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CHAPTER |

INTRODUCTION _

Background of the Study

The increasing signific mational Language (EIL) and as

a global lingua franca is in i au;w of the world. English has

gained its greater staflis'in_cducalonal afea 10 1S ' -. anguage of international
business, tourism, €¢
Thailand, the recog
number of schools, {10!
medium of instruction JEn glis!  not belong to only native speaker groups but also to

the population of the warld. a.\.i glish language acquisition

has been emphasized n Thailand"' €row f ibers of native English speakers also
come to Thailand to teach Engl fiiertan 1age ’rs and universities. Among the trends

that have recently, come.into viéw in the Eng eaching, the controversy lies

heir teachers are native
AW

on whether lea ;_

speakers (NS) or nati whil@ this controversy reveals

considerable different viewpoints, it is possible to assert that sharing the students’ mother

o * 1R (12111 L1 ML e

2008).

WA Ay iR

have a native accent which is considered a perfect model of language input for students,
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while NON-NESTSs can rarely achieve native-like pronunciation. However, in the EIL

context, the interactions do not always occur between native and non-native speakers, but

o_the monsnative users of English (Matsuda, 2003).
English has become World Englishe \ 1iC ﬁ

pronunciation might : sosignificant weakness a8'Students should develop their

ar characteristics depending on

ON-NESTs regarding their

familiarity and posifs might encounter in the

future (McKenzie, 2

The charactenst \ation, lexical choice, and

grammar which can be differe mw- Standard Eng - as Bntish English and

American English but ghill @ans beicompr le’ (MeKay & Homberger, 1996).

1721
However, the increasing role of ;;_? i
T s s 14
English. For instance, English*feamers in s

AT TR
(2003) studied perceived "'1 i in

not widely accepted among users of
levels in Japan whom Matsuda

anguage but they had little

T

awareness :-i“" :T-mmm-. Bon N m!-'ﬂ?::Ful-ln-'_»:i :elieved that EﬂgllSh

: ﬂ'

was the property ..‘I; ali S and-British). Several studies

i
have investigated attitudes towards various accents of English which are considered as

the most gt iye I‘“"n'f ety 1sh 1 i similar results
that the ﬁﬂm ﬂ ﬂpﬁe :ﬁ:ﬂ:tﬂjdare preferable
iddowson 1994; Gibb, 1999: Matdhd 2003: Yosh 2005; McKenZte! 2006; and
ﬁﬂ)ﬁ%imamnf ; gmgl:jﬁ"ﬂ when
st?ldmts learn English for inteational communication, which often concemns both native

and non-native speakers of different accents of English. The current study aims at
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investigating whether Thai students have similar view of English language through the

exploration of their listening comprehension abilities and attitudes towards English

accents through listening test.
Listening comprehension is one rtant abilities of language
comprehension. The si has a key role in foreign

language classroom ' role of comprehensible

input, second language ag

Nunan (1997) has pointed eding s cs: ' al in the language classroom because it

provides input for . JAccoxdin, rashen’s Imput Hypothesis, without

understanding input athe gl vﬁ afly léatr
el

not begin. Listening is thus

fundamental to speaking. ;v:-‘a'“" language/inpu 'h‘ ve influence on listeners’
feat e i

comprehension. Different phonologiéal mody
W e s o
the speaker’s accent, and stylé"arc features that eannot be overlooked in designing or
LA

1 sounds, stress, and intonation),

=
choosing listening exercises or t€sts foi

On the 18 iomntathemetiontemed —_

»- prehension, previous

¥ |
research have shoxmth > Cem contributes to listening

comprehension ability; however, there were still some unclear matters. Smith and

1133 N LR o g
o) PRIV (Vi

the Indian was perceived to be the most difficult. However, while the Japanese subjects

were most successful with the Japanese-accented text and least successful with the Indian



4
accent, the Indian subjects found the text read with an American accent slightly easier to

understand than the Indian-accented text. Another study by Flowerdew (1994) provided

we in Ghana to be more advantageous to
English listening i,___'::\ ~ than Bni merican English. The study
investigated Ghanian subjects who were nati wer Twi or Ewe and found
that the native speakersof T\ ' sssful when they heard the passage read in
Twi-accented Enghsh a e aker : ‘ - e similarly advantaged when
they heard Ewe-acegénted Englis ar . zmaurice (2 however, found other

contrasting results. Lhe overallre indicated tha ) pative.and non-native listeners

A
listening to Spanish-accedfed speééch ~whe native speakers of Chinese scored

native speakers of Engligh. Native speakers e Span ored significantly higher when

significantly lower when listenihg fo speakers: ared their native language. From the
. . Fo AW ] . ' .
review of previous research, it18 evident,th: nd emerges from the previous

research. Thus, thE bedy-of-this-research-

&

affects students’ listening ¢

"""“""1:' each English accent

@ﬁlere have been several
| o LY |

Japan, ai 1 d a ness in multicultural world society

@\ﬁnﬁa ﬁ) i i:l:d Jimi gs that §tu who

studied English as a foreign language had lower attitudes towards accents of English

In terms of learners” attitudes towards accents of Engli

other than British and American English. Since different accents of English have a



5
significant role in the global communication at present, English language instruction

~ should help increase students’ familiarity with other accents of English other than the

native speaker model. Liang (2002) conducted a study at a university in California, USA
to investigate 20 ESL students” attitudes ards8ix ESL teachers’ accents and the
features of the teachers’ §i h th : ts’ preference for teachers.

Five of the teachers- p different language backgrounds and the other was a

ent of ESL teachers’ as very
d NON-NESTs in their

home countries. In ive attitudes toward these

teachers and believed d first thought.

",h'

There exists a crgated ,;1,- that/the: ache of English is a native speaker,
220
who can talk about odd Batish savines. wh: mericans eat for breakfast, differences

between UK regional accents, thing r will know instinctively, and things

a non-native speaker mz at present, English belongs to

the world and fm____,wmf-“mw:‘ are comprehensible.

Considering this curtent s fous accents of English,

!
including a local accent, might not be a drawback but an advantage because it enables

them to 1 l"r"=I icati u‘ 1 -native English

20130 1131 e 1 ol

f English or not, further empirical s n ) dents’

TEEsais sy
q

aware of accents of English other than British and American English in order that they

will be able to comprehend the differences in the global community. However, a few
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studies have been conducted in Thai context. Being exposed to a wide variety of English

appears to be important in an era of teaching English as an Intemational Language. This

has certain knowledge horaccent English in the world because they have
opportunities in enco s, including Thai English
teachers, in theif previg s OFst d equently esults of this study can
provide a vital ingiht {oF Efclish |aneuagé teachers and edubational administrators in
Thailand for their reign teachers for English

instruction.
Research Questions

The specific res
1. To ;—I;: i ening comprehension
ability test z ;Jlj
2. What are the %ntudes of students towards different El‘llSh accents?

e AN N TNENT
qwﬁiﬁ’ﬁﬁi RAINLIALL...

different English accents.
2. To explore students’ attitudes towards different English accents.




Statement of Hypotheses

Based on the results of prior research on effects of unfamiliar accents of English

on listening comprehension ability 1982, Flowerdew, 1994, Major
and Fitzmaurice, 2002, Youn; "2007), whid ‘ovealedthat participants could understand
their local and som&"Hel 1al as the native accents, the

students’ scores on listeni lsh accents selected in this

study will not have a s

Uioum

Scope of the Study

This study 1§ an criménta : at aims to find the effects of

accents of English te omprehension ability scores. It was

conducted in secondary schaots al Service Area 2 with Grade 11
students. It fo 3 g com: 1 sigh ability the student
' s

had; thus, teaching rolled in this present

|
i¥

study. The scope-f study is as follows:

1) The popu]at‘uﬁI this study is uppéiSecondary school students in Bangkok

ﬁ»ﬂﬂ%ﬂﬂﬂ‘ﬁw g1

mdependent variable is *ﬂbnmt English amcnts

9 W’I ANTRIRIIRITRE



Limitations of the Study

The limitations of the study are as the following:

1) The difficulty of the questions it

; 1,‘1 |IH / ight not be equal as they were

based on different contents. T ight*beeanbther factor that could affect the

comprehension other thai,
2) There was a limgi "-*;_;- Filipino and Thai

accents. The sp ents were modified by a

e

program {0 ma 1 his might effect the
natural voie€ qual

3) The level of

4) Exposures of a

Assumption of the Stud; iy .rr

4 200
1) The prescnt stug 5'* i best afford in doing the

listcn" C)..a-i|'q1mnc1-:nnl|'-uq-‘;'v.&:-m‘<-nin-ni-m—v.-r,..--:;-;n--uu ‘ asapar{oft_hc]]‘
) = ‘

course and.adn
f

wde questionnaire it was assumed that the studénts gave valid data

3,§1“§ﬁ£l“§;ﬂﬂi1ﬁi _mmmm

the govemment schools whichfused the same currict

4 R SRR £

culture background.

2) On the a




Definitions of Terms

The following terms were used regularly in the study according to these

{/...._

1. English A
nglish Accents e —

An accent reﬂ a Mo »f pronu 3 guage Accents of English

are variation across the

definitions:

rst, second, and foreign
language. Among nativedEnglishispeakersimany different accents exist. Some regional
accents are easilygidentificd by ertdin eharactenistics ere is also possibility for
misunderstanding be ;s the way one word is
pronounced in one acce another accent. Also, non-
native speakers of English énd ‘;,- OVEE- pnation and phonemic inventory from
their mother tongue into their Engli sh-speech: English accents included in the current

research were based or and Leech (2006). The

"‘H‘,' ccents of the English

English accen ._fgr.‘.'"_-' T
teachers which we_ﬁelec ed acce ) of num ';I of foreign teachers in
I

secondary schools in qlan‘ak(l)k Educational Ser&&c Area 2 conducted by the researcher.

ers (NON-NESTSs)

0 ﬁlﬁiﬂ IDiAMANHNALL..

as thelr first language from the supra-national standards countnes which include the
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United Kingdom, Ireland, the United States of America, Canada, Australia and New Zealand
according to the model of World Englishes of Svartvik and Leech (2006), whereas ‘non-

native speaker’ refers to people who spea 1 ' ! as a second or foreign language elsewhere.

Ny

To be more specific, this study 1 NES to English teachers in Bangkok

Educational Service Arca 2 w guage from United States of
America and NON- n Bangkok Educational Service Area

2 who speak English as 2 and and the Philippines.
3. Listening

to understand the

\ \ ility is students’ scores

developed by the researcher.

Listening
spoken texts. In thig

which were measured b
4. Attitudes towards

Language attitude bout their own language or the

e s — = i S AT— T S '

languages Of' .5')!\-1-.)-“ -.uu_u'---! uacs—rowans—a f a ]anguagc are

AYF L)
part of language as.a w d"fl
glish accents in this study. The verbal-guisé

cst to investigate the

attitudes towards ¥ 'chnique is to examine

wards the aﬁts of the speaker Sfthe passage e listeners to
'Ll&’lﬁil R b S
voices (acoems) A questionnairey’allows the pe nality traits of tb.accents

DG AT 49 8 B

“funny, gentle, intelligent, and fluent). The attitudes towards three English
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accents selected in this study (American, Thai, and Filipino) were measured by the scores

obtained from the questionnaire adapted from Rujipomwasin (2004), McKenze (2006),

and Young (2007).
Summary ‘//j
e
Apart from thisantréduciety chapter rganized into four more
chapters. ‘\\\\
The second ] VIEWS |

\ ¢ ,‘ glish accents illustrated

by several models o 1 > \\\ g comprehension, including
listening comprehensiog'te U \ *: nglish accents.

The third chaptegdes€ribes, the " "= A ' \ as used to conduct this

research. It presents the ch design and procedure of data

collection.

The fourth chapter i data collected, in an attempt to

provide an answerJdeo the research guestions —————————————_

*l‘

The ﬁn' chap fies. how these answer the
1 g
] -
I

50 ints out the pedagogical implications, an #'provides suggestions for

Mmﬁﬂﬂ’él“fltlﬂ‘ﬁﬂﬁﬂﬂ‘i
ammnimum'mmaa

research questions,



CHAPTER 2

REVIEW OF LITERATURE

Since this research aims to compare listening comprehension ability of student

listening to different Engli h ac ' , , e the attitudes towards English

X ,4

.
accents, the related literat; sx__;: Sea seviewed to provide sufficient
background for the study_ 1k ;. - s 0! _English in the world, listening

be discussed as well as

b h\h

comprehension, and aiis

previous studies concg
Accents of English i

This section disc orld in which accents are

part of the vanations. '} orld Englishes and another

part describes other types ¢ ncluding accents.

1. Models of World Englishé

One of t t‘;’_ -_f'ﬁ nglish is the swift
increase of EnglishEakers around th ording to Pﬁ!y and Saraceni (2006),

nowadays English spe*e are estimated to ragge between 700 million and 1.8 billion,

o A A 4 o

parts of them.rorld For that reason, the‘use of English 1 m the world is not homogeneous Its

TRa ST TS B ™

d Englishes have been proposed by several researchers and linguists to

show the standardization and diversification of the English language. However, the status
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of Standard English is still argued. This section will discuss important models of World

Englishes proposed by Kachru (1996), Graddol (1996), and Svartvik and Leech (2006).

Kachru’s model (1996) suggested that the possession of English belonged to

native speaker group whereas Graddol (1996) ghpésed'that non-native speaker group also
had power to control overfheEnglish langy éoﬂsmgﬁshmdivim into

three categories, es (Kachru, Kachru, and

Nelson 2006). The ., the USA and Australia

where English is the ation. The Outer Circle

R

refers to countries sug . English, although it is not

an official language, h: nd plays the role of ‘second’
or ‘additional’ language fog ause of its importance for

historical reason. Lastly, thg' Exp Cirel ists of countries where English is only

ot -rJl'

a forelgn language. These coun *:f;. pan, and Thailand, acknowledge the

| 5 p,."‘
| “hanguage

4B

importance of English as a wer! neither have a history of

colonization b .--":-jl‘l‘-Tﬂl‘-l‘-!'l':_.lilri}--i(“vi-lrﬂlilfliil_-l‘:’!#:‘:’r‘] have my particular

T - l}‘
e f"‘ untries (Kachru, 1996).

1

administrative staﬁ g
Kachru further exp 'ns that the Inner Circle countries are a

ol TS e
LHIANAT TN
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Figure 2.1

Kachru's Three Circles of English (Kachru, 1996)

EESSSS=—————

y BT .
Thus, this mode ;fffi-t.ia-..' akers are representatives of the
correctness and the ideal ch F Hstics for e Outer and Expanding Circle to

look up and follaw" the norms (Graddol, 1996) On-the othel hiand, Graddol (1996)

A

proposes anothe 'I -'-F ¢ world. Similarly, he

peakers into three broad categories. The f

divides English group i1s L1 (First

1 . .
The do lﬁt f ers L 1 s on“English too. The
United States of America and Austrdha are examplesef this group. The néxt'group, L2

el ik il el e W chond ol b ot
isq-present in the community where L2 speakers probably use local varieties of English

Therefore, the original local cultures and languages can be reflected in the English
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language use by L2 speakers, which makes even more and more differing from the

varieties of English spoken by first language speakers. The third category consists of

Figure 2.2
Changing Patterns in the U
375Millic @
L1 Speakers = :
L7 Y
In contrast T-. .-?'-_,__,-.:\ that L2 and EFL

14
speakers will soone =‘ or later outnumber L1 speakers and the ir fuence of language from

" FUIAMIEUTIAS. .o

countries has resulted in the emergénce of differentgvarieties, often serving different

S Y b b

unworthy the label “English’ (Kachru, Kachru, and Nelson, 2006) and thus there is a

need for one common standard to assure intelligibility among users of English in various
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contexts. The major argument against the acceptance of many standards is that they

provide a threat to the global intelligibility of English. In fact, this is not necessarily the

become gradually more dit tystal ( <ls ha the consequences would not

be cnitical since the usewo! nly-€ing ity does not assure social

\R\\
more than one langu@ge (of vane o
Widdowson (1994) aigt hatithe ' ﬁ\\\\

harmony and mu er hand, the presence of
il within a community.
s of English acquire the

u ifying forms because the

Hence, in view ¢ variQusifunctior oli Serves currently, that vaneties of
English exist alongside a more i ;-:—..,_,, e ding to Graddol (1997), English is a
vehicle for international commiuat constructing cultural identities.
To fulfill the first sunction, Enghish should beomtetiorbie amor ,:‘ ers around the globe
and consequently, uire ;, ability and willingness

©s, to adjust their English
and mak i (Jenkins 2006).
The sec MHJ H “ﬁﬂ nﬁﬁmﬁ encourages the
dev?ﬁment of ‘nativized E%; achru 199’1 Thiey have a dialect to‘express their

Ob AV RARFaIRTH VR TIE T baN TR

mtelhgnblllty, and use one or the other according to the situation.

for English users, 1 uding those from the Inner Circle coun
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Svartvik and Leech (2006) has proposed a new model of World Englishes based

on previous models to show standardization and diversification of dialects around the

world as shown in Figure 2.3.

Figure 2.3

| Supra-national region
standards (e & Amencan
| English, British English

World Standard English

National and more ldedliz | resions ‘ : =
| o ost localized and nativized
varieties (e.g. l'loag o -l — 1.__; rieties (e 2 local vemnaculars,
RU creoles, pidgins

The latest .' del of World English by Svartvik and ’d h (2006) suggests that

one Worl ﬁ ﬁﬁm {Wﬁ il aracteristics are
understoE l Eltj Ila r standards are

referred to Enghs.h language that is uSed in the nationak,and regional level @fithe native

’Qea‘ﬁ e 50 Sl B bl il o 4

% ctles of national and more localized regional varieties of the countries that English

has major role in use such as Hong Kong English and Singaporean English. The most
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outer layer is referred to the most localized and nativized varieties such as vernaculars,

creoles, and pidgins.

A number of experts, including the inventor of the Three Circles model,

have pointed out that as English become a glg the differences between the
circles are getting less id.also les ét}le same time, the native
speakers of English.i ' their status as the norm
providing for le dard English, despite the
fact that 1t 1s gre esent time, cannot be
included with any n igram above merely shows a
conceptual model. C ( art WA , 2006) has said that the Spoken
ich emerges in public
communication where English is theonly lan ‘ discussion and the process
e to reach mutual understanding.

This current model by Svaryil psen to be the framework of this

thesis because il :-nl.-vu.ec-nn Al wnIch proviges e o ensions of the usage of
)
o ®

English based on r ol he-enginal Three Circles of

focus of the current

E 531 W%W 230 i i T
Q Wﬁ’ﬁﬁﬁ%‘fﬁﬂm? e ﬁ ¢l

This section will introduce an overview of models and explanations on types of

English by Kach - As varieties of English in Asia are the

linguistic variation in forms in order to provide a framework for the presentations of
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World Englishes. Variation in World Englishes can be found at all levels of language;

spelling, phonetics/phonology (pronunciation), lexis (vocabulary), syntax (grammar), and

pragmatics (discourse). All varieties of Engli the similarity of vocabulary because

it derives from a common set of text //w words arise independently in

different contexts throug era - word formation (oommg)

compounding, derivai . 2003). In syntax level,

studies of grammati onducted at describing

certain salient fea ich there are deviations

as in question tag (“ “You didn’t call him, is it?”),

the use of tense and a8pe - catyet”” versts Have you eaten yet?”), and

irregular verb form (“div, oncemed with how we use

N

language in particular Situatio: achteve g a.-'.,»‘ nication. It 1s concemed with

appropriateness rather than ts of pragmatic differences are in

linguistic forms in used fG ieties. Different societies call for

djﬁ‘erent syste "-i:;;n—_wa--::-vr_u-_‘nl-.-a soc of nolitencss and ot ‘._ e diﬁerent occasions

in which it is suitable to : d"::u eetings, and accepting

compliment.

W A1 i
spoken E‘ﬂ H{;ﬂm 1 & :ﬂn differences of

O @R RER I jaok 1T L T

common linguistic phenomenon in which non-native users of any language tend to carry

the intonation, phonological processes, and pronunciation rules from their mother tongue
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into their English speech. They may also create innovative pronunciations for English
sounds not found in the speaker's first language. Phonological distinctions between a

speaker's first language and English greaté a tendency to neutralize such distinctions in

ish. ' in the distri bution © yﬂa}' cause substitutions of native
™
sounds in the place of di NN souR éon The different in accents

presumed that non-naliwe"Specch percepti refle th. the abstract phonological

In conclusiopgthe 2 / sion has proyided an overview of the English
language in the world fo wads as illustrated the disti tive variation in phonology
(accents) which is the #o urrentistudy. The following section will give a

A\

Il

attitude towards English

1. Defini

Prior to desiE’ng and

language listening comfrehensmn proﬁclency, this section will discuss the nature of the

= FHIN YN TN

cﬁdmg to Guo (2005), llstemng 1s the abnllty to identify and understand

IR T T TNE AL

An able listener is capable of doing these three things simultaneously. Ronald and

]

or foﬁe assessment of second
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Roskelly (1985, cited in Guo, 2005) defined listening as an active process requiring the

same skills of prediction, hypothesizing, checking, revising, and generalizing that writing

and reading demand.

values, and their apprecigtiondIn,thé &4 of massieommu g ation, much of its oral is of
vital importance that students to- his ffectively and cnitically.

According to second eory, language input is the most

essential condition of language acguisition. 111, listening plays a crucial role

in Stl_]de]'l‘ls.II ] ;"-‘[:_nf—_-n-_in;irnnur;-i-it—_ns-.nw-_'-{-ni-_nnn.‘nu—.u:-u:,-‘.-' Steﬂmg in Ianguage
o v

elp students become

=

. [ii
effective listeners. lal the communicative approach to langue teaching, this means
modelingisteni ‘.a - idi e tic situations,
preciselmgutﬂ;ﬂrﬂ muﬁhe nglish language
outside the classroom. Therefore ﬂ‘ investigation of*familiarity and unfailiarity to

OV P RHERILID WX 1 TahT i

familiarity in the accents that students face difficulty in comprehending.

leamning and teac
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2. The Process of Listening Comprehension

Listening is an invisible mental process, making it difficult to describe. However,

and vocabulary and grammatical

tion and retain and interpret
context of the utterance
(Rost, 2002). Listening, th s of interpretation in which
listeners match what the; \' u “
Listening process ontribute directly to the
comprehension andéfecal Lot 1iSte nput Listening strategiesica be classified by how
the listener processesithe § 0 MK t important ways are bottom-up view and
top-down view.
Bottom-up processi§ bas Sd-of the 1e: istener relies on the language in the

message, that is, the combination ef sounds, s, and grammar that creates meaning.

Bottom-up incl “ lis:

odet"into phonemes which

R e -
are used to idenfii Ja..‘ﬂ the sentence level,

followed by an %’sis of ca

interpretation of the Iitfral meaning in the comw]icative context to understand what the

== ISR BT IARS -

sounds, arid!recognizing word-order atterns. On the other hand, top-down process 1s

cqmext, the ; text, an 3 e to m ense out of the guage This

background-knowledge activates a set of expectations that help listeners to interpret what

the basiminguisﬁc meaning and
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is heard and anticipate what will come next. It is quite possible to understand the meaning
of the word before decoding its sounds because listeners have knowledge of the world.

The various types of knowledge involyed in understanding language which are not in the

fixed pattem and even can be used simult . pp-down strategies include listening
for the main idea, predictifig; drawing inferg = rizing.
ich listeners used vanous

kinds of knowledg: pret what the speaker is

saying. However, _ ) process cannot " be erlooked as the linguistic

information also pla eristics of input. Listening

comprehension tends tg in which listeners use prior

knowledge and linguistig ages while metacognitive,

cognitive, and socio-affecti¥e strategres are ed to tate comprehension and to
# i
make their learning more effect etz frategies are important because they

- 4 i 1 - .
regulate and direct the languagé-icaming pro arch shows that skilled listeners

L ‘1_. %

use more metdgognitive stratesies than therr fess-skited “counierparts (O'Malley &
i Y

i

Chamot, 1990). The-use de i'.' 0 manipulate leaming

'y . . .
oclo-affective strategies

4
YRy
to lower ety

To conclude, the listening co rehensaon is theffesult of an interaction’between a

Sl il s ke o o

context of communication, general knowledge of the world, and whatever information

materials and apply” specific techniques to a listening task.

the listeners have that can be able to help them to comprehend what they hear.
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3. Factors Affecting Listening Comprehension

Listening comprehension can be affected by several factors. According to Buck

S /th \ rules that determine the
pronunciation of the ¢ od speech. \i\‘ wledge is thus possible to
lessened compreh Listgners nee \\ und system works in order to
be able to processaiatural spgech u S '. ations. Alsoy listeners will encounter
en the dialect spoken
which includes accent . _ ocabular d grammar is unfamiliar to the

listeners, difficulty in comprehensionis ner Buck (2001) commented that native

- "- -'*' e

new dialect for the fir . ery ll and 1t takes some

speakers are generally used to héarng : ety of English but when they hear a

%

times to get used (6,4 ;fg are usually much less

familiar with the IEC of Enghs ties have oonsid@)le troubles when they

encounter a new vanetrfor the first ime.

L Y PP e

comprehe n. Among these vanables are rate of speech discourse features, grammar

RGN R RN
accent is gene lieved to be one of the main features that have an impact

on one’s ability to understand spoken language, very little research has carefully
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measured the effects. Goh (1999) reported that 66% of leamers list a speaker’s accent

among the factors that influence listener comprehension (lesser factors include

of input). Several studies support the

widespread view that unfamihar accents /Ed non-native, cause difficulty in
t S 1 0O i

1ce that familianty with an
e ——

accent aids compreh#‘- : \ v (1994).in West Africa comparing

Twi, Ewe, and Bnti

=

demonstrated that Twi

and Ewe speakers | e with the same native

language.

Thus, accent 1 1§ Selecle s the "major factor to affect listening
comprehension in I sidercd a \ e 1 spoken English. When
listeners hear an unfam ' ample siudents who hear Indian English for the

first time after having studi h might face problems. This may

interrupt the wh_ole comprehension [pic ords, an unfamiliar accent can

make compreh ."'-!:‘;;lllluL"Q-lu|-‘.nL\‘NnF:in_-ufT‘lL‘ﬂauaxﬂl;-'in-:.-r;f" )

&

In the Eng 1' AN andl 1ntonation also carry a

- o .'[II

micative information. Stress and intonation are very significant in

0L PN (1Y e 0
listeningquc fon e T, rosodic featdres can carry a

hidden meaning that includes or sorrgtims contradicté-the literal meaning 0fthe words.

VAT I

listeners need to be able to understand those features in order that they will be capable of

great deal of co

interpreting reasonably (Gussenhoven, 2002).
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In addition, speech rate has been identified as a major factor affecting listening

comprehension. Most language leamers have faced the problem that they do not

understand something they hear becaus: d too fast, or have a feeling that they
could have understood if only-the speec ' r. Buck (2001) stated that this is
due to a lack of processing . _ t more familiar, they leam to
process the language inore"automaties nd speech seemsito become slower. However,
s (1990) confirmed the
effect of speech ratggon hsten: Om) N S10] | rate: =d recorded text cannot
only be used to facilijate listenng rehension throug cing speech rate but it can
also help language lear = 0 led to incre rapid deliveries. Another
research by Gniffiths (1992) whi ¢sfigateditheief f three different speech rates
on the comprehension reveale ! : . i was Sig ficantly better at the slowest
speech rate and worse 2

ludes hesitations such as pauses,

- . B - 3
repetition, and false starts (Buck; 2001). Hes slow down the speech rate such

i — e e _-—____,.

as pauses assis o L pnu.ml.uminl-rn--cuu.uu.uu-. Yy vnemn o .d.-

1ers recognize those
]

hesitation remarks,

ely: affected. In conclusion,

the research has shé speech rate to be obviously an important variable in listening

RuE AN NG ..,

According to Schmidt-Rinehart El9ﬁ ), several studiés examined the efféefs of topic

AU N BN NI N Lo

o? the role of background knowledge. The results revealed a higher proportion of correct

idea units between the familiar and unfamiliar passages for the recognition measure.
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Another experiment by Chiang and Dunkel (1992) investigated the effect of speech
modification, prior knowledge, and listening proficiency on EFL listening

comprehension. After listening to_a lecture; the Chinese EFL students' comprehension

was measured by a multiple _- ) L fthat o ed both passage-dependent and
. ‘subjects scored higher on the
familiar-topic lecture i gnificant effect was found
on the passage-indep knowledge and test type

showed that passageand ckground knowledge.

4. Framev ‘ ‘, '.L _ m; 3% \

ﬂldd

The uniquenéss mnjeon .- 1g-fisten ests ¢on the transient nature of
the spoken language. LiStengrs canpoi- ;uZ mhove backwards and forwards over what

1s being said in the way the Jf gt 1 cording to Wagner (2000), there is

no standard deﬁmt:on or model¢ ,ﬂ.:,y 0 ‘,;__, listening ability, because the act of

leamner, and the ¢onte & a model of listening
|

/)

listening necessarty differs according to what hsteners are H’_, for, the level of the

ability, it 1s first nee A ssary to identify, and select the target langy

to descnb S T e of that targe% age use domain. There are a vast
e fiL e
comprehensmn including informal gonversation, - adie_listening, televisigns watching,

Qwﬁ FPREE GO T

e assessment of listening, however, involves listening in everyday life settings, and,

se use domain, and then

following the recommendations of Bachman and Palmer (1996) to focus on specific tasks
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in which language is used purposefully, it was decided to focus on an academic listening

target language use domain.

1) Discrete-poi ination tasks, paraphrases
recognitie

2) Integrati listening cloze, gap-

filling testgidic 'S -repetition tasks, ar [ translation

3) Communicafive approaches v uthentie tex nd authentic tasks

However, some a hgs driactivi hat e .'-:\ istening for words rather

than listening for meaning are disgg . hol \ ich as Richards (Wu, 2005). A
. S

lot of researchers of listening comprehensi suggested that top-down process

3 T . . .
instead of bottom-up process-shouid be. app ening comprehension strategies.

A]SO, mte]'actl '-yaldilv-l-\'_-;l-.v’)’:lidll'ili‘!v.-llll.bliiti—.v--vn-rs:-ﬂ‘-

{gs-dbout the world with
LY

; A J
spoken text greatly &nhan f mea ing (Chiang & Dunkel,

J i

¢ , . :
was pmﬂwﬂ. h 1993). fr ttempts to relate

the various aspects and components dF listenin g compréliension that already‘méntioned in

OU AR KTk AR TD R Tk

1992).
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Figure 2.4

Model of Second Language Listening Comprehension Assessment (Dunkel, Henning &

Chaudron, 1993)

Acwrdmg to this ﬁ'amework‘thc purpose of assessment compon etermines

FRARIN WWWWMQ‘HM

farting position at the top of the figure. Tasks represent both text types and elements

within texts, as well as the text meanings that are conveyed in these elements, and the
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particular test item types and sample items that are based on the texts. These constitute
the key material to be comprehended. Response category is viewed as extending from

particular cognitive operations to_inglude se modes, generic item formats, and

specific item formats. Scoring m 1digates the manner in which the level of
i difficulty levels are referred

to leveling vanables tha odifferenfiate performancedevels. Competence category

ed ﬁi\:‘h\. equired to perform the
\&\ epresent the intended

SU i,.'

indicates the various
task, including memory - Sample
examinees classified es such as intelligence,
personality, experience and es to cognitive operation.
All of the elements of i d of sociocultural context,
reflecting the fact that any agse el binvolves sogiocultural value assumptions.
According to the framewor ension assessment by Dunkel,
Henning & Chaudron (199 e specifications for listening tests

should specify what_the test takers shouid beable—to-do—Hushes _‘2003) provided the

i

y
AIAmIMINgINs
RIS Anenay

e Understand requests for permission
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e Understand apologies

e Recognize and understand opinion

L 1 o j-,.. ‘.,-,:‘.. " ...; Q T~ aker

e Recognize and undésstand mo¢ 1ons of statements and comments
Fi Mo 2
Hughes (2003 1ded testing | ing skills in a diagnostic test
including: | ‘f

. Disc 1inate be:
W

b Dlscmrlnate between consonan nemes

ﬁ'ﬂﬁ’ﬁ‘iﬁﬂ‘ﬁw 119

ver for content valldlty other factors such as text type, leng1h and speed,

m )
n‘qst be chosen with : em;catlon n Ie consideration. Uosm[le techniques in

assessing listening skills are explained by Hughes (2003) as the following:
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e Selection: Multiple-choice, True-false

e Production: Completion, Short answer, Composition

the specific item formats May-have an infipite resentative sample items in

order to point out th representation of the task.

Finally, the selecti nction of the purpose of

the assessment an are being assessed. A

few of the varieties o j \\ inary (pass-fail, correct-

incorrect); Partial credi roﬁle; Holistic; Analytic;

Raw score; Scaled score ( a
Details of test fications .of this’ \ . further found in the research

instrument section in Ch

] ‘

Accents aré phon

}|
"'I ill discuss first on the

s L4 b 1125 i 110 S

Attitudes towards global langiiages such as Epglish are likely to bg strong. The

QWWW il = o Fbr e B

r ge of possible empirical studies, concemed with a number of specific attitudes. Baker

part of how one “ or feel about the language. This sectio

(1992) identified the following major areas:
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1) attitude to language vanation, dialect and speech style

* 2) attitude to leaming a new language

6) attitude of g
7) attitude g
8) attitude tg
This study

prehension ability of and

attitudes toward differe ar X dents leaming English as

a foreign language. Tt 1s & Tgason . _? above categories will be the
-1
main focus of the réseargh. However an sions drawn are likely to have

’ g
implications for 2) and 7) Categ J"?f' es-attitudes

ing a new language and attitudes to
the uses of a specific language; i
The impgariance of language atfitudes in second tansuase.acduisition is supported

by a number of i—' eS ‘." social factors in second

Alﬂlough such factors are considered v “'I

language proficiency. , social factors are only

social v nomic le ger tﬁ' background of
the learner can affect their opportum‘s to learn languages, which, in tum, woulld directly

%ﬁlﬁnﬂ 1o i b ¥ e i G b

ect foreign language acquisition, this section will provides an overview of theores of
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second language acquisition which focus the importance of learner attitudes in second

language acquisition.

t concern withJ puage attitudes relationship with

language acquisition is"proposed by Krash .hw«s is also included in

the important factors affeg; elacqu

Krashen's theo ﬁf/f g \\‘\;.\:\ o five main hypotheses
(Krashen, 1981):“thc acguisitionsle. » g Iyt w ‘*: order hypothesis, the

monitor hypothesisgthe input iy, _ \ : othesis. The affective
filter hypothesis refegg to & \ \1 ate to second language
acquisition. The filter 1 ; grragt develor a n ctermining the amount of

input the learner comes nt@ L of input which is converted to

s
intake. In addition to motivation, self=confid: 1 anxicty state, attitude towards the

target language is also vie

Kmhe S=I0COTY Nas DECOME VeIY DOPTIAT amone - SeCont 25 ua.ge lca.l'l'lcrs a.nd
P o—— _.l

e "

teachers, for it CO '-T--a Se ‘ ufu ible. However, it has

| I

also received a crits

ism on the part of second language resedrchers and theorists. As

acquis is behcve!. t6%e_subconscious and4€amin ious, it is thought to be
cxu'emﬂ E'd

G ool i Vo § b s

Another cntzcnsm concems the explagation how leamealmomtor to edit the

RGBT B A

fttempt to explain the reception of utterances by leamers. There are, therefore, serious
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theoretical problems conceming the monitor model. Nevertheless, it can be considered
important in the context of this study because it is one of the theories of second language

acquisition to recognize the importance mer attitudes in the acquisition of the target

Another m cquisition th - » about language attitudes is the
*%\\m
AW

towards the target language. | \

think about the target

language comm h attitudes of leamners

The AccultugtionfModel of¥ scea cquisition was created by

Schumann in 1978. Acg ation of a second language

leamer with a target lang culturation and second language

r;t

acquisition are affected by s variables. The social variables

ﬂ"f"'

determine what the good O] 1_._- ning situations are. The seven

dlStmgu!Shed '-:-::;ur-.'--|mu_u;;;--m;n-:s‘w-a_-xnunh---- ""_'"'::'z" I.lallty Of a tal‘get

language and Toup d ";.""" (3) enclosure (4)

!
|
i

cohesiveness and size (5) congmence (6) attitude and (7) Intend -v‘i'l ength of residence. As

attitude is pne social the model elaborate$ that both groups need to have positive
mﬂ Tf IV ma it D Ll Qo 1
favorable

Q‘m&Nﬂ‘iﬂJ UAIINYIAY
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These affective variables only influence acculturation when social distance is not

a determining factor, for instance, when the social variables do not have a positive or a

feel inhibited. This is
irst language to be fixed

or flexible.

In the case of attifiic ."- ACEDItura vdel does not indicate whether these

k 1
attitudes are causes or effects of seco .n g

e

(Baker, 1992). In addition,

the acculturation model has ye ,!;, d b cal research. The model, therefore,
remains purely theoretical_ = =~ LA .._-:

3 Acod _ﬁ'ﬂ_._.___.,...__.. l{-‘

Accommodmm theory brings language attitudes intﬂme of the factors that
contribute ition. Thi, Ty s with the relationship between the
leamer’ sa\vﬁ et% ‘ ie ies and another
can mﬂuence their language acquisitién.

| Vvt AL )

clple of the theory is to examine in what way intergroup language use reflects social

and psychological aspects of interethnic communication (Ellis, 2003). Giles is concerned



37
with the correlation between a learner’s social group (ingroup) and the target language

social group (outgroup). Giles also believes that second language proficiency largely

relies upon motivation, which is nt affected by how individual leamers
view themselves in terms s determined by the following
variables
1) Identifica ¢ ingroup. To what degree
2) negative comparisons
3) g ews his ingroup as low or
institutional power.
4) his ingroup as culturally
and linguistically "f tgroup (hard boundaries) or as
culturally and linguisiically coriela o).
5) hegtion with other meronp sociat catesome<if afleamner can identify

th a :-ﬁ*. [" . 2. occupation, gender,
3 . :J L
educationf’ and accordingly has an adequate or inadequate status within his

AN :S'Zw NS

acquisition can be achieved when &leamer has weaksidentification with'his ingroup

QMQM AIUNUIINENLL.

o-hngmstlc vitality, the perception of ingroup boundaries is soft, and the ingroup

status is satisfactory.
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Overall, despite fundamental differences among Krashen’s theory, the
acculturation model and accommodation theory, research into second language

acquisition in the socio-psychological p: o has generally highlighted the important

influence of the attitude of the individual ou levels of achievement in second language

acquisition (McKenzie, 2 )6 ve that the role of attitude in

second language | r of socio-psychological

models and in age acquisition. This

relationship, undeni e and 1s likely to vary

according to the sogi stated that levels of

: :
proficiency in the se puage are. not Jdetérmine ariables such as age, sex,

social class or ethnic 1de \ social conditions associated

with these factors. One of t 1ll be to measure whether

2

and to what extent, such van

Previous Studies
Y. P .

Several pré "ﬁ eefs'of English accents on

f"

; comprehension ability, (Smith and Bisazza, 1982; Flowerdew,

1994; Sc ﬁ ?94 ?l m }gl jor et al., 2005,
Boonyar ﬂ ﬂ zllh uch as attitudes
and famnhanty According to thesé studies, it is geyealed that both attitudes and

Pealinidnsi s WIINEAN 8

the listeners’ liste
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For example, Smith and Bisazza (1982) found that the Japanese subjects gained

higher scores when listening to Japanese accent more than American accent. Similarly,

Flowerdew (1994) found that local Enghis ent of Twi and Ewe in Ghana to be more

advantageous to English listening comprehe Bntlsh and American English.

Schmidt-Rinehart (1994) ed : ;[amﬂlanty is important with
e —

students’ listening comprehiension ability. Also, Major and Eitzmaurice (2002) found that

native speakers o

English. These studi pported that listeners ¢ | co v hetter when listening to

their local accents  familiar with.

However, in thg'si 1982), the Indian subjects

gained lower scores on lndiag accenitiand in. rch conducted by Major and

2
Fitzmaurice (2002), native Deakaiuet 0-1 er scores when listening to
-F

ko ;
Chinese accent. Similar results® iu ealed- esearch conducted by Major et al.
AR g

(2005). ESL listeners scoredewerion listenmg ehension tests hearing ethnic and
international f:T;TTm:‘ ‘ American  English.

Boonyarattapan (2606) al: s of-native speakers’ accents

accents. Thus, there is no

el ) Ay

Studies of English lan { Mattimdes have MB conducted broadly' since the

ot A ek e ] o b | ik

mtema:tlonally accepted as an important language of the world (Gibb, 1998; Gibb, 1999

were higher than tht average scores of non-native speakers’

Lindemann, 2003 ; Mastuda, 2003; Rujipomwasin, 2004; Hiraga, 2005; Yoshikawa, 2005;
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McKenzie, 2006; Young, 2007; Rubdy et al, 2008; Rubdy et al., 2009). Some studies

also related to the issue of different accents as well in terms that when listeners have

’ r; tributes to their listening comprehension

Engineering students’ attitudes

positive attitudes towards a certain

ability.

Prior research by Ruji
towards the English have a high and positive
perception althou ing their spoken English.

In addition, resear o0 investigate English

. \ P t also non-native ones.

PO .\ attitudes towards native

language leamers’ atii
Most findings show that
accents and American Englishiends 10 be the favorable choice. Earlier research by
Gibb (1998, 1999) on'Korg ssionals’ attitudes towards
native accents of English ¥ an, and Australia English revealed
that Korean students were - integratively motivate to leamn

American Eng walvantageous to their

Y

education and careg: ould lead to discnmination

against teachers from other English-speakﬁlg countries other thén the USA and against

towards ﬂlﬁ ﬂ Aland Bntain i)t surprisingly,
American Engllsh was sxgmﬁcantlf more favorablgathan Bntish regidhal accents.

‘4 e G b e e bt od o P

sp akers in the USA of Korean, Chinese, and Indians. The result showed that non-native

accents of English in this study were rated as “moderate accent”, “bad English”, and
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“exotic English”. Lindemann concluded that these non-native models were likely to be
acceptable when they sounded closer to ‘Standard English’, which, in this case, was

American English.

In Asian context in coun dy English as a foreign language,

several survey studies ig students attitudes towards
varieties of Englis . the Outer Circle such as
Singaporean English For example, a study of
acceptance of Japamése Engli ccondary students in Japan was conducted by
- s her instruments. The result of
Language, they did /. Students responded to

accents of English other th, efigan and-Bifiu ten with ‘I don’t know’ and ‘I'm

> 4 ""r adl -:F
not sure’. One reason for sucH-responses ag 0 be the lack of awareness about

. P #; 4 . . .
different accents of Eng -i—__‘.-ll__ff:j_-'u siud shikawa (2005) investigated the

Students showed 4 ;5 er P .--f’-?- English,” and ‘Taught

but still a low agreement on ‘Singapo an and Indian English’.

1 a ers h tiv eIjld towards accents
of Inner Circle English than those d‘Expanding Circlés Similar findings were found in

VA AR I TA

found that Korean adult preferred American English as a model for guidance but they did

by Japanese teachérs
Addition

of Engli
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not discriminate native and non-native varieties of English; however, they were not well

aware of vaneties of English.

are acceptable and more favo_ by users of EnglicheRecent studies by Rubdy, McKay,
Alsagoff, and Bokhorst-Heng . 0C )08 ‘and Singapore with various
attitudes towards non-native
ositive attitudes towards
non-native English & séarchi nciuded that users of pglish language in these
n-native accents such as
Singaporean, Malaysian, India Phitip pine \ gone beyond native and

non-native dichotomy. othy Oufe \h“ cceived their position in

These studies are presemted-in order 10 1gate English as a foreign language
A s ..
“",m—-—g_‘_fii_-»__..!:l,!r}i o _argue for the significance of

students’ attitudes toward

instruction abou their increased anthonty as unsers of Ensheh.{Matsuda, 2003). Also,

&

students should be.&ducat 1sh r:' er than American and

British model becatise they should be able to perform the >sponsibility of English

240K 1124 X 113 e B

and dlﬁ'erent accents and behaviors aﬂ necessary to be€dme accustomed to. e future is

amaﬂniwmzmmmm

for English language teaching to introduce or continue the accents of Outer and

Expanding Circle to students.
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In conclusion, the previous studies examined attitudes towards native and non-
native accents of English in other Asian countries which are considered as Expanding

Circle groups have found that stud :4 ntext still look up to the Inner Circle as

their role model of English. negative attitudes towards the

other accents. However,  investigate Thai students’
attitudes towards a nous studies in Thailand
mainly examined Ti ‘English in general. Not
much information o anguage and perceive
non-native accents o is necessary to investigate
Thai students’ languag towards different English
accents. In current 4 on different English accents

which include American En “ ik d Thai English.

ﬂ‘lJEl'IIVIEWI‘ﬁWEI']ﬂ‘i
Qﬁﬂﬁﬁﬂ‘iﬂlﬂﬁﬂﬂ&ﬂﬁ&l



CHAPTER 111

RESEARCH METHODOLOGY

This study is an experimental research. This section presents how the quantitative

This study is@iffexpgfimehtal design: The listening compreliension test was designed
by using speakers off thre Tofent F shsh ac s to compare students’ listening

comprehension scores ¢ atihides qucstion s adapted from previous study by

Rujipomwasin (2004), MgKenzic (2006). ar l;".,H- estigate their attitudes
towards the three Engligh' a il \

Research Procedure

Figure 3.1

Research Proc il r‘
j Phase 1: Preparation Phase L
- Ui ia...
céhts to be included in

ARTEE TV A Y
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Figure 3.1 (Continued)

Research Procedure

Step 1
8@2 Desig
Step 3 Valid

Stage 3: The Pilot Tesi
Step 1 Pilot th
Step 2 Validate't

Step 3 Second pilf the SAseaten

LA
W0

B Phase 2: The Main Study
£ o o

f
Phase3: ])ata 'y

ammmm&m«ma k4

Descriptive statistics
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Apart from investigating the effects of different English accents on listening

mw p \ this stundy was-upper s ,_“"T Y {-:_"Iivtl

Bmok ducations

5 41,450. The numbers can

Table 3.1
Numbers of Upper Seconda

Educatonal Area 2 in Yeaq

Grade 10 Total
14,732 44 13,565 T ISSaNN. [ 41,450
s - o |
LT
I
The data retrieved from Statistics Data of Office of Basic Educational
Commission, Departiient:Operation Center, Ministry of Education on July 9", 2009.

%ngwgwﬁws1ﬂi
“wqﬂﬂqaﬂ

9% In the first step, the researcher carried out the survey in Bangkok Educational

Service Area 2 in order to investigate the numbers of NESTs and NON-NESTS to obtain
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the numbers and nationalities of them in government schools. The data identified the

three English accents which would be selected in this study. As there were no official

based on the telephone survey of foreign Eng cachers in 37 government schools in

Bangkok Educational Area 2. The | estions giwhools were “Have there

been any foreign English teachers #6r the three to four 20?”, and “If yes, what
nationality are they? deér toverity that the students in the'secondary level actually
had encounter with |

The schools i of were selected according to the following criteria:

Bangkok from Bangkok

According 18 the Slaffid“set By isty of Education, the criteria to

k-

H Pl & o . 3 .
classify the sch ool size a Scconds e the following:

”‘..‘._......___..L‘_......A..l__..,..-..:....4.,_.., < or :‘Jb"‘
V. )
ScHoo! 1 as medium school

f"

Sche sthh 1500 — 3000 students are considered-

§ large school
Schoold with more than 3,000Usfudents are considered as extra-large

ﬂﬁ&l’l'ﬂﬂﬂ‘ﬁﬂﬂﬂﬂ‘i

7 schools in Bangkok Educational Serw Area 2 were mclw in the

W“’i AT T bR 1 B

Survey showed that there were no foreign English teachers in small and medium schools.

Thus, only the large and extra-large schools matched the criteria.
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Table 3.2

Nationality Ranking of Foreign English Teachers in Bangkok Educational Service Area 2

a7

The table shows that & 53 is American for NESTs and

Filipino for NQNNESTs. Also, the fact that Thai teac <major role in English

L7 t Y |
classroom was inchadec after the survey was
.' I'l'

done, three varieties f English accents which were American,Filipino, and Thai were

ﬁtumg IR Fal- S

listening oomprehenson test.

0 Wﬂ&*ﬂe@ﬂﬂ BAAEHARY B
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e The speakers are native speakers of American, Thai, and Filipino that

were resulted from the survey according to the English accents of the

. %’l‘s at large and extra-large
 Bang ] ice Area 2.

English teachers.

chools where there are foreign
English teachers.
The schools were a ‘:'E:-"-f'{'_ #_# x: : applied the National Education

Act B.E. 2549 in“the Forei on Lan; puage subject stand: ards for the ¢lassroom practlce

After the data ~":'"-, o ' obtained, students
[

from large and " arge schools which have the target foreiga English teachers were

selected for the study

ﬂ»u L3 9eniNeInT e

techmque be the representative of ans study. Gndc&students were choirkbwause

RIS AR VIRY IRY

hative varieties in their previous years. They had an opportunity to study with at least one
NESTSs and one NON-NESTSs based on the information obtained from the survey on the
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foreign English teachers conducted earlier. Furthermore, according to the Basic

Educational Curriculum B.E. 2544 (A.D. 2001), Grade 11 students should have

1) The targe pulation” was identified. The number of government school
2009 was 41,450.
2) The lag o
selected asithe rébre Ve group o \.\‘- because there were
NESTs and NONNES he following table shows the list of schools in
acquired from Office of

the Basic E eration Center, Ministry of

Education.
Table 3.3
List of Large and Fxtra-Large Schools ir “ _;j, Area 2
\vY——— x4
School Size Number of Students
_ 1
BaEdecha (Sing Singhaseni) 4 I 1,724
£ U3 w“?j‘“mwmmm

Thonglang

QWWNﬂﬁ*ﬁHJﬁTJWEﬂﬁEI
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Table 3.3 (Continued)

List of Large and Extra-Large Schools in Bangkok Educational Service Area 2

School Size

Number of Students

2,045
2,121
2,132
2,259
2,284
2,306
2,360
2,473
2,478
2,554
2,576
2,671

29T

atchawinit Bangken 2,807

3,116

ﬂuﬂmmw El'lﬂ‘ism

Extra-large Bangkapi

AR AR08 182

Donmuang Thaharnagardbumroong 3237
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Table 3.3 (Continued)

List of Large and Extra-Large Schools in Bangkok Educational Service Area 2

School Size Number of Students

3284
3411
3,547
3,687
3,697
3,703
Extra-large
3,919
4,085
4307
Rittayawaginalai —— = 4571
Bodindecha (Sing g Smgh 5,358

5,540

ar |

number of participants m the study whic

b iowbinivieysp wen
wfﬁémﬁ"ﬁmumfmmaa

3) The tota was determined by
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n = N/ (1+Ne?)

when n = sample size

— |

4) The / Thepleela Scl Sripruetta School,
- . : ang ol. The selection was

rican and Filipino who
survey on numbers and
that the students would
ould hear in the listening
School was chosen to be the
iamudomsuksa Pattanakarn and
pols. Based on the survey
.r'-'r.,‘

English teachers

b |
from ;i' selected schools have the major varieties of English accents to

be used fortheurrent study.

ﬂ‘lJEI’J'VIEWI‘ﬁWEI']ﬂ‘i

ammﬂimumwmaa
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Table 3.4

Student Samples of the Study

Totally, 4 «k the purposive sampling

technique. There were.90. Theplee nts from two classes, 105 Sripruetta

L
three classes, and 9 f‘fr*-*r. 1 two classes.

LA
Research Ins ., nt: B
As ,,v idy is to compare

H |
|
students’ listening. I prehension ability of different English ceents from NESTs and

NON-NESTs and stillysthe attitudes towardsithieir accents in Bangkok Educational

s ﬁ»%%%ﬂ@%ﬂ&%ﬂoﬁmm =
9 ﬁl&&mﬁﬂ BIANYAY
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1.1.1 Test Objectives

The listening test was a 4'- iency test based on the criteria targeted by

\
the Curriculum of Basic Eng sh 1 ; rgas of foreign languages. The test
objectives align with the pu: hs€ 0 H-‘.*u g langtiage ler€ommunication. According to the

%
curriculum, Grade 11 students should be s f foreign languages (with

emphases on listening, speaking ‘// \,\ Q\ imunicate about themselves,
their families, schoo!l v irbundent. fire

/ ent, \\ lO[l, health, selling and
buying, climate, languagé and scienee and techtic \\ pulary of around 3,600-
v ’\ \

3,750 words (wo st contents covered
similar topics stated ifi the gurri his. deduced major basic listening
sub-skills from Hughes (2003). . , the - was to measure students’
listening sub-skills of (1) ded if" : ) e of unfamiliar lexical items through
understanding word formation .: ;’“r“ [iua

"'i- .-*'"Ii"_.‘l--.-"'
identifying the main poi se, (3) distinguishing main

s in utterances and spoken text, (2)

'q- e -
ideas from supporfifig-detail; % inders gEvgn parts of text by

a2

recognizing dimﬁ ark oo:r_mmicaﬁve function and

sociaetonsip betmpn sposkers.
ﬂﬁﬁ«’%w%ﬂ‘ﬁﬂﬂ’]ﬂ‘i
m listening comprehension ftest for this study“Was designed by thélrésearcher

ammn SR A g

007) The test specifications are shown below.
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Table 3.5

Listening Comprehension Test Specifications

S in i
abwd the gist and the overall

scific information and to

oral utterance (listening

Time
Format can, Thai, and Filipino
Number of items
Input
Sources
Topics
g, fashion

]
14

School: teachers’ instructions, students® assignments

Speaker ch tmstlc!. #Bender: male, female""

LU debbia o EITI7

Accents: Amierican, Thai, an llpmo

W@ﬁﬂﬂ%ﬁ%ﬂﬂ%ﬂﬁﬂ Y

bcr of voices 2 maximum
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The listening constructs proposed by Hughes (2003) and Piamsai (2005) were

applied as criteria to analyze which construct should be included in the listening

Listening Compre

ili‘" ’\\\\\ g T

1) Direct Meaning

DI Listeﬂ to short
| -"‘!-'
01 r_ Ades (5) 1.0 mpor

information and distinguishing that, frem supperting detail appropriate answers.

1.1) Listening conversations and choose

or example. This includes e Listen to short excerpts,

opinions when clearly €.g. announcements,
12) List TUNg 10 Speciiic iniormation, —including :_Ji St CtiOl'IS,

recall of impo {an advertisements and choose

instructions correct answers.
2) ‘m to short excerpts,
AT W Y TR
mfonnatlon in the text. This includes deducing meaning.of cement and choose

uadiiniagal U INLARE
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Table 3.6 (Continued)

Listening Comprehension Test Objectives

Task Types

W\

The listening chensioi. st wa Mpose ues ions in which students
were given short conversa onger con ons, and monologues, in American,
Thai, and Filipino accents. Respondents wer ed to select the best answer from
multiple-choice questions. - ﬂ: -"-‘
rebles7

n

Objectives and Nui ‘I

‘1 b Number
VN HBIHRIIAT e
1. Idmtlfyﬂne main idea ¥21,33, 5, l4ﬂ 9, 28, 29,

Qﬁﬂﬁﬁﬂ‘iﬂd‘ﬂdﬁﬂﬂﬁﬂﬁﬂ

ers of Test Items
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Table 3.7 (Continued)

Objectives and Numbers of Test Items

Number
Objectives

American of Items

2. Extract specific details 22.24086, 6L 15 12,2025, 21

3. Deduct meaning fror 5
unfamiliar lexical iteg

4. Determine speaker 5
5. Relate the conversationfo 2
context .

6. Recognize the eommun ati 10, 19 2

functions of utterances

o

ii
AULINENTNEINS
AR ITUNNINGAY



Examples of test items relevant to the listening constructs are provided below.

Example 1

(" Liseaing o W N
(Woman): How&) /OU 1K€ YO eV nent, James!
(man): Well, joy living dov , but I.don hat my apartment is so

smair! wan| ot ahIzee > but ‘ n 2 0 e.xpcnsive.
(woman): 1 think'So oot T} thy T bough ~~~ t of town. It takes me longer
- N

Ktogettoworkbm My o / ) i t more s "':_*" L /

1) Dire caning Compgehension

1.1) Listening for maif ideafs b (e i istening for specific information.

What are the speakers di e man like about his apartment?

(a) Their homes .."'5?...: ..4‘ ’s small

4

(c) The F.--;., . vefisive

(d) Their favorite cities (d) It’s big.-

ﬂ‘lJEl'IIVIEWI‘ﬁWEI']ﬂ‘i
Qﬁﬂﬁﬁﬂ‘iﬂlﬂﬁﬂﬂ&ﬂﬁ&l
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2 Meanin i

2.1) Making inferences 2.2) Determining a speaker’s attitude or

(c) Her jo nother city
d) She | ger apartment
he country
Example 2
Listening Script: l \\ \
(man): Hello, I'orde é atalog at the beginning of

nd ['Haven’t Yeceiv | ywlookltformepm?

(voman):  Ceranly, i D5 v 3G by any hance?

(man):

(woman):

, so it should be

se on -.u: that was the S'h ,n-:! :

|
=Warcno

deliva‘lﬂou tomorrow. O/

ARIAINITUNNINGAY
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2.3) Relating utterances to their social 2.4) Recognizing the communicative

and situational contexts, function of utterances.

What is the man relationship to the / did the man telephone the

woman?

(a) He’s he m:c;-'-.—._ wk on his order
(b) He’s _(b) To arrange a delivery time

(c) He’ssherteache (c)Toca is order

(d) He’ 1540 ange his order

asked to select the best multiple' éhoice answ ersations and spoken texts by both
NS and NNS were used. ”'&FT wert prehension questions using a 4-

altemaﬁve m ] -'r!', »_chatce format Th e total numkb ae af A ‘.. 48 ']"he q—uwtlol-l

i¥

ﬂ‘lJEl'IIVIEWI‘ﬁWEI']ﬂ‘i
Qﬁﬂﬁﬁﬂ‘iﬂlﬂﬁﬂﬂ&ﬂﬁ&l
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Table 3.8

Listening Comprehension Test Format and Organization

Item Accents
14 Thai
5-8 Filipino

9-12 American

13-16 Filipino

17-20 American

21-24 Thai

2532 American

3340 Thai

41-48 Filipino

The listening comprek y the speakers according to the

criteria m ‘_ 1 Samples of Foreien Englis aachers—T :‘r“‘.r. ing scripm were

selected from insirue by Biitish Council, BBC,
t i

18

o

Bangkok Post, W : vedia, YouTube, and ELLO (English [ ' guage Listening Lab

m,nmﬁl““uﬂ“° ATIWEARSY ™"
awﬂW‘ﬁ‘Mmmmaa

1.2.1 Validation by the Experts



64

The content validity of the test items were validated by three experts in the field

of English language testing. The experts wer
compatible with the objectives 2 _"'-__‘- tening gomprehension aspects stated. They used

ier_ofscd Piamsai (2005) (Sw Am‘ﬁx
.—#

A). More specifically, #he experts evaludfec @mgmmm

was matched to the test objeetiveand givi vmtmmseneeded

The test was vz byt H‘\'\\*\\' @ testng in July, 2009. The
I uly,

"H menicd .-. arall 1 , s B \\
e The quali o ,—P ’\ b

requested to rate each item whether it was

WA

e Regarding the st co one- 1 sug d that the organization of
ore, modified the test

rding 1:'*;
-uemmﬁm  lighty o decreasethe difficulty

}4 m’lﬂ"ﬁ“‘“ o
level was too difficult for the

was removed bec:

amﬁ‘ﬁ“ﬂmummmaa
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o In item 6, a multiple choice ‘It’s too cheap.” was suggested that it was too
obvious to be the wrong one which was not considered as a good

distracter; therefore, it was changed to ‘It’s expensive.’

The question in item ’ ¢ It was revised as “What does the
\) ;"/1

LI1S
-+

:he DEAKE i !j‘ //' ] !“':-‘- -_-\;_’-.g, 2l Supep ?
e There wercgming /- ent © \L\"‘-. ctuation and the test
r cpamplg, the ques

true according 4o il : .'- vas changed to “Wh ment does NOT true

instructions. hich statement does not
according i the

The experts should begin with the
conversation numbers .-d‘" g_conversation was for which item

numbers for students

ng for each part of the test. The
instrugtions

—— -
The reviseds " xperts’ suggestions

Ly : WX

and the tape scrip pre T
¥

122 % Egt Pilot Test

ﬂumnﬂmmm I J

were not the participants in the studyfat Triamudomsu Pattanakam SchooWAugust,

TR AR IR F R E-

ucsuonnalre was tried out with 44 students in August 2009. The head of English subject
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department and the teacher in charge from each school was contacted and asked for

permission to deliver the listening test. The students were in Grade 11. The purpose of

this stage was to validate the content, t cliability value, difficulty index, and
discrimination index of the et /

In the first pilot SHEESME=! cog m@tﬁtdﬁaw&e analyzed
using SPSS program«(erSion 16)” Déscriptive stafistics Werexgenerated for the test item.

The total scores obi shown as follows:

Table 3.9

Descriptive Statistics of

Maxigtum 44.00
Skewnel £

ﬂ%&’él‘}’ltlﬂ‘ﬁwmﬂ‘i
QWM%W%%@’%%WG B

lowest score was 22. The average score was 31.95. It was very close to the center of
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distribution which was 32. The most frequency obtained score was 32. Because the mean,

the mode, and the median were not same in this analysis, the distribution of scores was

not normal. Moreover, the skewness value ind that the shape of the distribution was

not normal since it was not close to zero deviation (SD) was 5.11.

mehow large. So, it was

inferred that the p panis” abiligy aking e liste ing. ci chension test was not
similar and they wg gfoup Of st ¢ with \ \ of proficiency, which
is acceptable group offpartiéipaftsfin this stud, | \\\

To analyze theest geli ‘ s stlic ‘E “ronibach’s alpha of the listening

ic \ internal consistency that is
-. ms in a scale. Higher alpha
implies the higher internz

should produce a Cronbach’s alpls Jarger tha
Bernstein, 1994): e results of the first pilot fest i ed that t & €ronbach’s alpha fell

re, the &8t was analyzed for difficulty index and discrimination index

mwm et bbbt n
9 W’W&Nﬂim UANINYA Y

ed that an acceptable scale

s target population (Nunnally &

on 0.71 calcula ad enough internal

consistency.



68
Item Difficulty Index = Ncorrect

Item Disc

IF

The criteria sugges ; -".uw;,_,.{” D0S) were used. The item should have the
difficulty index valte beWeen 0.2-0.8 and v \\ index value at 0.2 or higher.

The item difficul , 12, 13, and 27 needed to be

improved. Items 1, 12, and 27. mination index than the criteria

(lower than 0 ), -item 12 | an the c7 jteria (lower than 0.2),

and items 13, aiie . Thus, for item 12,

b |
one of the choic '-changedtolesSen the level of difficu 'ritemsl 13, and 27,

level of the vocabul efichoices were modifiéd’to increase the level of difficulty. The

EH&QMWW g1
’Qﬁ?ﬁﬂﬂ‘iﬁu UAIINYA Y
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What are these people le talking about?
(2) A journey they a are about to take
(b) A final exam th are going to take
(©) i forgot to say to their

(d) A multiplicatigh proble they =~ . problem about the assignment that

not find the solution to.

ot

¢) Buy some

ARASRE S0 AN AT



Item 13
Difficulty Index 0.86

Discnimination Index 023

A fter Modification

What are the speakers di Raware the speakers discussing?

Before Modificati "___,.. / After Modification

The novels are popt ular among
e s SRR L

(a) IT projéss )
(b) High schgol students. 5) High school Students.

(c) Teachers aId ) Teachers and parents.

ﬂ"ﬂ“ﬁ%ﬂ”{l El ] A

’Qﬁﬁﬁﬁﬂ‘iﬁ”ﬂﬁ']?ﬂmaﬂ

70
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The test statistics are summarized in Table 3.10.

Table 3.10

Test Statistics Summary of the L

Max SD

Test Scores

0.19

Difﬁcl.llty indeé 2 \ .. )0 :
Discrimin ag ’ .:h‘\_l 4 0.10
f 4 ‘ LN

Cronbrach i I / ﬂ “l\ ‘-.\\

o
I‘r
.J

Afier the first listen d and improved. It was tried

out again. 47 students participated- [ 3n-the seco ; ot test. The purpose of this stage was
to confirm il ; atisfied o the critena set by the

. 5
researcher and ¢ Ol Y )

InlatcAu:ZO , at Triamudomsuksa Pattanakarn

i ¥

School who were not selected for the main study participated in the second pilot second.

iz NI
’QWI E*Nﬂ‘ifu URIINYIAY
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Table 3.11

Descriptive Statistics of the Second Pilot Test (N=47, Total Scores = 48)

Statistics Values Std. Error

Mean 0.77
0.34
A 0.67
\ \
47 students particigated is thetest. Fhe highest sore was 42 out of 48 and the

st

lowest score was 17. The a ) was very close to the center of

distribution (30),, The m iency obtaine From the value of the mean,

gy - ———— - |
the mode, and thes __.- of scores was not
K

Ly

nomal. Moreover the ske ape o edistribution was not

i i¥
normal either (0.7 The standard deviation (SD) was 5.12. Similarly to the first pilot

- e;mmww ST

The test was calculated by SESS program to findiCronbrach’s alpha vlde again

YW= ARREGIER TR APY
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satisfied reliability value and difficulty and discrimination index together with

appropriate content validity. The test statistics of the second pilot test are summanzed in

Table 3.12
Test Statistics Summa
Sb
Test Scores 2 5.12
Difficulty inde D.24 k. 0.17
Discrimigatio o 3 . 2( - 0.12

'y ¥
Cronbrach’gAlpha =~ 0 PE
i“-:.':

f.t"' .

In add T s o ot e, e e e e

% fegarding students’
| X e
attitudes toward English devetoped to investigate the

Tate d to listening compmhcnsion The attitu' scale was designed to
measu lﬂﬁ accents was
compri Hbﬁ mzﬂrﬂjmwd after the
students completed the listening com‘ehensnon test.

q WA 3 BRI NEAR B

cKenz.le (2006), and Young (2007). The questionnaire aimed at identifying the

domains that are
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students” attitudes of English accents. The questionnaire was constructed for the verbal-
guise test. Three varieties of English were selected to investigate participants’ attitudes

; American English, Thai English, and

towards native and non-native varietie '|

Filipino English. The text for recording o 1se was similar to what students

1"‘{"'*;"' ‘
heard in their listening cg lmu_*_-‘u_ tests.

Before carrying Out thisamstrament, it w%idﬁ which kind of traits
(adjectives) should be_choSe e’ reedarkhbr wanited ivestigate students’ attitudes
towards the three Eng
These two reflect the imgportant dineis iteraction that affect language use
(Baker, 1992). A prig digs . by Liang (20C yor and Fitzmaurice (2002),
Lindemann (2003), Ratjipo : ). H | et al. (2005), McKenzie
(2006), Young (2006) and ,:" : . chose for investigating the
solidarity dimension wergimos ; endly-—u dly, pleasant-unpleasant, gentle-not
gentle, funny-not funny and € . ension, previous studies used mainly
the traits which were inte con’ fident, and clear—unclear.

In orde FM'—_M- #' 07) and McKenzie

&

(2006) employed the ad asedon the development of

i
questionnaire in their study The adjectives employed were obtained during the pilot study,

;qmﬁ:ﬂﬂfmm I

total, the most frequent dmcnpnov‘ were selected #ZSimilar process wasl.done by

PRI A B ST B Hob -

ncrs in her main study to give descriptions of English speeches they heard and the most
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frequent descriptions were selected for the verbal-guise test. The traits selected for the three
studies reflected characteristics on principal dimensions of solidarity and status dimensions.

Using the statistical method in Rujipomyiasin (2004), McKenzie (2006), and Young (2007),

it resulted that traits were cleardy dis

: | clegant had

successful, fluent, confident, ar had

: educated, intelligent, clear,
on status whereas pleasant,

gentle, modest, funny, comfortiags#ricndly, and kind had high loadings on solidarity.
e Y .

In order to consimiet A.sfrua : a.{:\{*ﬁi
current study, the descuy / ed 1o ."\- ised in the previous verbal-

R
\

: (2 u\:"'-.J (2007) were adapted.

only one trait that co ulilagaspect yas selécted. 11

verbal-guise test in the

guise studies by Rujipox

.
2

cetives to rate according to the

Some duplicated pefsonality | entle — kind, therefore,

-}
Ly
[
E b

d to investigate attitudes
towards different Englis
listeners® opinions. Finallgh cight saits fos 1 ing Thai students’ language attitudes

towards three English accents o theteache

: bbtained: intelligent, confident, fluent,
EE LR

clear, pleasant, mode nslated.anto Thai and vernified

by experts in Eiiplish-ianguage-fietd=the- pat-somie ifems which had been
) y €xpe 'f;' h"#

translated did not “th ng| sﬂ'hc feature ‘fluent’ was

changed from ‘asswunann’ to “‘wandss’ and ‘gentle’ was changed from “seulniinma’ to “seutow’.

o/

LA NSN TN T

listening qnp ension test ut the meaning of each feature emerged from

OV iah R fabtalb bk [V

questionnaire can be found in Appendix F.
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scores was the dependent variables, an nvestigate students’ attitudes towards the

English accents. To achicve the ebiective : 1e experiment consisted of

several steps.
The main study’ Wwas dirgte Septembel The steps of the test
administration were as the fc /
1) istening test CD. The
ing items.
2) the answer sheet to the
3)
4) - Students received instructio ’ ording.
5 | fision test of which they

8

Aﬁ? listening to the conversatxon, the students answered the listening

ﬂ,u D] ME,MM .

procedure took about 40-45 minutes in each time for one class.
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In the last step of the study, the data were collected in order to be analyzed

afterwards.
Data Analysis .\ /
Data analysis i iny ved_-‘&dm for both listening

comprehension test rlish ac - . the analyses were as the

following: \ \\‘Hi
b

Table 3.13

Summary of Data A
Research Questions Statistics for

Analysis
1. To what extent do ' : ir _ Repeated Measures

different English eision abili ANOVA
accents affect the
listening

comprehension ability  accents.

: ptive Statistics

AHTH \lﬁﬁﬂiﬂ PNy

accents?

2. Whatarcth!ﬂ
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For the data acquired from the listening comprehension tests, SPSS statistical

program (version 16) was used for data analyses. In order to answer research question 1

Table 3.14

Group of Scores for D

Filipino

9-12
13-16

al-48
-

P

> Filipino

f"

AV E3 BN 1K (a2 o A

The use of within-subject ANOVA allowed the researcher to discuss about the effect of

FRIANN I UANINEIN Y
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Also, in order to investigate the students’ attitudes towards different English
accents in the national level, descriptive statistics, which includes mean and standard

AULINENTNEINS
RN TUAMINYAE



CHAPTER 1V

RESEARCH FINDINGS
This chapter presents the findi ,Ill I of the study. It is divided into two main parts.
.\ N
The first part deals with repeatec " i L i85 Lhvpethesis 1 and for research question
1. The second part answer the second research

question 2.

The Compari Students’ Listening

Comprehension i

Hypothegis™ idents’ average scores

obtained from lister lish accents selected in this
study.

(Ho: Mmai =

The test reliabili est in the main study with 412
stidents wash :'ﬁ:‘.t{ﬁm—.:-: Which is lower than
the criteria. This :I*h ; umbeh of students participated

in the pilot tests Were limited. When the number of participar

! UV WYAS. e

the signi cant differences betweengthe scores. Wh nductmg a repe easures

AR [T ARGV

9 differences between samples groups). In the present study, Mauchlay’s Test of Sphericity

4 ]
ncreases, the variables
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is employed, which should exceed 0.05 (p>0.05) for sphericity to be assumed (Bachman
and Palmer, 1996; Kyotoku, 2007). Table 4.1 shows the result of the test.

Table 4.1

Mauchlay’s Test of Sphericil —

Within Subjects Effée pprox. Chi-Square  df Sig.

A2 NS

7/ N\l

From the table, the'p yalye was mo an 0.0 i "."“" s that the sphericity

was assumed. This mlade ghe Bise of & Within-subje OVA possible because the
assumption was not violatec

A repeated measurg ’A) was conducted in order to

compare the overall mean scores-of#

ar r‘s‘l -
deviations of the *} 5 ﬁ" s is.of variance summaries are

presented in Ta "Il,_"'“"‘“"""_—rr"

sh accents. The means and standard

I
i ¥

ﬂ‘lJEl'IIVIEWI‘ﬁWEI']ﬂ‘i
Qﬁﬂﬁﬁﬂ‘imﬂﬁﬂﬂmﬁﬂ
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Table 4.2

Mean Scores and Standard Deviations for Each Accent (N=412, Total Score=16)

Accent Mear std. Deviation N

Thai

Filipino

Table 4.3

Within-Subjects Analy: 1ge duz f i A
Source » ’ ‘ \ quare F

Accent 44 642*

Error

*p<.05
' L
Vi Y]
The resu i'?'_ o¥ | 'i%?i- English accents,
p < 05. In order fo' examine the individual differences betweeit'the scores of the three

Elﬁfﬂ“ml 10 F 1l B

repeated measures variable. All compafisons are adjusted-for the Bonferroni mgthed

’Qﬁﬂﬁﬁﬂ‘imﬂﬁﬂﬂmﬁﬂ
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Table 4.4

Post Hoc Test: Pairwise Comparisons for the Three Accents

95% Confidence Interval

S el for Difference
(I) accent (J) accent B _ &ower Bound Upper Bound
| —

Thai Filipino Vo ~ _ 1.46

Ameri ; o - 014

Filipino  Thai -.67
Americg : Y %0 -1.07
American Thai 74
Filipino 1.79
*p< 05
. L
As can | ;I,_ 1 |J ere analyzed for
contrasts between -ul nee een Filipino and Thai accents,

diF

W
and between Filipino and American accents reached statistical significance.

BN i 13\ L1 e B

number of studies previously conductéd and will be disolfSsed further in the neXt.éhapter.

ARIANNIUARTINE IR E



The Students’ Attitudes towards English Accents

students were informeded give fheir opinions on a five-point Likert scale rating
according to the answer ith/ cight! adjectives (Af '-.\H F). The instructions
provided were cond jat the students had a clear
explanation of the/meani of the mean scores is

displayed in Figure 4

Figure 4.1

>
Mean Scores of English Accen i: A

~@-Fiilipino
American
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Table 4.5

Mean Scores of English Accents of Eight Adjectives (N=412)

'wl

Adjectives Average
Pleasant 395
Confident 3.73
Clear 3.59
Modest 4.07
Funny 3.64
Gentle 3.88
Intelligent 3.55
Fluent 357
Average
*5 = strongly a |

For data acqrred from the athtude uestionnaire, SPSS statistical program

Y N THA R

lhe participants have hlgher attitudes towards American Engllsh more than

TR T e

highest average score is ‘gentle’ (4.71). On the other hand, the Filipino accent has the

lowest score in every aspect.



CHAPTER V

DISCUSSIONS AND RECOMMENDATIONS

ability test scores of 3

students’ attitudes {0

RN N
slishl ac \ \\ vestigation focuses on the
P %A ,
erent English accents v 0 ‘ e no significant effect on the students
listening comprehension \

Various studies ed djfferent resu ts ffects of different English accents to

the listening comprehension abi

he listeners were not familiar with,

they seemed to have lo \ding w unferstand some familiar
el ————————————— 'y

local aooentsas_ B .The results hope

to expose the Icvcﬁfli ficu ofdiazntEnglish accents to

clarify what are the more glmhar Engllsh for Thai students. This study hopes to

o i 4 4 i

NESTSs arid NON-NESTs are adequatcly qualified, especlally in terms of their wcents, to

TR e Ty
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1. To what extent do different English accents affect the listening comprehension

ability test scores of students?

The selectionofithie Engistidiccents in this study ounded on the survey of
NESTs and NON ' osteach’ English in Bangkok government schools from
Bangkok Educatios cords for numbers of
foreign teachers in s considered based on the
telephone survey.

After comp c¢ English accents which
were American, Thai, & ents that students were

most exposed to in their Englis

The

A listening

nvestigate the variable

validation process byﬁldng three experts to

validate the test. Twogpilet tests were conducted to confirm that the statistic validation

o= bl 4 g

matched crltmasettobeﬂle?)stposmblevalxdtmforthemamm The test
=4

MNINNYIN Y

mentioned. The tﬂ went through the
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m\ \

was used to investigate ores. To examine the

students’ attitudes towards different Englis % 1 sants were asked to do the
attitude verbal guide tght adapied o Rijips \‘\ 4), McKenzie (2006), and
Young (2007) by listening {0 the BiEE acce at react 10 them by giving their opinion

on each voice according to eight traits. The cores of the attitude questionnaire

o BN T
were calculated to verif €rage scores ¢

Findings !" ﬁ:'l

a2

1. The mndaE scores from the multiple choice fum@test show significant
o ik ij2 o
‘. ip i accent, and

another pmr was Filipino and Amefican accent. Howeyer, the scores obfaiied from

FAIHIAFUR I B

diﬁ'e:m
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proves that the Filipino accent is more difficult for the students to comprehend than the

different English o investigated by using the verbal-guise test
questionnaire. -

There were two rese: ) To what extent do different
English accents affect the lis »._‘“rr_{g "i!'l"i"’*"*‘ test scores of students? and (2)
What are the attitudes of students tow erent English acc One hypothesis was
-”*-r-—"iu i ‘ ng comprehension
ability of the English ccents selected in this study will not havelalsignificant difference.

The second research q‘em on the panlctpant,.nmtudm towards English accents was

kU E LTt -
S ity
RIANTUNNINYAE



1. Discussion on Listening Comprehension Ability

The average scores in the listening comprehension test from the Filipino accent

were found to be different and signi

, ._j\\\' //

1.1 The fi est scores between Filipino

accent and other erdew, 1994; Schmidt-

Rinehart, 1994; ) e participants might

experience difficultyin s from the models or patterns

of oral production to v i in this study have been

exposed more to Thai ang and media. They have been

taught by Thai teachers an. . Also, the listening materials in

2 ——
e q:l.li‘

el a
English class they have gone thfough * ere mair erican. At present, they are Grade

11 students in Thailand -L*J._L;;-Fe_-_-;_.‘__»_';ﬁﬁ::_; oS he Filipino accents outside the
classn')oma] ,-.711""'u"-.'";‘:.-"-A:'-:'a=:-:!""'!:":".l":":": O encounier ¥ :‘1—1 . teachers. Despite

d

the fact that interiations sken by Filipino speakers in

ent in the students’

ﬁ“‘ 348139 amw At b W

English aocent which has compelling effects on llst comprehmsnon

A 0718 A 1 e

2005; Yoshikawa, 2005; McKenzie, 2006; Young, 2006; Young, 2007). Previous studies

Thailand, it is s 1' rare opportunity to encounter Filipino™

showed that the listeners could comprehend a language or dialect better when they have
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more prestige status. Attitude is another possible reason for the greater comprehensibility

of Thai speakers for Thai listeners. Positive attitudes increase comprehension whereas

negative attitudes decrease compr e S may have praised their own
English as a rw;lt of their co \ nd Agrat: behavior, relative to Thai
i m difficulty understanding
the English of speake
the American acc according to the
attitude questiol the American accent
as their role model rds the native speaker’s
accent. Thus, the stud; st ""-.' comprehension ability

and the listeners’ attitude,
2. Discussion on Affitudes toy

received lowest scores on the
traits ‘pleasant _ cle or in the items spoken
by Filipino ol edticct their trouble in
comprehension.

The results defhonstrate that when the éyaluations of all eight traits are averaged

@ﬂ Sb8) i P TN B s

s;gmﬁ higher than the other two‘Jt is clear from the results presented above that clear

IRIFERT NN TR

degree of consistency is found in the data collected in these studies. In particular, it has

been widely demonstrated that speakers of standard varieties tend to be rated most
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positively in terms of competence such as on ftraits such as ‘clear’, ‘intelligence’ and

‘fluent’ (McKenzie, 2006). In contrast, speakers of Thai accents tend to be rated more

favomblyintm]sofsocia] attractive!  suchias on the traits ‘gentle’. However, for the

unfamiliar accent as Filipino, the students gave the lowest rate except for the trait ‘funny’

ather _ w,wldbcindicatedﬂmtthey
oonsidaedthis aflect their negative attitude towards the accent.

This findingi8 Consistentwif! ror he limited n of studies previously

conducted, which have congéntrated e._v on social evaluations of English accents in
Thailand (Boonyarat; more favourable towards
native accents of Engli € accents were more
difficult to comprehend. Similarly, McKenzie (2006) als \‘\ d that the Japanese learners

rated the accents of Inne Enghish mor Rig than accents of Expanding Circle

English in terms of prestige. at the learners expressed higher
levels of solidarity with u‘_l,_;_-;:_r_,':i‘-é_:,_? ¢ speake ily-accented English than with

speakcrso standard accents of Inn

Thus, it cotld, b

I"bc more acceptable if
J

the students were ]l ided with more exposure. Familiarity, as mentioned before, has an

THANININENS
RN IUNRINYIAE

mﬁemm&n’mwmbﬁﬁshmm.
U
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Recommendations

With regards to the -~ of i C prese following points for listening

1.1 The i factor of this study is

whether it would be erican accent that is

considered as the n: -- : onteﬂ.'lhermltsof

present study, which s ‘ nir ing comprehension, have

essential implications g oli . listening comprehension

| *\

T

ed to Standard American

ent is comprehensive and

ally to American accent due

for learners. Most

English or British English ac

to sufficient input from Thai teachiers although't desmwmﬂsmaiaooe:itmoeives

lower scores on posi ent. Yet, it is a good sign

that students’ owsace e ‘ accents for Thai
students. Howcvaﬂ Filipino accent which is a foreign non-nme accent, students tend
to have less comprehénsien, and also they havejrather low attitudes towards this accent.

s m@%ﬁ%ﬂfﬂ i o o] i s o

NON-NE . Attitudes reflect studen? bias which has effects on their Judgme.nt and the

ARIRETI0U TN @rw B

Speakers of English than native speakers worldwide and English should be focused as an

international language. Thus, Thai students should be exposed to NON-NESTs” English
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accents more in the classroom to increase their familiarity. To give students more exposure

would increase their comprehension ability and it would be appropriate to provide them

Graddol (1996) indicated that the lafluence of language from the non-native speakers also

can possibly be transfcrredifo pative speake “‘ e control of the future

use of English woul s from the study of D.
Bokhorst-Heng et 2 had a strong tendency
in verifying their judguien d vocabulary usage on the

basis of their own stang e, it was shown that the
younger participants appeare swilling “to/rely on -_ cir intuition than the older
participants. This suggested a & : ship among young Singaporeans of
their language norms. The transfer of . uage rule from the control of native
speakers might. grad: ones, but not suddenly, because of the
people’s past experience in the a éh study in Indonesia

expressed a marked

conducted by ias (2003) indicated that many teachess

particular for teaching

m@m S AN e

matenals, wards which they had a certain degree of dl However, some

R LARGALL: R 3 b

wmthelmgmgebodxfﬁcultﬂcchs&oomobsmauonswndemedﬂmﬂmsmdcnts

responded positively when topics where presented cross-culturally with some other accents
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rather than from native speakers only. Thus it is reccommended that English teachers should

foster students by enhancing the opportunity to encounter various English accents to the

broadest because it is obvious from: this

:\ s

1.3 This ailand in the issue of

recruitment of Engl e importance of English

in the world nowadays and prometes chools respond to the

government policy & hen English teaching. This

policy is partly motivat '_ e jpefeeption that English proficiency of local NNS teachers

is declining because thei rom the findings of this

study, the results of dence for the current debating

issue of NNS teachers’ r Thai accent. Because the students

show equivalent comprehension: an: vel een Thai English and American

English, it is acgepted that Thai English teachers are also suitabll for English language
e — ‘..

instruction for ',. *‘t jitment of other NNS

English teachers s! E" d be promoted as well to increase studenis’ familiarity with other

"R N YNNI ARS e

the role 3] English as an Internatighal Language. 'mclassroom in should

BT AR e e

feachers to nurture students by increasing familiarity and appreciation of World
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Englishes. In the classroom, teachers can provide resources and materials to promote a

better understanding of World Englishes for Thai students.

l/#

onthcll on paper assessment.

For Further Study

The listeners were allowed to-di int from visual elements

or other non-verbal lag wal communication process

when people are talki ate further whether the
surrounding factors o ’s hand gestures and eye

contact would havé any n combined with different

accents.

Moreover, on the issue owards different Bnglish accents, it is shown
from the present study q I was rated as lowest in every
aspect. It might be interested to. compare r"-. es among Asian accents in future
research to exaniipe il e aifitudes than Thai and
American accents. Also, it might be inten 3 frther with different
g‘mlpsofshldenls.glexmnp the p comprehension ability and attitudes towards

international English ls of adults who w@ in local or international environment

i s i

r ﬁ'om the young leamcrs

Q‘mﬂﬂﬂﬁﬁu UAIINYIAY
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Test Validation Form for Expert

105

Item Listening Skills Comments
1 -listening for main idea _Yes _ No
-understanding meaning o
vocabulary (essay, matching,
multiple choice) A\ J f
2 . nel ﬂ"r ‘:111
3
4
is not obvious
unde vl
5
6
7
8
9
is not obvious
-listenmg is 1=_ idea
IiNol W

J
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Item Listening Skills Comments
12 | -making inferences from the __Yes __ _No
verbal input where the information
is not obvious
-understanding meaning of
vocabulary (library)
13 -hstenmgformamn e
14
15
16
17
18
19

20 erstanding i .
mnmom
p 21 ] -listening for speciﬁcdeds Yesu, No oS
q E -listening for specific details Yes o
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Item - Skills Comments
23 -listening for specific details __Yes __No
24 -listening for specific details __Yes __ No
25
26
27 -listeni el *"'

..-9"
vowbul im h )
29 | -listening for spes ails
30 -llstening for spe
31
32 -lis q .
Wi
33 "Ii !ﬁ‘iw Or S
-und "" di .|_. 11
vocabu (hnrm 1mprove)
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Item Skills Comments
37 -listening for specific details _Yes __ No
38 -listening for specific details __Yes __ No

39

41

\\\
H\\"‘l‘h

42

't x\\\
\\\1\‘

43

45

47

48

-listening for specific details Yes

No

*

[

ARIAINITUNNINGAY

L
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Content Validation

1. The content of the test reflects the objectives of the test.
- Yes
___No
Comments:

y of eleventh grade

L
= DY
F FFF -9 VAN %
3. The content'c est cove .r ettings and situations found in everyday

life (see table ofcontentbelow). \
_ Yes
No

Comments:

v
-l
Y

1sic, $port, shopping, fashion
Health: visiting doctor, pharmacy, hospitals

Dining out: lunches, restaurants
School: teachérs’ instructions, examination

ﬁ@um o s e e et ok s

Qmﬁm
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Sample of Listening Comprehension Test

Part A.
Directions: You will hear 15 conversations between two people. You will be asked to

not find the solution to.
Conversation 5
2. What does the woman

(a) She has not
(c) She wi
(d) She doesn}thmk he's a good tennis layer

“ﬁﬁﬂ?ﬂﬂﬂ‘ﬁﬂﬂﬂﬂ‘i

does € woman suggest

AR NeNa Y

(c) The bookstore attracts large crowds during social events.

(d) The author will be signing a contract with the bookstore later.
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Conversation 13
4. What are the speakers discussing?

(a) Their jobs.

(b)Their homes.

6. What is the man going Yewle?
..-"'g : .r'l-ﬁ‘

(a) Go to the tk T
(b) Buy 7

(c) Rent i deo
W

(d) Go to see ?e movie.

,ﬂ,,ﬂummlmwmni
mﬁmmmﬁﬁmvﬁﬂ

each question and mark the letter (a), (b), (c), or (d) on your answer sheet. The talks

will not be printed in your answer sheet and will be spoken two times.



Talk 2
7. What do medical experts say about washing hands?

(a) It can prevent the spread of disease .

\f/

(b) Itcannotprevmt he s

(c) People should a

(d) People she “"’“""""’“-:- eridl soap.whenwashing their hands.

Talk 4
8. Which is tru
(a) Che

(b) Sour cf
(c) People dg
(d) There are
Talk 6

Aoyt
(ks v 1
9. What is this talk about 'ﬂ

A D)

(a) Howto g
(b) The ';": Y]
(c) How "i ONtra

(d) The lmpo?nce of exercising.

ﬂ‘lJEl’JVIEWI‘ﬁWEI']ﬂ’i

Qﬁﬁﬁﬁﬂimﬂﬁﬂﬂmﬁﬂ
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Tape Scripts of Listening Comprehension Test

Part A.

Conversation 1

Conversation 5

(man): i ' hi Why otiake some lessons? Hm... they start next

(woman): How am

Conversation 10

(man):  Why is the bookstore socrowl

EL b,
(woman): The author’ g her book. | s togbe interested in her

lat '-41: ?

.II
]
W

Conversation 13

‘““"’“ﬂ*ﬂ“&'}‘ﬂ’ﬁ“ﬂ“ﬁﬁ e N

(man): §Well, I enjoy living downtown, but I don’t like that my apartment is so

AR TAST ST AT A,

to get to work but my house in the country has lot more space.
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Conversation 14
(man):  Hello, I order the computer disc from you catalog at the beginning of the

month and I haven’t receive it yet. Could you looking to it for me, please?

(woman): Certainly, sir. Do you have yo y ber by any chance?
(man): Yes, it's 4816490. . )h

(woman): You’re Mr right4 Wel my records, it left our

warehouse 0 i //}r at 'ay So, it should be
delivered to OMOITOW

Part B.
Talk 2

Medical experts say Ctive y to prevent the spread of disease is
for people to wash thei : “say that programs to increase
hand-washing with soap ¢ b& dmong th effective ways to reduce infectious

disease if people washed their ham:

1. The experts say that hand-washing
4 i-' .-*'"I .Ul- -.-""

isespecially' 1*,- eating and after using the

toilet. The most effe vash y jom fogether afier using

soapandwarmwﬁr %ﬁﬁ-bacteﬁalsoap.Be

suretomballm‘easo&.lhehandsforabouttentoﬁﬁeen seconds.

T’““ﬂﬁﬁl’?l“flﬂﬂ‘ﬁwmﬂ‘i

The cherry is a member of the same family of plants as the rose. It is closely

TS T T

harvested in the world: sweet and sour. Sour cherries are not eaten fresh because they

contain little sugar. Instead, they are processed to make prepared foods like jellies
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and pies and to make alcoholic drinks. The United States is a major producer of sour
cherries. Russia, Poland and Turkey are other important cherry-producing nations.

Sweet cherries contain much more sugar than their sour relatives and are usually eaten

ore well. They must reach

However, doctors say you
er and look better.
hers who breathe your

ons for at least one week.

t trouble you. Do not go to
influence of alcohol can also

make it harder to resist smo ME—S0 -0

i .-""'"'.-"J.-f

nk alcohol, you may need to stop

temporarily.

Expe ;-gi,";‘:'.- est {0 ﬁ igarette can make
you a smoker agaﬂln he f gare emou probably will feel
terrible. You may be angry all the time. Or you may feel sad. You may have a

"““”ﬂ"W“‘?’ﬂ‘l HASNIANT ™"

tobacco, those feelings will go away in a few weeks. Tell yourself that you will be

VWP N (1131

gum or eat a piece of fruit or vegetable instead. One day, you will recognize that you

have won the struggle against smoking.
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Item Difficulty and Discrimination Index of the First Pilot Test

Test Item Item Difficulty Index Item Discrimination Index

1 0.79 0.09

2

3

[ m—

0.52

ﬂ‘lJEl’JVI’EWI‘ﬁW El"lﬂ’i

’Qﬁ'lﬁﬁﬂ‘imﬂﬁ'l?mﬂﬁﬂ

"' The difficulty index value is not between 0.2-0.8
**The discrimination index value is lower than 0.2

120
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Test Item  Item Difficulty Index Item Discrimination Index

21 0.64 0.29

22 0.74 ; 0.34

23 0.37
24
25
26

27

ﬂwmvf:élmwaﬁfm

’Qﬁ'l@ﬁﬂ‘imﬂﬁ'l?ml'lﬁﬂ

* The difficulty index value is not between 0.2-0.8
**The discrimination index value is lower than 0.2




Test Item  Item Difficulty Index Item Discrimination Index

43 0.42 0.31

A 0.86 0.31

45
46
47
48

* The difficulty index yaltic isnof between 0.208
**The discriminatigafindexValtigiglowetthan 02 . "

AULINENTNEINS
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Item Difficulty and Discrimination Index of the Second Pilot Test

Test Item Item Difficulty Index Item Discrimination Index

1 0.52 0.20

AuE TN inYNs
RIFINTWURIINAY




Test Item Item Difficulty Index  Item Discrimination Index

22 0.59 0.37
23 0.46 0.37

24 0.37
25
26
27
28
29
30
31
32

33 _ ¢

0.71 0.29

ﬂﬂEI’JWEWI‘W NAR]
ammnmum?mﬂaﬂ




Test Item Item Difficulty Index  Item Discrimination Index

44 0.80 0.44
45 0.78 0.53
46 0.46

0.53

48 ). 7% . 37

V. X
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128
Sample of Attitude Questionnaire

(English)

Directions: You will hear three speakers in different accent talking about specific

topics. Rate the speakers’ accent aecording to'the following scales by checking in the

blank provided.

__ totally agree _neutral ree __totally disagree
__ totally agree 4t _neutral | disagree. totally disagree

__totally agree
4. Modest

__totally agree
5. Funny

__totally agree
6. Gentle

cwtally ‘——:qr‘ _ totally disagree
R

___totally disagree
__totally disagree

__totally disagree

7. Intelligent =~

(] . M
__totally agree | __agree disagrée| __totally disagree
8. Fluent

"Ffﬂ“tl‘f’fl wr%’ wr:rT i i
ammnimumfmmaa
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Sample of Attitude Questionnaire

(Thai)
Arauas: dnduusliiedyasumiludilssissiuyaiuiudesine sslimmdhuiuiy

gnmaui 1

1. il

__ diudauetheia _Livhudanetai
2. fiAnmiulal
__ Wudanatiaie _iviudanetinebe
3. dasu

_ gt _ lidiudanetnaii
4. ceumu
_ Wiudnnetinaila 1 I (1| _ Liudonetneba
5. mAn e

b |

Lﬁuﬁomﬁ‘nﬁq . __Wiusan

_ lLidhugans  _ bidiudnetnaia

__ e

auﬂwﬂmw T N
TR nsal U Ine 8L

8 NAAREI

_ wuhethais __Whudon __\au _hidiudon _ laldiudanerined
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