are higher in the classroom that

media materials are used. Jinguo (2002) claims that media materials are good for
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arousing students’ reading interest and motivating the students to study English.
These materials assist the teachers to integrate the pictures, music, and videos into the
courseware and make the content more colorful. In a number of studies, it is
suggested that the students satisfaction and meativation are higher in the courses that
media materials are used (Astleitner and .Wiesner, 2001; Yarbrough, 2001).
Furthermore, Savage and Vogel (1996) point out thatone of the advantages of using
multimedia is to convey.information guickly and effectively to all students and keep
them interested in leagming. Piotrowski and Reason (2000) also agree that media with
sound and graphics allow all of the students, especially those with learning difficulties,
to better understand concepts even before Féad__i_ng the text of a lesson.

To effect learners’ autonomy !

The necessity, for teaching the stud_g.an-t.-s how to become independent and
autonomous learners brings new perspective;__-t(-) {_h_e teaching professions and changes
traditional ideas about teacher’s roles. AutO:I;(;:I‘}’lQI%S learning does not mean students
learning withoutiteacher’s guide, but it is a- métter of degree of optimal learner
independence. “The students can be asked to be involved in various types of activities
through the media. /In the multimedia environment, learners da not confine themselves
to the textbooks and.relevant reference Books; instead, they must explore the
abundance of online information.

To enhance understanding

Rich /media materials help.'boost student comprehension of camplex topics.
Clark and Paivio (1991) points out that visual materials plus auditory ones lead to

increased comprehension. Chun and Plass (1997) also state that using media such as

technology may add both visual and auditory features to a text with the ultimate goal
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of improving comprehension. Moreover, Mikett and Ludford (1995) point out that the
computer and internet also help the students develop their skills; they learn how to

work with a keyboard, a mouse, and to access online information. The students can get

information sources on the interne Neb pages. Besides being able to easily
understand what is going on ‘ Inders e important points in the lesson.
Also, they can discovermore aboui ic t

I-n conclusion.t ' | \\%

S| the classroom makes

NS

|ns many advantages.
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Table 3.1:

The Small, Medium and Large School in Trang Province

School Size Districts Name of schools Number  Number

of of Thai

students EFL

teachers
Small 391 2
483 2
283 2
453 2
500 3
332 2
Medium 761 3
754 3
{uainangratbumrung 609 5
- Lumpdkaruangwit 563 4
ﬂUEJ?VIEJVIi?AlEJﬂﬂ'i TR
- Muang +" Princess Chulabhorn’ s 12

ARIANN I 34%’]’37]3'1@ 1

- Saparachinee 2 1,409 10

- Nayoong Sawasrattanapimuk 1,475 11
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Table 3.1 (Continued)

The Small, Medium and Large School in Trang Province

Province Districts Name of schools Number  Number
of of Thai

students teachers

of EFL
990 7
735 7
1,128 8
1,151 7
1,099 7
690 7
597 5
Large 2,596 11
'y;ihéimﬁi o 1,841 10
- Iv! ang - Wichienmatu I' 2,751 13
Sapardchinee 2,675 16
ﬂ’lJEJsJNIEJ g WEITID e
- Yantakhaw < Yantakhawratﬂnuprathum 12

QW']MT]‘Q’W?MTW]EI']@EI

To‘fal number 31,113 188
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Population
The population for this study was Thai EFL teachers who taught at a secondary

school levels in Trang. These teachers volunteered to participate in this study because

Thai EFL teachers at the seconda ’ly nded to use technology and media
Vi énts at this level also knew how

\‘
materials in class more than an :\
h-

.%

to use technology anc

Samples

The researche to select the sample size

in this study. The tot e 127 Thai EFL teachers

who taught at the n Trang and 398 Thai

EFL students who ang. The number of the

95% confidence level and a 5% of ; ampling selected. In this study,

el

there were 52 teachers at thg_, rge 67 teachers at the medium schools and 8

teachers at th " mall

-
i

g

Number of sample: Tfagrs

Table 3.2

er of Sample
ﬂ] EFL teachers
¢ = Q)
| 8
& Medium School 104 67
- Large School 71 52

Total 188 127
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Table 3.3

Number of sample: Students

Total numbers of Thai Number of Sample

School Size \
- Small School 31
- Medium School 182
- Large School / 185

////Ei\\
\ -

Research Proced

This study d d b SE0 n iston (2007) framework.
The use of media in researg _udv:ll l,, € " types of media. Figure 3.1
showed the research frar orfcin 3 dy which focused on written texts,

visual aids, audio aids and technolog

ﬂ'lJEJ’JVIEWITWEJ’]ﬂ‘i
ammnmummmaa



Figure 3.1

Research Framework
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Thus, the present study investigated the use of media in reading instruction

including four variables.
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Written texts They referred to a list of all types of written text that teacher can
choose to use with students such as newspaper, magazines and journals, novels and
storybooks, short stories, cartoons, textbooks, etc. (Epstein and Ormiston, 2007).
Visual aids They included drawing, ,magazine picture, photographs, flash
cards, wall charts, graphs, map and real objects or realia (Epstein and Ormiston, 2007).
Audio aids Audio aids included-audio €Ds andaudiotapes, radio both live and
recorded language lab, video, television and movies (Epstein and Ormiston, 2007).
Technology and Internet Consisted of hardware, software, the web, and the

internet (Epstein and Ormision, 2007).

Research Instruments

There are four instruments: used.in fh'rs study. They are (1) Teacher Uses of
Media Questionnaire, (2) StudentUses of l\/'le';jia Questionnaire, (3) Fieldnotes and (4)
Semi-Structure Interview. * 24

Teacher-Uses of Media Questionnair:ei ':iﬁ_é)‘rder to.construct the questionnaire
five steps were designed as follows. The first step was to review previous studies
(Epstein and Ormiston, 2007). The review of related studies pointed out about the use
of media in EFL classrooms. The second step was an exploratory study. The third
step wasito validate.the content of the questionnaire by.experts in the field of language
teaching using the 10C index. The fourth step was to pilot test in order to check its
reliability.: Finally, the. Teacher.Use ofiMedia Questionnaires was revised for the main

study. Figure 3.2 showed the steps in constructing Teacher Uses of Media

Questionnaire.
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Figure 3.2

Instrument Construction: Teacher Uses of Media Questionnaire

1. Teacher Uses of M struction

. &0
1.1 Explor }F
o —

1.2 Questi

1.3 PilotS

a0 .-“f:_--_,hi nstruction
i _:p*:'-;.u:"
1.1  Exploratory Stuey—
A ".IH- __1.

1. Teacher Uses of Mg

Before -canstri ionnaire to use in the main

study, an of'@r-;' y study needed to be ¢t 1"@ mation gained from

e

an exploratory stIE served as duct . nstnainstrument.

1.1.1 ?lﬂthe framework

61 T B A B A e o

related Iiﬂature pointed out about the use of media in classroom which consisted of

RGeS
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1.1.2  Conduct open-ended questions
In this step the open-ended questions were designed in order to explore
what, when and why teachers used media in reading instruction. The answers given
from open-ended questions were used as a guide line to construct the close end items
for the questionnaire. These questions investigated the media used in each school size
(small, medium, and large school) and"designed to-elicit Thai EFL teachers for their
views on using media._Moreever, it focused on how to use media in classroom,
teachers’ opinions towards'the use of media in classroom, the possibility and
limitation of using media in/their classrooms. The open-ended questions were
translated into Thal in @rder to gain insigﬁtfu}l_ information from Thai teachers. The
open-ended questions were sent to-three ’:axperts to check the content validity (see
Appendix F). Three experts érerEnglish Vt-éiéc:h-ers teaching at Thaksin University,
Songkhla; Suan Dusit Rajabhat University, _é;ngi__gok and Yala Rajabhat University,
Yala. They gave some additional commentsﬁ(_)r_[evising the open-ended questions.
All three experts suggested thét the questionsr g-iveﬁ to teachers should not be too long
and should not také too much time to complete. One expert suggested that the Yes-No
questions should follow by the question words “Why or . How”. The expert also
commented that some stems were leading Quéstions and too long, therefore, these

types of problematic questions should be avoided. (After the consultation with the

experts, the items were adjusted as follows:

Iterr 1: lupsaennIs0 U naldrauszmainiodlaaiiaullnairialatha

What types of audio-aids do you use while teaching reading?

Tumsaeunise aulddesznmniesTanirynsalyiialatha
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What types of visual aids do you use while teaching reading?

' 4 A a Jd A
lumseoumseu aulddodsinndsiuiviialaths

reading?

! 9 A
saounIo1unulFde

While teaching read

S

[ ——

a |ﬂ‘d‘ ' YA =~ o ji
AanaNsITlanmuzunmslsaemnngaludunonved

woﬁmrmamws'mi
VIR GHr 1AV 4618 oo

media, Why?

FAOUNITOIU INTIZINE)

Finally, after revising the open-ended questions the total numbers of items

were 10. The open-ended questions for teacher were divided into two parts. The first



35
part included personal information. The second part consisted of 10 open-ended
questions. Fifteen teachers; five from each school size (small, medium and large)

were asked to complete the open-ended questions.

Findings of the exploratory ”///

The findings of ory g’ldy rlzed as follow:

80% of teachers how to use media in

classroom, only 2

from ﬁ

because we authentic media w%more interesting and could motivate

e e e

“could continue study or Iearnt by themselves after class.

ARTAN T T

it was more fun, students could practice their listening skills from native

ISEd realiﬂcomputer and internet

speakers.
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Question no. 2: In your opinion, what type(s) of media is appropriate for

students while teaching reading? Why?

5 teachers from the small and large schools used written texts because the
level was appropriate for students or teachers could choose the text that
appropriate for.their students.

4 teachers-from all school"Sizes use €D-Rom because students had a
chance to pragctice their listening skills with native speakers, and easy to
recall vocabulary: .

1 teacher from the medium school used realia and computer including

internet because students could%{ppjy Internet to use in their daily life.

Question no. 3: Ingyour ©pinion, which st'age of reading instruction (pre, while and

post reading) is appropriate for Usihg media,:;\}-}/hy?

V|

5 teachers f@m all*school sizes j__saiqj-;he appropriate time was all three

reading stages, 7drepe’nding on thes rﬁood _of students or situation. However,
each time teacher 7lszed different krinds of media.

3 teach;:rs from the medium and small schools said-the appropriate time to
use media was during pre-reading because it would help to get students’
attention so students did not fell sleepy while learning.

1 teachers fram the small schools said the appraopriate time to use media
was during while-reading and post-reading because student.could enjoy
and practice by media.

4 teachers from all school sizes said they were not sure because it was up to

teachers’ technique to use media in classroom and the time was not fixed to

use them.
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Question no. 4: Do you think media can guide student with good reading

strategies for students? How?

- 13 teachers from all school sizes said that teachers needed to guide students
to see how to use \ : ! example; teacher used newspapers to
show how to find the i A)ia has enough information for

. — ’

to gcticr

students

- 2 teachers fr ools said they were not sure

because it

How?

classroom.

fl U A VNN T e e

mterestlng and easy to understand.

ARE R 4 5

practice their listening skill.

- 1teacher from the large school said that it was modern.
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- 1 teacher from the large school said that media could create good
environment in classroom.

- 1 teacher from the small school said that using media could save time.

edia was important while teaching

- All teac ol si i media was needed while
ould practice from all kinds of

g around themselves such as

use of media can be

as considered successful

while learning and students’

onsidered successful

and small schog said that it could be

(90%);

- 4 tea@rs from the mediun

considered stiecessful (80%) and.'the successful was up to teachers’

P I VIEVITIWEINT

2 teachers from the medium and Iarg&chools said thatucould be

9 PRI F 5 G Gy
appropriate media for students in class.

- 1 teacher from the small school said that she was not sure whether it was

successful or not.
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Question no. 9: Do you evaluate students’ attention according to the use of

media in the classroom? How and Why?

9 teachers from all school sizes evaluated the use of media after they were
finished teaching by using guestionnaire because they wanted to know the
efficiency of using media in classroom. _Ehis is the easiest way to evaluate
and did nottake too much time to do.

3 teachers fromrthe.small and large schools evaluated the use of media by
interview. Afier class, teacher asked student whether they understood
lesson and satisfied with media or not and also asked about quality of

medias

1 teachegfromithe large school dqu not evaluate the use of media at all.

Question no. 10: What is the |imitatiblfl; of'using media in classroom? Why?

V|

3 teachers fram all school sizes sgid;y’;at if students have low ability and

have negative attitude towards E_rf_;_lﬁ_irsh_sometime it was hard to find the
way to get their atféntion.

2 teacr{ers from the small school said that the limiiation was quality of
media.. For example, teacher could not use sound lab because most of tools
in that roomawere already out of order.

2 teachers from the small and large schaols said that the limitation was the
amount of media was not'enough for student.

5/teachers from all school sizes said that limitation of time. One period has
only fifty minutes and it was not easy to use media within one hour. It

must take time to explain everything while using media so sometimes it

was waste of time.
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- 2 teachers from the large school said that the limitation was teachers’
experience. Sometime teacher did not know how to use media because
they never been in any training before.

- 3 teachers from the medium and large schools said that the limitation was
budget. The Small school did' net have enough budgets to provide
modernize 'media such as CD-Rom for their'school and they still used tape
recorder for their siudents. Teacher always complain that sound from a
tape recorderwasiot as goodas CD-Rom.

In sum, findings from @pen-ended questions indicated four types of media in
three reading proeesses to promote studen,fs’ reading skills and strategies. The types
of media included (&) written texts, (b) visi;al aids, (c) audio-aids and (d) technology
and the internet. The reading pfocésses refér-'r:ed::to the pre-reading, while reading and

post reading. The purposes of using media Vge,re t0 motivate students, facilitate

teachers and develop students’ reading skill_§ ‘and_ strategies. Thus, all nformation

emerging from the open-ended questions were taken for the second part of the Teacher

Uses of Media‘Questionnaire.

1.1.3 Construct closed items on.guestionnaire

All information findings from the "exploratory study were used to
construct Teacher Uses of Media Questionnaire. In addition, some items were adapted
based on ' thel previous studies as proposed by Epstein and Ormiston~(2007),
Brantmeier (2003), Ludwig, Daniel, Froman, and Mathie (2004), and Punchalee
Wasanasomsithi (1998). Figure 3.3 shows the steps to construct Teacher Uses of

Media Questionnaire.



Figure 3.3

Steps in Teacher Uses of Media Questionnaire Construction
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< The design of guestionnaire >

'

Exploratory Study
- Information gained from thiS study

Open-ended

Questionnaire

+

Tools and Tips for Using EL TrMaterials
- visual aids
- audio aids
- written text
- computer and internet
(Epstein and Ormiston, 2007)

- media

+

1" section: Types of

Teachers’ Attitudes toward the use of

Literature in the Thai EFk-Classroom
- The use of literature in EFL classroom

(Punchalee Wassanasomstithi, 1998)

_______________________

+

CALL and L2 Reading
- presentation
- practice
- feedback
(Brantmeier, 2003)

' uSe/méedidiin |
1 - 1
' reading process !
1 1

_______________________

-+

Rationale for Multimedia Use

- Raise interest level

- Enhance understanding

- Increase memo ability

(Ludwig, Daniel, Froman, and Mathie,
2004)

i Teachers’ opinion

i |

Teacher Uses
of Media
Questionnaire

' toward the use of
media

_______________________
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Teacher Use of Media Questionnaire
A Teacher Uses of Media Questionnaire is a rating scale questionnaire used to
measure the current uses of media in EFL instruction, check the frequency used of
media materials, check how teachers use media in reading class, and teachers’ opinion
towards the use of media. The questionnaire eonsists of three parts (see Appendix B).
The first part is used to ask.the sampfe to provide the personal information. The
second part is used tg.measure the current use of media in reading instruction, the use
of media in reading instruction‘and how-to use media reading process. The third part
is used to measure teachers® opinion aboué’u.-s'.ing media in reading instruction.

First part of questionnaire .
The first part asked the samples fc')r_their gender, what grade they taught,
number of years they had been teaching, and_.._e>_<periences of using media. In this part

the researcher provided a Till<in-format for sar'nblés_':to fill in the information.

Second part of questioanaire -

The seeond-part-of-Teacher-Jses-of-Media-Questionnaire consisted of 3
sections, 20 items-which were relating to the use of media and how to use media in
reading instruction.

The first section"of this'questionnaire asked about the current-used of media in
reading instruction. There were 9 items in this section. Items construction was based
on.the results.from.open-ended. questions,as, 15 teachers gave all the.information about
all kinds of media“that ‘had been ‘used at each school sizes and the items ‘eould be
grouped as the literature review of media components which grouped into visual aids,

audio aids, written text, and computer and internet ( Epstein and Ormiston, 2007).
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The second section of this questionnaire concerned the purpose of using media
in reading instruction. In this part, the questionnaire items were adapted from
Punchalee Wassanasomsithi (1998). In this study, each item focused on the purposes
of using media in EFL classroom. However, some items had been taken out or added
into the questionnaire.

The third section of this question;aire asked about how to use media in reading
process. The answer drom epen-ended’ questionnaire used as one part to construct
questionnaire at this.section as'the answer from guestionnaire show that teachers use
media at pre, while, .and post reading stégé'é. So this part of the questionnaire was
based on Brantmeier (2003). She construz:ltedthe questionnaire to ask participants of
how to integrate technology. basedmaterials}-_in Ehe L2 reading process. In this study,
the researcher adapted the questionnaire to._;cjyjt the media context. However, some
items had been taken out or added into the quéstibfjnaire.

In this part, the participants were asked'::t_o:r_:aie a Likert five-point scales to

indicate how often they used each media according to-the folloWing degrees:

5 means always (100% of the time)

4 means frequently (75% of the time)
3 means sametimes (50%.0f the.time)
2 means seldom’(25% of the time)

1 means never (0% of the'time)

The third part of questiannaire
The third part of questionnaire consist of 4 items which were related to
teachers’ opinion about using media in EFL instruction. In this part, the questionnaire

item was adapted from Punchalee Wassanasomsithi (1998). In this study, the
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researcher adapted the questionnaire concerning the opinion towards the use of media

in EFL classroom. However, some items had been taken out or added into the

w/

strong

questionnaire.

Likert five-point scale

In sum, t irst part aimed at asking for

personal informati s with 20 items which
were related to the u ading instruction. Lastly,

the third part of questi ich were related to teachers’

opinions about using media. i

@«F |

1.2 Questionnaires Validity ——— -
V. X
After the ﬂstru C diz Quﬂonnaire, all items were

evaluated by three efperts in the field of Ianguage testing to check how well the

AU M RN AT

the expefts have to rate each |tem by using the evaluatlon form constructed by

wﬂm I TI TRy

llowing criteria:

means congruent
0 means questionable

-1 means incongruent
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Then researcher finds the congruence of statement with the content using 10C (Index

of item Objective Consistency).

igher than or equal 0.5
an 0.5 were modified
vas illustrated in appendix
(see Appendix H). T ai 'ses of Media Questionnaire
Evaluation Form indica 1at-only ed to be modified which are items 9

and 14 in part 2 and item 6 in p :i T er oRsultation with the experts, the items

_—?r

were adjusted as fo

—
.

T P

Part 2 -

9. N umaﬂﬂl%gmiﬁmﬂﬂaaammwm'lﬂumnuamwaﬂw

nﬂuﬂ%ﬂﬂﬂ
IN ;TWTT

‘(modified)

1 9 o 1 A, 1 (K% 1 1
> 11!?1’)51%?11’3'] uummﬂaﬁmimu mmz'lwm%mumzumafm"ls
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~ o 1 an ' I an ' = o
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9
o Y %

difgwiouisendledanaitsmseiu (modified)

Part 3

kg A A
o 4. msuSmsaensEa
a 9 A o q I 2 A
412 A3AANING l@em @i lildgainas fuilas

> iirdedenil 42 naathglilagmelainde mamseuaznisian (modified)

In sum, this step'was to validate the content of the questionnaire by experts in
the field of language teaching using.the Ioé_index. Findings showed that 3 items that
were lower than 0.5 were modiﬁed; for exan;l.)le-.j “Item 9: the criteria of using media
was changed to focus on the purposes of usil_llé-m_g_c_lia”. [tem 14: the phrase “to direct
a reading strategy” was revised to “guide read]ng s-_,t‘rategies, such as to find main idea,

scan, skim, and summarize”.

1.3 Pilot study

A pilot study was carried out in June before the main study was taken. The
participants in the'exploratory; pilot study were Thai teachers who are“teaching English
as a foreign language. Total numbers of teacher were 15 Thai EFL teachers who
taught at“the”Secandary, schoalsy level intKrabi“Provinge (five! téachers from each
school size). The participants were selected by simple random sampling. After the
pilot study, the reliability value of the survey questionnaires was checked by using
Cronbach’s alpha coefficient method. Using this method of analysis reliability values

of more than 0.7 are considered acceptable. The reliability of the Teacher Uses of



47

Media Questionnaire was 0.983. These can be interpreted that the questionnaire had
“high” reliability.

In sum, this step was to pilot test in order to check its reliability. 15 Thai EFL

teachers participated in this study. The finding indicated that the reliability of the

Teacher Uses of Media Questionnaire was 0.983«Finally, the Teacher Use of Media

Questionnaires was revised foi-the main study.

2.  Student Uses'of Megdia Questionnaire Construction

In order to.€onstruct the Student Use§_ of Media Questionnaire, there were three
steps to construct Studeni Uses of Media Questionnaire as follows. The first step was
to review Ludwig, Daniel; Froman, and Mathie’s study (2004). The purpose of this
questionnaire was focused ‘on. students’ op-inion towards teacher used of media in
reading instruction. Thus, the questionnaire was designed based on Ludwig, Daniel,
Froman, and Mathie’s study (2004} in order ’;0 i(i’éntify students’ opinion (see Figure

3.4)

Figure 3.4

Steps in Student Uses of Media Questionnaire Construction

( The design of questionnaire >

Rationale for Multimedia Use
- Raise interest level Pt T ‘
- Enhance understanding Students’ opinion
- Increase memo ability . toward the use of
(Ludwig, Daniel, Froman, and | media

Mathie, 2004) FormTmmmmmmemmoooooes '

Student- Uses
—> of Media
Questionnaire
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The second step was to validate the content of the questionnaire by experts in

the field of language teaching using the 10C index. Findings showed that all items
were accepted (see Appendix H). Th step was to pilot test in order to check its
reliability. Six students who r % chool participated in this study.
ility o ses of Media Questionnaire

The finding indicated

was 0.826. Lastly, the St ' Medi naires was revised for the main

study.

Student Uses of Medi

Student jonnaire (se i consisted of 4 sections

items and the last part consisted of 4 items. items were constructed based on the

-

_!_,.n-'
04). The items also asked

-

students to ‘8’} it ' a1-‘ Likert scale ranging

from 1to 5. B

AULINEHINYINS

means ¢ neutral

AR AAF BTN Y

means strongly disagree

="
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In conclusion, Student Uses of Media Questionnaire was use to explore
students’ opinion towards the use of media in reading instruction. The questionnaire

consisted of 4 sections 18 items.

3. Fieldnotes

While observing; the researcher-used Teacher-Uses of Media Fieldnote to take
notes of what materials aneéhow teachers used media in EFL reading instruction. In
Fieldnotes, it consistedsOT two parts. The first part was the introduction, including
name, date/month/yearytimeframe, and sc‘ho:ol name. The second part was an open-
ended log including what and how teééhg(s used each media in EFL reading
instruction (See Appendix D).

The participants in the observation Were6 teachers from the small, medium,
and large scale secondary schools in Trané_lls;ogi_nce (2 teachers from school size).
The participants for the observation were selected-_ by simple random technique. The
researcher selected.1 participant from the ran-ki:r;g ﬁumber of teachers who got the
most 10% of freguent use of media, and one teacher who get.the least 10% of the
frequent use of media from each level to participate in the observation. The
participants were obseryed randomly in clasg:and out of the class 3 times throughout

the second semester of ;Academic Year 2009 (18 classes). = Each. class lasted 50

minutes for the field observation.

4. Semi-Structure interview
The Semi-Structured Interviews were employed primarily to follow up on the
information obtained from the survey questionnaire. Two teachers were selected from

each level based on those who reported at the most frequent and the least frequent uses
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of media. The Semi-Structured Interview consisted of 12 open-ended questions to
elicit the information concerning the interviewees’ current practices as well as their
experience with, and their opinions towards using media in their classroom (see
Appendix E). The interview was conducted in Fhai and tape recorded to capture all

information and for further content analysis.

Data Collection

The data collection was caried out in January- February 2009. Teacher Uses
of Media Questionnaise and Student Usgs; of Media Questionnaire were given to
students and teachers at the small, medium, __and large secondary schools in Trang.
The researcher gavesan explanation to the i;grticipants about the purposes of the study
and how to complete the questionhaire. Thé:!ba:i-ticipants were asked to complete the
questionnaire in the Thal version.  All p-z;;r__-ti-ciggnts had as long as one week to
complete and return the questionnaire to thg resee;_rcher. The Teacher Uses of Media
Questionnaire was distributed to teachers who tau_ght at the small, medium, and large
secondary schools in Trang. (3, 5 and 10 questionnaires were sent to each schools),
127 (85% of the 148 questionnaires) were returned for descriptive analysis. The
Student Uses of Media Questionnaire was distributed to the secondary school students
(15, 25 and| 35 questionnaires ;were sent.to small, medium/and large schools,
respectively), only 76.77% of the 499 questionnaires were returned for descriptive
analysis (n =/398).

The fieldnotes was used to observe 6 teachers from the small, medium, and

large secondary schools in Trang Province. Each participant was observed randomly
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in class and out of the class 3 times throughout the second semester of Academic Year

2009 (18 classes). Each class lasted 50 minutes for the field observation.

/

school based on their re ' gl ent and the least frequent

The Semi-Structure Interview onducted after analyzing the data from the

Teacher Uses of Media questi elect those who reported using

media the most freque ers were selected from each
use (n =12). The i

preferred to use Thai AS r them to e s their opinions. Each

scores and *-Pff ,'\“‘ ater, the fieldnotes

from the field o@vations and rom thegmi-Structure Interview

were analyzed using l’oﬂlt analysis.

ﬂ‘NEJ’J“fIEJ‘V]ﬁWEJ’]ﬂ‘i
’QW']&NT]‘EELJ UAIINYA Y
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Table 3.4

Summary of the research instrument for collecting data

Research : ch question Data Analysis

Instrument

1. Teacher Uses

of Media

Questionnaire - d Descriptive

2 Student Uses air reading Statistics

of Media i e " ‘. - 1n10ns Mean, Standard

\\

nts’ n 1ions toward

Questionnaire rea ing deviation

ding instruction?

3. Fieldnotes 3. How do eachers use media in’. - Content Analysis

4. Semi- E 1. What types of media do EFL tea IS Content Analysis

oM TRb i jen (TARD

their reading instruction2ss,

ATTENIThabd i ol £ Y

towards the use of media in reading

instruction?




CHAPTER IV

FINDINGS

This chapter presents the ’# itative and qualitative which were
obtained from questio terview. ings are reported according to

Finding fro QUestionnaire

.. » N

/

questi L_teachers use in reading

Researc

instruction?

ﬂﬁrﬁ]ﬂ(ﬁwsﬁlﬂsﬂﬂiﬁt T
reading‘instr ~There were 8'items in Part 2'secti and 11°items in section 3 of

Teacher Uses of Media Questionnﬁre which were @ésigned to answer thi§ question.
Qn mr’a ﬁﬁ tmsjfzu Lu Mamg’lmiﬂhgaaip 1S were
gsked to rank how often they used media in class. The data were analyzed to find the
mean score of each type of media that teacher used in reading instruction. In the

present study, the mean scores were interpreted using the following criteria.
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4.21-5.00 means teachers reported that they used media at a “very
high” level

3.41-4.20 means

eported that they used media at a “high”

2.61 —-3.40 y used media at a

1.81 -2.60 that they used media at a “low”

1.00-1.80 ( sed media at a “very

The group means Sco sta a atio edia use by EFL teachers

who taught at secondary ¢ on was presented in Table

4.1

Table 4.1

Means and standard deviations of media use by EFL te school sizes

| — N l

TLTLZZZTET A
m@uﬂﬁwﬂ%swﬁﬁﬂi
amammummmau

Technology Mean 2.27 2.52 2.15

S.D. 1.07 0.92 0.52
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The overall mean score from Table 4.1 was reported that the written texts were
used the most frequently at the large and medium schools. However, teachers at small

school tended to use visual aids more frequently than any other media.

ﬁh type of media used in reading
.2'/—

Table 4.2 — g
Means, standard deviations of th - ofiwritten te -5 ading instruction (n = 127)
RN

When considering to

instruction, the data w

Written tex Iflf ﬁ ﬁ\\\"\-‘nh chool Small School

//%% ¥\ \\ N
: i A
Textbooks 4720 401 . 0.89 3.90 1.20
i, \\
Newspapers :&@' = 3.05 0.93 3.60 1.07
Nalels
Journals A 4 2.49 1.00 2.40 0.52
LIEdi s - ol
Magazines = - — 2.38 0.94 2.20 0.79
Novels 1.60 0.84
Story boo " 2.70 1.34
Short storiesm 7 2.50 1.51
Cartoons . 2.95 0.92 2.60 1.13 2.80 1.40
€ o o
“BULINENINEIAT = =
Theater programs 1.73 0.80 1.96 1.01 2.30 1.57
4 o o/
YWITAINICPARIVINGQE
q enus . .0 v .94 2. 1.34
Recipes 2.70 1.17 2.61 1.00 1.70 0.82
Horoscopes 2.39 1.11 2.76 1.03 2.20 0.79
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The use of written texts as shown in Table 4.2 showed that teachers in the large
schools tended to use textbooks at a high level in reading instruction(;=4.20) and
.73). In a medium schools, teachers also

;12 and used theater program the

least (;=1.96). Inasm ks the most (x =3.90) and

used novels and ti( . apparent that textbooks

ool levels. However,

used the theater programs at a low lev

used textbooks the most in

teachers tended er prag -_‘ ' s or bus and novels while

Table 4.3
Means, standard deviati he-use : in reading instruction (n = 127)
Visual aids Medium School Small School
; S.D.
Blackboard .88 3.50 1.35

Flashcards E

2.29 m 0.96 2.90 1.73

] =" 2.43 0.&-" 2.30 1.10 2.40 1.07

ﬁ 1487 m; NINENS o oo
Graphs 0.98 &04 0.99 . 1.23
amaqnmmmmmaa
Maps 2.46 0.91 2.52 0.89 2.30 0.82
Overhead Projectors 2.41 1.14 2.33 1.14 2.20 1.14

Picture from Magazines 2.86 0.82 2.68 1.04 2.20 1.32
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Table 4.3 (Continued)

Means, standard deviations of the use of visual aids in reading instruction (n = 127)

Visual aids Larg

ool Medium School Small School

S.D. < S.D.

Posters 0.92 3.20 1.32

Photos 0.95 3.20 1.14

Objects 1.06 3.10 1.37

Puppets 0.62 1.20 0.63
Table 4.3 indicates the ‘Use o ,- Isual 2 ding instruction.  When

considering the data ongac GMS
Y

in the large schools tende

#F o
# E}ff_.-’a"

dings showed that teachers

ou board as their main media at a very high level

(;:4.54). Puppet was used a ,.;z..ve.a-v.v;' reading instruction (;:1.75). In
= -"'f-"-r"t..-* ;
the medium scheols | was mostly 06) and puppet was the last
- -
used (;:1.3 \N\ e ' ! data, teachers used
blackboard the m@ (;=3.50) and puppet the least (x :1.20m
In sum, the tﬁtﬂl Table 4.3 showed. what visual aids were used in reading

], i ol el A ol B o s e

frequentlﬂhan any other media. The puppet was uﬂthe least in readirvstruction

FRARINIUNNINY AL
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Table 4.4

Means, standard deviations of the use of audio aids in reading instruction (N = 127)

Audio aids Large School Medium School Small School

S.D. < S.D.
Tapes 1.12 2.40 1.35
CD-ROMs 1.04 3.20 1.40
Videos 0.95 1.90 0.99
VCDs 1.01 3.20 1.40
DVDs 1.11 3.00 1.25

Radio Broadcasts 0.94 1.10 0.32

Televisions 1.13 3.00 1.49
Movies 1.02 1.70 0.67
Filmstrips 0.69 1.10 0.32
Talk Shows 1.10 0.32
Clip Video T S, T — 1.10 0.32
Music Videos m 1.00 1.50 0.53
Songs 3.13 0. 85 3.00 1.03 3.00 1.25
P EJ 9 WEJ ‘ﬂ‘ﬂ ngamrs 2

ess 1.22 2.70 2.30 0.67

1A SO0 AN ..

aids at each size of school, teachers at the large schools used CD-ROM (X =3.25) more

often than any other media and rarely used the talk shows while teaching reading in

classroom (;:1.46). The VCD was used the most (;:3.16) and the filmstrip was
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used the least (;:1.35) in the medium schools. At the small schools teachers used
CD-Rom and VCD (;:3.20) the most frequently and used the radio broadcast,

filmstrip, talk show and clip video the least frequently (;:1.10).
As shown in Table 4.4, teachers at all’school levels used the CD-Rom and
VCD more often than any other types of audio aids:~On the other hand, the talk show,

filmstrip, radio broadeast; and ¢lipvideo were used the least in reading instruction.

Table 4.5

Means, standard dewviations of the usg of tel:hnology in reading instruction (N = 127)

Technology Large Schoolr Medium School Small School
% A\ SD. ; SD.
Computer Labs 2.34 124 7, 2.49 1.14 2.20 0.92
CALLs 2732 1.42' 2.28 1.14 1.70 0.82
Internet 2.45 1.19: i 3.15 1.08 3.30 1.06
E-mail 1.96 Ll 2.18 119 1.40 0.70

Table 4.5 reports-the use of technology in reading instruction. Among the four
types of technology, the internet was the most frequently used and the e-mail was the
least frequently used at all school levels.

Whenreonsidering the data for sources of each media starting with ‘written text
(see Appendix J), teachers indicated that they were able to find some types of written
text at their schools. Most of the written texts such as textbooks, newspapers,

magazines, journals, novels, story books, short stories and cartoons were provided by
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the school. However, only some teachers at the large and medium schools created
media by themselves. The data for sources of visual aids (see Appendix K) reported
that the blackboard, globe, map, and overhead projector were provided by all school
levels. Some types of visual aids, teachers haveto provide themselves, for instance
poster, picture from magazine, photo and objeciss The puppet was not provided by
schools so teachers have to develop it tﬁlemselves. The data for sources of audio aids
in reading instruction (see Appendix L) showed that most of audio aids were available
at the schools for example;jtape, CD-Ror'n, video, VCD, DVD, and TV. The data for
sources of audio aidsn reading instructio.n gﬁowed that most of the technologies were

available at the schools (sge AppendixM)'.-l Only 20% of small schools did not have

o

computer labs.
When considering to the detail about type of media used in reading process the

data was shown in Table 4.6 : s 4

Table 4.6

i

Means, standard-deviations of the use of media in reading process

The use of media in Large School Medium-School Small School
reading process - S.D. x S.D. X S.D.

The following media is

appropriate foripre-

reading activities 362 0.82 3.48 0.76 3.43 0.66
Written text 3.860 | 0.08 3,79 0.99 3201 132
-Visual aids 364 121 3.29 095 340 0.84
-Audio aids 338 118  3.48 1.06 390 0.74

-Technology 361 111 3.35 108 320 063
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Table 4.6 (Continue)

Means, standard deviations in reading instruction

ool Medium School Small School

The use of media in
reading process

X « S.D.

X

The following media i

appropriate for whi

reading actwntV 50 oot
-Written text 3.70 157
-Visual aids 3.20 0.92

-Audio aids
-Technology

1.00 3.50 0.97
1.01 3.60 0.52

reading activities 0.81 3.35 0.63

-Written text 0.99 3.40 1.43
-Visual aids 0.92 3.20 0.92
-Audio aid:

. ! _02 3.30 0.95
0"i=§i:ﬁﬁ_’_¥;; _)_ 3.50 0.53

The foIIowingEdia ca il
be considered successful

'“”ﬁﬁﬁﬁmwﬁzw gl z::z o7

'V|5 aids 1.14 3 37 1.00 1.06

ammmmmmzm ﬁEJ o

This statement asked about how teachers use media in reading process. In

order to examine the used of media in reading instruction, three reading process were
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included which are pre, while and post reading. According to table 4.6, the data

showed that teachers in all school level frequently use media in pre-reading (large

school level x = 3.62, medium school fevel x = 3.48 and small school level x = 3.43).
In the pre-reading process, both teachers from the large and medium school
levels agreed that the written text is appropriate#or pre-reading activities. In contrast,
teachers at the small schooldevels pointed out that the most appropriate media for pre-
reading activities is audio-aids.
Similarly, inihe process of while-reading, the result from teachers at all school

levels indicated thatsthe /most appropriate media for while-reading activities is the
written text (large school level x = 429, medium school level x = 4.05 and small

school level x = 3.70).

For the post-reading proeess, the Wfi{%eﬂ text was the most appropriate media
in large and medium school level—However, féacﬁ’érs at small school level pointed out
in a different way. They indicated that both Mitfeh text-and technology are the most
appropriate media to-use at the post-reading process.

To summarize the results for research gquestion 1, the data presented that
teachers sometimes used four main types of media in their reading instruction which
are written text, visual aids, ‘audio=aids and technology. Each type ‘'of,media that used
the most frequently in reading instruction was textbooks, blackboards, CD-
RQMs/VVCDs and {internete=-Or"the ather thand;“media that) used the, least frequently
was theater programs/timetables for bus/novels, puppets, video clips and e-mail.

Different types of media also came form different sources. Starting with

written texts, most of the written texts were available at schools such as textbooks,

newspapers, magazines, journals, novels, story books, short stories and cartoons.
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Blackboard was the main media from visual aids that teachers used the most because it
can be found at all school levels. Some types of visual aids were not provided by

schools such as posters, pictures fro a azine, photos and objects, they had to find

or develop them. Similar to ould find most of the audio aids at

schools. Those audio ai VCDs and TV. However, if

search for it themse : ) c uter labs, CALLs, internet and e-

ers use media in their reading

Research_question.2: Whi "dﬂf‘ :

instruction? . =

« /. I o
To answer_the Jses.of Media Questionnaire

was distributed to ™

ool L] ﬁeﬂfﬂ*ﬂ ) AL A
AN TUUNINGAE

7 participants (Part 2, section 2 of the questionnaire). The item in



Table 4.7

Means, standard deviations of purpose of using media in reading instruction

64

Large School Medium School Small School
Purposes of using media 1\ _ _
X S X S.D. X S.D.
It helps students develop 4.36 0.80 4:50 0.74 4.60 0.52
reading skills.
It is appropriate with the 452 0.66 4.49 0.63 4.60 0.52
content.
It is relevant to the lesson. 4.54 0.66 441 0.80 4.30 0.48
Saving time/ It helps 4.16 0.85 4,21 0.94 4.50 0.53
students understandesson '
easier.
It is worthwhile with time 3.68 0.94 3%9 1.02 3.00 1.15
and tasks. }
It is clear and not too 450 0.57 4.29 0.84 4.10 0.74
complicated. ,
It motivates students’ 4.16 0.93 4.35 0.79 4.50 0.53
attention. :
It helps students-participate 4.20 0.81 4.44 0,69 4.00 0.67
in the activity.
It helps students remember 4.09 0.90 4.15 0.86 4.40 0.52
what they had learnt.
It is not'tooexpensive; 4,25 0:81 3196 1,00 4.20 0.79
overall 4.26 0:53 4.26 062 4.22 0.31

Table4.7 indicated different purposes foriusing media in reading instruction.

Teachers at different schools tended to have different purposes of using media. Most

of the teachers at the large schools agreed to select media according to the relevancy

of the lesson (;:4.54). The teachers at the medium schools responded that they chose
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media because it developed students’ reading skills (;=4.50). Teachers in the small
schools also had different purposes. They chose media because it was appropriate

ing skills (x =4.60). All teachers at all
%use they were worthwhile with
-

with the content and developed st
schools agreed that they di

time and tasks.

Research ; z . teachers’ opinions towards the use of

se of media in reading instruction,

the participants were as ing five-point Likert scales

ranging from 5 (sironaly-agree)-to—i—(strongly-disagiee)— The mean scores were
ging V.. 1‘
interpreted using m follo m
ﬁ—sio ‘rﬁs ﬁﬁ%ﬁy EO [a “very positive” attitudes
.é] (8 m 3" rs were likely :j‘ﬁiﬁ” attitudes
2.61-3.40 means teachers were likely:to have “neutral” atfitiides

o VA ] k) Eled 4 b el G

1.00-1.80 means teachers were likely to have “very negative”

attitudes
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Table 4.8 illustrates the mean, the standard deviation to each of the statements

in part three of the survey questionnaire.
Table 4.8
Means, standard devi

ers’ op&ﬁ# the use of media in reading
instruction {

Opinions toward o ;{’: ﬂi /ledium School Small School
of media / i ‘\m S.D. x S.D.
g |

1. Media is ngeded in
reading instructi

0.83 4.34 0.63

2. The follow

IS necessary ip

0.78 4.54 0.74
0.63 4.10 0.99
0.98 3.59 1.12
1.12 3.10 0.74
1.08 3.70 1.57

reading instructig
- Written tex
- Visual aids
- Audio aids
- Technology
3. Teachers**opinions
toward 'ﬂt
media in r

ing

3‘%7@%%%3%3@1@3 -
A Mkt %“ NINYINY

3.3 Students can get
extensive experience
while using media. 4.54 0.74 4.56 0.63 4.50 0.53
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Table 4.8 (Continued)

Means, standard deviations of teachers’ opinions toward the use of media in reading

instruction

Large School Medium School Small School

Opinions toward the use

o media ¥ EbS . S.D. X S.D.

3.4 Media can lead

students to participate

more in activity. 4:32 O/ 4.39 0.68 4.50 0.71
3.5 Media can-encourage

students to siudy. 4,23 0.89 4.27 0.86 4.50 0.53
3.6 Using media saves

time. 4.327"70.88 4.22 0.86 4.30 0.67
3.7 Media can help :

students learn

efficiently in reading

class. 4.20 098 ., 432 0.78 4.70 0.48

Table 4.8, reported teachers® opinions towards thesuse of media in the reading

instruction. Most of teachers at all school agreed that media was the important part in

reading instruction especially at the large schools (;: 4.66). Moreover, it was
indicated that the written text was necessary in reading instruction at all schools.
According to teachers’ opinions towards' the- use of media, the data was

apparent that teachers from the large schools agreed that using media in reading

instruction was the most useful way to help students understand lesson better (;:
4.66). Furthermore, teachers from the medium schools also reported that using media

was the most useful way to help students understand lesson better and students can get

extensive experiences while teachers using media in reading instruction (;: 4.56).
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On the other hand, teachers from the small schools differed in their opinions. They

reported that using media could help students learn to read efficiently in reading class

(x = 4.70).

Moreover, teachers /o lem of using media in reading
instruction in three a ir I -..l \ and provision, quality and

quantity of media and

Table 4.9

Means, standard devi

reading instructi

' em of using media in

Problems of using medi: __-, W\& School  Small School

reading instrugtior S.D. x S.D.
Preparation and provisi
Teachers have no time foL;'_:_;;. 7 : . 1.38 3.70 1.16
media. S
It is too compl 3.30 1.16

.#T ‘ofos

School does not - 1.16 4.40 1.07
budgets to provide media. m

Teachers never had@ny.training ~ 3.14 2.68 1.10 2.70 1.25
on ho ’] f]o‘j
e d ) im NI ..
in classroom.

awﬂmﬁsﬂﬁmwwﬂm aal
Teachers can not find media that 2.79 1.3 3. 1. 3. 1.57

relevant to the lesson




Table 4.9 (Continued)
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Means, standard deviations of teachers’ opinions toward problem of using media in

reading instruction

Problems of using media in Large School  Medium School  Small School
reading instruction X S X S.D. X S.D.
Quality and quantity of media
The amount of media‘is limited .~ 3.29 122 396 1.35 4.30 1.34
and it is not enoughsfor all
students.
Media is not ready to use. 3004 &B83 p.. Ve 3] 1.35 4.30 1.25
Media provided bySchodl isouf 3.04 .« 118 « 294 139 420 114
of date.
Services ;
Teacher can not find suitable 220 115 291 133 370 164
media that relevant to the lesson. —
It is not convenient when asking = 2.50 139" 246 1.18 1.50 0.85
to use media. R
Do not have staff to advise how  2.55 1.:11 2.77 1.37 3.60 1.51
to use media.
Don’t have opportunity to share  2.66 1.50 2.68 1.44 2.30 1.34
any ideas of what-media should
be purchase.
Overall 2911 "0.67 2.93 0.77 3.38 0.88

Table 419, réports teachers’ opinions towards the problems of vsing/inedia in

reading instruction. The data showed that teachers from the small schools have more

difficulty in using media than any other schools. It was also found that the problems

were divided into 3 aspects which are: preparation and provision, quality and guantity

of media and services.
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Aspect of preparation and provision

According to the aspect of the preparation and provision, teachers at the large

s limited to inconvenient use of media in the

reading classroom (;z 3.5 / the medium and small schools
indicated that the mos 3 ' fficient budgets allocated to

purchase media (mediuin : x = 4.40).

schools indicated that using media

For the qu: of chools agreed that the
.,‘,-ﬁ :
amount of media was na glent for @ a the reading instruction
Also, some kinds of media a 5@ JI ady to be used (the large
ﬂi-d i
schools x = 3.29, medi @ rri{g ls x = 3.29).
‘J'"‘Jf"‘
Aspect of media service P £l

a"' _g-u_.sw-
rvices, the findings indicated that teachers

at the large schools di e an opportur jare ideas with schools with

. ————————————
respect to wh i! nedia should be purchased (> m,jf hile, teachers at the

medium and smaﬂchoo Unable ﬂfind the suitable media

that was relevant to the lEson (medium schoﬂ} = 2.91and small school x = 3.70).

ﬂ‘NEJ’J“fIEJ‘V]ﬁWEJ’]ﬂ‘i
’QW']&NT]‘EELJ UAIINYA Y
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Research question 5: What are EFL students’ opinions towards the use of

media in reading instruction?

The research instrument used to answer this research question was Student

Uses of Media Questionnair ire consists of 4 items which asked
students’ opinions abo ia in the reading instruction.
The mean scores and : nts’ opinions are presented in

table 4.10

Table 4.10

Means, standard se of media in reading

instruction (N = 39

Opinions toward thetse of m % S.D.
s -
1. Using media in reading instruc on is necessary for 4.28 0.65
student. = {# /¥
2. Doyo :  fol
reading dhstruction— =
'f.-'r' 1‘-‘
- Written.te — 4.17 0.69
- Visual :!! m 4.02 0.77
- Audio-aids = Y, 4.28 0.75
LT A VLA NN TS G
3. dents’ ions toward'the use of'media‘i 13 0.69
reading instructions & 25 Qs
AR TRST RSN IANE A El
q3.Ii earning wit is and not bored. .28 ;
3.3 I think media will help students understand the 4.12 0.72
lesson better.
3.4 | think media can guide students to understand the 3.95 0.72

ambiguous points.
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Table 4.10 (Continued)

Means, standard deviations of students’ opinions toward the use of media in

reading instruction (N = 398)

Opinions toward the use of media - SD.
3.5 I think media can lead students to partieipaie'more in :
the reading activity: ' 4.05 0.78
3.6 | think media*¢an enceurage students to study. 4.05 0.80
3.7 1 think media®€an help sitdents learn efficiently in 411 0.77
the reading class. )
3.8 I think using media save time. -~ © 3.88 0.88
4. Students’ fegling whilefteachermsed'media in reading
instruction ),
4.1 | feel enjoyable @and pay more attenfio_n to the 4.31 0.71
lesson. s : ’ -'
4.2 | feel uncomfortable becatise teachér'é'dq not have 2.45 0.88
any experiences of how to use media'% =
4.3 | feel it is waste of time: _ : 2.27 0.88
4.4 | feel bored and want the class finish as soon as 2.37 1.07

possible’

Table 4.10 presented the opinion of students toward the used of media in the
reading/ lnstruction. 'Thelresponses of’ participants showed strong“preference for the
use of media in reading instruction since more than half, or approximately 53%, agree
withthe statement ssingymediasn, reading instsuetion-s necessarysforstudent.

According to students’ opinions toward the use of media‘in reading instruction,
the data indicated that most of students showed positive opinion. The top three points
are in the aspect of making learning more interesting, learning with media is fun and

students can get extensive experience. The majority of the students pointed out that
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using media make learning more interesting (;: 4.32). Next is learning with media is
fun and not bored (;: 4.28). Finally, students can get extensive experiences while

teacher using media (;: 4.18).

In sum, according te students’ opinionstowards the use of media in reading
instruction, it was found that most of tpe students showed positive opinions on the
effects of using medias~Students showed a strong preference for the use of media in
reading instructionssince more.than half of them agreed that using media was essential
in reading instruction.

Finding from Semi-Structure and Fieldnbteg
The additional data elicited from th;e--_f-ieldnotes and interviews were analyzed

to triangulate and confirm the answers according the research questions. The research

Ad

instrument used to reply to research guestion %Was field notes. Fieldnotes were used
three times while observing throughout the 'égfflé‘éfef. The data-from fieldnotes were
summarized and-reported-in-the aspects of how teachers use each of the media in
reading instruction. Moreover, the research instrument used to reply to research
question 1, 2 and 4. was semi-structure interview. According to Simi-structure
interview, there are 12 items of open-endéd questions which used te elicit teacher’s

opinion toward the use of media in reading instruction.

Research ‘Question 1:1 What) types. of media |dof EFL 'teachers| uge' in_reading

instruction?
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Finding from the interview
There were six teachers from all schools participate in the semi-structure

interview. From the interview data it. was. indicated that most of teachers used media

in reading instruction. Most ong belief in the need of media in

reading instruction. A i 1 in reading instruction.” More

“Media is 200 ia can help teaching and learning
easier.”

4 s
3. “doliszlomi
»

“Media is very useful and tedacher ne se. media in classroom.

e T T S 5 S ——————————————-) S ¥ sa 1 A o
4, “dnilillle-azinisvsidaelivnisaomtmniisliaoni 1915 8AR N TeNANNN
A

{ oy
W m‘sﬁ@ummm aumseuTae'ls

t possible, teacher should use media w. z;ﬁtlec:lmg zn‘catzssroom From
ama I YN
itho i that students eveme te low

so using media is necessary.”’

! % Q( £
16 e 1J‘J"Iﬂ§]ilﬁﬁﬂqwﬁﬂlﬂﬂl‘lﬂﬁﬂuﬂﬂmﬂ
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The following interview types of media that teachers used in reading
instruction. The interview data showed that media that teachers used in reading

instruction were based on these four t f media.

vealed that teachers used different

structi ﬂ seemed to use textbooks,

newspapers and magazin en than -J. other media in classroom. Moreover,
most of them stated i C \ elves. The following excerpts

showed a part of th Kinds of written text which

Written texts.

kinds of written text i

iinFeusnudnirlounaaldaeu viu Tanium
= et

“]f I *z}-m.——__i-—_m—ﬁﬁf nzine or newspaper

because |tml

to date.”

e ?T?T‘VTW g s

aauﬂuwmgiﬂu

9 maxmw T Stk T Tla X THR

Student Weekly to teach in classroom.”

SO ﬁmr. Modernize and up

{ { ' { { < o a
4. “Worksheet nldaowiivz drnnilomfiagideninldaeungnazinnnniasaistg

@ A Jw Y A A,
ﬂuﬂﬁﬂWllW‘]J'N LRAALIDINLIYU
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“Most of the content in worksheet I get it from magazine or newspaper, up to

2

the topic.

Visual aids and Audio-aids. from written text, teachers also use some

kinds of visual aids and audis ruction. The data from interview

showed that teachers u ' tors, CDs and VCDs more

1. get uazitnlaldie”

i3]

7 oet it easier.

“I used o j \\\
2. ) UNTEAIY ANV N

#nA0E191 ¢ ST} ' \ fidn 9 i luitodosdte
18de”

e.e...m-—-'-:-‘ 10w the meaning | will wrote it down

L

“For some words that

on the blackb ple sentences. So students
'a"-—,! o+ .
have to\gtess the meaning of each w ifg with this way student

e

can underEnd the text ec = m

mmum'ﬁ!ﬂ FnszaufIiuLd? wivmzmnmﬂﬂcm overhead projector 1#uiz

ﬂumwammmmm
q IR e

picture that link with the topic to teach in class.”
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1 q Y 4 a 3 £3 4
4. “ ey Faoiduilsz s lumsSoumsaou ualilddedy 4 uzay mszReninGouaziie

, o % &
pg1aman CD wie VCD agnagldthailuaiingin

“I always use media whi ill not use the same media because
Students might ge imes. VCD.”

Technology technology in their school.

Technology including computer labs Juter-assisted language labs, internet and e-

learning while teachingireag

mail. The interview dz s internet, CALL and e-

g mg examples.

1. “dadnnghagmiiiian)an inte
ﬁfﬂ Fi
“Mostly, I search in na %’ o7, eri nd out the interesting topic

aula print inl¥idn o

v
- 1 . I
2. 0 Mitluzaz msizaouil topic vewusinde

Unseen in, Tra

s -

“The Major 1 iAg _because the topic is

Unseen inman g’ m

mammi‘lﬂm w30 internet ‘UNW a2 lwanidsuiFeqnn internet”

ﬁlum mJ NINENNST.... o o

znter net.’

’Q RAA AT NY I e

ose to use in class. The data showed different sources of media. Some media were

not provided by school or do not have it at school so most of teachers have to provide

or made it by themselves.
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et 1 [l dy ] v A A d A A ~ 99
1. 99 ﬁauiwmuﬂgﬂzmau1saquzﬂ$ DYNNINUUITDNUNHIDUAITITLIUYL

“Mostly media such as newspaper and magazine I will buy it.”

2. 7 Aofidogidwiuly limingaufusedy
3 9y
YOUAN
“Teachers will provi [ selves b library did not provide it
forus. So udent not appropriate for their level.”

' A <
N7 130 TuBINITHIN

“Before choosi er - “information first. Media

such as news isement teache ‘ earch from newspaper or

magazine.’ Sl ki, 4

4. “doe-learning iingiilg L

l;‘i’;f"_"f__ myself - -‘
In summary, mo : dia is need in reading

instruction. There are four main types of media which are written text, visual aids,

M o/
B YTET I NG foe
written tm, teachers seemed to use textbooks, newspapers and magazines more often
- ¢« . o
as 0 I (aj hool such a ckboardd, rhead
projectors, CDs and VCDs. Moreover, computers, internets, CALL and e-learning

also used by teachers in reading instruction.
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Research Question 2: Why do EFL teachers use media in their reading instruction?

Finding from the interview

Base on research question 2 is why do EFL teachers use media in their

reading instruction? There ons why teachers used media in

classroom. The followi espons interviewees.

=3 h ) a Y o A ¥ P a a
HNINAINAZINE wanaandas liinFeudilasesnzau

( eza that help students
) A .,m'i:mmﬂq'i:nuﬂvummu
doulnnjacluiresses liaanasaonnszsulininSauswlaluunFauds 7
“Teachers chose to use media becan 2y want their students enjoy with the

class notse cause most o ot flike to study English.

Learni v 14 ‘f lesson.”

3. “ﬁm‘ug selpmlnnuzas IERNICAR AN N LL@tLZﬂ@WQﬂﬁﬁzﬁﬂﬁLﬁﬂ 7 Feu

Media is very useful especzally media that has picture and sound These

0 mmmmmaﬂwﬂ 108

‘Gridenazdqeldnnsaandiean”

“Media will help teaching easier”
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In conclusion, different types of media gave different advantages for learning a
second language. There isn’t one type of media that suited for language study so

teachers selected media that suited for their students and the lesson.

Research Question 3: How do EFL teachers usesmedia in reading instruction?
Finding from fieldnotes

This part of the research Finding presented results obtained from fieldnotes.
The fieldnotes were regeorded three times while observing throughout the semester.
The data from iIn andsout of the classr_oqm were summarized and reported how
teachers used each ot the media. Fi

According t@ fieldnotes, result from teachers in the medium and large schools

showed that they used visual 4ids to activai_t'é students’ background knowledge. For
: I

example, teachers used pictures from magazirng-ai_jtpe pre- reading process.

Description: Teacher asked students__?qcr-_eate the sentence by using present
simple tense accordingtzto the picturesrfr-or-r: Trang Magazine. At the beginning
of class, ,te:alchers divided students into small group and gave pictures to each
group. It was the pictures about difference places in Trang. Then teachers
asked question ‘“What is your favoriteiplace?” Students in each groups have to
answer this question by wrote down.the answer that match with the pictures
using present simple tense.

Second, teachers at the medium schools used VCD to-assess students’ work.

The use of media provided opportunities for students to assess their work as illustrated

below:
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Description: Teachers gave students worksheet. It was a song “All I have to do
is dream”. Students listened to the song and filled the words into the blank.
Finally, teacher let students read the song together to check whether they knew
how each word pronounced. Then, teachers let students checked the answer

from VCD. At the end, students practiced.t0'sing a song together.

Third, teacher.at'the meditm school used computer and internet to raise
students’ comprehension.

Description: Teacher started the Ieés&n by using the internet, the lesson is about

“Unseen in Trang” 4 Students had txcl) fallow the construction and travel around

in Trang by using the intemet. After-tha__t_teacher asked students to summarize

the information by doing mind-map apgl_Jt the interesting place in Trang.

In summary, media consist of 4 generéléchpabilities that can provide to support
students learning to read such-as-activate sfﬁ_de_flts? background knowledge, assess

students’ work; tespond to students’ work and provide scaffolds that help students

raise their comprehension.

Summary

The current uses of media in the reading instruction

The finding revealed that teachers used four types of media in the reading instruction
which are written, texts, 'visual aids, audio-aids and technology. ' Each type of media
that used the most frequently in reading instruction is text book, blackboard, CD-
Rom/VCD and internet. On the other hand, media that used the least frequently is

theater program/timetable for bus/novel, puppet, clip video and e-mail. According to
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the aspect of reading instruction, three reading processes were included which are pre,
while and post reading. The data showed that teachers from the large and medium
schools used written texts during the pre, while and post reading process. On the other
hand, teachers at the small school used visual aids in pre-reading process and used
technology during post reading process.

The purposes of using media-nthe reaaing instruction

When considering the purposes of using media, the top three purposes were
found. Teachers reported.thai they used media to help student to understand lesson
better, get extensive experiences and help .stt}dents learn to read efficiently.
How to use media in reading instruction -

The findings from fieldnotes indicate that teacher at medium and large schools

used picture to get students’ background knowledge. Teachers at the medium schools

used VCD to assess students? work. I\/Iored\/ér;s‘;feacher at the medium school used

computer and internet to raise students’ compr'ehéﬁsion.
Teachers’ opinions toward uses of media in the veading instruction

Teachers from each school level showed different opinions toward the use of
media in the reading instruction. However, they all agreed that using media in the
reading instruction. is the, mest. useful.way to.help students,understand lesson better,
get extensive experiences and ‘help” students learn‘to-read efficiently. Furthermore,
teachers from the small level of schools have more difficulty in using media than any
other 'school 'levelss When pointed out in ta the detail, it was found that'the limitation
of using media were preparation and provision, quality and quantity of media and

media service.
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Students’ opinions toward the use of media in reading instruction
The majority of the students pointed out that using media made learning more

interesting. They agreed that using n

with media was fun; moreover they c of: e experiences.

edia made learning more interesting, learning

]
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CHAPTER V

SUMMARY, DISCUSSION AND RECOMMENDATIONS

This chapter consisted of five parts. The first part started with a brief summary
of the study assessing the objectives, the research design, and the research
methodology. The second pari reviewecf-.the research findings. In the third part, there
was discussion on the findings. The fourth part suggested the implications drawn from
the study. The recommendations for further studies, as a principal result, were offered

in the final chapter.

Summary of the study

The objectives of this stUdy Were 1)7t6: st-.l'-de the uses of media in EFL reading
instruction, 2) to investigate the purpose of-_;js}ng-__media in reading instruction, 3) to
investigate how EFL teachers emiployed meqi(_:lir-_] reading instruction, 4) to explore
EFL teachers’ opinions towara the use of médi-a 1-n tileir reading instruction and 5) to
explore EFL stude:nts’ opinions toward the use of media In reading instruction. The

samples in this study were 127 Thai teachers of EFL teaching at the secondary school

level in Trang , and 398,EFL students studying/at the secondary school level in Trang.

Steps in €anstructing instruments

This study was:divided.into four steps: The first step was anexptoratory study
involving the preparation to construct the close items on questionnaire. The second
step was to validate questionnaire by three experts. Next, the pilot test was conducted,

and that the questionnaire was revised was appeared in the last step.
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1. Exploratory Study
1.1 Theoretical framework

The prioritizing step was to explore the theories and basic concepts related to

___/_‘.'—
'?‘—

this study. The studied topi audio aids, written texts and
technology.
1.2 Open-ende
The open-e | i ' onst arily based on the data

gained from theorie iC. I tionnaire was designed

Teacher Use i -ﬂ_ nriai s of Media Questionnaire

and Semi-Structure Interview, ‘were constructed if on to the information gained

from the open-ended questinﬂ,ua&éfj{-:-"_i..-{; 1 =

Step two:.Questionnaire Validity

1-.‘

After constructing the uestionnaire, all items were

|| |

validated by three“experts in the field of language testing.- |
q
A E 00N 1620 (ieh LT
validat
9
Step three: The Pilot Test ¢

QRN NHUDAY .

order to complete the

study was carried out in June, 2009. The participants in the exploratory pilot study
were 15 Thai EFL teachers at the secondary school levels in Krabi province (five

teachers from each level).
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Step four: Revision
Based on the information gained from the pilot study, research instruments
were revised, and Teacher Uses of Media Questionnaire and Student Uses of Media

Questionnaire were used in the main study after the revision.

Findings

Remarkably, the finding0f the study could be summarized into five aspects 1)
the uses of media In reading wastruction, 2) the purpese of using media in reading
instruction, 3) how tgachers / employ media in reading instruction, 4) teachers’
opinions toward the use of media mn reaﬁing_ imstruction and 5) students’ opinions
toward the use of media in reading instructi!on.

The uses of media in readihg instrué:fio:ﬁ

The results derived from the Teache_rl_jljsgs__ of Media Questionnaire indicated
teachers four main media used in reading instruction which were written texts, visual
aids, audio-aids and technology. Each type of -m:e:dié most freguently used in reading
instruction was. the textbook, blackboard, CD-Rom/\/CD and internet. In contrast,
media the least frequently used media was the theater program/timetable for bus/novel,
puppet, clip video and e=mail. It was obvious that different types of media came form
different sources, and some types of media were provided by the school. Apart from
these some teachers needed to search for media or make it by themselves.

Results, frem the interview and field notes supported-the findings fram the
Teacher Uses of Media Questionnaires implemented by most teachers in reading

instruction and four types of media: written text, visual aids, audio-aids and

technology and internet.
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According to the aspect of reading instruction, three reading processes were
included which are pre, while and post reading. The data showed that teachers from
the large and medium schools used written texts during the pre, while and post reading
process. On the other hand, teachers at the small school used visual aids in pre-
reading process and used technology during pest.reading process.

The purpose of using-media in feading iAstruction

Finding from TeacherUses of Media Questionnaire, interview and field notes
showed that teachersrat different school levels tended to have different purposes of
using media. Most ofiteachersat the Iarge:‘s&-f.hool level strongly agreed to select media
according to its relevance to the lesson wxhlereas teachers at the medium school level
stated that most of them €hose meqlia because_it__helped student develop reading skills.
Moreover, teachers at the small sehool Ievel_.-ptlose media because it was appropriate
with the study content. 7 ey
How teachers used media.in ‘reading instructr_ign_r; —

The findipgs from fieldnotes indicate that teachers_at/ medium and large
schools used media to get students’ background knowledgc. Teachers at the medium
schools used VCD o assess students’ work. Moreover, teachers at the medium school
used computer andsinternet to raise, students’~-comprehension.

Teachers’ ‘'opinions toward the use of media in'reading instruction

Findings from the Teacher Uses of Media Questionnaire and interview showed
that teachers at each schoollevel had different opinions. 'Teachers at tha large school
level stated that using media in reading instruction was the most useful way to help

students understand the lesson better. Teachers at the medium school level agreed that

using media was the most useful way to help students understand lesson better plus
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with get extensive experiences. Teachers from the small school level, then again,
believed that using media helped students learn efficiently in reading class.

However, teachers also reflected their opinion toward the limitation of using
media in reading instruction. According to the aspect of preparation and provision, the
most serious problem was insufficient budgets forpurchasing media and inconvenient
for using media in classroom.~Second a[;pect was quality and quantity; teachers were
unable to provide engugh media for all students’ using in class, and sometimes media
was not ready to be used. .The last aspec't was media service; teachers were unable to
share any ideas withsschools of what médig they should purchase and how relevant

they were to the lessons .
Students’ opinions toward the use of medﬁq in reading instruction

Almost more than half or approxirﬁg{e!y 53% of students agreed that using

media in reading instruction’was necessary for them. The majority of the students

pointed out that using media-made learning more interesting. Moreover, learning with
media was fun_and challenging. Finally, students were _able to get extensive

experiences while_teacher used media in reading Instruction.

Discussion

Principally; the .objectives were to' study the use of media in reading
instruction. The findings reflected.on the aspects of using media, purposes of using
media and the,way of using media. This Includes their opinions toward the use of

media in reading instruction.
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The use of media in reading instruction

This present study explored media use in reading instruction. The findings
demonstrated that teachers from all school sizes used media in reading instruction.
This revealed that most of the teachers negded to use a variety of media in the
classroom due to its important roles in reading lastruction. The findings of this study
were also consistent with Epsiein and 6rmiston (2007) In that teachers at the small,
medium and large scheol agreed that they might apply the following media, such as
newspapers, magazings, and journals, -navels, storybooks, short stories, cartoons and
textbooks as external.sources for reading rﬁdferials.

In order to examing the .use ‘of r;Iedia in reading instruction, three reading
processes were included Which were pre,'-y\_/hi_l_e and post reading. Based on the
findings from the guestionnaire; it reveal_égi_ that written texts played the most
important role in reading instruction. Usingj’wii'ﬁ:ten texts in classroom was able to
facilitate students to achieve-their-fearning objg(_:ti\_:/,es,(Epstein and Ormiston, 2007). It
is interesting to see that written texts was the highest used-in_reading processes from
all school sizes.  It.can be inferred that written texts was readily available tools to use
in class. Using Written text, teachers do not need great time, budget and energy to
prepare.-Most of the teachers jn this study reported, higher.use of written texts before,
during and after teaching reading==Moreover, some ‘teachers used visual aids in the
pre-reading process and used technology in the post-reading process. These findings
appeared to b2 consistent with Brantmegier (2003). ' Inther study, Brantmegier found that
the computer could be effectively integrated into the pre-reading, during reading and

post-reading of the comprehension processes.
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In addition to the audio aids, the CD-Rom and VCD were also used in reading

instruction at each secondary school size in this study. For example, teachers at the
large school size used the CD-Rom (;:3.25) more often than any other types of
media; likewise, the VCD was used the mest freguently (;:3.16) at the medium

school size. At the small sehool size teﬁgchers used-the CD-Rom and VCD (;:3.20)
the most frequently..Aeeordingt0.Hayati (2005) pointed oeut that audio visual devices,
such as tape-recorders andwideo-tape had frequently been used effectively in language
classes. Correspondingly; Chen(2004) clair_ned that reading difficulties resulting from
lack of reading strategies able t0 be overéolme to some extent by using audio-visual
aids seeing that it was proved that audio-v:isu;a'-l aids may serve as an effective way to
hold students’ attention. In Similar to the st;dy of Coffee (2007), students preferred to
use visual aids and audio-aids rather than I'e'étgre and demonstration. He concluded
that visual aids and audio-aids—were efﬁc;ﬁ%nt:!j:';nedia that led students’ learning
improvement because they éncouraged stﬁd:éﬁi§;’ihvolvement and participation in
reading class. Finally; the internet was one of the technologies.mast frequently used in
reading instruction. The finding from this study were relevant to what Chun and Plass
(1997) stated that using media, such as technology added both visual and auditory
features 40 a text and” ultimately: improved=comprehension. "1t was suggested that
technology assisted teachers to create interaction in classroom (Lee, 2000; Warshauer

andi Healey, /1998)3 Therefore;“media offered Studentsgmareichancessto, extend the

reality and to exchange knowledge with others.
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The purpose of using media in reading instruction

In the present study, most of the teachers at all school sizes agreed that they
chose media according to its relevancy and assistances to develop students’ skills
including content appropriateness. One of the.most important purposes of media
usage in reading instruction was focused on"the*development of students’ reading
skills. The majority of teachers believéd that +f they used media tools, they would
improve students’ languagesproficiency and make the acquisition process easier,
quicker and more interesting. /The following statement is one example of some of the
participants who agreed that media can imi:).rove students’ skill. “For me, media is
necessary because goad media can help ;gaching and learning easier. Compare to
last year, | taught reading Withqut using-n_ae_c_{ia and it twrned out that students’
achievement is lower than this year-so using—_ r_nedia IS necessary.” This expectation

may have originated from the' fact that we are bé)\?\f;living in an age of modernization.
Learning today takes place less-and-less read:ihg,;a‘ text or listening to an audio-tape,
modes of learning that require patience, concentration and the*ability to internalize
information and to transform it into knowledge. Instead, the learning process today is
characterized by~ being informed and entertained simultaneously through a
combination of complementary, easily.absorbable signals to.our.senses. Mollicaa (as
cited in‘Brinton; 2001) suggested that media Tacilitated-students to process information
more precisely. Media from the audio, video, comiputer and the internet’served as
effective tools to enhance students’ language competence. This finding was consistent
with the study of Hsiu-Chin (2008). In this study, it was revealed that the written texts
and visual aids improved students’ knowledge of sentence patterns, increased

comprehension, stimulated imagination, and allowed students to make links with prior
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knowledge. These media aids also had positive effect on improving language skills as
well as motivating and drawing students’ attention lead to create a meaningful learning
environment. The findings were also consistent with the study of Lomicka (1998)
which investigated the effects of the multimedia reading software on reading
comprehension. The study indicated that computerized reading with full glossing
promoted a deeper level of text comprerhension. This might be due to the data that
audio-aids, such as wideo gassettes and the digital versatile discs (DVD) offered
students an overall undersianding of the learning materials, and thus enhanced their
comprehension and. memory, increase:d '-;their motivation and promoted their
concentration on the content. {

How teachers use media in reading instruction

In order to examine how teacher used_.r_ngdia in reading instruction, the findings
from fieldnotes indicated that teacher at mediyi’n’,and large schools used picture at the
pre-reading process to get students’ backgrouﬂ& kgow]edge. Using media seems more
suitable to prepare students by helping them build background_knewledge on the topic
prior to reading, through appropriate pre-reading activities. During the pre-reading if
teacher can use Vvisual aids, the students’ attention will b& attracted and they will
certainly-take. interest in-what.they are going.to. reads, The.finding-also showed that
teachers at the*medium-+schools™used VCD' to assess students’ work. Moreover,
teacher at the medium school used computer ‘and internet to raise’ students’
comprehension; This finding was alse’ consistent with the study of Reinking and
Watkins (1996). A study of hypermedia use in mainstream fourth- and fifth-grade
classrooms found a number of secondary benefits in addition to students' gains in

reading abilities and willingness to work collaboratively.
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Teachers’ opinions toward the use of media in reading instruction

Findings from the Teacher Uses of Media Questionnaire and interview show
that teachers at the large school level stated that using media in reading instruction was
the most useful way to help students undersiand the lesson better. Teachers at the
medium school level agreed that using media was«the most useful way to help students
understand lesson better and-get extenéive experiences. Teachers from the small
school level believed.that using media helped students learn efficiently in reading
class.

However, teaghers also reflected :théir opinion toward the limitation of using
media in reading instruction. According tox the aspect of preparation and provision, the
most serious problem was that there were insgffi_cient budgets to purchase media and
inconvenient to use media in classroom. A.rpyltimedia classroom should be equipped
with the computer link with the:internet, videé ;rﬁa_éhine, high project and stereo, all of
which cost a lot of budgets that is-niot a small arﬁognt for most schools in Thailand.

Second. aspect is quality and quantity, teachers-were-ufahle to provide enough
media for all students to use in class and sometimes media was not ready to be used.
Many schools especially large schools in Thailand, each class were consist of at least
50-60 students. ; Such classroom is not. suitable for English-learning-because they can
not create an active climate” for ‘'student ‘to ‘learn effeetively. * Sometimes, computer
breakdowns happened so often that they distracted thestudents’ attention tosthe lesson.
Media without thevhigh ‘qualityican not.meet the teaching need.and it'costs much to
maintain them.

The last aspect is media service, teachers were unable to share any ideas with

schools of what media they should purchase and how relevant they were to the lesson.



94

Students’ opinion toward the use of media in reading instruction
The data gained from students’ opinions on the questionnaire revealed that
media made learning more interesting; in addition, learning with media was fun and
challenging. Most significantly, students got extensive experiences while teacher used
media in the reading classroom. These findings implied that using media was
necessary for students to engage in readihg tasks and activities. Therefore, the use of
authentic materials inereased comprehension and motivation as well as fulfilled the
needs of students sinee they were related to students’ interests (Brinton, 2003; Graves,
2000). Moreover, visual‘aids could hélpﬂ students understand what teachers had
explained because images and diagrar;ls were able to convey messages and
information for students. Visual ajds Wereal_so__ a good way of maintaining students’

interest and attention." It has beenproved th_qt{ gudio-aids such as CD-ROM, e-books,

and audio books may serve as am effective wa:y tohold students’ attention.

Pedagogical Implication
The findings in this study suggested the significance of media as it was
necessary in reading instruction at all school levels. There were some implications
could be drawn from.the study results.
1. Teachers should be aware of the media’s significance, and find out about
the new media to use in class in order to increase the course effectiveness.
2. |The principle should \pay“attention” ta the meaningful role.of ‘'media in
reading instruction. With the limited budget, the media should be
purchased reasonably. In order to get practical media before designing to
purchase media the principle should share ideas with teachers of what

media that should be purchased.
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3. Before using media in classroom teacher should practice using media prior
to finding out whether media is relevant to the lesson.

4. Teacher should be prepared to integrate media into their reading

did not have any background

@, such as technology, the

only elpsme unfamiliar with media
to " fee nough to use media in

5 ind out opportunity \ make their own media.

instruction.  For

experiences i

\ n of teacher-made media
and energy. As a result, some
pport their language teaching

because the to0l redu Fargreat ti d energy to prepare.

Recommendation

-

It was M nded th : 2 exiended and to include
a broader samplegstudents and teache different Ievel9m<e elementary, or other

educational settings ffor=better determininggthe media roles in reading instruction.
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APPENDIX A
(English Version)

Open-ended questionnaire for the Exploratory Pilot Study

Age...' .................. .( . _/(4
) ——

el .\\‘u\ legree offered by community

ered by colleges and

(Grac \ ee offered by universities)

duate degree offered by research

X

it
How long have yo El been teaching Eng ? | years

What grade(s) do yoﬁmally teaCh? ..o e

ma @ U INUN I NN

Have ymmad any training in medla‘used? If yes, please describe:

amaﬂmmumqwmaﬂ
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Part 2: Teachers’ opinion toward the use of media in classroom.
Direction: Read each of the following questions and statements. Please respond to

each question and statement as they apply to your teaching of English as a Foreign

Language.

1. What type(s) of media-de

2. In your opinion, appropriate for students while teaching
reading? Why?

B CTET LTI CTETaF L S

appropriatd for using media, Why?
TRINATUUNIINGIRY-
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4. Do you think media can guide student with good reading strategies for students?

How?

.............................
...............................

......................................................................................................
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7. Why do you think using media was important while teaching students to read
passage?

8. Do you think your e \ "lﬂ_ “ isidered successful? How?

........................................................................
R I ) T R T

9. Do you evalua -_l-: i

How and Why?
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APPENDIX B

[English Version]

Direction: Pleased respo

apply to you.

Part I: Personal Information

Gender

Experience in teaching e Ll 6-10 years

R

[ ] more than 15 years

What grade(s) do -vT

W

Knowledge and experlenceé in instructional media (can choose more than one answer)

- ﬁﬂﬂﬂﬂﬂﬂﬁﬂﬂﬁﬂi

d from documents
'ﬁﬁ"l“ﬁﬂ e:;zzueum'mma d
Lack of knowledge and experience

L Other oo
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Part I1: The use of media in reading instruction

Direction: Please put v" into the number which indicates how much each of the following

statements applies to you. There are 23 items in this section. Each number can be interpreted as

follows: eans alw@)’éx\!ll/

means tI'y (75

N W B~ O

The current use of media in

No.

1. | Written text

. (journal)
THAuAﬁD

)

o~ by el L‘)
......... . f/ . Dh (horoscope)

?QS
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No

Media Used

Visual aids

Global w rm ng

3

How often do you use visual aids in reading instruction

Audio-aids

How often do you use nilo aids in readlng mstructlon

¥ort) )

-
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No Media Used
.......... mU%K
c ]inq](
Be H%
R ,.!_! ......
(self-access)
4. | Technology and Internet

How often do you use Techne

Tl—l’Rﬁ.’£

Hotmail™"

ND

ing)

—
.

= == —

D

ﬂ‘UEJ’J’VIEW]ﬁWEJ’]ﬂ‘i
QW']@NT]?QJ UAIINYA Y




Source of media
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No.

Media

Written texts

text book
newspaper
magazine
journal

novel

story book
short story
cartoon

brochure

Visual aids

blackboardm
flashcard

F Ol
char

Lféi 9847
globe
map
poster

Source of media

Don't have at

Provide by Made by

teacher

Provide by

teacher
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No. Media Source of media
Don’thave | Provide by Made by Provide by
at school school teacher teacher
photo | I P U [T R
O B N 7775 SR PR P
objects = =  |EEEEER. | LT L
& puppet ey, | B Sl | |
8. | Audio-aids

e

DVvD

radio broadcast

television.

movie
filmstrip
talk show

‘383

musﬂvideo

computer lab

CALL

% CALL

" Hotmail’

internet

e-mail
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Section 2: Purpose of using media in reading instruction

Direction: Please put v" into the number which indicates how much each of the following

statements applies to you.

No. Purposes of us

5. | I choose to use media according ‘E? a,‘-m
purposes: J;‘:
5.11 It helps students develop reading -

& o
skills. ‘ ﬂ{l-}'a
5.12 It is appropriate with ;g:cwm ............................................

.__-f -

5.13 Itis reI t to
5.14 Saving ; ---------------------

understa ..f;s 0 B | ceooeeeee | cerererens | eveeenenns

5.15 It is worthwhile with time and tasks. | ........... S T I I

5.16 Itis clear and,‘fogo complicate.

L RN

activity.

IR A9

5 20 It is not too expensive.
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Section 2: How to use media in reading instruction
Direction: Please put v" into the number which indicates how much each of the following
statements applies to you. There are 11 items in this section. Each number can be interpreted as

follows:

means
mean
means

means

R N W b~ O

me

No.

statemen (audio-aids) (technology

& internet)

2
. »
18 Es
Ledidagl

10. | The following media is appropriat
in reading instruction '.#;. ol V1R N, T T TR IR
_Ji it 2
11. | The following media can help {é::;.:ﬂ-;z. -k
students understand the text easier ﬁr;—.:'... : R U I
12.| The following media pla - o
important role in reading _ \ !
instruction. B o | _ I& .............................
13. | The following media can‘ne & oy
“”"e”‘“iﬂ*ﬁﬂ’;l smwmm
reading cl
14. | The foIIowmg medla can use to
15. | Thefollowing media is appropriate |
for pre-reading activities | L |
16. | The following media is appropriate

for while-reading activities | ...............
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of media?

No. statement (written texts) | (visual aids) (audio-aids) (technology
& internet)
17. | The following media is appropriate
for post-reading activities | . | |
18. | The following media can use to
gloss the vocabulary. - l‘*‘, A = A L B
— ,
19. | The following media can be . | 7
considered successful in rea@ifg 12 0 Lo | i e e
instruction / \\\
20. | How often do you evaluate \

20.1 The following m
evaluated by interv
20.2 The following media

evaluated by questionnai

20.3 The following media
evaluated by short quiz
20.4 The following.media

,-4".-""' L

evaluated b -'
e e

._’ I |

E
ﬂUﬂ?ﬂEﬂﬁWB’lﬂ‘i

Q‘W']ﬂﬁﬂ‘iﬂd UANINYAY
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Section 3: Teachers’ opinion about using media in reading instruction

Direction: Please put v" into the number which indicates how much each of the following

.

tral* —

70N

statements applies to you.

R N W B g

Opinion toward the of iﬁ%m 3 2 1

/5 n\\\Q

2. | The following media is neeessa eadmgu -
instruction :- :
=
- Written text
- Visual aids
- Audio aids

- Technology a

..‘i

3. | The opinion towards the-penef it of ust ing |
media in reading instructi

lesson easier.

3.3 Studéus can get extensive

a ﬁﬁﬁ 35 ﬁwﬁm .......... -y E] r] aﬂ ...........

participate more in activity. | +reeeeeeee | eeeeeeeen [ e | [
3.5 Media can encourage students to

study. e [ [ e
3.6 Using mediasaves time. | creeeeeee [ eeeeeene | [ [
3.7 Media can help students learn

efficiently in reading CIaSS- ..................................................
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Problem of using media in reading
instruction

Preparation and provision

4.10
4.11
4.12
4.13
4.14
4.15

4.16

Quality and guantity of

Teachers have no time for media.
It is too complicate to prepare.

School does not have enoug )
budgets to provide media
Teachers never had an
on how to use it.
It is not convenie
in classroom.
Using media in

money and t
Teachers can
relevant to t

4.17

4.19 Media provided
of date.

services
4.11

4.12
4.13

414

to use mediz
Do not have
to use media
Don’t have oppo

R TS

The amount

and it is not eno
students.

Teacher can not find su |§aﬂfiﬁ.if.f ,___l;_" :

eva

media tha Té

smt a

[ Tralin|

iy :
— =

mty to share

.......

ARIANNT0 TEE
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APENDIX C

HUVARUMNTIH SIS

a ] v A 4‘
ANUAAHHUBDIUDL IS ULINE

aaumqu

a 4

2.1 Aetlszian aﬁqwuw

W gririnaiitd 3] 1

23 aeﬂiummﬂsaﬂawauﬂﬂim ...................................

2.4 ﬁaﬂizmﬂﬂaummamaz ...................................

a ]
DUIADTIIUA
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U0 doilluilaqif 5 4 3 2 1
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APPENDIX C
[English Version]

Student Use la Questionnaire
Part I: Students’ opin ise of%ﬁping instruction

o w much each of the

\\N\

following statem tion. Each number
can be interpreted : \\

e

Item i__“{i:.:r—ﬁ;— >d o 3 4 5
1. | Using me| e .
necessary for student. | | e e,
2.
follﬁlllng media in reading mstructlon

AR IUNNIME Y |

> writtentexts | e e e

» technology and internet | .| o | e | e
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ltem

Statements

Students’ opinions toward the use of

media in reading instructions

3.1 | think media make

3.5

3.6

3.7

3.8 ’ﬂ: :
lear iciently in the reading

class. ¢ LY

A fbia A 4

4.

Students’ feeling while teacher used

oY ePr eI

attention to the lesson.
4.2 | feel uncomfortable because
teachers do not have any

experiences of how to use media.




ltem

Statements

4.3 | feel it is waste of time.
4.4 | feel bored and want the class

finish as soon as possi

AU INENTNYINS
AR TUNN NGNS Y
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Appendix D
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APPENDIX D
[English Version]

es of Media Fieldnotes

Teacher’s NAMe. ... ... teuererreeeen.! @Te&ching ..................

Name of School...... - T :

Teacher

dd/mmly........

How to use medi A//_l/
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Appendix E
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A A ~ 9 ~ Ls! [ s A A
6. msendemsaou N1¥UseneunsiSeunNIsaeu 91SINHANINUMNITABNTD

oe14'ls
) dl
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Appendix F

The open-ended Question for Teacher

. "I
Part 11: The use of media in read

S/

Please rate these following items according t0.yeur opinions.

1= Congruent 0= Questionable -I=dlncongruent

145

suction (Experts’ evaluation form)

It o) ded Q aire "l: o 'x 1
em pen-enae St gMnNalt o U u =
A7 \ NS

Comments

1. “1umiﬁfz)umﬁmuﬂmhﬁ A0y

o 1/1%&!\\\\‘
PN

rialarha

2. | lumsaoumseu aulsaoisy

Iaiha

a ] N P
dumesiia sialatg m

The use of media in reading 1i'nstruction

5. ﬂmi%’ﬁmﬁd ﬂﬁﬂqﬂﬂ"lﬁuﬂ
Taul¥de qQ
¢

! @ )
'EHullﬂ‘Llﬂ!,ifJu

7. | vwenmigradi lugaisau e ldqeludesson




Item Open-ended Questionnaire 1 0 -1 Comments

How to use media in reading instruction

~ ' yA 9/
8. VMUSNAUADUNITDIU ﬂﬂ!i%ﬁ@%j\jiﬂu'm NUIN

Mena

-,

9. | quAni@eannInuuzuNINGITNIID

w50l

lﬂ' ) a '
10. AONISLTIUNTTAOUYUA S

o ¥ Jd 1o A
ANFWNLNUNITYU

ﬂ' ~ a
11. AONISLTIUNTHOUY]

NNPLNITOIU

]

¥

AULININTNEYINS
AR TUNNINGAY
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Part I11: teachers’ opinion about using media-based materials in EFL instruction

Item Open-ended Questionnaire 1 0 -1 Comments
a 1A ~ | A
1. | quAandemsEeumsdou (@olsznnaiog
o s A o
Tansiaylnsel, detlszinniinyl
A a 4 A
danun, uazdfoiszinnnon
9 o Y = A i
unumdiay ludeuioutiiok
a 1A ~
2. | quAandemsiFouniia
v A d’ S
WnFoungalumsGouaiso
& =~
3. | demasoumsdontlizig
A 9 '
WOASANUAYNA UL
4. | quAvamsBeudineadums Ldde i lau *ﬁ.'(f.[:
) :’;‘J ;
auazihde I 1995 lureas o w?e —
i _:ﬁ""l." -".l"' :
5. | audehlusunsouildde nJu"l 9613 W
" AV
A @ 1A q v o
figmamanalaniol R
;'
6. qmﬁﬂ’jﬂuuwﬁaumﬁ GRIGE
’d’e)u‘VI‘lJiw?ﬁJﬂ’J”IﬂJEﬁLﬁﬂ‘]S‘VIiBth 061915
4
8. muaﬂmﬂwmw‘iﬂumum"lu%aa“lwamgu 'y,
10. | mulddszduwamslsdoninanvaulivesdisou
o 914'! ' eszl =
MM lsdetosasuiiesla




Item Open-ended Questionnaire 1 0 -1 Comments

2 v 2
1. | muldlsmaudu o edannuinlaluilem

~ o YA g A
UNTIU ‘Pimmﬂmiql“lf’dﬂ‘U’oﬂﬂiﬁ!‘w&lﬂﬂ

d’ a dl 1 a A v %
12. foxialanmuaanianumine auiuanyue

Feumsaouluavinmuaey

AU INENTNYINS
AR TUNN NGNS Y
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Appendix G

Teacher Use of Media Questionnaire (Experts’ evaluation form)

Item -1 Comments

A A a d
AOANNHN

1. aglddeilszinnd ul
Y =)

Moaiseu
v A ~

> widesou

v A A I'd
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Item Open-ended Questionnaire

Comments
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Item Open-ended Questionnaire 1

Comments
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Item Open-ended Questionnaire 110 |-1 Comments
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Item Open-ended Questionnaire 110

Comments
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Item Open-ended Questionnaire 110 |-1 Comments
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Part III: Teachers’ Opinion about Using Media in EFL Instruction
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Item

Open-ended Questionnaire 1 0 | -1 Comments
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Part Il : The use of media

Appendix H

The Item-Content Congruence Index of

Teacher Use

Media Questionnaire

157

Item = Meaning
A ?P’f
-
1 1 'yyff reserved
5 lr 1 reserved
3 ] Jr 1 \\x‘\ reserved
T IJ' HB "1\‘\;‘!&\ - reserved
5 ‘y ‘ u\\ \ reserved
6. reserved
7 reserved
8 reserved
9 modified
10. [ jreserved
11. 'E—EE:—_—:—’{H reserved
12. " reserved
13. 1 -@ reserved
14, 0 | -:1:. 0 % modified
15, u‘g:ajﬂ—g | ved
16. reserved
I R R T A reserved
r ~N 7Yy O SCA3ER'BL' ) L e
20. 1 1 1 1 reserved




158

Appendix H

The Item-Content Congruence Index of

Media Questionnaire
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Appendix |

The Item-Content Congruence Index of Student Use of Media

Questionnaire
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APPENDIX J

Means, standard deviations of the source of written texts

Written text Large School Medium School Small School
Number NUmber Number
5.1 Textbooks of Percentage of Percentage of Percentage
teacher teacher teacher
Don’t have at school T 1.8% 64 78% 1 10%
Provided by schogi 49 81.5% . 1.2% 6 60%
Made by teacher - - - - - -
Provided by teacher 6 1037% 17 20.7% 3 30%
5.2 Newspapers i
Don’t have at school 4 3.6% 62 75.6% 2 20%
Provided by sehool 36 64,400 40 '\ R 24.4% 5 50%
Made by teacher 1 1.8% - - - -
Provided by teacher i/ 30.4% 2 3.6% 3 30%
5.3 Magazines )
Don’t have at school 1 1.894 # 6 7.3% 3 30%
Provided by school 36 64 3% == 51 62.2% 3 30%
Made by teacher i 1.8% sl - - - -
Provided by teacher 18 32 %= 25 30.5% 4 40%
5.4 Journals S L S
Don’t have at school 4 7.1% 2 2.4% 2 20%
Provided by;sehool S 66.1% 60 73.2% 4 40%
Made by teacher 1 1.8% - - - -
Provided by teaecher 14 25% 20 24.4% 4 40%
5.5 Novels
Don’t have at school 16 28.6% 10 12.2% 2 20%
Provided by schoal 35 62.5% 54 65.9 6 60
Made by teacher - - - - - -
Provided by.teacher 5 8.9% 18 22% 2 20%
5.6 Story hooks
Don’t have at school 7 12.5 63 76.8% 1 10%
Provided by, school 45 80.4% 5 6.1% 7 70%
Made by teacher 1 1.8% - - - -
Provided by ‘teacher 3 5.4% 14 17:2% 2 20%
5.7 Short stories
Don’t have at school 7 12.5% 8 9.8% 1 10%
Provided by school 46 82.1% 64 78% 7 70%
Made by teacher - - 1 1.2 - -
Provided by teacher 3 5.4% 9 11% 2 20%
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Written text Medium school Small school level
Large school level
level
Number Number Number
i of Percentage of Percentage

of

teacher
5.8 Cartoons
Don’t have at school 7.3% 1 10%
Provided by school 4 72% 7 70%
Made by teacher . 1.2%
Provided by tea 2 20
5. 9 Brochure
Don’t have at 2 20%
Provided by sch 2 20%
Made by teac - -
Provided by teacheg 6 60%
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Means, standard deviations of the source of visual aids
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Small School
Visual Aids Large School Medium School
Nuimber Nuimber Number
6.1 Blackboards of Percentage of Percentage of Percentage
teacher teacher teacher

Don’t have at school - - - - -

Provided by school 56 100% 81 98.8% 10 100%

Made by teacher. - - - - - -

Provided by teacher - - - - - -
6.2 Flashcards

Don’t have at sehool 1 1.8% 3 3.7% 1 10%

Provide by school W 30.4% 10 12.2% 2 20%

Made by teacher 23 41.1% 33 40.2% 5 50%

Provided by teacher 5 26 3% 4 B 43.9% 2 20.0%
6.3 Diagrams ’

Don’t have at school 6 10:./% . 7 8.5% 3 30%

Provided by school 20 35 i 26 31.7% 4 40%

Made by teacher 7 12,502 7 8.5% - -

Provided by teacher 23 41.1% 5 g0 42 51.2% 3 30%
6.4 Charts -

Don’t have at school 4 7.1% 3 37% 2 20%

Provided by-sehool - 3Z.5% 20 24'4% 3 30%

Made by teacher 11 19.6% 18 22% 2 20%

Provided by teaeher 20 35.7% 41 50% 3 30%
6.5 Graphs

Don’t have at school 4 7.1% 3 3.7% 2 20%

Provided by schoal 22 39.3% 22 26.8% 3 30%

Made by teacher 9 16:1% 18 22% 2 20%

Provided by teacher 21 37.5% 39 47.6% 3 30%
6.6 Globes

Don’t have at school 3 5.4% 3 3.7% - -

Provided by, school 49 87.5% 59 72% 7 70%

Meade by teacher 1 1:2% - -

Provided by ‘teacher 4 7.1% 19 23:2% g 30%
6.7 Maps

Don’t have at school 1 1.8% - - - -

Provided by school 38 67.9% 51 62.2% 8 80%

Made by teacher - - 3 3.7% 1 10%

Provided by teacher 17 30.4% 28 34.1% 1 10%
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Visual Aids Large School Medium School Small School
Number
Percentage of Percentage
teacher

6.8 Posters

Don’t have at schoO! 1 10%

Provided by schog 3 30%

Made by teacher - -

Provided by te 6 60%
6.9 Picture from

magazines

Don’t have at scho 1 10%

Provided by sc 3 30%

Made by teac : ) - -

Provided by teac 76:8% 0.7% 6 60%
6.10 Photos it

Don’t have at schoo ,&E i< Yk 2.4% 1 10%

Provided by schoo 11% 5 50%

Made by teacher 2 -'1-";} 9.8% 1 10%

Provided by teacher ;@JBQ 4 76.8% 3 30%
6.11 Overhead . P

projectors FETTIel

Don’t have at school S oo 2 20%

Provided by 7 70%

Made by te “; 1 10%

Provided b - -
6.12 Objects [

Don’t have at school - - - -

Provided by scho 16 1% 19 5% 5 50%

Made teacher - -

ﬁ B ARUIE YT =
6.13 Puppe

Don t ve at school 32.1% 35.4% 5 50%

Prowded by school 1 ¢ 1 8% h 4.9% A 40%
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Means, standard deviations of the source of audio aids

Audio Aids Large School iMedium School Small School
Nuimber Number Number
7.1 Tapes of Percentage of Percentage of Percentage
teacher teacher teacher
Don’t have at school - - n, 3.7% 2 20%
Provided by schoal 28 94.6% ™ 87.8% 8 80%
Made by teacher - S & - - - -
Provided by teacher 3 54% 7 8.5 - -
7.2 CD-ROMs =
Don’t have at school - -y 2 2.4% - -
Provided by schogl 47 83.9% 69 84.1% 10 100%
Made by teacher - s 4 % - - -
Provided by teacher 9 16. g9 11 13.4% - -
7.3 Videos ¥
Don’t have at school 2 SoSE—. I 11% - -
Provided by school 49 87.5%F25FF63 76.8% 10 100%
Made by teacher - - , - - - -
Provided by teacher g 8.9%; famai10 12.2% - -
7.4 \/CDs
Don’t have at school - - 2 2.4% - -
Provided by'school 50 89.3% 67 81.7% 10 100%
Made by teacher - - - - - -
Provided by teacher 6 10.7% 13 15.9% - -
7.5 DVDs
Don’t have at school 6 10.7% 8 9.8% 1 10%
Provide by!schaol 48 35.7% 61 1414% 9 90%
Made by teacher - - - - -
Provide by teacher 2 3.6% 13 15.9% - -
7.6 Radio Broadcast
Don’t-have-at school 44 78:6% 49 59.8% 3 80%
Provided by;schaol 7 12.5% 18 22% 2 20%
Made by teacher - - - - - -
Provided by teacher 5 8.9% 15 18.3% - -
7.7TVs
Don’t have at school 8 14.3% 6 7.3% - -
Provided by school 48 85.7% 72 87.8% 10 100%

Made by teacher
Provided by teacher
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Audio Aids Large School Medium School Small School
Number
Percentage of Percentage
teacher
7.8 Movies
Don’t have at school 38 U sos% 3 30%
Provided by sch'oolf‘ : ws.g% 7 70%
Made by teache ~ - - -
Provided by teac 1 - -
7.9 Filmstrips
Don’t have at sc 5 50%
Provided by 4 40%
Made by teacher . - -
Provided by te 1% 1 10%
7.10 Talk shows '
Don’t have at sc . 9 90%
Provided by sc 2. 1 10%
Made by teacher 1.2% - -
Provided by teach 13.4% - -
7.11Clip videos
Don’t have at school 69.5% 5 50%
Provided by school 14.6% 5 50%
Made by teacher - -
Provided by teach - -
7.12 Music videos«
Don’t have at s¢ 1 10%
Provided by schoo 7 70%
Made by teache ,H - - -
2 20%

Provided by teaCher 13 23.2% 25
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Appendix M

Means, standard deviations of the source of technology and internet

Technology & internet 3 school ium School Small School

Number

8.1 Computer lab of Percentage

Don’t have at schoo

A rcentage
;E:\ teacher
2 20%
Provided by schog
Made by teac

)4.6% \ .8% 8 80%
Provided by teachg ooy N \ - -
8.2 Computer-assisted | :
language learning '
(CALL) A
Don’t have at s¢hool S der i 4% -
Provided by school ~ 839
Made by teacher
Provided by teacher
8.3 Internet
Don’t have at school
Provided by school
Made by tea
Provided by.teacher 5 89% 10 - -
8.4 E-mail y —
Don’t have a ~.- 00 . -
Provided by school - 31.7% 10 100%
Made by teache
Provided by teac 10. 7‘V 15. 9% - -
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