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CHAPTERII

INTRODUCTION

In today’s knowledge-based society, information is rapidly changing and
disseminating throughout the world. To be able to survive in such a change, people have
to adjust themselves and keep learning. They need to be autonomous learners who are
willing to learn by themselves, ready to learn and capable of learning.

As is the case in other countries in the world, the concept of a knowledge-based
society, in which people should be engaged in lifelong learning is becoming an important
issue in Thai education. The need for learner autonomy is reflected in the reform of
education. The National Education Plan B.E. 2545-2559 (A.D. 2002 - 2016) focuses on
preparing people to be able to deal with crises in society and economy. Regarding the
National Education Plan, the National Education Act B.E.2542 (A.D. 1999) aims to foster
in learners the ability to control their learning. Learners are expected to acquire a thirst for
knowledge and be capable of self-learning on a continuous basis. Also, the third principle
of the Basic Education Curriculum B.E. 2544 states that learners shall be supported in
order that they develop continuously as lifelong learners, taking into consideration that
learners are the most important part of education and learners are capable of self-
development and self-realization. In other words, learners are expected to be autonomous.

In English language learning, learner autonomy should be enhanced as well.
Little (1990) stated that if language learners are to be efficient communicators in-their
target language, they must be autonomous. Also, Esch and John (2003) proposed that
learner autonomy is crucial because of the availability of learning resources of foreign
language, authentic materials and learning opportunities in a language learner’s

environment. The foreign language is often not simply available in the classroom but



embedded in learner’s environment through many channels of information. Autonomous
learners are believed to conduct effective learning (Benson, 1997).

The efforts of Thai educators to promote learner autonomy are revealed through
learner training and self-access centers. Currently, self-access language learning centers
are provided in both higher and basic education levels. At the higher education level,
many universities such as Chulalongkorn University, Thammasat University, King’s
Mongkut University of Technology Thonburi, have established self-access language
learning centers as an outside class learning resource for students to conduct their own
learning and develop their English language skills. Similarly, SEARs (Student English
Access Rooms) is a national project found for primary and secondary schools to provide
out-of-class English language learning resources.

The effort to promote learner autonomy reflects in the education provision in all
levels and all programs possible. The English Program, one of the alternative programs
using English as the medium to provided basic education in Thai schools, also claimed
that they can promote learner autonomy effectively. The attempt to promote learner
autonomy in the English Program was revealed in a study conducted by the Bureau of
Educational Innovation Development (2004). The findings showed that English Program
students possessed the characteristics of autonomous learners, especially attention in
learning. This study reported positive findings about autonomous learning of students in
English Program. Unfortunately, there has been no study about the autonomy of students
in.Regular Programs. We do not-know whether students in Regular Program-are
supported to be autonomous by the program as the students in the English Program or not.
Therefore, this study aimed to study and compare learner autonomy of the students in

these two programs.



According to the literature review, out-of-class English language learning
activities, learning strategies, and attitudes towards autonomous English language
learning were mostly used to investigate learner autonomy in previous studies (Dam,
2000; Spratt, Humphrey, and Chan, 2002; Benson, 2003; Hyland, 2004; and Lamb,
2004). Thus, this present study examined these three variables as the indicators of learner
autonomy and compared the results obtained from English Program and Regular Program
students in secondary public schools in Thailand. Furthermore, students who reported
possessing high and low autonomy and their English language teachers were selected for
interview in order to investigate factors affecting their autonomy.

Research Questions

In the present study, the researcher attempted to find answers to the following
questions.

1. What kind of out-of-class English language learning activities do students in
English Program and Regular Program do? Do they do different or similar activities?

2. What kind of learning strategies do students in English Program and Regular
Program use? Do they use different or similar strategies?

3. What attitude towards autonomous English language learning do students in
English Program and Regular Program have? Do they have different or similar attitudes?

4. What are factors affecting learner autonomy of high autonomous learners and low
autonomous learners?
Research Objectives

The objectives of the present study were as follows.
1. To examine and compare out-of-class English language learning activities of

students in English Program and Regular Program.



2. To examine and compare learning strategies of students in English Program and
Regular Program.

3. To examine and compare attitudes towards autonomous English language learning
of students in English Program and Regular Program.

4. To investigate factors affecting learner autonomy of high autonomous learners and
low autonomous learners.
Scope of the Study

In the present study, the population and the variables were the following.

1. The population of this study was lower secondary level students in public
schools in Bangkok that offered both English Program and Regular Program. The schools
that participated in the study have to have operated both programs for more than three
years and had more than one class in each level in both programs.

2. The variables of this study were out-of-class English language learning
activities, learning strategies, and attitudes towards autonomous English language
learning.

The Definition of Terms
For the purpose of this study, the key words were defined as follows.
1. Learner autonomy
According to Holec (1979), learner autonomy. refers to.a learner’s capability to
control his or her own learning. In this study, learner autonomy was investigated using
three indicators: out-of-class English language learning activities, learning strategies, and
attitudes towards autonomous English language learning. A five-rating scale

questionnaire was used to examine these variables. (See details below)



2. Out-of-class English language learning activities
In the present study, out-of-class English language learning activities refer to
English language learning activities that students initiate to learn outside the classroom
without control or assignment from teachers (Kuh, 1994; Yap, 1998; and Hyland, 2004).
In this study, the activities include all four skills: listening, reading, speaking, and writing.
These activities can be direct and indirect language learning activities, for example,
watching TV programs, listening to the radio, watching movies, reading books, reading
newspapers, reading magazines, talking to someone, and writing email, letters, and so on.
Direct language learning activities refer to the activities that learners conduct with the
intention of learning English. In contrast, indirect language learning activities refer to
those activities that students do for pleasure but which can indirectly support students’
English language learning. In order to investigate participants” English language learning
activities, a five-point rating scale questionnaire developed by the researcher was used.
(See Chapter 3 for details)
3. Learning strategies
Learning strategies refers to techniques or methods that learners use when they
learn English language on their own (Oxford, 1990; Wenden, 1991; and Chamot, 2001).
In this study, the strategies were classified using Wenden’s (1991) categories: cognitive
and metacognitive strategies. A five-point rating scale questionnaire constructed by the
researcher was used to examine the participants” use of learning strategies. (See Chapter 3
for details)
4. Attitudes towards autonomous English language learning
Attitudes towards autonomous English language learning refers to feelings,
beliefs, or opinions that students have about learning on their own (Wenden, 1991,

Soinam, 1999; and Gan, 2004). According to Wenden (1991), the attitudes can be



classified into two categories: attitudes toward the role of learner and attitudes toward the
learner’s perceived ability to carry out autonomous out-of-class language learning. In the
present study, a questionnaire adopted from Soinam (1999) was used to assess learners’
attitudes towards autonomous English language learning. (See Chapter 3 for details)
5. English Program students (EP students)

English Program is a program that provides instruction based on the Basic
Education Curriculum B.E. 2544 and that uses English language as the medium of
instruction in all subjects. The program aims to enhance the English language ability of
students (Bureau of Educational Innovation Development, 2005). In the present study, EP
students refers to lower secondary students who have been in the English Program the
longest, i.e. ninth grade students.

6. Regular Program students (RP students)

Regular program is a program that provides instruction based on the Basic
Education Curriculum B.E. 2544 and that uses Thai as the medium of instruction in all
subjects. In the present study, RP students refers to lower secondary students who have
been in the Regular Programthe longest, i.e. ninth grade students.
Significance of the Study

Wenden (1991) claimed that successful learners have learned how to learn.
They acquire the learning strategies, knowledge about learning, and the attitudes that
facilitate them to use these skills and knowledge confidently, flexibly, appropriately, and
independently of a teacher. Wenden’s concept of successful learners seemsto be related
with the qualities of autonomous learners as set forth by Breen and Mann (1997, p.134 —
136). It may be assumed that the autonomous learners are more or less equivalent to the

successful learners.



To promote learner autonomy, it is significant to investigate variables
indicating learner autonomy and the factors affecting it so that schools and teachers will
be aware of the current situation of their students and be able to find ways to support the
students to learn autonomously. The present study focused on out-of-class English
language learning activities, learning strategies, and attitudes towards autonomous
English language learning of English Program and Regular Program students who were in
secondary public school. These three variables could help teachers see what students were
doing outside the classroom, how they tackled those learning tasks, and what they thought
about learning on their own. Also, the results on factors affecting learner autonomy of
high and low autonomous learners could help schools and teachers realize what made
learners behave and thought in a certain way.

Furthermore, schools that provide both English program and Regular Program are
now trying to examine and compare the students in the two programs in every aspect of
learning to ensure the effective results of providing the two programs together. The
findings from this study revealed how learning environments in each program influenced
the students’ autonomy. Also, the results yield evidence about the autonomy of students
in regular program and English program that can be used to compare with the study of the

Bureau of Educational Innovation Development (2004).



CHAPTER I

REVIEW OF THE LITERATURE

In order to design the research framework and provide the background for this
study, related documents on learner autonomy and English Program in Thailand were
reviewed and presented in this chapter. The review begins with the concepts of learner
autonomy and the difference between learner autonomy and autonomous English
language learning. Next, previous studies that investigated variables commonly used to
indicate learner autonomy are presented. Third, studies that focused on factors that
affected learner autonomy are reviewed. Last, the backgrounds of English Program and
studies related to English Program are reviewed respectively.

Definition of Learner Autonomy

There has been confusion about autonomy and autonomous learning because both
terms focus on the control on learning of learners. Autonomy concerns learners’
characteristics while autonomous learning refers to a type of learning about that. The
most popular definition of autonomy in language learning was proposed by Holec (1979).
He defined autonomy as “the ability to take charge of one’s own learning” (p.3). In other
words, autonomous learners should be capable of making decisions about their own
learning. The learning in this way is considered self-directed or undertaken on an
autonomous basis. Several studies (Edge and Wharton, 1998; Littlewood, 1999;
Darasawang, 2000; and-Benson,-2001) discussed the term-autonomy using Holec’s
definition (1979); however, these researchers focused on different aspects of learner
autonomy.

Edge and Wharton (1998), Littlewood (1999) and Daraswang (2001) focused on

the way students take responsibility for their own learning after their outside class



learning and in the formal education. However, Benson (2001) emphasized learner’s
control which can be classified into three levels as follows: learning management,
cognitive process and learning content. According to Daraswang (2001), learner
autonomy was indicated by the students’ willingness, confidence, and capability of taking
responsibility for their own learning especially in an independent learning mode.

Autonomous learning was also defined by many different ways by other
researchers. Benson (2001, p.110) referred to autonomous learning as the learning that
learner autonomy is exercised and shown in various modes of learning. It is characterized
by particular procedures and relationship between learners and teachers. Hyland (2004)
and Pearson (2004) referred to autonomous learning as out-of-class learning and adopted
the concept from Benson (2001). In Hyland’s study, student’s autonomous learning had to
involve self-directed, active and purposeful involvement with the language outside a
formal learning context. For Pearson (2004), autonomous learning refers to any kind of
learning that takes place outside the classroom and involves self-instruction, naturalistic
learning or self-directed naturalistic learning. Dam (2000, p.48) also defined autonomous
learning similarly to Benson; however, he limited this term to the learning which took
place in the situations in which the teacher was involved in supporting the learner
autonomy. In Thailand, Isarawatana (1998) and Soinam (1999) viewed autonomous
learning as a way to seek knowledge which makes learners capable of surviving in society
effectively. They claimed that this kind of learning would foster the learners’ thirst for
knowledge and ability to learn without an assignment from anyone.

The review above showed that autonomy and autonomous learning are used to
refer to different constructs. While autonomy refers to the learners’ ability to control their
learning, autonomous learning refers to the learning in which learners take full

responsibility e.g. setting goals, plan how to learn, and monitoring their learning. In this
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present study, learner autonomy which refers to learners’ ability to conduct their own
English language learning was examined.
Variables Used to Examine Autonomy

Benson (2001) pointed out that it is difficult to measure autonomy. Since it is a
multidimensional construct, it can be recognized by several forms. Therefore, studies on
learner autonomy have examined several variables and employed various assessment
methods. Various variables have been used to assess autonomy such as attitudes towards
autonomous English language learning (Dam (2000), Benson (2003), and Spratt,
Humphrey, and Chan (2002), and Hyland (2004)), outside class activities (Spratt et al.
(2002), Hyland (2004), and Lamb, (2004)), learning strategies (Dam (2000), and Benson
(2003)), and motivation (Spratt et al., 2002). Table 2.1 presents the use of various
variables to assess learner autonomy in previous studies.
Table 2.1

Variables used to assess learner autonomy in previous studies

Researchers  Focus of the study  Attitudes  Activities Learning Motivation

strategies

Dam (2000) Autonomous learning v - v -
Benson (2003)  Autonomy v - v -
Spratt et al. Readiness for learner v v - 4
(2002) autonomy

Hyland (2004) Autonomous learning v v - -

activities
Lamb (2004) Independent language v v - -

learning
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From Table 2.1, three variables were frequently used to assess learner autonomy.
First, attitudes towards autonomous learning were examined in all studies. Second,
outside class activities were studied in Spratt et al. (2002), Hyland (2004), and Lamb
(2004). Third, learning strategies were studied in two studies. None of the previous
studies examined only one variable. All studies examined at least two variables.
Therefore, in the present study, three variables which are attitudes towards autonomous
English language learning, out-of-class activities, and learning strategies were used to
assess learner autonomy. The review of these three variables is presented in the following
sections.

Attitudes towards Autonomous English Language Learning

Wenden (1991, p.52) proposed that apart from learning strategies, attitudes
towards autonomous learning are crucial factors for promoting learner autonomy.
Furthermore, Holec (1979, p.3) stated that attitudes toward learning responsibility related
to autonomy. In the following section, the concepts, methods used for investigating, and
relevant studies on attitudes towards autonomous English language learning are reviewed
respectively.
Definition of Attitudes towards Autonomous English Language Learning

Wenden (1991) reviewed some studies and found that attitudes were referred to
as ‘learned motivations’, ‘value beliefs’, ‘evaluations’, “what one believes is acceptable’
or ‘responses oriented toward approaching or avoiding’. From these definitions, she
proposed that attitudes are composed-of three.components: cognitive, evaluative, and
behavioral. A cognitive component involves beliefs or perceptions about the objects or
situations related to the attitude. An evaluative component refers to the attitude or feeling,

such as like or dislike, agreement or disagreement, approval or disapproval, toward



12

objects or situation. A behavioral component is the attitudes that predispose learners to
adopt specific learning behaviors.

According to Wenden (1991) attitudes towards autonomous English language
learning consist of attitudes towards the learner’s roles and the attitudes toward the
capabilities in learning.

Wenden proposed that attitudes toward learner’s role refer to the willingness to
take on the responsibility for learning and the perception of learners as having an
important role in their language learning. Wenden described that three aspects of attitudes
toward learners’ roles include attitudes toward independent learning, self-initiative, and
assumption of responsibility. Independent learning refers to learning of English language
outside the class without any teacher’s force. Learners decide to learn by themselves.
Self-initiative refers to learners’ initiative to do something for learning English on their
own. Assumption of responsibility refers to learners’ intention to organize their English
language learning and find some strategies to use when the learning happens. These
characteristics represent responsibilities of learners throughout the process of learning.

Looking further, attitudes toward learner’s capability in learning are also
considered as a component of attitudes toward autonomous English language learning in
Wenden (1991). These attitudes refer to self-confidence of learners. Autonomous learners
should believe in their ability to learn and to self-direct or manage their learning. Two
aspects of attitudes toward capability in learning are capability to learn in general and
capability to learn English in autonomous mode. While the capability of English-language
learning in general means the learners” confidence in their English language learning and
awareness of the ways they learn without being discouraged, the capability of

autonomous learning refers to learners’ ability to plan their English language learning, set
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goals, select the ways and materials for learning, monitor the learning process, evaluate
the progress, and assess their learning results.

Methods Used to Investigate Attitudes towards Autonomous English Language
Learning

Both qualitative and quantitative methods have been employed to examine
attitudes towards autonomous English language learning previously.

In Soinam (1999), Spratt et. al (2002), Gan (2004), and Hyland (2004), only a
questionnaire was used to examine attitudes. Soinam (1999) and Gan (2004) developed
their items about attitudes towards autonomous English language learning using
Wenden’s concept (1991). On the other hand, Spratt et al (2002) and Hyland (2004)
developed their questionnaire based on the findings of previous studies.

Differently from the first four studies, Benson (2003, p.23) conducted a case study
with Korean and Hong Kong language learners. In the study, he examined two factors for
assessing autonomous learning: attitudes towards autonomous learning and learning
strategies which learners employed. In his study, an interview was used as the only
instrument.

Some research used both qualitative and quantitative methods to collect the data.
In his study, Lamb (2004) developed a questionnaire from a focus group interview and
then interview students basing on the results from the questionnaire.

Studies on Attitudes towards Autonomous English Language Learning

Many:-studies on attitudes towards autonomous English language learning found
that learners believed that some of out of class English language learning activities could
improve their English language learning. (Hyland, 2004; Benson, 2003; Spratt et al.,
2002; and Lamb, 2004). In her study, Hyland (2004) found that learners perceived that

some outside class activities can help them improve English language learning. Similarly,
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Benson (2003, p.23) found that EFL learners who are autonomous believed that exposure
to English language outside the classroom such as watching TV program, listening to
radio, or reading books can facilitate them to learn better. Furthermore, Gan (2004)
suggested that students who possessed more positive attitudes towards autonomous
English language learning may lead to more use of cognitive and self-management
strategies.

In Thailand, Soinam (1999) studied the attitudes towards autonomous English
language learning of vocational students and found that the students had the moderate
level of attitudes. The students who had a high English proficiency level had different
attitudes from those with a low English proficiency level. She proposed that levels of
attitudes may affect autonomous learning.

In this study, Wenden’s (1990) categories of attitudes towards autonomous
English language learning were used. They were attitudes toward role and capability in
autonomous English language learning. A questionnaire adopted from Soinam (1999) was
used to examine the attitudes. The next section presents out-of-class English language
learning activities which is another indicator of learner autonomy.

Out-of-class English Language Learning Activities
In this section the definition, methods used to investigate out-of-class English
language learning activities, and relevant studies are presented.
Definition of Out-of-class English Language Learning Activities

One of the variables that were often used to indicate autonomy.is out-of-class
English language learning activities. Kuh (1994) and Hyland (2004) proposed that out-of-
class English language leaning activities can be broadly defined to include all activities
which students engage in during their study that are directly or indirectly related to their

learning and performance and occur beyond the formal classroom, studio, or laboratory
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setting. According to Kuh (1994) and Hyland (2004), such activities include studying in
the library, interacting with friends and teachers, participating in school events and
activities, working on or off the campus, and using other resources that schools provide
for learning and personal development whether they are human (teachers) or physical
(library, laboratory, playfield, and so on.) Similarly, Yap (1998) defined out-of-class
English language learning activities are considered as informal activities which students
do outside the classroom.

In this study, out-of-class English language learning activities refer to activities
which learners initiate without having been assigned by teachers. These activities can be
direct or indirect language learning activities. While direct language learning activities
refer to the activities that learners conduct with the intention of learning English, indirect
language learning activities refer to those activities that students do for pleasure but that
can indirectly support students” English language learning.

In previous studies, out-of-class English language learning activities investigated
(Pickard, 1996; Yap, 1998; Spratt et al., 2002; Hyland, 2004; Lamb, 2004; and Lee, 2005)
focused on all four language skills: listening, reading, speaking and writing. In these
previous studies, English listening activities included listening to radio programs,
listening to songs, listening to English learning cassette tapes, watching TV programs,
and watching movies. For reading, English reading activities consisted of reading
newspapers, magazines, novels, academic books, notices, websites, and email. Speaking
activities included speaking with teachers, friends; family-and other people. English
writing activities included personal notes, letters, postcards, diaries, email, and web logs.
Methods Used to Investigate Out-of-class English Language Learning Activities

In order to investigate out-of-class English language learning activities, several

methods were employed in the previous studies. While some studies employed only a
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guestionnaire to examine out-of-class English language learning activities, other studies
used various instruments.

A questionnaire was used to study out-of-class English language learning
activities in Spratt et al. (2002), and Lee (2005). Spratt et al. (2002) constructed a
questionnaire based on the concept of autonomy proposed by Holec (1981, p.3) and Deci
and Ryan (1985) and the results from the focus group interview. The questionnaire was
used to study the engagement in out-of-class English language learning activities and
other variables of Hong Kong students. In his study, Lee (2005) modified the Language
Contact Profile that was developed by Freed et al (2004). The researcher adapted the
questionnaire to suit the Korean students in the EFL context and piloted with a group of
students. He employed a questionnaire to study the out-of-class English language learning
activities in which students engaged.

Some studies utilized more than one instrument to examine out-of-class English
language learning activities. Pickard (1996) and Yap (1998) employed a questionnaire
and triangulate the survey data with interviews. While Pickard studied the out-of-class
English language learning activities of German students in EFL context, Yap conducted
the study with Hong Kong participants. Furthermore, Hyland (2004) used three
instruments including questionnaires, learner journals, and interviews. In her study,
Hyland developed the questionnaire on out-of-class English language learning activities
based on the findings of previous studies and conducted in Hong Kong contexts
(Littlewood & Lui,1996; Yap 1998; Pill, 2001). The participants were asked to keep
journal as a report on their exposure to English language and activities they undertook in
English during each day. Also, Lamb (2004) studied out-of-class English language
learning activities of secondary school students in Indonesia using several instruments

including questionnaires, semi-structured interviews and observations. Lamb used a
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guestionnaire to examine students’ background information, attitudes, motivation, and
their level and type of autonomous learning. Then, he conducted the interviews and
observations to triangulate the data with the survey data and examine more indepth
information.

Studies on Out-of-class English Language Learning Activities

Out-of-class English language learning activities have been studied in various
studies as mentioned in the previous section. The results from all previous studies showed
that students did listening and reading activities the most frequently because these
activities were more comfortable for them (Pickard, 1996; Yap, 1998; Spratt et. al, 2002;
Hyland, 2004; Lamb, 2004; and Lee, 2005). In these studies, the participants reported
doing receptive skill activities such as watching TV programs and movies, listening to
music and radio programs, and reading newspapers and magazines most frequently.
Furthermore, Pickard (1996), Hyland (2004), and Lee (2005) consistently found that the
students who were in the countries where English was not the first language did writing
and speaking activities in the low level because of the limited opportunities to do
productive skill activities.

From the review of previous studies, both gualitative and quantitative methods
were employed to examine out-of-class English language learning activities. The
activities were classified by language skills into listening, speaking, reading, and writing.
In this study, a questionnaire and interview were utilized. The questionnaire was
developed from initial literature-and focus group interview. Then, the interview data were
used to triangulate the survey data. The next section presents learning strategies used

when learner tackle English activities outside the classroom.
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Learning Strategies

In this section, learning strategies as one of the variables indicating of learner
autonomy are reviewed. The concepts of learning strategies, methods used for
investigating, and studies on learning strategies are presented respectively.
Definition of Learning Strategies

Learning strategies have been defined by several researchers but in similar way.
Oxford (1990) considered learning strategies as specific actions taken by the learner to
make learning easier, faster, more enjoyable, more self-directed, more effective, and more
transferable to new situations. Similarly, Chamot (2001) defined learning strategies as
techniques or procedures that facilitate a learning task. However, Wenden (1991, p.18)
emphasized the process of using learning strategies to tackle a task. She referred to
learning strategies as mental step operations that learners use to learn a new language and
to regulate their efforts to do so. Therefore, it can be concluded that learning strategies are
methods, techniques, actions, procedures, or operations that learner employ in their
learning.
Classification of Learning Strategies

Learning strategies were differently classified by three famous researchers
(O’Malley and Chamot, 1990; Oxford, 1990; Wenden, 1991). Table 2.2 presents the

categories of learning strategies which were classified by each researcher.
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Categories of learning strategies classified by each researcher
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O’Malley and Chamot
(1990)

Oxford (1990)

Wenden (1991)

1. Metacognitive strategies
2. Cognitive strategies

3. Social/affective strategies

1.

Direct strategies

1.1 Memory strategies

1.2 Cognitive strategies

1.3 Compensation
strategies

Indirect strategies

2.1 Metacognitive
strategies

2.2 Affective strategies

2.3 Social strategies

1. Cognitive strategies

1.1 Selective attending
strategies

1.2 Elaboration strategies
1.3 Mnemonic strategies
1.4 Practice strategies

2. Metacognitive strategies
2.1 Planning strategies
2.2 Monitoring strategies

2.3 Evaluating strategies

As shown in Table 2.2, O’Malley and Chamot (1990) categorized learning

strategies into three types depending on the level or type of processing involved.

According to O’Malley and Chamot, learning strategies can be divided into metacognitive

strategies, cognitive strategies and social/affective strategies.

Oxford (1990) classified the strategies by the operation on the target language as

direct and indirect strategies (See Table 2.2). Direct strategies refer to language learning

strategies that directly involve the target language. These strategies require mental

processing of the language. However, the three groups of direct strategies: memory

strategies, cognitive strategies, and compensation strategies are processed differently. As
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for indirect strategies, they are used to support language learning and can be divided into
metacognitive strategies, affective strategies and social strategies.

It appears that there are some overlapping ideas between O’Malley and Chamot
(1990), and Oxford (1990). For example, cognitive strategies defined by O’Malley and
Chamot are similar to what Oxford refers to as direct strategies. Also, the metacognitive
strategies of O’Malley and Chamaot are consistent with to Oxford’s metacognitive
strategies. Even though O’Mallay and Chamot and Oxford did not clearly establish the
relationship between the use of strategies and learner autonomy, several studies on
learning strategies concluded that learners who employ learning strategies are likely to be
autonomous learners.

The researcher who focused specially on autonomy and learning strategies is
Wenden. Wenden (1991, p.16) proposed two types of learning strategies used by
autonomous learners: cognitive and metacognitive strategies. (See Table 2.2)

According to Wenden (1991), cognitive strategies refer to mental steps or
operations that learners use to process both linguistic and sociolinguistic content. Wenden
described that there are four stages of information processing when learners use cognitive
strategies. Based on these four stages, cognitive strategies can be categorized into four
sub-categories: selective attending, elaboration, mnemonic, and practice strategies. Each
subcategory of strategies was described by Wenden as follows. To begin with, selective
attending are strategies which learners decide in-advance what aspect of input they will
pay attention to such as-attending to-native speakers .in selected contexts-and attending to
the sound of the language. Next, elaboration strategies refer to the way learners
comprehend the incoming information and classify it in a way that it can be integrated
into an existing schema and stored in long-term memory. For mnemonic strategies,

learners choose verbal, spatial and visual clues to work out a storage plan that will aid
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future retrieval. Lastly, practice strategies refer to strategies that learners use to facilitate
the development of automatic and appropriate retrieval. Practice strategies can be divided
into formal and functional strategies.

For metacognitive strategies, Wenden (1990) defined metacognitive strategies or
self-management strategies as learning strategies used by learners to supervise and
manage their learning. Wenden proposed that three kinds of metacognitive strategies or
self-management strategies include planning, monitoring, and evaluating. They were
named according to the functions that they serve and are applicable across all kinds of
learning tasks. Concept of each subcategory of metacognitive strategies was defined be
Wenden (1991) as follows. Planning strategies were defined as strategies which learners
prepare at a period previous to the time of the account for learning. For monitoring
strategies, learners evaluate their learning proficiency of a particular attempt to learn or
use a strategy. Learners become aware of a problem, and then assess their knowledge and
skills to seek the cause of the problem. Learners refer to their perceived level of
proficiency to explain an obstacle to task accomplishment or successful strategy
deployment or refer to affective or cognitive factors. The last type of metacognitive
strategies is evaluating strategies. As learners employ evaluating strategies, they examine
the outcome of an attempt to learn, access the criteria they will use to judge it, and apply
it.

From the review of literature, Wenden (1991) was the only ‘one researcher who
proposed categories of learning strategies used by-autonomous learners: cognitive and
metacognitive strategies. Thus, this study will examine those two types of learning

strategies to investigate learner autonomy as Wenden (1991) proposed.
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Methods Used to Investigate Learning Strategies

Several methods have been employed to explore learning strategies such as
questionnaire, interview, and observation. Some studies utilized a qualitative method such
as think aloud protocol to assess the learning strategies (Vandergrift, 1997; Chamot & EI-
Dinary, 1999). In contrast, Bremner (1998) utilized a quantitative method to study
learning strategies. In his study, the SILL (Strategies Inventory of Language Learning)
developed by Oxford (1990) was used to investigate the use of learning strategies.

Focusing on learning strategies that indicated learner autonomy, many studies
used only a questionnaire. For example, Rivers (2001) studied self-directed language
learning behaviors by assessing students” metacognitive strategies. In this study,
researcher employed a retrospective questionnaire. Besides, various studies developed
Oxford’s SILL to examine learning strategies (Wharton, 2000; Gan, 2004; Wong, 2004;
and De Araiz, 2006).

Studies on Learning Strategies

The findings on learning strategies used in autonomous English language learning
were varied since previous studies examined learning strategies based on different
concepts. (White, 1995; River, 2001; Gan, 2004; and Wong, 2005)

Based on the concept of O’Malley and Chamot (1990), White (1995) examined
learning strategies used by the learners in the distance learning environment and in formal
classrooms. Four categories of learning strategies: cognitive, metacognitive, social, and
affective strategies; were used for the investigation. The findings suggested that distance
learners used metacognitive strategies more than cognitive strategies and used affective
strategies more than social affective strategies. On the other hand, learners who were in
the classroom context used cognitive strategies more than metacognitive strategies and

social strategies more than affective strategies. White concluded that distance learners
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needed to manage the learning process for themselves since their learning context did not
provide the kind of regular direction and guidance which were normally provided in the
classroom.

In another line of studies, Oxford’s SILL (1990) was used in Gan (2004) and
Wong (2005). In his study, Gan (2004) developed the categories of learning strategies
based on Oxford (1990); however, the categories were adapted slightly to fit the purpose
of his study. The findings indicated that the participants were likely to conduct on their
own more than ask for help from other people. Furthermore, Wong (2005) investigated
the relationship between learning strategies use by pre-service teachers in Malaysia and
their self-efficacy. He examined six subcategories of learning strategies based on
Oxford’s categories: memory, cognitive, compensation, metacognitive, affective, and
social. The findings showed that cognitive, metacognitive, and social strategies were used
most frequently.

Furthermore, Rivers (2001) did not classify the learning strategies based on either
O’Malley and Chamot or Oxford. Instead, he identified the categories based on Flavell’s
(1979) concept about metacognition since his study emphasized the metacognition of
language learners. Rovers concluded that the accurate use of metacognitive, affective, and
social strategies to control the language learning process and learning environment can be
considered as a-sign for autonomous learning.

Although learning strategies were classified differently by each researcher, the
present study-studied learning strategies based on Wenden’s (1990) categories. A
questionnaire and interview were used to examine learning strategies that the participants
used when doing out-of-class English language learning activities. A questionnaire was
developed from Wenden (1990). The interviews were conducted to triangulate the data

from survey phase and examine more in-depth information about learning strategies that
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the participants used in specific out-of-class English language learning activities. In the
following section, factors that may affect learner autonomy were reviewed and presented.
Factors Affecting Learner Autonomy

A number of studies on learner autonomy have proposed various studied about
factors affecting autonomy (Isarawatana, 1999; Anantasate, 2001, p.28; Chan, 2001,
Daraswang, 2001; Kriwattanapong, 2001; Spratt et al., 2001; Zeng, 2005; and Yu, 2006).
From previous studies, various factors were found to affect learner autonomy such as
motivation, metacognitive knowledge, and learning environments, learner’s age, learning
experiences, confidence, and learner interest. Each factor influence learner autonomy
differently. In this study, three crucial factors were explored: motivation, metacognitive
knowledge, and learning environments.
Motivation

In English language learning, motivation is usually defined as the effort and desire
to achieve the learning goals (Gardner, 1985; Oxford and Shearin, 1994; and Dornyei,
2005). In teaching and learning situations, intrinsic and extrinsic motivation are the types
of motivation that have been discussed the most (Spaulding, 1992 cited in Daraswang ,
2000). Intrinsically motivated learners learn language for their own sake. They see the
reward of learning language internally or have, what Brown (2000) called “feelings of
competence and self-determination”. Intrinsic rewards are those that come from within
the students or from the task-itself; for example, students engage in a task because they
enjoy doing it. Their enjoyment is regarded as intrinsic motivation that keeps-them doing
that task. It is seen as more powerful than teacher-provided reward. On the contrary,
extrinsic learners need an outside reward such as a high score, money, prize, and so on.
Also, learners who learn something because they try to avoid punishment can be

considered as having extrinsic motivation. However, it is difficult to specify whether
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learners have only intrinsic or extrinsic motivation. Learners often have the combination
of these two kinds of motivation.

There have been studies on the relationship between motivation and autonomy in
language learning. Knowles (1975, 1990), Anantasate (2001), and Pearson (2003, p.74)
proposed that autonomous learners are likely to have high motivation, which leads to
effective learning. Also, Spratt et al. (2001) conducted a study on motivation and
autonomy in Hong Kong and argued that motivation may lead to autonomy or be a
precondition for it. They proposed that motivation is a key factor that influences the
extent to which learners are ready to learn autonomously. Similarly, Yu (2006) studied
relevant literature in China and found that many language researchers (Peng & Lijia,
2003; Mei & Ruoping, 2001; Lianzhen, 2003; and Heping, 2001) considered motivation
as one of the key factors enhancing learner autonomy.

Particularly, Deci and Ryan (1985, p.245) suggested that intrinsic motivation is a
central motivator of the educational process. Intrinsic motivation is related to learner
autonomy since promoting learner autonomy is a prerequisite for any behavior to be
intrinsically rewarding. In addition, intrinsic motivation is related to the internal approach
in learning whereas the surface approach is linked with extrinsic motivation (Entwistle,
1987, p.136).

Metacognitive Knowledge

According to Flavell (1979 cited in Wenden 1981 p.34), metacognitive knowledge
refers to store knowledge that has to-do with people as cognitive creatures and with their
diverse cognitive tasks, goals, actions and experiences. In other words, metacognitive
knowledge includes all facts learners acquire about their own cognitive process as they
are applied and used to gain knowledge and acquire skills in varied situations’. Similarly,

Daraswang (2000, p.69) viewed that metacognitive knowledge is what an individual
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knows about how he thinks and how others think. It is the knowledge and beliefs that one
has accumulated through experience.

Flavell (1979 cited in Wenden 1981 p.34) classified metacognitive knowledge
into three categories which are person knowledge, strategic knowledge, and task
knowledge. Flavell elaborate on these three categories as follows. The first category,
person knowledge, refers to general knowledge about how human beings learn and
process information, as well as individual knowledge of one's own learning processes.
People who possess ‘person knowledge’ know their strength in learning or that they are
better at one subject than another. The second category, knowledge of task, includes
knowledge about the nature of the task as well as the type of processing demands that it
will place upon the individual. Having task knowledge, people are aware that it will take
more time for them to read and comprehend a science text than it would for them to read
and comprehend a novel. Last, strategic knowledge includes knowledge about both
cognitive and metacognitive strategies, as well as conditional knowledge about when and
where it is appropriate to use such strategies.

Metacognitive knowledge is considered as an essential factor for autonomous
learners. Breen and Mann (1997, p.135) proposed that metacognitive capacity was one of
the qualities characterizing autonomous learners. Metacognitive knowledge allows
learners to make decisions about what to learn, when, how and with whom, and what
learning resources. According to Wenden (1998, 2001), metacognitive knowledge plays
animportant role in learner-autonomy. Wenden proposed that metacognitve knowledge
was used by learners in the process of self-learning. She described that task knowledge
prompts the learners to do a task analysis to realize what needs to be done to complete the
task. For person knowledge, she characterized that it enables the learners to recognize

what they know and what they don’t know. Also, she explained that strategic knowledge
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helps the learners to select strategies to deal with difficulties. With regard to monitoring,
Wenden (2001) argued that metacognitive knowledge can help learners to be aware of
how well learning is proceeding through internal assessment of comprehension which is
recognized from their earlier assessment of the task’s demands. Wenden concluded that
metacognitve knowledge is drawn upon to guide their decision making during the
monitoring process.

Previous studies on metacognitive knowledge found that metacognitive
knowledge may lead to learner autonomy (Lockhart and Vitori, 1995; and Wenden,
2001). In their studies, Lockhart and Vitori (1995) proposed that improving self-
knowledge presumably leads to more autonomy. Also, they concluded that metacognitive
knowledge and learner autonomy interact with each other. Furthermore, Wenden (2001)
claimed that metacognitive knowledge was a prerequisite to the regulatory process in
language learning.

Learning Environment

Pace and Stern (1965 cited in Koatsombat 1999, p.8) defined learning
environments as behaviors, events, concepts, situations and physical factors that all
people in an institute or a community need to follow. For example, buildings and places,
situations, contradictions, cooperation, concepts, philosophies, rules, regulations, and
doing various activities are considered as environments. These environments will
reinforce learners’ abilities to develop themselves. In-this present study, learning
environments refers to the external factors that support learners.in the process of English
learning including supports from people and learning resources. The following section
discusses the supports from other people and learning resources.

Support from people. People involving in autonomous language learning process

include teachers, school administrators, family and community. Teachers are one of the
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most influential people who can help learners develop their autonomy. Little (1995)
pointed out that learner autonomy depends on teacher autonomy. This recognition of the
role change is the basis for teacher autonomy. To help learners develop autonomy, the
teacher has to relinquish some control over learners and learn new skills to take on new
roles as counselor, assessor, evaluator, material developer, manager, administrator and
organizer (Gardner & Miller, 1999). In short, a teacher needs to be a facilitator of
autonomous learning. The following are the roles of facilitators proposed by Holec
(1985).

1. To help learners raise their awareness of responsibility and motivation

2. To help learners plan and carry out their independent learning tasks

3. To help learners monitor and evaluate their learning

4. To help learners acquire skills and knowledge needed to implement the above

Also, Zeng (2005) proposed that development of learner autonomy cannot be
achieved without teachers’ support. Teachers need to motivate, guide, organize, foster,
and prompt learners to set their learning goals, choose appropriate materials that suit
them, make greater progress, and be able to monitor and evaluate their learning process.

Besides the teachers and other people at school, family also influences learner
autonomy. Tungteerabunditkul (1999, p.5 cited in Kiriboon p.35) proposed that
environment at home refers to things that parents do to encourage learners to learn such
as giving suggestions, talking, forcing learners to study, and offering support. When
parents pay attention to the learning-and motivate learnersto learn, it can help learners to
be autonomous learners. Although parents are not directly involved in the learning
process, they have an influence on the learning and learner autonomy.

Learning resources. Apart from the supports of parents and teachers, Yu (2006)

proposed that learning facilities and materials are also factors that promote the
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development of learner autonomy. In the present study, learning materials refer to
equipment used in out-of-class English language learning activities such as TV, radio,
books, newspapers, Internet, email, and so on. Facilities refers to additional sites at
school, home or other places such as self-access centers, computer rooms, libraries,
theatres, Internet cafés, foreign book stores, tourist attractions, and so on.

The self-access center is one of the most famous learning resources that the
schools and institutes use for promoting learner autonomy. In Thailand, Self-Access
Learning Center (SALC) and Student English Access Rooms (SEARs) are among the
most popular learning resources for learners to learn on their own provided by many
schools and institutes.

Previous studies suggested that learning environments can affect the development
of learner autonomy. Nunan (1996) pointed out that learner autonomy is influenced by the
philosophy of the institution (if any) providing the instruction and the cultural context
within which learning takes place. Also, Isarawatana (1999) and Daraswang (2001)
claimed that crucial factors contributing to learner autonomy could be developed and
nurtured by adept teachers and a proper home environment.

In conclusion, three variables, out-of-class English language learning activities,
learning strategies, and attitudes towards autonomous English language learning, were
used to indicate learner autonomy in previous studies as well as this study. Learners who
employ both cognitive and metacognitive strategies to conduct English activities outside
of class and possess positive attitudes towards autonomous learning can-be considered to
have learner autonomy. In the present study, two groups of students, English Program and
Regular Program students, were examined regarding their engagements in English

activities outside class, learning strategies and attitudes. The next section presents
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background on nature of English Program and then compares it with that of the Regular
Program.
English Program

English Program is a relatively new and popular educational program in Thailand
that was established in 2001(Department of General Education, 2006). Currently, there
are over 200 schools all over Thailand that offer English Program. The following section
will provide background of English Program, the difference between English Program
and regular program, and the relevant studies on English Program.

Background of English Program

English Program was recently established in accordance with the policy of
National Education Act A.D.1999 and the Department of General Education. Department
of General Education (2006) saw the importance of preparing Thai people for the
knowledge-based society and the ability to use English language for learning, searching
for knowledge, communicating, and using new technologies. English language is the
international language which is most widely used. Thus, English Program project was
proposed to Ministry of Education and then established in 2001. According to Bureau of
Educational Innovation Development (2005, p.5), English Program is a project which will
provide learning and teaching based on the Basic Education Curriculum of 2001 but use
English language as the medium of instruction in all subjects. The program aims to
enhance English language ability of students.

In 2003, schools were allowed to choose to-offer two kinds of English Program:
English Program (EP) or Mini English Program (MEP). They are slightly different from
each other. For EP or English Program, the schools have to provide at least 15 hours of
instruction in English a week. Schools that offer MEP or Mini English Program provide

instruction in English for 8 — 14 hours a week. The expenses of EP are higher than those
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of MEP. (Bureau of Educational Innovation Development, 2003) Currently, schools are
not allowed to open a new MEP. The Ministry of Education has stopped the opening of
MEP since 2004. However, the old MEPs can still offer classes (Bureau of Educational
Innovation Development, 2005 p.7).

The number of schools that offer English Program has rapidly increased in the
past five years. Nowadays, there are 203 schools that offer English Program in Thailand,
including kindergarten, primary, secondary and vocational schools. Among these schools,
75 schools are under the Office of Basic Education Commission (Bureau of Educational
Innovation Development, 2006) and the other 128 private schools are under the Office of
Private Education Commission (Office of Private Education Commission, 2006). These
schools are not new schools that were open for the English Program. They are schools
that have offered Regular Program and opened the English Program as an option for
students and parents. Thus, they provide both English Program and Regular Program in
the same school.

Differences between English Program and Regular Program

Although English Program and Regular Program are operated in the same school,
the educational environment appears to be different. From the rationale of establishing
English Program (Ministry of Education, 2001), there are three aspects which can be used
to distinguish these two programs: medium of instruction, foreign teachers, and facilities.

In the English Program English language is used as the medium of instruction,
while in Regular ProgramThai language is-used. Also, students in English Program need
to use English for communication with foreign teachers and for their learning. Thus,
English language becomes a need for EP students when they are in school. If they cannot

communicate in English, they will have problems in learning.
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Next, the requirements for teachers in the English Program and Regular Program
are different. While teachers in English Program are mainly foreigners, teachers in the
Regular Program are mostly Thai. In English Program, foreign teachers are from various
countries such as America, England, Canada, Australia, Philippines, New Zealand, South
Africa, and so forth. (Bureau of Educational Innovation Development, 2004 p.14)

The last difference lies in the aspect of learning facilities. English Program
students have more opportunities than those in the Regular Program to access facilities
for learning English outside the classroom. Bureau of Educational Innovation
Development (2004, p.14) reported that schools that offer English Program usually
provide laboratory rooms and building which facilitate students to learn on their own.
These facilities are English reading center, mini-theater, laboratory rooms, computer
rooms and other resources.

In sum, the language used in English Program, the teachers, and the facilities are
the three primary differences between English Program and regular program. These
differences are meant to develop students” English abilities.

Studies on English Program

As English Program was just opened in 2001, the number of studies relating to
this program is limited. Most studies concerned the operation and curriculum of the
English Program provided for elementary and secondary level students (Yongkamol,
2000; Chuenvuinya, 2002; Jindarot, 2002; Jansong, 2004; Nontaphak, 2004; Norkham,
2005).

There is only one study regarding the attempt to promote learner autonomy in
English Program conducted by Bureau of Educational Innovation Development (2004).
The findings revealed that students in English Program possessed the characteristic of

autonomous learners, especially the attention in learning. The study reported that English
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Program students searched information from the Internet in English on their own and
English Program provided learning resources which facilitated learner autonomy such as
computer room, DVD players, televisions, Internet, and library.

Summary

From the literature review, learner autonomy is a complex construct that is not
easy to assess. Previous studies that attempted to investigate autonomy, therefore,
employed various techniques and used various variables as the indicators of autonomy.
Most studies used guestionnaires together with interviews or observation to collect data
(Spratt et al., 2002; Hyland, 2004; and Lamb, 2004). Out-of-class English language
learning activities, learning strategies, and attitudes towards autonomous English
language learning have been focused on the most as the indicators of learner autonomy.
Three crucial factors were found to affect learner autonomy in the previous studies:
motivation, metacognitive knowledge, and learning environments.

Furthermore, the attempt to promote learner autonomy in English Program was
revealed in a study of Bureau of Educational Innovation Development (2004). In their
study, English Program students were found to possess characteristics of autonomous
learners. However, there is no record about learner autonomy of Regular
Programstudents.

According to the findings from previous studies, the present study attempted to
examine out-of-class English language learning activities, learning strategies, and
attitudes towards autonomous English language learning as the indicators of learner
autonomy of English Program and Regular Programstudents. A questionnaire and
interview questions were employed as the instruments to investigate the three variables. A
questionnaire was used to examine three variables: out-of-class English language learning

activities, learning strategies, and attitudes towards autonomous English language
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learning. More information about these variables was investigated in the interviews with
selected students and their English language teachers. Also, the interviews aimed to

explore factors affecting learner autonomy of high and low autonomous learners.
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CHAPTER 11

METHODS

In the present study, the researcher attempted to study learner autonomy by
examining three variables: out-of-class English language learning activities, learning
strategies, and attitudes towards autonomous English language learning. A questionnaire
was used to examine these three variables and interviews were conducted in order to
investigate factors affecting learner autonomy and provide supplementary data to
triangulate with the questionnaire data.

Participants

The population in this study was lower secondary students in public schools in
Bangkok that offered both English Program and Regular Program. According to the
Bureau of Educational Innovation Development (2006), there were nine schools in
Bangkok that offered both programs. However, only the schools that had operated both
programs for more than three years and had more than one class in each level of both
programs were selected for this study. The other five schools were excluded. Two
schools, Samsen Witaytalai School, and Navamindarajudis Triam Udom Suksa Nomklao
School, were not included in this study because it had just opened and did not have
students in grade ninth yet. The other three schools, Matthayom Wat Nairong School,
Matthayom Wat Singh School, and Taweetapisek School, had less than one class in each
level of bath programs. The four schools that participated-in the present study were:
Yothinburana School, Siriratanadhorn School, Satri Witthaya 2 School, and Potisan

Pitayakorn School.
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In this section, the information of four schools selected to participate in the

present study is presented. The information was gathered from the school documents, the

schools’ websites, teachers who taught in the four schools, and the researcher’s informal

observations. The following table presents the data about the number of students, the

curriculum used, grades offered, location, and learning resources.

Table 3.1

Information of schools involved in the present study

Yothinburana  Siriratanadhor  Satri Witthaya Potisan
School n School 2 School Pitayakorn School
Number of
3,600 2,000 5,600 3,600
students?
Curriculum Basic Education Curriculum B.E. 2542
Grades offered Grade6-12 (M.1-M.6)
Location Military area Residential area  Residential area  Residential area /
EP library, E-classroom, Library, EP library, school
Learning school library, resource center, EP resource library, information
resources English sound laboratory center technology center,
language EP music and
laboratory drama center, self-

access center

a Number of students were rounded up to the nearest whole number
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As shown in Table 3.1, Satri Withaya 2 School was the largest school with
approximately 5,600 students. Yothinburana School and Potisan Pitayakorn School each
had about the same number of students, 3,600 students. The smallest school,
Siriratanadhorn School, had only about 2,000 students. All school developed their
curricula based on the Basic Education Curriculum B.E. 2542 and offered both English
Program and Regular Program to seventh grade to twelfth grade (Mathayom suksa 1 —
Mathayom suksa 6).

For the location of the school, Yothinburana School was the only school located in
a military area. The other three schools were located in residential areas. All schools had
no tourist attractions nearby. Furthermore, the learning resources provided in each school
were varied. For example, EP library, school library, English language laboratory, E-
classroom, resource center, sound laboratory, information technology center, EP music
and drama center, self-access center, and so on. As shown in the table, the learning
resources provided in each school were different.

In this study, the data were collected from guestionnaires and interviews
respectively. The next section discusses how the participants for each method were
selected.

Survey Participants

The survey participants were randomly selected from ninth grade students because
they had been in the programs the longest compared with other lower secondary level
students. They were selected from the population using the following process. First; the
number of participants from English Program (EP) and Regular Program (RP) were
separately calculated using the following Taro Yamane formula with the confident level

of 95%.
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N N = the number of total students
n=
1+Ne? e = 0.05
n = the number of participants

In the 2007 academic year, there was a total of approximately 290 ninth grade
students in English Program and 1,870 ninth grade students in Regular Program in the
four schools. According to Yamane (1967), at least 168 students from English Program
and 331 students from the Regular Program were included in the present study.

Then, the participants were randomly selected from ninth grade students in the
two programs of the four schools. Since the number of students in each school was not
the same, the size of the representative sample from each school was calculated based on
the proportion of students needed to have a significant sample size of the total number.
(See Table 3.1 and 3.2) For example, the participants from Satri Witthaya 2 School was

calculated as follows.

The number of The sample size (168) X The number of students in

participants from Satri Witthaya 2 School
The number of

Satri Witthaya 2 School (120)

population (290)
(69.52)
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The number of participants from English Program in each school.
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Number of Number of
Schools
9™ grade students participants 2
1. Satri Witthaya 2 School 120 70
2. Yothinbrurana School 90 52
3. Siriratanadhorn School 40 23
4. Potisarn Piatayakorn School 40 23
Total 290 168
a Number of participants was rounded up to the nearest whole number
Table 3.2
The number of participants from Regular Program in each school.
Number of Number of
Schools
9" grade students participants
1. Satri Witthaya 2 School 885 153
2. Yothinbrurana School 450 78
3. Siriratanadhorn School 385 66
4. Potisarn Piatayakorn School 200 34
Total 1,920 331

aNumber of participants was rounded up to the nearest whole number

The researcher distributed the questionnaire to the schools in person; therefore, all

the selected participants in all schools completed the questionnaire. In total, 499 ninth

grade students in EP and RP participated in the survey. In the regular program, the
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number of male and female students was relatively similar (male = 49.2%, female =

50.8%). Unlike the regular program, English Program had more female students. The age

range of the participants was between 13 -15 years old (; =13.99, S.D. = 0.398).

Most participants started learning English at the kindergarten level. The
percentages of the participants who started learning English in kindergarten level,
elementary level, and secondary level were 82%, 14%, and 4% respectively.

Experiences in other countries and opportunities to go abroad of EP and RP
participants were completely different. Maost EP students (69%) had been abroad. In
contrast, the majority of RP students (81.9%) had never been to other countries.
Interview Participants

There were two groups of interview participants: students and teachers. The
students were the first group of interview participants. They were selected after the
questionnaire was conducted. The second group of interview participants were the
English teachers who taught the students who participated in the interview.

To select the students for the interviews, the results of out-of-class English
language learning activities were used as the criteria. From each program, ten students
were selected. Five students were the students who got the five highest scores from the
out-of-class English language learning activities section in the questionnaire. The other
five students were those who got the lowest five scores from the same section in the
questionnaire. These two groups of students were considered students who employed out-
of-class activities at a high level-and at a low level respectively. Furthermore, only Thai
students were selected for the interviews in order to keep the variable of nationality

constant.
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The participants’ real names are not used in this report to keep their identities
confidential. Pseudonyms are used instead. Since twenty students participated in this
interview phase, the researcher named them using the following abbreviations.

HEP means English Program students reported doing out-of-class

English language learning activities a the high level

HRP means Regular program students reported doing out-of-class

English language learning activities a the high level
LEP means English Program students reported doing out-of-class

English language learning activities a the low level
LRP means Regular program students reported doing out-of-class

English language learning activities a the low level

Therefore, the twenty interview participants are referred to in this study as HEP1,
HEP2, HEP3, HEP3, HEP4, HEP5, LEP1, LEP2, LEP3, LEP4, LEP5, HRP1, HRP2,
HRP3, HRP4, HRP5, LRP1, LRP2, LRP3, LRP4, and LRP5.

The students who participated in the interviews were 13- 15 years old. There were
six female interviewees and four male interviewees from the English Program. In the
regular program, there were four female students and six male students. All RP students
started learning in the program in the seventh grade. For the English Program students,
most participants had studied in the English-medium program for approximately three
years. Only four participants, HEP1, HEP4, LEP1, and LEP2, had been in the program for
more than three years. However, all participants started learning English-in kindergarten.

For the experiences in other countries, most EP participants had been abroad
before. Two of them, HEP1 and HEP5, go abroad two or three times a year. Only HEP4

and LEP2 had never been to other countries. In contrast, most Regular Program students
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had never been to other countries. Only HRP2 and HRP5 go to another country at least

once a year. (See Table 3.3)

Table 3.3

Demographic information of the interview participants

Level Started

Number of
Age learning Experiences in
Participants Gender years in the
(Years) English other countries
program

HEP1 14 Female 12 Kindergarten 2-3 times/year
HEP2 13 Male 3 Kindergarten once a year
HEP3 15 Male 3 Kindergarten once a year
HEP4 14 Female 6 Kindergarten never
HEP5 14 Female 3 Kindergarten  2-3 times/year
LEP1 13 Male 12 Kindergarten once a year
LEP?2 14 Female 6 Kindergarten never
LEP3 14 Female 3 Kindergarten once a year
LEP4 14 Male 3 Kindergarten once a year
LEP5 14 Female 3 Kindergarten once a year
HRP1 14 Female 3 Kindergarten never
HRP2 14 Male 3 Kindergarten once a year
HRP3 14 Female 3 Kindergarten never
HRP4 14 Male 3 Kindergarten never
HRP5 13 Male 3 Kindergarten once a year
LRP1 14 Male 3 Kindergarten never

(Table continues)
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Table 3.3 (Continued)

Number of Level Started

Age Experiences in
Participants Gender years in the learning
(Years) other countries
program English
LRP2 14 Female 3 Kindergarten never
LRP3 14 Female 3 Kindergarten never
LRP4 14 Male 3 Kindergarten never
LRP5 14 Male 3 Kindergarten never
Instruments

The instruments used in this study were a questionnaire and interview questions.
A questionnaire was used to examine three variables relating to learner autonomy. The
interviews were conducted in order to investigate factors affecting learner autonomy and
find supplementary data for triangulation.
Questionnaire

The researcher developed both a Thai and English version of the questionnaire.
The questionnaire was divided into four sections (see Appendix A). In the first section,
the participants were asked to describe their demographic information. The other three
sections consisted of the items used to examine out-of-class English fanguage learning
activities, learning strategies, and attitudes towards autonomous English language
learning. The details of each section are presented in the following section.

Section I: Demographic information. In this section, participants were asked
about their personal information i.e. names, age, gender, class, program attended and

school. Their names were asked only for the purpose of the selection of the interview
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participants. The other information was asked in order to group the participants for
comparison and to examine materials and facilities at home and school used for learning
English.

Section I1: Out-of-class English language learning activities. The second
section of the questionnaire consisted of twenty-five items used to examine the
participants’ out-of-class English language learning activities. The activities included all
four skills: listening, reading, speaking, and writing. The participants were asked to
indicate how often they do each out-of-class English learning activity using a five-point
Likert scale as follows:

5 (Always)  means | do this activity approximately more than 7 hours per

week.

4 (Often) means | do this activity approximately 4-6 hours per week.

3 (Sometimes) means | do this activity approximately 2-3 hours per week.

2 (Hardly) means | do this activity approximately less than 1 hour per week.

1 (Never) means | never do this activity

Section I11: Learning strategies. In this section, there were seventy-one
statements relating to learning strategies that students used in autonomous English
learning. The learning strategies included in the questionnaire were developed from
Wenden’s learning strategies for learner autonomy concept (1991). Thus, two main
categories of learning strategies considered inthis present study were cognitive strategies
and-metacognitive strategies. Like the second section, the participants were asked to
indicate how frequently they employed each learning strategy used in autonomous

learning using a five-point Likert scale as follows:
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5 (Always)  means | use this method to learn English language on my own

approximately more than 80%.

4 (Often) means | use this method to learn English language on my own

approximately 60 — 70%.

3 (Sometimes) means | use this method to learn English language on my own

approximately 40 — 50%.

2 (Hardly) means | use this method to learn English language on my own

approximately 10 — 30%.

1 (Never) means | never use this method to learn English language on my

own.

Section IV: Attitudes towards autonomous English language learning. In the

last section, the participants were asked to report their attitudes towards autonomous

English language learning. This section was adopted from Soinam (1999). The

participants were asked to indicate their attitudes towards autonomous English learning

using a five-point Likert scale as follows:

5 (strongly agree) means

4 (agree) means
3 (not sure) means
2 (disagree) means

1 (strongly disagree). means

The development of the questionnaire

I strongly agree with this statement

| agree with this statement

| neither agree nor disagree with this
statement

I disagree with this statement

I strongly disagree with this statement

As mentioned in the previous section, three variables indicating learner autonomy;

out-of-class English language learning activities, learning strategies, and attitudes towards

autonomous English language learning were examined in Sections two, three and four in
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the questionnaire respectively. The researcher developed Sections two and three by
studying previous studies and conducting a focus group. Unlike Sections two and three,

Section four was adopted from the Attitudes towards Autonomous English
Language Learning Questionnaire of Soinam (1999). The process of developing each
section is described as follows.

For the out-of-class English language learning activities section (Section 2), the
researcher developed a list of activities for the questionnaire from the out-of-class English
language learning activities examined in the following studies: Pickard (1996), Spratt el
at. (2002), Hyland (2004), Lamb (2004), and Lee (2005). The list of activities examined
in these studies is presented in the Table 3.4.

Table 3.4

A summary of the out-of-class English language learning activities examined in previous

studies.
Out-of-class — -
Pickard Sprattetal. Hyland Lamb Lee
English language
(1996) (2002) (2004) ~ (2004)  (2005)
learning activities
Listening
radio programs v v v v v
English songs v v v v v
English learning cassette v v
tapes
English TV programs v v v v
movies v v v v v

(Table continues)
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Out-of-class
English language

learning activities

Spratt et al.

Lee

(2005)

Reading

newspapers
magazines
novels

poem

academic books
notice

Internet

email

Speaking
teachers

friends

other people

Writing
personal notes
letters

diaries

email

web log
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In this present study, the researcher included all the activities from the list in
Table 3.4 in section two of the questionnaire because these studies were conducted in
countries that had similar context of English learning to that of Thailand, i.e. the studies
were conducted in the countries where English was not the first language such as Korea,
Indonesia and Germany. Therefore, the activities reported by the students in these studies
were likely to be similar to what students in Thailand do.

For the learning strategies section, the strategies included in the questionnaire
were developed from Wenden’s learning strategies for learner autonomy concept (1991).
According to Wenden (1991), there are two main categories: cognitive strategies and
metacognitive strategies. Cognitive strategies refer to mental steps that learners use to
process the contents or information. It can be categorized into four sub-categories:
selecting, elaboration, mnemonic and practice strategies. Metacognitive strategies or self-
management strategies refer to techniques or methods which learners use to supervise and
manage their learning. Three sub-categories of metacognitive strategies are planning,
monitoring, and evaluating strategies. (See details in Chapter 2)

The researcher studied previous studies that investigated the use of learning
strategies (Wenden, 1991; Rubin, 1989 and Chamot, 1987 cited in Wenden, 1991; and
Oxford, 1991) and developed a list of learning strategies that students may use in out-of-
class English language learning activities. Then, the activities were grouped according to
the four language skills: listening, reading, speaking, and writing.

In order to check the validity of Sections two-and three, the researcher conducted
a focus group with ninth grade students who studied at Potisan Pitayakorn, one of the
participating schools, in the academic year 2006. The students were interviewed about
their out-of-class English language learning activities and learning strategies used in each

language skill. For the out-of-class English language learning activities section, the
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findings showed that students reported employing all activities listed in the questionnaire.
Additionally, they reported that they played online games in English and spent a lot of
time on this activity. Thus, the researcher added another activity, playing online games, as
an integrated skill activity in the questionnaire. Then, the researcher compared whether
the results of the focus group were consistent with the list of learning strategies developed
previously. Some items in the list did not match with the focus group’s report. Therefore,
the researcher took out those items from the list and added some learning strategies
according to the results of focus group.

In Section four, the researcher adopted the attitudes towards autonomous English
language learning questionnaire by Soinam (1999). Soinam constructed the questionnaire
based on the concept of attitudes towards autonomous English language learning
proposed by Wenden (1991, p.52 -60). According to Wenden (1991), a learner’s attitudes
consists of two aspects: attitudes towards the learner’s roles in learning English language
and the attitudes towards their capability in learning English language. At first, 65 items
related to each aspect of attitudes were developed including 33 favorable statements and
32 unfavorable statements.

After a validity check and reliability check, Soinam revised the questionnaire.
Finally, the final version consisted of forty-one items with twenty-one favorable items
and twenty unfavorable items as presented in Appendix B.

Favorable items refer to items that indicate a positive attitude towards a particular
type of autonomous English-language learning.-For example, the statement, “I like
solving problems in learning English by myself” indicates attitude toward learning
independence. In contrast, unfavorable items refer to items that reflect negative attitudes

toward a particular type of autonomous English language learning. For example, the
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statement, “I don’t know what I should learn or practice more to improve my English”,
implies that the participants has no assuming responsibility.

After all sections in the questionnaire were developed, the researcher conducted a
preliminary study with a group of students. Then, the validity and reliability of all sections in
the questionnaire were checked as follows.

Validity check. The questionnaire was sent to three experts to check the content
validity. An evaluation form was provided for the experts to check the appropriateness of the
content of the questionnaire items (see Appendix C). There were some suggestions from the
experts on Sections one and three. In the Section one, one of the experts suggested that the
information about how long the participants had been in the program and background in
English speaking countries should be added. For the third section, there were suggestions that
items about mnemonic, monitoring and evaluating strategies should be added.

Therefore, the items about how long the participants had attended the program, when
the participants started learning English, and their experiences in other countries were added
in the first section. For the third section, fourteen items about mnemonic, monitoring and
evaluating strategies used in all language skills were added. (See Table 3.5)

Table 3.5

The items added in the learning strategies section based on the experts’ suggestions.

Learning Strategy

Items
Category
Learning strategies used in listening activities
1.7 memorize new words by grouping them with other words that Mnemonic strategies
have similar meaning.
1.14 try to find the best way to help me doing the task. Monitoring strategies

(Table continues)
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ltems

Learning Strategy

Category

1.17 check how much I understand the listening at the end of the
task.
1.18 check if the methods I use while listening help me understand

the text.

Evaluating strategies

Evaluating strategies

Learning strategies used in speaking activities

2.6 memorize new words by grouping them with other words that
have similar meanings.

2.12 try to find the best way to help me do the task.
2.16 check how much I understand the text after | finish reading.

2.17 check if the methods | use while reading help me understand

the text.

Mnemonic strategies

Monitoring strategies
Evaluating strategies

Evaluating strategies

Learning strategies used in reading activities

3.7 memorize new words by grouping them with other words that
have similar meaning.

3.13 try to find the best way to help me do that task.

3.17 check if the methods | use while speaking can help me.

Mnemonic strategies

Monitoring strategies

Evaluating strategies

Learning strategies-used in-writing activities

4.9 memorize new words by grouping them with other words that
have similar meanings.

4.15 try to find the best way to help me do the task.

4.19 check if the methods I use while writing can help me.

Mnemonic strategies

Monitoring strategies

Evaluating strategies
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Reliability check. After revising the questionnaire, the researcher administered the
guestionnaire to 20 English Program students and 52 Regular Program students in a
school that had similar characteristics with the population of the study, i.e. the school
provided both English Program and regular program. All three sections of the
questionniare, out-of-class English language learning activities, learning strategies, and
attitudes towards autonomous English language learning, were examined for internal
consistency using Cronbach’s Alpha Coefficient in the SPSS program. The results

showed that the questionnaire had high reliability (oo = 0.98). Therefore, no revision was

needed.
Interviews

Semi-structured interviews were conducted after analyzing the data from the
questionnaire. Two sets of interview questions were prepared: one set for the students and
another set for their English language teachers. The details of each set of interview
question are discussed in the following section.

Interview questions for students. The questions were divided into four parts:
students’ personal information, out-of-class English language learning activities,
motivation, and learning environments. Each participant was asked about these four
topics in order to investigate the factors that may affect learner autonomy.

Interview questions for teachers. The interview questions-for-teachers were about
the behavior of an individual student who participated in the interview, teacher support,
school activities and facilities.

Since the interview aimed to investigate factors affecting learner autonomy, the
researcher developed the questions by studying previous studies on relevant factors.
Then, the researcher asked the three experts who checked the questionnaire to check the

validity of the interview questions using an evaluation form (see Appendix D). For the
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interview questions for students, the experts suggested that some more details about
motivation, types of support or activities that learners needed from the school, and the
availability for English language learning in their community should be added. For the
interview questions for the teachers, the experts suggested that a question about the
community support “How do people in the community or parents support the school in
building facilities or providing learning materials for English language learning?”, did not
indicate that it is a support for learner autonomy. Therefore, the researcher revised the
question to “Where can students learn or use English in the community?”. Furthermore,
the experts suggested that a question about teacher practice to promote learner autonomy
and the school policy should be added. Then, the researcher added the following
questions (Questions 6 and 7) in the interview questions for teachers:

Question 6: Do you think doing out-of-class English language learning activities
is helpful to formal English learning and teaching? What techniques or activities do you
use to encourage your students to learn English language outside the classroom? (Not
including homework) For example, learner training, SEAR, etc.

Question 7: What are some other ways that you or your school can encourage your
students to learn English outside the classroom?

The final version of interview questions for the students included thirteen
questions. For the teachers, there were six interview questions. (see Appendix E)

Data Collection Procedures

For the questionnaire, the researcher asked for-permission from all schools in
advance and made appointments to administer the questionnaires to the selected
participants herself. The schools and teachers were informed of the objectives and
procedures of the study. The questionnaires were administered to all participants in the

first semester of academic year 2007 (B.E. 2550).
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The participants were asked to complete the questionnaire after being informed of
the objectives of the study and that their participation were voluntary. The participants
were able to choose whether to do the questionnaire in English or Thai. However, all
participants chose the Thai version. They took approximately 30 minutes to complete the
questionnaire. After that, the questionnaires were collected and analyzed. The results
from the questionnaires were used to select the interview participants according to the
criteria described earlier.

The researcher contacted the teachers of those participants and planned the
interview schedule with the selected students and their English teachers. Twenty students
and seven teachers were interviewed to examine factors affecting learner autonomy.

The interviewees were able to choose whether to use English or Thai language in
the interviews. All students decided to be interviewed in Thai since it is their first
language. For the teacher, the researcher interviewed some teachers in English because
they are foreigners. The students were interviewed individually for 15-20 minutes. The
teacher interviews took approximately 20-40 minutes. All the interviews were tape
recorded and transcribed.

Data Analysis

Since there were two types of data collected in this study, the analysis differed for
the questionnaire data and the interview data as follows.
Questionnaire Data Analysis

The questionnaire data were analyzed using SPSS program version 11.00. The
researcher analyzed the survey data from each section separately. The data in the
demographic section were analyzed for frequency and percentages. The results were used
to describe the background information of the participants. The data from the other three

sections were examined to find the mean and standard deviation of each item and of each
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section. Also, the mean score of out-of-class English language learning activities, learning

strategies, and attitudes towards English language learning of students in English Program

and Regular Program were compared using t-test. The mean score were interpreted using

the following criteria.

For out-of-class English language learning activities, the mean scores were

interpreted as follows:

4.21-5.00

3.41-4.20

2.61 -3.40

1.81-2.60

1.00-1.80

means

means

means

means

means

students reported that they did this/these
out-of-class activities at a “very high” level
students reported that they did this/these
out-of-class activities at a “high” level
students reported that they did this/these
out-of-class activities at a “moderate” level
students reported that they did this/these
out-of-class activities at a “low” level
students reported that they did this/these

out-of-class activities at a “very low” level

For learning strategies, the mean scores were interpreted as follows:

4.21-5.00

3.41-4.20

2.61 -3.40

1.81-2.60

means

means

means

means

students reported that they used this/these
learning strategies at a “very high” level
students reported that they used this/these
learning strategies at-a “high” level
students reported that they used this/these
learning strategies at a “moderate” level
students reported that they used this/these

learning strategies at a “low” level
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1.00-1.80 means students reported that they used this/these
learning strategies at a “very low” level
For attitudes towards autonomous English language learning, the mean scores

were interpreted as follows:

421-5.00 means students reported having “very positive” attitudes
341-420 means students reported having “positive” attitudes
2.61-3.40 means students reported having “neutral” attitudes
1.81-2.60 means students reported having “negative” attitudes
1.00-1.80 means students reported having “very negative” attitudes

Interview Data Analysis

The data from the interviews were analyzed using focus coding in order to
investigate factors that affect the participants’ learner autonomy. According to Emerson,
Fretz, and Shaw (1995), focus coding refers to the analysis of qualitative data on the basis
of topics that has a certain focus. As the researcher studied previous studies on learner
autonomy (Nunan, 1996; Wenden, 1998; Isarawatana, 1999; Anantasate, 2001; Chan,
2001; Daraswang, 2001; Kriwattanapong, 2001; Spratt et al., 2001; Zeng, 2005; and Yu,
2006), motivation, metacognitive knowledge, and learning environment were the focus of
these studies.

The focus coding process was conducted using the following process. First, the
researcher read the transcription of each student interview and teacher interview several
times and made comments-(coding)-on any. part of the data that revealed-information that
may affect the participants’ autonomy.

For example, the following excerpt shows how HEP2 felt when he watched English

movies.
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It is fun and | can practice from that. There will be some

expressions. For example, when we are surprised, what we will
say. If we are frightened, how we express it. (74)

From the underlined sentences, the researcher coded this excerpt as “HEP2
enjoyed watching English movies and saw the benefits from doing that task”. This code
was then merged with other similar code in the transcription of HEP2. A theme about
motivation came out. In addition, the other themes were from the same transcription. All
the codings made in the transcription were then analyzed to describe the factors that may
affect participant’s autonomy. Then, the researcher wrote a memo for each participant
from the emerged themes. The memos of all interview participants were compared to find
the similarities and differences in the themes that emerged in the data. These themes were
used to describe the factors that may affect high and low autonomous learner.

In order to check the reliability of the interview data analysis, two transcriptions
of the interview participants were read and analyzed by a research assistant (inter-coder).

Similar patterns of coding were obtained.



CHAPTER IV

FINDINGS

This chapter presents the results from the present study which were obtained from
guestionnaires and interviews. The findings are reported in the same order as the research
questions as follows:

1. What kind of out-of-class English language learning activities do students in
English Program (EP) and Regular Program (RP) do? Do they do different or
similar activities?

2. What kind of learning strategies do students in English Program (EP) and Regular
Program (RP) use? Do they use different or similar strategies?

3. What attitude towards autonomous English language learning do students in
English Program (EP) and Regular Program (RP) have? Do they have different or
similar attitudes?

4. What are factors affecting learner autonomy of high autonomous learners and low
autonomous learners?

Research Question 1: What Kind of Out-of-class English Language Learning Activities

Do EP and RP Students Do? Do They Do Different or Similar Activities?

To answer research question 1, the researcher conducted a survey using twenty-
five rating scale items that describe English activities that students could do outside the
classrooms. (Section 2 of the questionnaire, see- Appendix-A). In addition, interviews
were used to elicit supplementary information from selected surveyed participants. The
results are presented in the following two sections. The first section presents the types of

out-of-class English language learning activities that the participants reported doing. The
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second section presents a comparison of these activities that participants in EP and RP
reported doing.
The Out-of-class English Language Learning Activities that EP and RP Participants
Reported Engaging in

In order to examine the kinds of activities that the participants did outside of class,
the participants were asked to rank how often they did each of the twenty-five activities
described in the questionnaire. The data were then analyzed to find the mean score of

each activity. In the present study, the mean scores were interpreted using the following

criteria.

4.21-5.00 means students reported that they did this/these
out-of-class activities at a “very high” level

3.41-420 means students reported that they did this/these
out-of-class activities at a “high” level

2.61-3.40 means students reported that they did this/these
out-of-class activities at a “moderate” level

1.81-2.60  means students reported that they did this/these
out-of-class activities at a “low” level

1.00-1.80 means students reported that they did this/these

out-of-class activities at a “very low” level
From the questionnaires, the findings showed that in general EP participants
reported doing out-of-class-activities-maore frequently than RP. students (see Table 4.1).

The overall mean score indicated that EP participants did English activities outside class
at a moderate level (; = 3.01, S.D. = 0.64) while RP participants engaged in English

activities outside class at a low level (; =2.52,S.D.=0.60).
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Out-of-class English language learning activities that EP participants reported engaging

in (N =168)

Out-of-class Activities X S.D. Levels of frequency
Listening activities 3.26  0.65 Moderate
Reading activities 299 0.69 Moderate
Speaking activities 293 0.78 Moderate
Writing activities 2.80 0.89 Moderate
Integrated skill activities 3.70 126 High
Overall 3.01 0.64 Moderate

When examining what mode of activities the participants reported engaging in the

most often, the data revealed that both EP and RP participants reported engaging in

integrated skill activities (i.e. playing online and computer games) more frequently than

engaging in activities in other modes. As shown in Table 4.1, EP participants reported

that they did integrated skill activities at a high level, but they did the other four language

skill activities at a moderate level. Similarly, RP participants reported doing integrated

skill activities more often than the other four language skill activities (See Table 4.2).

Listening skill activities were in the second rank for both EP and RP groups, indicating

that they were another favorite activity for the participants. The mode of activities that

seemed to be least favared by both groups of participants-was writing.
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Table 4.2
Out-of-class English language learning activities that RP participants reported engaging
in (N =331)

Out-of-class Activities M S.D.  Levels of frequency
Listening activities 2.88 0.65 Moderate
Reading activities 245 0.71 Low
Speaking activities 2.36 0.71 Low

Writing activities 2" Oul). 79 Low
Integrated skill activities 3139, "s29 Moderate
Overall 2.52 0.60 Low

When considering the data for each activity separately, the same pattern was
revealed. EP participants reported that they did most activities on the list more frequently
than RP participants did. While EP participants reported that they did most activities at
high and moderate levels, RP participants did most activities at low and very low levels.
The mean score of each out-of-class activities is presented in Appendix F. Furthermore,
when investigating the most and least conducted activities, the data revealed that the
participants reported doing integrated skill and receptive skill activities more often than
productive skill activities. The following section presents the out-of-class English
language learning activities that the participants reported doing most frequently and least
frequently. The results of EP and RP participants are presented separately.

For EP participants, the five out-of-class English language learning activities that
they reported doing most often were listening to English songs, watching English TV
program, playing online games or computer games, reading email, and reading notices
containing English language (see Table 4.3). Four out of these five activities are receptive

skill activities, i.e. listening activities. The other activity, playing online games or



computer games, is considered an integrated activity that involves listening, reading,
writing, and sometimes speaking.
Table 4.3

Five activities that EP participants reported engaging in most often (N =168)

. Levels of
Out-of-class activities X S.D.

frequency
1.4 listening to English songs. 411 0.95 High
1.2 watching English movies 3.96 0.96 High
5. playing online games or computer games 3.70 1.26 High
2.5 reading e-mail. 3.66 1.08 High
2.6 reading notices containing English language. 3.60 1.00 High

Table 4.4

Five activities that EP participants reported engaging in least often (N =168)
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. Levels of
Out-of-class activities X S.D.

frequency
4.2 writing a diary in English 2.05 1.131 Low
2.4 reading English poems. 2.14 1.014 Low
3.2 speaking English with friends 2.37 1.006 Low
3.4 speaking English with family such as parents, 2.38 1.082 Low

brother, sister, etc.

1.5 “listening to English conversation tapes. 242 879 Low

For the five least conducted activities, the data showed that EP participants

reported that they wrote diary, read English poems, spoke English with friends and
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family, and listened to English conversation tapes less often than they did the other
activities (see Table 4.4). They did these activities outside of class at a low level.

Similar to EP participants, the same list of the five most frequently conducted
activities was found for RP participants though the ranking was a little different. The five
activities that RP participants reported doing most frequently were listening to English
songs, playing online games or computer games, watching English movies, reading
notices containing English language, and reading e-mail (see Table 4.5).

Table 4.5

Five activities that RP participants reported engaging in most often (N =331)

A Levels of
Out-of-class activities X S.D.

frequency

1.4 listening to English songs. 3.56 1.032 High
5. playing online games or computer games. 339 1294  Moderate
1.2 watching English movies. 331 1062 Moderate
2.6  reading notices containing English language. 3.19 1.043 Moderate
2.5 reading e-mail 3.11 = 1166 Moderate

The five least conducted out-of-class English language learning activities for RP
participants included reading English poems, writing a diary in English, speaking English
with family, writing a personal note, a letter, or a postcard in English, and speaking
English with teachers after class time (see Table 4.6). Three of these five activities were

found to be conducted the least often by EP participants as well.
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Table 4.6

Five activities that RP participants reported engaging in least often (N =331)

. Levels of
Out-of-class Activities X S.D.
frequency
2.4 reading English poems 1.63 0.80 Very low
4.2 writing a diary in English 1.77 0.87 Very low
3.4 speaking English with family such as parents, 2.03 0.97 Low
brother, sister, etc.
4.1 writing a personal note, a letter, or a postcard in 2.09 0.95 Low
English.
3.3 speaking English with teachers after class time 2.11 1.01 Low

(discussing assignments or everyday conversation).

Likewise, the interview data also suggested similar findings about the out-of-class
English language learning activities that EP and RP participants reported doing. The
findings from the interviews suggested that both EP and RP participants reported doing
receptive skill activities such as listening and reading more often than productive skill
activities such as speaking and writing (see Appendix G)

To summarize, EP participants seemed to engage in English activities outside
class more often than RP participants. However, the data revealed similar trends in the
modes of activities that both groups engaged. in outside class. Both EP and RP

participants reported doing receptive skill activities more than productive skill activities.
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A Comparison of Out-of-class English Language Learning Activities Reported Doing
by EP and RP Participants

To compare the out-of-class English language learning activities that EP and RP
participants reported doing, the mean scores of the activities (of all items, of the activities
categorized by modes of skills (listening, speaking, reading, writing, and integrated skill),
and of each item) were compared using t-test.

Table 4.7 presents a comparison of out-of-class English language learning
activities that the EP and RP participants reported doing. The activities were grouped
according to the mode of language skills: listening, reading, speaking, writing, and
integrated skills.

Table 4.7
A comparison of out-of-class English language learning activities engaging in by EP and

RP participants

EP students RP students

Out-of-class English _
(N=168) (N=331) t Sig.

language learning activities i
X S.D. X S.D.

Listening activities 326 065 288 065 -6.24  .000*

Speaking activities 293 0.78 245 071  -8.10 .000*

Reading activities 29901 1069 236 < 071 - -8.13 .000*

Writing activities 2.80  0.89 229 079 -6.23 .000*

Integrated skills 3.70 1.26 3.39 1.29 -2.55 .011*

Total 3.01 0.64 2.52 0.61 -8.52 .000*
*p < .05

As shown in Table 4.7, EP participants tended to engage in out-of-class English

activities significantly more often than RP participants. The mean scores of EP’s reported
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out-of-class activities, overall and by skills, were significantly higher than those of RP

participants at the significant level of 0.05. Overall, EP participants reported that they
engaged in out-of-class activities at a moderate level (; =3.01, S.D. = 0.64) while RP

participants did those activities at a low level (; =2.52, S.D. = 0.61). When examining
each skill separately, the data also showed significantly more engagement in all modes of
activities by EP participants.

When comparing the mean scores of each individual out-of-class English
language learning activity, most activities revealed significant differences between EP
and RP participants. EP participants reported doing most activities more often than the RP
participants. However, only the engagement in listening to English conversation tapes
was not found to be significantly different between the two groups of participants
(see Appendix H).

To summarize the results for research question 1, the data revealed that both EP
and RP participants reported doing receptive skill activities more often than productive
skill activities. Four out of five activities reported doing most frequently were listening to
English songs, watching English movies, reading e-mail, and reading notice containing
English language. The activities that both EP and RP participants reported doing least
often were writing and speaking activities such as writing in a diary, reading English
poems, and speaking English with family. When comparing out-of-class English language
learning activities, the findings showed that EP participants engaged in all out-of-class
English language learning activities more often than the RP participants at the significant

level of 0.05.
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Research Question 2: What Kind of Learning Strategies Do Students in EP and RP Use?
Do They Use Different or Similar Strategies?

To answer the second research question, a survey using seventy-one rating scale
items was employed (Section 3 of the questionnaire, see Appendix A). The items in this
section described two kinds of strategies: cognitive and metacognitive strategies. The
results are presented in two sections. In the first section, the kinds of learning strategies
that the participants reported using when they did out-of-class English language learning
activities are reported. The second section presents a comparison of learning strategies
reported being used by EP and RP students.

Learning Strategies that EP and RP Participants Reported Using

To examine the use of learning strategies, the participants were asked to rank how
often they used each learning strategy described in the questionnaire when they did
activities in different modes of language skills. The data were analyzed to find the mean
score of each strategy. The mean scores were interpreted as follows.

4.21-5.00 means students reported that they used this/these

learning strategies at a “very high” level
3.41-4.20  means students reported that they used this/these
learning strategies at a “high” level
2.61-3.40 means students reported that they used this/these
learning strategies at a “moderate” level
1.81-2.60.. means students reported that they used this/these
learning strategies at a “low” level
1.00-1.80 means students reported that they used this/these

learning strategies at a “very low” level



As shown in Table 4.8 and 4.9, both EP and RP participants reported employing

both types of learning strategies. For EP participants, they reported that they used both

cognitive and metacognitive strategies at the high level; however, they reported using

cognitive strategies ( X = 3.54) slightly more often than metacognitive strategies ( X =

3.48). Similar patterns were found with RP participants: they reportedly used cognitive

strategies (; = 3.07) more often than metacognitive strategies (; = 3.01). Their use of

both types of strategies was less frequent than that of EP participants. RP participants

reported that they only used the two types of strategies at a moderate level.

Table 4.8
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Learning strategies reportedly used by EP participants in each mode of activity (N= 168)

Language Skills Activities

Learning ] . . . -
strategies Overall Listening Reading Speaking Writing
X SD. % SD. 'y SD. SD. S.D.

Cognitive 354 064 357 068 352 075 354 071 354 0.73
Selective 362 065 376 070 374 087 355 081 357 0.80
attending
Elaboration 371 070 393 092 379 097 370 097 357 088
Mnemonic 344 073 331 089 329 090 360 080 357 0.83
Practice 339 078 356 098 351 100 320 099 327 1.06
Metacognitive 348 @ 0.74 342 077 354 082 349 082 347 084
Planning 3.36. 083 ..321 098 343 092 343 102 344 0.9
Monitoring 351 074 351 082 349 089 352 084 350 0.88
Evaluating 353 0.77 350 083 361 088 350 086 347 091
Overall 351 0.67 348 069 353 075 351 073 351 0.74

strategies
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When examining each subcategory of learning strategies, EP and RP participants

reported using similar strategies most and least often, as shown in Tables 4.8 and 4.9. Of

all the cognitive strategies, elaboration strategies and practice strategies were reported to

be used the most and least frequently respectively by both EP and RP participants. For the

metacognitive strategies, the strategies reported to be used most frequently by both EP

and RP participants were evaluating strategies. The metacognitive strategies that were

used the least frequently by EP participants were planning strategies. RP participants

reported using monitoring strategies the least.

Table 4.9

Learning strategies reportedly used by RP participants in each mode of activities (N= 331)

Language Skills Activities

Learning 4 : . . -
strategies Overall Listening Reading Speaking Writing
X SD. SD. SD. SD. ¥ S.D.

Cognitive 307 070 311 073 302 076 304 084 311 0.76
Selective 316 073 331 080 310 092 306 09 320 0.82
attending
Elaboration 319 078 348 098 327 105 310 1.09 3.05 0.92
Mnemonic 298 073 287 085 287 08 309 087 309 087
Practice 294 083 304 108 306 108 271 1.08 294 1.08
Metacognitive. -3.01 0.80. 299 ~0.84 304 085 299 088 303 0.83
Planning 294 083 280 089 291 09 294 1.01 291 0.92
Monitoring 288 082 308 091 306 093 301 094 307 0.86
Evaluating 3.06 081 307 094 308 091 300 093 306 092
Overall 3.04 073 304 075 303 078 301 081 307 0.76

strategies




70

Focusing on each individual strategy, EP and RP participants reported using
learning strategies at different levels. EP participants reported that they used most
learning strategies at the high level. There was no learning strategy that EP participants
reported using in low or very low levels. In contrast, RP participants reported that they
used most learning strategies at the moderate level (see details in Appendixes I and J).
The following section presents a comparison of the use of learning strategies that EP and
RP participants reported in detail.

A Comparison of Learning Strategies EP and RP Participants Reported Using

The mean scores of the learning strategies that the EP and RP participants
reported using (overall, by subcategories, and in each mode of activities) were compared
using t-test.

Table 4.10 presents the result of the comparison of the learning strategies that EP
and RP participants reported using in overall activities (i.e. listening, speaking, reading,
and writing). As shown in Table 4.10, EP participants reported using overall learning
strategies more often than RP participants at the significant level of 0.05. When
comparing the use of strategies by categories (metacognitive strategies and cognitive
strategies) or by subcategories (e.g. selective attending strategies, elaboration strategies,
and planning strategies). The results showed that EP and RP participants reported using
learning strategies significantly different (p < 0.05). EP participants reported using all

groups of strategies more often than RP participants.
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A comparison of the learning strategies that EP and RP participants reported using in

overall activities

EP students
RP(N=331)
Learning strategies (N=168) t Sig.
X SD. X SD.

Cognitive strategies 354 064 307 070 -7.27 .000*
Selective attending strategies 3.62 0.65 3.16 0.73 -6.91 .000*
Elaboration strategies 3.71 0.70 3.19 0.78 -7.27 .000*
Mnemonic strategies 3.44 0.73 2.98 0.73 -6.64 .000*
Practice strategies 339 078 294 083 -582 .000*
Metacognitive strategies 348  0.74 3.01 080 -6.31 .000*
Planning strategies 3.36 0.83 2.88 0.82 -6.15 .000*
Monitoring strategies 3.51 0.74 3.06 0.81 -6.05 .000*
Evaluating strategies 3.53 0.77 3.05 085 -6.01 .000*
Total 3:-51 0.67 3.04 0.73 -6.92 .000*
*p < .05

To summarize the results for research question 2, EP and RP participants reported

using cognitive strategies more often than metacognitive strategies. Both EP and RP

participants reported using similar strategies at the highest and lowest levels. They

reported using elaboration strategies at a high level in listening, reading and speaking, and

selective attending the most frequently in writing activities. Learning strategies that EP

and RP participants reported using least frequently were planning strategies in listening,
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mnemonic strategies in reading activities, and practice strategies in speaking activities.
When comparing learning strategies reported using by EP and RP participants, the
findings showed that EP participants used all categories of learning strategies more often
than RP participants at the significant level of 0.05.

Research Question 3: What Attitude towards Autonomous English Language
Learning Do Students in EP and RP Have? Do They Have Different or Similar Attitudes?

To answer the third research question, the researcher employed a survey using
forty-one rating scale items (Section 4 of the questionnaire, see Appendix A). The results
are presented in two sections. The first section reports the attitudes towards autonomous
English language learning that EP and RP students reported having. The second section
presents a comparison of the attitudes of the participants in both programs.
Attitudes towards Autonomous English Language Learning of EP and RP Participants

In order to examine the attitudes towards autonomous English language learning,
the participants were asked to indicate their attitudes using five-point Likert scales
ranging from 5 (strongly agree) to 1 (strongly disagree). The questionnaire contained both
favorable and unfavorable items for the attitudes towards autonomous learning. To be
able to interpret all the items at the same time, the researcher transformed the values of all
statements into the same direction using SPSS program. Then, the data were analyzed to
find the mean score for each attitude item. The mean scores were interpreted using the

following criteria.

4.21-5.00. means students were likely to have “very positive”
attitudes

341-420 means students were likely to have “positive” attitudes

2.61-3.40 means students were likely to have “neutral” attitudes

1.81-2.60 means students were likely to have “negative” attitudes
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1.00-1.80 means students were likely to have “very negative”

attitudes

The mean score of each statement was not used to interpret whether the
participants had positive or negative attitudes towards the content in the statement. It was
used to imply the participants’ feeling or opinion toward a certain type of attitudes. For
example, first statement in the questionnaire, ‘I like solving problems in learning English
by myself’, was a favorable item about learning independently. If the mean score was
more than 3.41, this implies that the participants are likely to have positive attitudes
toward learning independently. In contrast, statement three, ‘I don’t know what | should
learn or practice more to improve my English’, is an unfavorable item about the
assumption of responsibility. If the mean score is less than 2.60, this implies that the
participants are likely to have negative attitudes toward assuming responsibility.

Overall, the results showed that EP participants were likely to have more positive
attitudes towards autonomous English language learning than RP participants. EP
participants responded positively to twenty-one statements addressing autonomous
learning in the questionnaire while RP participants responded positively to only fourteen
statements. However, the results of one item (Item 17) revealed the participants’ negative
attitude towards autonomous learning. For Item 17, ‘Teachers are the most appropriate
person to monitor the learning progress of students’, both EP and RP participants ‘agreed’
with this statement. Their agreement to this statement can be interpreted that they saw

teachers as the best person-to monitor their learning (see details in Appendixes K-and L).
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A Comparison of Attitudes toward Autonomous English Language Learning of EP and
RP Participants

To compare the mean scores of the attitudes of the EP and RP participants, mean
scores of all items and of each subcategory of the attitudes of EP and RP participants
were compared using t-test. Table 4.11 presents the results of a comparison of attitudes
towards autonomous English language learning that EP and RP participants reported
having.
Table 4.11
A comparison of attitudes towards autonomous English language learning of EP and RP

participants

EP students RP students

Attitudes towards autonomous (N=168) (N=331) t Sig.
English language learning @ sD. \ sD.
Attitudes toward roles in 3.42 039 3.27 037 -4.34  .000*
learning English language
Learning independently 3.30 0.39 3.13 0.36 -491  .000*
Taking initiative 3.50 0.50 3.32 0.52 -3.53  .000*
Assuming responsibility 3.45 052 3.34 0.48 -248  .014*

Attitudes toward capability in 340 044 319 046  -494  .000*
learning English language

Ability in English language
3.35 0.54. 3.13. 0.52 -4.43 _.000*
learning

Ability in autonomous English
3.46 0.46 3.25 0.53 -4.28  .000*
language learning

Total 341 039 323 038 -5.04 .000*

*p<.05
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As shown in Table 4.11, the attitudes towards autonomous English language
learning of EP participants and RP participants were found to be different at the

significant level of 0.05. The data revealed that EP participants reported having higher
‘positive’ attitudes towards autonomous English language learning (; =3.41,SD.=

0.39) than RP participants ( X = 3.23, S.D. = 0.38).

When comparing EP and RP participants’ attitudes in each category, significant
differences were found in both categories of attitudes. EP participants were found to have
higher positive attitudes towards their roles in learning English than RP participants. A
similar difference was found in the attitudes toward the capability of learning English. EP
participants reported having higher positive attitudes in this category than RP participants.

To conclude the results for research question 3, EP participants seemed to have
higher positive attitudes towards autonomous language learning than RP participants in
both overall and by category. However, both groups of participants still thought that
teachers were the most appropriate person to monitor the learning progress of students.

Research Question 4: What are Factors Affecting Learner Autonomy of High
Autonomous Learners and Low Autonomous Learners?

To answer research question four, the researcher conducted interviews with ten
high autonomous learners and ten low autonomous learners and their teachers. For the
high autonomous learner group, the researcher selected the five students who received the
highest score in section two of the questionnaire (out-of-class English language learning
activities section) from each program (EP and RP). Similarly, the ten low autonomous
learners who were interviewed were the students who received the lowest score in the
same section of the questionnaire from EP and RP. The English teachers of these twenty

students were interviewed to elicit supplementary data about the students’ behaviors and
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their school activities and facilities. Some teachers taught more than one student in these
two groups, so only seven teachers were interviewed.

To investigate factors affecting the learner autonomy of high and low autonomous
learners, the interview data with the two groups of students and with the teachers were
analyzed. The interview data of each participant were examined individually first, then
the findings from all participants in the same group (HEP, LEP, HRP, and LRP) were
used to describe the group findings. The findings from each group were compared with
those of the other groups. Most findings were from student interview data. The teacher
interview data revealed little information about students’ behaviors. Most teachers were
not able to give many details about individual students; however, they reported some
information about schools” activities and facilities. The teacher interview data were
mostly used to describe the activities and facilities provided for students to do out-of-
class English language learning activities.

In the following sections, the findings about the factors that seemed to affect
learner autonomy of the participants in the present study are presented with examples of
transcript excerpts. The participants are referred to using the following abbreviations.

HEP refersto Each of the five English program students who reported

doing out-of-class English language learning activities
the most frequently

HRP " refersto Each of the five Regular Program students who reported

doing-out-of-class English language learning activities
the most frequently

LEP refersto Each of the five English Program students who reported

doing out-of-class English language learning activities

the least frequently
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LRP refersto Each of the five English Program students who reported
doing out-of-class English language learning activities
the least frequently

Furthermore, teachers who participated in this study are referred to using the
abbreviations of their names. For example, if a teacher’s name is Suparuthai, she will be
referred to as A.S. (A stands for teacher or Ajarn in Thai.) The data revealed significant
evidence of three factors that might have influenced the participants’ out-of-class
activities, including motivation, metacognitive knowledge and learning environment.
Motivation

Motivation has been found to correlate with learner autonomy in previous studies
(Knowles, 1975 and 1990; Anantasate, 2001; Spratt et al., 2001; Pearson, 2003; and Yu,
2006). Therefore, interview questions 5-7 (see Appendix E) were developed to examine
the participants’ motivation in learning English as one factor that may affect learner
autonomy. Not surprisingly, the interview data revealed influences of motivation on the
participants’ learning behaviors outside the classroom. Intrinsic motivation as well as
extrinsic motivation appeared to drive learners to conduct English language learning
activities on their own.

Intrinsic motivation. The interview data revealed that high autonomous learners
seemed to possess stronger intrinsic motivation to do out-of-class English language
learning activities than low-autonomous learners. All-groups of participants except LRP
tended to possess-intrinsic motivation, including the joy in-doing English activities, an
awareness of the importance of practices and of using English as a medium for
communication and learning. Intrinsic motivation seemed to have pushed the two groups
of high autonomous learners (HEP and HRP) to do more out-of-class English language

learning activities than the low autonomous learners. However, one group of low
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autonomous learners (LEP) showed signs of intrinsic motivation as well. No evidence of
intrinsic motivation was found in the data of any LRP participants. The following three
excerpts showed a part of the interview data that revealed signs of intrinsic motivation.

As shown in Excerpts 1 and 2, HEP2 and HRP5 seemed to learn English because
they “‘enjoyed’ learning. In Excerpt 1, HEP2 chose to watch English movies not only
because of the joy he received from English activities, but he also thought that doing out-
of-class activities was good practice for him. He obviously valued the use of English
outside class because of his own interests in English. In Excerpt 2, HRP5 was asked how
he felt when he had to use English to tackle tasks such as watching movies. He replied
that it was fun to watch English movies and that he ‘felt good” when he could understand
the English soundtrack.

Excerpt 1

H o o A g 1 dy
Interviewer:  udwilududenguisiniiuodiail

Why did you choose to watch English movies?

% @ =8 @ o - 1 o 1
HEP2: Nuaynaeniy uaINin IaaReASY iuaziinan eXPression a1 asy WUy 8137

anlaisnzuansoanuidala dusinda 15vzuanseanundale

It is fun and I can practice from that. There will be some expressions.

For example, when we are surprised, what can we say? If we are

frightened, how can we express our fear? = (73-74)

Excerpt 2

o

Interviewer:  3@ndslandesllgmisiies Isidealdnmsngy

How do you feel when you have to watch movies or do some activities

in English?
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It is fun when | can translate some English conversations similar to

what the subtitle shows on the screen. ...1 will not look at the subtitle first.
When the actors say something, | will translate it and check with the

subtitle. If it is correct, | feel good. (63-64)

Furthermore, Excerpt 3 showed an example of interview data that revealed signs

of intrinsic motivation in LEP participants. LEP2 was found to possess intrinsic

motivation to do out-of-class English language learning activities. LEP2 reported that she

did the English activities because of her interest; however, she did not reveal that she

enjoyed doing the activities because she used English language. Instead, LEP2 reported

that she aimed to use English language as a tool to help her access information in English.

Excerpt 3

Interviewer:

LEP2:

Y o =< A ' A & o
L!a’)'ﬂ111]f]QLa@ﬂ@WHLLaiLﬂuﬂWHW@QﬂﬂH

Why do you read Harry Potter in English?

<2 ad yA g A < v ¥ ' A ' A ~d
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Lﬂummmﬂqymmuﬂau

Sometimes | want to know the story before they release the Thai
version. So, | read the summary from the Internet which is in English.

(61-62)

Extrinsic motivation. The interview data revealed that only LEP participants were

likely to learn English because of extrinsic motivation. Their extrinsic motivation

appeared to come from their parents. All LEP participants reported doing out-of-class
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English learning activities because their parents saw the benefits of using English outside
the classroom and encouraged the participants or provided opportunities for their children
to do English activities.

Excerpt 4 showed a part of the interview with LEP5 who was a distinctive
example of the learners who learned English because of some external drive. It seemed
that LEP 5 learned English because of her mother’s push. As shown in Excerpt 4, she
reported that her mother was the most influential person for her English language
learning. Her mother wanted her to use English as much as possible because her mother
graduated from a university in the U.S. and was good at English herself. Consequently,
LEPS5 had to do a number of English activities and studied in the English Program

although she did not like English language and she thought that she was not good at

English.

Excerpt 4

LEPS5: Ausinseudy uiazrenliyaissa Az Aie.. WiauInInens MeddiAz
wogiithufl wiewenmuyadeds uanyi lides e lns
My mother likes it (speaking English). She wants me to speak English
frequently. Because she graduated from a university in the US. When we
are at home, she tries to speak English with me. But | hardly speak
English with her. (24)

Interviewer: ._.udwh lududenguiinuisingvazay fonssumaniii s deneaniena

Why do you choose to watch movies and other activities in English?
Why do you do these activities? Do you choose to do these activities by

yourself?
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Q

My mom chooses but | have to enjoy doing it too. Sometimes | don’t like
doing it (English activities). I don’t really like English language but my
mother wants me to try. So | try. Maybe it will be better in the future.

Now | am not really good at English. (67-68)

=Y

Interviewer: udantu dilastenzieg lgamsngudae’la

Um...who do you use English with at home?

LEPS5: wing 1oz NgALA?

Mostly with my mom. (131-132)

In sum, high autonomous learners were found to have stronger intrinsic
motivation to do out-of-class English language learning activities than low autonomous
learners. The high autonomous learners reported that they did the activities because of
their own interests and they saw the importance of practice using English language. When
examining the motivation of EP and RP participants, the two groups seemed to have
different kinds of motivation. EP participants were found to have both intrinsic and
extrinsic motivation. Among the EP participants, HEP participants were found to have
more intrinsic motivation than LEP participants. LEP participants with less intrinsic
motivation, they seemed to possess extrinsic motivation. On the other hand, in the RP
group, only HRP participants seemed to have intrinsic motivation. No evidence of

motivation was found in the group of LRP participants.
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Metacognitive Knowledge

According to Flavell (1979 cited in Wenden 1981 p.34), metacognitive
knowledge is classified into person knowledge, task knowledge, and strategic knowledge.
Although metacognitive knowledge was not focused in the interview, the findings showed
that task knowledge and strategic knowledge, two categories of metacognitive
knowledge, were likely to affect learner autonomy. No evidence of person knowledge
was discovered in this study. Therefore, task knowledge and strategic knowledge were
presented and discussed in the following section.

Task knowledge. Task knowledge refers to what a learner knows about the task
(Wenden, 2001). There are three subcategories of task knowledge, knowledge of task
purpose, task type, and task’s demand. The interview data showed that only had
knowledge about task’s purpose and task” demand. No evidence for knowledge of task
type was found in this study. According to Wenden (2001), knowledge about task
purpose refers to what learners know about the pedagogical intent of a task and their
expectations of how it will serve their language learning needs. For knowledge about the
task types, it refers to recognition of the similarity and/or the difference between the
demands of a new language learning task and tasks previously done. Task’s demand
refers to knowing what knowledge and skills are required to do a particular task: how to
go about doingit, the anticipated level of difficulty, and an awareness of the learning
plan.

The interview data showed that both high and low-autonomous learners seemed to
have some task knowledge. However, the high autonomous learners tended to possess
more knowledge about tasks than low autonomous learners. While high autonomous

learners were likely to have knowledge about the purpose and the demand of the tasks,
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low autonomous learners were likely to possess only knowledge about the purpose of the
task.

For the task purpose, all groups of participants reported knowing the purpose of
doing the tasks. As shown in Excerpts 5-8, the participants reported that they knew what
aspects to learn from the activities they did. In Excerpt 5, HRP1 reported that when she
listened to English music, she would also practice listening skills such as comprehending
the meaning of the song. Furthermore, Excerpts 6- 8 revealed that the participants knew

what aspects of language skills they could learn from watching movies.

Excerpt 5

HRP1: nanflawasivzuun T lgudilsiizdosininuemsils sdranasesnsil Tud
1zfounn 1529 Adoails1i Ighyadiesls
When | listen to music, I will not just listen. | will also practice my
listening skills. For example, this song is very fast and I try to
comprehend what the signer sings. (14)

HRP1: Aduilunianmndangunagil listening skill udaila vocab udaidiayaniud

& speaking skill d2ony

If it is an English movie, I can practice my listening skills and learn some
vocabulary. If I try to speak along with the actors, I can practice

speaking skills. (38 - 40)



Excerpt 6

Interviewer:

HEP2:

Excerpt 7

Interviewer:

LEPS:

Excerpt 8

Interviewer:

LRP3:

Y o <8 9/
udgriisines Taisheay

What did you get from watching movies?
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I can practice speaking and listening...and...creative thinking. Because
when we listen to English movies, we can apply the skills in our learning

such as play, presentation, and so on. (86)

Yy v P A = vy E
l!ﬂ')ﬂ'llﬁa']uﬂﬂﬂﬂ']qu Lﬁ'wjﬂﬂgllliulﬂu']\i%']ﬂﬁi\?uu

What do you practice while watching movies?

< o o v P
n Nazazilse Tenedratiaz. . anvazmsldunsuu ualn vocab

I will look at the sentence structures, grammar, and vocabulary.

(43 -44)

£ 1
naguiised il inez lstha Anflsiaya udaes 1580l

What do you practice when watching movies? You can practice

listening and what else?

= A v Y g ' = ' v
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Practice listening and............... that’s all. I can’t think about anything

else. (69- 70)

Apart from task purpose, the following examples demonstrate that high

autonomous learners, HEP and HRP, had knowledge about the task’s demand. They

reported that they knew what strategies were needed when learning from a specific

English activity.

Excerpt 9

HEPS:

Excerpt 10

HRP1:

@

< dy ama @& A Y S A Y
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Watching movies? | will buy DVDs because we can choose to listen to

different languages. At first, I will watch the soundtrack version

with Thai subtitles. For the second time, | will watch the English

soundtrack version with English subtitles. (54)

%
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When 1 listen to music, I will not just listen. I will also practice my

listening skill. For example, this song is very fast and I try to

comprehend what the signer sings. (14)

85
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Then, | will check with the lyrics. Sometimes the lyrics are not correct.

Also, when | watch a movie, | will watch the Thai version with English

subtitles or the English version with Thai subtitles or the English version

with no subtitles. (16)

Strategic knowledge. Strategic knowledge refers to general knowledge about what
strategies are, specific knowledge about when and how to use them, their effectiveness,
and how best to approach language learning (Wenden, 1990). In this section, the
knowledge about cognitive and metacognitive strategies is emphasized. According to
Wenden (1990), ‘cognitive strategies’ refer to mental steps or operations that learners use
to process both linguistic and sociolinguistic content, and ‘metacognitive strategies or
self-management strategies’ refer to those strategies used by learners to supervise and
manage their learning.

The interview data suggested that high autonomous learners had some knowledge
about strategies to be used in their own language learning. No evidence for strategic
knowledge was revealed in the data of any low autonomous learners. While high
autonomous learners reported possessing knowledge about cognitive and metacognitive
strategies, low autonomous learners reported having knowledge about cognitive strategies
only.

For knowledge about cognitive strategies, all groups of participants reported
knowing how they would solve problems in doing English activities on their own. While
high autonomous learners reported that they used some learning strategies which did not

involve other people and tried to improve their abilities in learning English, low
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autonomous learners reported that they might ask for help from other people or solved the

problem themselves. As shown in Excerpts 11 and 12, HEP4 and HRP2 mentioned that

they would look up unknown words from a dictionary and try to comprehend the meaning

of content. Also, HEP4 reported that she would try to use words that she had a hard time

remembering as much as possible to help her memorize them. For low autonomous

learners, LEP2 reported using a dictionary to help her understand the meaning of text.

Furthermore, LEP2 and LRP2 reported that they may ask their parents or friends to

translate texts or explain English activities to them.

Excerpt 11

HEP4:

Excerpt 12

HRP2:

< v Aou 19 I Y a A 9/ Y < v J ° nm ys o
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When there is an unknown word, | will find the meaning from a

dictionary. If I cannot remember some words that | have already learned,

I will try to use them as much as possible to help me memorize them. (122)

1Yo o

k4
AzAnaionasy fuuy sliitlaiong d1ldddwis Inunluitladnung udiulaes

I can learn new vocabulary. For example, when | read the lyrics and |

don’t know the meaning of a word, | will look it up in a dictionary.

Then, | will translate the meaning. (92)




Excerpt 13

LEP2:

Excerpt 14

Interviewer:

LRP2:
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Sometimes | ask my father to translate it for me. Sometimes | comprehend

the meaning of some words and then sentences. It helps me understand.

(102)

udmaninanssumMuIvanguud il 1siadals

When you do English activities and have some problems, what do you do

to solve the problem?
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| ask someone. (25-26)

Unlike cognitive strategies, only high autonomous learners HEP and HRP

reported having knowledge about metacognitive strategies to tackle the out-of-class

English language learning activities. Excerpt 15 showed that HEPS5 seemed to use

planning and evaluating strategies to do English activities: Also, Excerpt 16 revealed that

HRP5 monitored himself when doing English tasks.

Excerpt 15

HEPS:

o Y & o Y g o A 9y g J v g P v <
ﬂﬁﬂllﬂUWHﬂWWﬂ‘ilﬂﬂ HAINDIUNUIFD lla’f]ﬂwlﬂﬂﬂJHW !Lﬁjﬂvlﬂﬂhluauhn Lm’mu‘iﬂ%

Ed

=< J o A 1 o A 3 Y a Y S o  da 1o Y 1 =R
YUUIDIUHUITD W@@Wuﬂuﬂﬁﬂlﬁiﬂﬂﬂfﬂﬂhhiﬂﬂu LLa’Jﬂ@ﬂW‘VI@ﬂiﬂUJWﬂﬂ!.mc]i

wan



89

When | am at home, | will practice ‘Kumon’ (mathematics
assignments), read some books, take a bath, and then have dinner.
After that, | will read some books again and practice playing the violin.
Then, I will memorize new vocabulary and check whether | can

remember it. (78)

Excerpt 16

k2
1 19 s 1 < 1 1 19
HRP5: 51z ldgdulamanen udanemiyaes s isnmla’ly ndinesgasany
o 2 G
Fu'laaatouzasy

| will not look at the subtitles. When the actor says something, | will

translate it myself and then check with the subtitles. (64)

In summary, high autonomous learners were found to have more metacognitive
knowledge than low autonomous learners. Both high and low autonomous learners were
found to have task knowledge in doing out-of-class English language learning activities;
however, they seemed to have different kinds of task knowledge. While high autonomous
learners were found to have knowledge about the purpose and demand of task, low
autonomous learners seemed to have knowledge about the purpose of the task only.
Furthermore, high and low autonomous learners were found to have different kinds of
strategic knowledge. High autonomous learners seemed to have knowledge about
cognitive and metacognitive strategies; however, low autonomous learners reported

knowing only cognitive strategies.
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Learning Environments

In order to examine the effects of learning environments on learner autonomy, the
student interview data for questions 10 — 18 (see Appendix E) and the teacher interview
data for questions 3-7 (see Appendix E) were analyzed. Learning environments refers to
people and learning materials including teacher support, school facilities, school
activities, family support, learning materials at home, and community support. The
findings suggested that learning environments seemed to have no effect on high and low
autonomous learners; however, different environments appeared to cause the EP
participants to do out-of-class English language learning activities more often than RP
participants. The following section presents each category of learning environment
separately.

Teacher support. The findings showed that both EP and RP participants received
supports from both Thai and foreign teachers. Teacher support includes giving
opportunities to use English (in person and via Internet), organizing activities, and
suggesting activities for students to do outside of class. EP participants were found to
have more chance to use English with foreign teachers and there were more English
activities provided for them than there were for RP participants. However, RP participants
reported that their English teachers encouraged them to do some English activities outside
the classroom. The following section presents the information about each category of
teacher support.

For the first category of teacher support; the interview data revealed that most
foreign teachers used English with all groups of students outside the classroom. However,
only HEP and HRP students showed their attempt to talk to the teachers outside of class.
As shown in Excerpt 17, HEP2 reported that he usually talked to foreign teachers about

his problems in learning English and general topics such as his hobbies or interests.



Excerpt 17

HEP2:

Interviewer:

HEP2:
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Aenaon

Yes. Outside the classroom, if | don’t understand something and | want

to ask, | will talk to them.

dulug lgenuensdiFesiluunGeunsoi lqeisesi 511U 19mudangu

Mostly you will talk to the teacher about the lesson or about

your use of English?
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Yes. Sometimes | talk to him about my experiences that he is

interested in. (136 - 138)

Furthermore, students reported that they can communicate with their teachers not

only in person but also via the Internet. In Excerpt 18, HRP1 reported that she talked to

her teacher via MSN. She studied in the regular program; however, there was one period

a week that she studied with a foreign teacher.

Excerpt 18

HRP1:

v ¢ o A A ga 9 4 o & o o
udan lganuilomas vieienda udannagriisn neutladengy dsnguuala’lne
< o ' ' < o Sy
udanosngs hiwlanz udanlgenuernisddsane

I will check with the lyrics. Sometimes the lyrics are wrong. \When |
watch a movie, | watch the Thai version with English subtitles, the English
version with Thai subtitles, and the English soundtrack without subtitles.

Also, | talk to a foreign teacher.
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Interviewer:  fofue113d suanlinomse
Talking with teachers. Do you go to see your teacher in person?
HRP1: A b une

| talk to him via MSN. (14-16)

For the second category of teacher support, Thai teachers reported that they
organized English activities and encouraged students to participate. The teachers in all
schools that participated in the present study reported doing similar activities. They
reported that the teachers organized many English contests, activities on special days, and
camps. As shown in Excerpt 19, one teacher who participated in the interviews (A.W.)
reported that the teachers provided English contests, English activities on special days,
and a study tour for students. The contests and activities on special days such as
Christmas were held annually for both EP and RP students. For the study tour, A.W.
reported that it was for EP students only. She reported that the school provided a tour
guide who could speak English so that the students would be exposed to English
language.

Excerpt 19

Interviewer: udlrnlseSeuiisananssunpisengues lstheny

What English activities are provided by the school? (125)

o o‘d’l| 1w A I R-2 @ = o 1 3
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There are foreign language skills contests this week: English, Chinese,

and France. (126)
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A.W:
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Yes. In Christmas or New Year season, we ask students to

decorate the bulletin boards and ask them to send greeting cards to
encourage them to participate in the activities. (130)
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Last year, we organized a field trip to a temple in Samutsakorn and

there was a tour guide who could speak English. (164)
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For the tour guide, we contacted a travel agency that had a tour guide
who spoke English so that the students would be exposed to English

language and gain new experiences. (166)

Also, she reported that teachers tried to encourage students to participate in school

activities. The following excerpt showed that the teachers were aware of the importance

of out-of-class English language learning activities. (see Excerpt 20)

Excerpt 20

A.W:
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English teachers will try to send their students to attend the contest
because they will gain more experience. We try to motivate the

students in each classroom to participate. (200)

The last category of teacher support was suggesting students to do out-of-class
English language learning activities. RP students reported that their teachers suggested
that they practice using English outside the classroom by reading English newspapers,
magazines, or books, and speaking English with other people. No evidence of this kind of
teacher support was found in the data of EP participants. In Excerpts 21-22, HRP3 and
LRP2 who studied in the same classroom reported that their teacher encouraged them to
learn new vocabulary from the books in the school library. Furthermore, Excerpt 23 also
revealed that HRP5 was encouraged by his teacher to use English with people who could

use the language such as family.

Excerpt 21

HRP3: Ay Aomsdinazuenliis livosind lmddwinniesayans
Yes. The teacher told us to memorize the vocabulary and look for new
words in the library. (78)

Excerpt 22

LRP2: Aldmdniiifiudy vinmisde udunlaasaya

He suggested us find vocabulary from the books and translate it. (42)
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Excerpt 23

< ! ! o o o A
HRP5: fimmsduenin narnanee i mileuiuilnl¥iuaulunseunsiedil

v o = Y o Y < Yo
ATY ﬂ’lJﬂu‘ﬂﬁ']iJ']iﬂGlG]fﬂT}sﬂfNﬂi]H"lﬂ ﬂWEl']EJHJG]J%ﬂTJLGU'I e

My teacher said that when we have free time, we should practice
...like try to practice using English with my family or with
people who can speak English... (138)

School facilities. The interview data revealed that schools provided the facilities
including the library, laboratory, resource center, computer room, and self-access center.
All groups of students reported that there were facilities that they can use for doing out-
of-class English language learning activities. However, the student and teacher interview
data revealed that it was easier for EP students to access these learning facilities.

In Excerpt 24, an EP teacher (A.S) reported that it is easier for EP students to
access those resources since the school often used the budget of English Program to

provide those facilities and materials.

Excerpt 24

Interviewer: ... Huwewdiues EP vzmsons
...Does this lab belong to the English Program?

AS: i quévosindiinvaz nadr EP azd 1 Fmand1 maizendu EP il
No, it belongs to the science department. But EP students will use
it more frequently because the money came from their program.

A.S: fﬁi]&ﬂuﬂTmﬁlﬂSHﬂW@ﬁllﬂ’Ji

So, it is like their place. (73 — 76)
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While HEP and LEP reported that they used various kinds of learning facilities at
school, HRP and LRP rarely used them. In Excerpt 25, HRP1 reported that there were not
many places at school where RP students could learn English language outside the class.
She reported that most learning facilities were for EP students. Although RP students
were allowed to use those facilities and materials, they rarely did.

Excerpt 25

- a 4 k3 { o '
Interviewer: udlsuSeudl do gilnssios lsfilunwdenguuionlar

So, what are English media or materials that you use at school?

HRP1: A 1 osaun EP #lirevides 15 dowlvajazluiss Inui EP

There is an EP library. There are not many places in the school.

Mostly, they provide the facilities for the EP.

Interviewer:  uddeeatiisllldes 1514

What do you do outside of class?

< 1 1 3 < 1 yl T8 1 LR ] 1A I

HRP1: nnaiesaya EP-odlinass i uatay lineeliey l5mlus daulug)leghn EP 1510
T 9
ludou]

I have been to the EP library only a few times. That’s it. There are not
many places to do activities. The learning facilities are mostly for the
EP. We don’t know much. (59 - 62)
School activities. All groups of participants reported that there were many school
activities such as English camps, English clubs, English contests, English activities on
special days and so on. Most EP participants reported that there were more types of

English activities for them than for RP participants.
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Among the EP groups, HEP participants were likely to have more intention to use
English when doing those activities than LEP participants. Excerpt 21 showed an
example of HEP participants who were interested in school activities. HEP2 reported
doing lots of school activities.

Excerpt 26

Interviewer:  udwdatnluages lsthaiens

Do you participate in any contests?

HEP2: UAUAANAZAT LAUINA UAUID TN AT

| attend the drama contest, speech contest, and news reading

contest. (157- 158)

< v 1% ° o A
HEP2: Aaglinuy NATuANTATY ALlLLY ABUMAINMEIBINENNeAAG T
Y g A o gy <
Where am 1? What am 1? uaan 98 Who am 1? oz lsedniiasyu adeslihilu
W5NIAT1

Every Friday, there will be an English quiz such as ‘Where am 1?’,
‘What am 1?’, and “Who am 1?” | am the MC for that quiz. (241)

In contrast, LEP students did not take the initiative to do out-of-class activities. As
shown in Excerpt 27, LEP3 reported that she attended the music documentary club
provided by foreign teachers. She chose this club because she did not have to do anything
for the club. She rarely used English in the club.

Excerpt 27

£
- 1 I 19 1 ]
Interviewer: ... udredniiinvusulUndesnenuuamasainalyluy

... 50, do you need to talk about international songs only?



LEPS:

Interviewer:

LEPS:

98

o v w1 o ' < o o
(F312) 191 (219138) vourth liianduaz Aeermsdunitgeginaniinle flihisdhanas
o 9 oA A e Y o ' VoA
puu limsthues lsedwil Ae linesldgiuming msiziniuie

(Laughs) He (The teacher) usually sits and falls asleep in the club. The
teacher often sits in front of the room. So, | sit in the back of the room and

do my homework. I rarely watch the music video with them. It is boring.

Y o =K A dyl
umm”lummammmuaz

So, why did you choose this club?

1 ' a 19y o
N3N LNFIENTUIYA 1“%@0%1@3131%’16

Because It is easy. | do not have to do anything. (71 -74)

For RP students, both HRP and LRP reported that they rarely participated in

school activities. All HRP students reported that there were some English activities in the

school which they could join; however, they did not attend them. In Excerpt 28, HRP1

reported that she did a lot of English activities when she was in elementary school.

Unfortunately, she did not attend any English activities in secondary school. She reported

that she had attended an English club and there were no activities provided. She needed to

find them herself.

Excerpt 28

HRP1:

1<} [l Il @ d’l ' ) < @

NADUDYN. ADIDYFUINNIHIDINGY muuagmmllm (V) ﬂﬂ?HWENﬂi]H@ﬁﬂigﬂlﬂﬁjﬁuﬁ
< o A Ia 1 ~ % o dy < 1
Lﬂuﬂumwmmmﬂﬂu HUNAANTUNNITIUUS wg“lu'lﬂm*mazvliﬂmm wmma“lmm

k4 ~ (A
waamtlasurusy

When | was in eighth grade, | attended the English club. But now I am

in the Thai language club. (Laughs) The teacher in the English club asked
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me to write handouts for everyone. | thought, “Come on! | am here to
learn, not to do this.”” So, I ran away. Changed the club. (74)

In addition, LRP students reported that they did not know much about the English
activities at school. As shown in Excerpt 29, LRP 1 reported that the school provided
some English activities but he did not attend them. He did not know much about these
activities.

Excerpt 29

Interviewer: udanlsaSeudae wusunsennssuasues lsineluwy

Are there English activities at school such as camps, clubs,
special activities?

@

LRP1: a3 ua Lildidas siu hisesdiseeiiios s

Yes, there are some. But | do not attend them. | don’t know much about
them. (87 -88)

Family support. Family support refers to people in the family who can use
English with the students and encourage students to practice using English language. All
groups of students reported that people in their families supported them in doing out-of-
class English language learning activities. The data suggested that EP participants
reported having more support from their family than did RP participants. Both HEP and
LEP participants reported that they could use English with people in their family;
however, only HRP participants reported that they sometimes used English with their
family. No evidence was found in the LRP participants. Furthermore, both EP and RP
participants reported that their families encouraged them to do out-of-class English

language learning activities.
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HEP, LEP and HRP participants reported that they could use English with their
family including their parents, siblings, and relatives (see Excerpt 30 -32). However, none

of the LRP participants reported that they used English language with their families.

Excerpt 30

HEP2: fnaluifesnsy veniainaiithudauasy wafumen nasuies nafudies lsedail
I speak English with friends in the class. Sometimes | speak English with
my family such as parents or siblings. (88)

Excerpt 31

Interviewer: ... ud lgmesenguniulag ldrhaueniessou
...50, whom do you use English with outside the classroom?

LEP2: A..8u...hnseunsuaeny
uUm......with everyone in the family. (35-36)

Excerpt 32

HRP5: fomsdueni narianmewd ge dilass miousuinlFsuaulunsouasiossd

v o A v o v Yo ¥ A ' Y A a
ATY ﬂUﬂuWﬁTNTiﬂi‘HﬂWH"I@QﬂQHVlﬂ ﬂWEﬂfﬂllGl“]Sﬂ‘ULﬂW HIDNDYNYINULATDINBLNTN

< D o Y 1 2y 2= v y
L’JﬁWI”ﬂilﬂlﬁﬂWfﬂfﬂiﬂ%ﬂﬂﬁﬂ\?ﬂﬂﬂﬂ&ﬂ?ﬂ% Li1ﬂulﬂﬁjﬂllﬂﬂﬂﬂﬂﬁﬂ

My teacher said that when we have free time, we should practice.
Like try to practice using English with my family or with people who

can speak English. For me, my uncle is in the US. So, | try to use English

with him when he calls my family. (138)
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Furthermore, parents were found to be the most influential people for encouraging

students to practice using English and provided some learning materials for them. Both

high autonomous learners and low autonomous learners in EP and RP reported that their

parents encouraged them to do out-of-class English language learning activities. In

Excerpt 33, HEP2 reported that his parents encouraged him to talk to tourists as a way to

increase his confidence and to practice using English.

Excerpt 33

Interviewer:

HEP2:

Interviewer:

HEP2:

Interviewer:

HEP2:

Y o =2 a g o o
e L!a’]ﬂ11Nﬂﬂlﬂulﬂ1ﬂﬂﬂﬂﬁiﬂﬂ$

...Why do you talk to foreigners?

Fumsilaasy dne113asy

It is a way to practice.

nanli ldduiennsonlar niedman laudsnsinduriounu

Do you usually go with your friends and talk to them or can you do

that alone?

Toasu daulua) Tunsng nuvenauineg 1hdn luasy

Yes, | can go alone. Mostly, my parents will encourage me to talk to

foreigners. (53 -56)

' 4
sdrnthwanaduayudeld luldnmdngs

Do your parents or other people in the family support you to practice
using English language?

o o g 1 & aax v A o g & s A )
ATY ﬁu'llfﬁéuu’]ﬂmﬂ ﬂﬂEJNﬂf@%ﬂ@ﬂiﬂmmﬂi‘u LYY ‘Wﬂﬂmﬂ? LﬂﬂpJﬁQLﬂJ@h1W5Glﬂ\1

Talwea
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Yes, very much. They will buy some CDs or take me to some
tourist attractions. When we meet foreigners, | have to talk to

them. (284 — 285)

The findings from student interviews about family support were consistent with

the results from the teacher interviews. In Excerpt 34, one English language teacher

(A.W.) who taught both high and low autonomous learners reported that the EP students

had more advantages than RP students. She said that EP students’ parents usually

supported students to enrich their English language learning outside the classroom

because it was a way to gain more English experience outside the school.

Excerpt 34

A.W:

\ Y 3 & o \ " a < <
...amlngduiwan EP vowidazdesgualals vowimzasuld msz@nnonii

A SA o 1 (B = 9 A o A A v v a
11991 NAv luATOUAT IV WOLLINYY HANNIN mmmmzvlﬂmmmmmn‘lﬂ NICUUD

A o A = 9 SR o o a Y I
aolszaumsalneniteainlulsuseu gilnasessiidiu arivayuuazdaasyly dlu

Y

1 [ o = ) ] ' = " = AAA J
mu“lmy Wudnyuel ﬁ’JuGlﬁiUulslﬂ%yhﬁfJ’ﬂ 101595 0U08191A7 NTUNTIA1IN

v 2 = & A qgyaa A A X D) A oo g
fﬂﬂﬂﬂi@Qﬂﬂgﬁ1ﬁﬁﬂﬂ$u1lﬁiuiﬁ NUFAIUNIEUUNTUATIU ﬂﬂzuﬂ1ﬂu1ulﬁﬂ@uﬂﬂlﬂuﬂu

o a Yy A s A A ' =R v
’duumgu Gl,uﬂﬁLﬁﬁllch’f!ﬂﬂi\lﬂigﬁﬂﬂﬁfMﬂN‘ﬂWlﬂ TJNWL!‘Hﬂﬂ@ﬂﬂlWﬂﬂﬂ!Lmﬂ"ﬁ?ﬂﬁﬂuiﬁ

a

3 1 9 Y A =]
aqn LGUWﬂﬂ@u"’lﬂ\ﬁ]$"lﬂlﬂiEJ1Jﬂ’J']mﬂﬁﬁiil¢ﬂ

...Mostly, parents of EP students support their kids. Sometimes these
parents are able to train their kids. It is the experience outside school
which parents have to support and provide for their kids. Most of them not
only wait for the school to help, but also try to support their kids. When

students have time, their families encourage the students to gain their
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experience in English language. The families are the supporters. In some
families, the parents teach English to their kids. So, they (EP students)
have more advantages than RP students. (210)

Learning materials at home. All groups of students reported that there were
English learning materials at home. However, high autonomous learners were likely to
use more learning materials than were low autonomous learners. The English learning
materials they used including TV, radio, English books, magazines, English conversation
tapes and CDs, computer and the Internet and so on. Although there were various learning
materials provided for them to practice and learn English language, each group of
students selected to use some of those materials. They reported that they usually did out-
of-class English language learning activities based on their interest.

For HEP students, all of them reported that they read English books at home. They
usually read famous English novels such as Harry Potter, Robinson Crusoe, Lord of the
Rings and so on. Also, all of them reported doing many English activities through the
Internet such as visiting English web boards, creating their own ‘blogs’ and playing
online games. Furthermore, most of them watched English movies and listened to English
music.

Similarly, LEP students reported using various kinds of learning materials at
home. Most of them watched English movies both on cable TV and DVD. Also, LEP1,
LEP2 and LEP4 reported that they played online games and computer games at home.
When they played these games; they usually chatted with-their friends online-as well in
English. Furthermore, LEP2 and LEP3 said that they read English books and comic
books. Like HEP students, LEP2 sometimes read Harry Potter.

English learning materials that HRP students reported having at home varied.

Most of them listened to English songs and watched English movies and TV programs.
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Also, HRP 2 and HRP5 reported that they visited English websites at home. In addition,
only HRP2 played online crossword puzzles.

Unlike other groups of students, LRP students reported using less varied English
materials at home than HEP, LEP, and HRP students. They only watched English movies
at home.

Community support. In this study, community refers to the places and people
supporting the students to do out-of-class English language learning activities. The
community can be the places where the students can have face-to-face interaction and
virtual community on the Internet. The interview data revealed that high autonomous
learners reported engaging in out-of-class English language learning activities in their
communities more than low autonomous learners did.

For the online community, all groups of participants reported using English with
their friends online. Generally, most participants reported that they did not intend to join
the English community on the Internet. However, high autonomous learners deliberately
participated in the online community. Excerpts 35-36 revealed examples of HEP and
HRP participants who initiated to the use of English in the online community. HEP5
created her own ‘web-blog’ for people to visit and be her friend. She thought that she
could practice using English with them.

Excerpt 35
HEP5: wymizshuden Wuwanduman: Wislihauds udfezlinudmeanassy i
A 1 9 @ o A A < v [ 1
mouAy Wwnriaaug 1nveey 159 npefuilunoinguas
I create my blog. It is like a webpage that anyone can visit. Foreigners

visit my site and we become friends. They may say hi and talk to me in

English. (22)



HEPS:

105

sy

Az Aoy lddnndangy U luddeny Aemileudui ldwenlaos 1luies lsin
NiFesayneenaziar Ivivouilens

Yes. It is a way to practice English. It is like writing a diary

about what we have done and share it with friends. (66)

Also, HRP5 reported that he attended a summer camp in Singapore last year and

had some friends from the camp. He usually chatted with his foreign friends via MSN.

Excerpt 36

HRP5:

Interviewer:

HRPS:

+ T oY ' 1A a JEa (o Aa ’a dd
9o luIlalAIl sz ne uegnaen TsnUHsIndInTlsn wifdunge

£

Yes, the Internet. I have been to Singapore and know some people there.

Sometimes, | talk to them via MSN.

Aonuieun lwoiu

You talked to some friends you made in Singapore?

o A A 9 Y S d 3y
ﬂi’lJLWE]“Lm]lﬂLi]E)ﬂu LIAINUIBNUID T UAIY

Yes, | talk to friends whom | met there via MSN.

(200'-202)

For the face-to-face community, participants reported that they can use English at

bookstores, shopping malls, airports, tourist attractions, and parents’ offices. In addition,

the participants reported that other people with whom they could use English with were

foreign tourists, customers, and their tutors. Only high autonomous learners reported that

they attempted to practice using English-within the community. As shown in Excerpt 37,

HRP3 reported that she usually read English signs or billboards on the way to her house.



Excerpt 37

HRP 3:

106
3 o v v S o Ao oA o v g
n g1y nanautu nymisemthees Is aduiawdwnge .. udannarll

a9 2o 1 Y A P
PAUNN Li?ﬂﬁﬂﬂ?uW’Jﬂﬂ1ﬂ§1u wsnlalnaz

Every day | read English signs on the way home and when | go to

shopping malls, I will try to read signs or logos of the shops. (122)

Furthermore, Excerpt 38 showed that HEP2 could use English with his tutors at

the tutorial school and with foreign tourists.

Excerpt 38

Interviewer:

HEP2:

Interviewer:

HEP2:

HEP2:

T¥nmdangunulasiie (33)

Who do you use English with?

Yo aAa a 2 A 1 [l dy [ =] A (o a U]
IdiunSouiiay nieinatesn llanuiaiegedeiiniy nezlidsuauegedis
dy QJ
uasy (34)

I use English at the tutorial school. Or when I go to places, | meet

some foreigners and talk to them.

udndn llgoes lsiuna: (39)

So, what do you talk about with them?

v Y
wugzihanuniuguzasu (40)

| tell them about that place.

v v
Wudalaths aaede Sdses Tl $@ndalamnlszmst Ing (42)
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What is the place like? Is this place attractive? Where are you
going? What do you think about Thailand?

From the results, learning environments including school support and family
support seemed to influence the EP participants to do out-of-class English language
learning activities more often than RP participants. The findings suggested that learning
environments may affect EP and RP participants to have different levels of learner
autonomy.

To conclude the results for research question 4, the findings showed that there
were two main factors affecting learner autonomy of high and low autonomous learner:
intrinsic motivation and metacognitive knowledge about task and strategies. High
autonomous learners were found to have stronger intrinsic motivation than low
autonomous learners. For the metacognitive knowledge, high autonomous learners
seemed to have more task and strategic knowledge than low autonomous learners.

Summary
The Out-of-Class English Language Learning Activities That EP and RP Participants
Reported Engaging in

The findings revealed that EP participants reported doing receptive skill activities
more often than productive skill activities. Among five activities that both EP and RP
participants reported doing most frequently, four were receptive activities such as
listening to English songs, watching English movies, reading e-mail and reading notice
containing English-language. The English activities that both-groups of participants
reported doing least frequently were writing diary and personal notes or letters, and
speaking English with friends and family. When comparing out-of-class English language

learning activities that EP and RP participants reported doing, EP participants were found
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to do the activities out of class more often than RP participants at the significant level of
0.05.
Learning Strategies that EP and RP Participants Reported Using

EP and RP participants reported using cognitive strategies more often than
metacognitive strategies. When considering learning strategies used in each language skill
activity, EP and RP participants reported using similar strategies at the highest and lowest
levels. They reported that they mostly used elaboration strategies in listening, reading and
speaking activities, and selective attending in writing activities. Furthermore, students in
both programs reported using planning strategies in listening, mnemonic strategies in
reading activities, and practice strategies in speaking activities at the lowest level. When
comparing learning strategies that EP and RP participants reported using, the findings
showed that EP participants used all categories of learning strategies more often than RP
participants at the significant level of 0.05.
Attitudes towards Autonomous English Language Learning of EP and RP Participants

While EP participants were likely to have positive attitudes toward most
statements in the questionnaire, RP participants were likely to have neutral attitudes
toward most of those statements. However, both groups of participants thought that their
teachers were the most appropriate person to monitor the learning progress of students.
When comparing the level of attitudes towards autonomous English language learning of
EP and RP participants, EP participants were likely to possess higher positive attitudes
toward overall categories of autonomous English language learning than-were RP.
participants at the significant level of 0.05.
Factors affecting learner autonomy

Three main factors were found to influence learner autonomy: motivation,

metacognitive knowledge, and learning environments. Intrinsic motivation and
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metacognitive knowledge about task and strategies used in doing out-of-class English
language learning activities were found to be influential factors affecting learner
autonomy of high and low autonomous learners. However, extrinsic motivation and
learning environments seemed to influence EP to do more English activities than RP

participants.



CHAPTER V

DISCUSSIONS

In this chapter, the findings on out-of-class English language learning activities,
learning strategies, attitudes towards autonomous English language learning and factors
affecting learner autonomy are discussed in relation to the findings of previous studies.
Then, the researcher discusses the limitations of the study and proposes pedagogical
implications and suggestions for further study.

Out-of-class English Language Learning Activities

The data about out-of-class English language learning activities were collected
from questionnaires and interviews. For the survey data, twenty-five items in section 2 of
the questionnaire were used to ask 499 participants about their engagement in English
activities out of class. Then, interviews were conducted to elicit supplementary
information.

The findings showed that both EP and RP participants reported doing receptive
skill activities more frequently than productive skills activities. Among the five activities
reportedly done most frequently, four were listening and reading activities such as
listening to English songs, watching English movies, reading e-mail, and reading notices
containing English language. The findings are consistent with previous studies conducted
in countries such as Korea, Indonesia, and Germany-(Pickard, 1996; Yap, 1998; Hyland,
2004; Lamb, 2004;-and Lee, 2005). In these studies, receptive skill activities such as
watching TV programs and movies, listening to songs, and reading newspapers and
magazines were reported being done most often by the subjects as well. Furthermore, the
activities that EP and RP participants reported doing the least frequently were writing and

speaking activities such as writing in a diary, writing personal notes, letters or postcards,
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and speaking English with friends and family. These findings were consistent with the
results of Lee (2005) who found that Korean students engaged in speaking and writing
activities at a very low level as well. Considering that the participants in these studies,
including the present study, were in contexts where English is not used in daily
communication, it may be easier for students to engage in receptive skill activities on
their own than to engage in productive skill activities. The learning resources for
receptive skills such as listening and reading activities are easier to access than those for
productive skills in EFL contexts since students do not need to involve other people in
their English activities. For instance, Thai people can buy reasonable priced music CDs to
listen to English songs and buy movie tickets to watch English movies easily on their own
but they may not be able to find someone to talk or write to in English easily. Consistent
with the findings of previous studies (Pickard, 1996; and Hyland, 2004), the availability
of learning resources in Thailand may have affected the kinds of activities that the
students do. Pickard (1996) found that students did very few speaking activities outside
the classroom since the availability of speaking opportunities in foreign language settings
were limited. Furthermore, Hyland (2004) found that students in Hong Kong engaged in
activities involving face-to-face contact less than activities that they could do on their
own because they lacked opportunities to develop their oral skills.

When comparing the out-of-class English language learning activities of EP and
RP participants, the findings from questionnaires and-interviews consistently showed that
EP participants engaged in-English language learning activities outside class more often
than RP participants. The survey data suggested that overall EP and RP participants
reported doing out-of-class English language learning activities at different levels. While
EP participants reported engaging in all activities at a moderate level, RP participants did

activities at a low level. These findings can be explained by using the interview data. The
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data showed that the amount of out-of-class English language learning activities
conducted by EP and RP participants may be affected by school support (i.e. activities,
facilities and teachers), family support and students’ motivation in learning English.

The first kind of school support, English activities, seemed to increase chances for
EP participants to do English activities out of class more easily than it did for RP
participants. Several English activities were organized for EP participants such as English
camps, field trips, and so on. The EP students were required to participate in these
activities. In contrast, there were fewer chances for RP students to join English activities.
For example, while English camps were organized annually for EP students, RP students
may have had only one chance to attend an English camp during three years of learning in
the program. Also, study tours and field trips were found to be held for EP students every
semester; however, there was no evidence about English field trips for RP students found
in the present study. It can be assumed that EP participants were provided with more
opportunities to use English language were more motivated to participate in English
activities than were RP participants, so these English activities may affect the amount of
English activities EP participants reported doing.

The second kind of school support, the availability of facilities in school, was also
found to support EP participants doing more English activities than RP participants. In the
schools that participated in this study, English learning facilities such as EP library, sound
laboratory, self-access center, etc, were commonly located in the EP’s areas or buildings.
The teachers said that RP participants were allowed to-access these learning facilities as
well but they had limited time to use the facilities. For example, one teacher (A.N.) said
that EP students could use the self-access center located in the EP section at any time but

the center was opened for RP participants only once a week. As it seemed to be easier for
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EP participants than RP participants to access English language learning facilities at
school, they may be likely to use these facilities more often than RP participants did.

The last kind of school support that was found to have an effect on out-of-class
activities in this study was the opportunity to use English with foreign teachers. EP
participants seemed to have more chances than RP participants to use English with
foreign teachers since they studied with foreign teachers most of the time. Outside the
classroom, EP participants could discuss their assignments or have conversations with
foreign teachers easily. From the interview data, one English teacher (A.W.) viewed that
foreign teachers were one of the learning resources that motivated the students to use
English outside the classroom. On the other hand, RP participants did not have easy
access to foreigners as EP participants. Therefore, it is not surprising that RP participants
had little English conversation outside classroom.

Apart from school support, support from family such as the opportunities to use
English with family members and encouragement to do English activities were found to
influence EP students to do more English activities out of class than RP participants. At
home, parents seemed to be the most important persons to encourage and support students
in participating in out-of-class English activities. Consistent with a previous studies on
the effects of family toward learner autonomy (Isarawatana, 1999), parents were the most
influential people for promoting student autonomy.

Furthermore, EP and RP participants were found to have different kinds of
motivation. The results from the-interviews revealed that EP participants seemed to
possess both intrinsic and extrinsic motivation. Among the EP participants, high
autonomous learners (HEP) were found to have more intrinsic motivation than low
autonomous learners (LEP). However, some LEP participants seemed to be pushed by

their parents to do English activities outside the classroom. Their parents seemed to see
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the importance of using English outside the classroom as a way to enrich the students’
English language ability, so they encouraged and provided chances for their children to
do English activities. Therefore, LEP participants, though having low motivation of their
own, received external drives from their parents. In contrast, for RP participants, only
high autonomous learners seemed to have intrinsic motivation. No evidence for
motivation was found among the group of LRP in this present study. These findings
imply that possessing both kinds of motivation may cause the EP participants to conduct
more out-of-class English language learning activities than RP participants.

Learning Strategies

The researcher examined learning strategies of EP and RP participants using
seventy-one statements in section 3 of the questionnaire. The findings showed that both
EP and RP participants reported using similar learning strategies in each language skill
activity. Learning strategies reported most and least frequently employed are discussed in
the following section.

For the learning strategies reported to be used frequently, both EP and RP
participants reported using cognitive strategies more often than metacognitive strategies.
Both EP and RP participants reported using elaboration strategies at the high level
listening, reading and speaking, and used selective attending the most frequently in
writing activities. The findings imply that both EP and RP participants knew and used
strategies to help them conduct out-of-class English-language learning activities;
however, the findings did not clearly show whether the participants possessed
metacognitive strategies to manage their own learning or not. According to White (1995)
and River (2001), the use of metacognitive strategies show control over the learning
process. This implies that the participants in the present study did not clearly show

control over their learning.
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For the learning strategies reported as used least frequently, EP participants
reported using planning strategies in listening activities, mnemonic strategies in reading
activities, and practice strategies in speaking and writing activities at the lowest level.
Likewise, RP participants used planning strategies in listening and writing activities,
mnemonic strategies in reading activities, and practice strategies in speaking activities the
least frequently. These results revealed that a subcategory of metacognitive strategies,
planning strategies, was reported as used at a low level in listening and writing activities.
When considering that the participants did the listening activities most often, it implies
that the participants may not plan to learn from listening activities that they reported
doing the most frequently. Furthermore, two subcategories of cognitive strategies -
mnemonic strategies and practice strategies - were reported to be used the least
frequently. In the questionnaire, mnemonic strategies in reading refer to memorizing new
words. Since both EP and RP participants reported using mnemonic strategies at a low
level, this may imply that they rarely learn new vocabulary from reading activities. Also,
practice strategies - talking with anyone who can speak English - were used less than
other learning strategies. It can interpret that EP and RP participants knew how to learn
and manage their learning in speaking activities; however, they did not practice their
speaking outside the classroom much. This finding was consistent with the finding that
the participants.did the speaking activities less frequently than other activities.

When comparing the learning strategies used by EP and RP participants, the
results revealed that EP participants-seemed to use learning strategies when doing all
categories of English activities outside class more often than RP participants. According
to Benson (2001), students who use learning strategies, both cognitive and metacognitive

strategies, have signs of learner autonomy. The findings in the present study, thus, may
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imply that EP participants who reported using learning strategies more often are likely to
have higher autonomy than RP participants.
Attitudes towards Autonomous English Language Learning

Like out-of-class English language learning activities and learning strategies,
attitudes towards autonomous English language learning were examined using the
questionnaire. Forty-one statements in section 4 of the questionnaire were used to
investigate participants’ attitudes.

For EP participants, their responses to the questionnaire items revealed that in
general EP participants had positive attitudes towards more statements addressing
autonomous English language learning than RP participants did. According to Gan
(2004), positive attitudes towards autonomous English language learning reflect learners’
desire to engage in language learning activities; therefore, the findings about EP
participants’ positive attitudes may account for their more frequent out-of-class English
language learning activities.

Despite all signs of their favor for autonomous learning, EP and RP participants
agreed that ‘Teachers are the most appropriate person to monitor the learning progress of
students’. This finding appears to be consistent with Chan (2003). In her study, Chan
found that teachers viewed that it was the teachers’ responsibility to monitor students’
learning process. According to Chan, if teachers always see themselves as a monitor of
students’ progress, students-may not be familiar with the idea of monitoring themselves.
The participants in-the present study may have been accustomed to-a similar situation in
which they are dependent on teachers” monitoring, thus, they viewed that teachers were

the most appropriate monitor of students’ progress.
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Factors Affecting Learner Autonomy of High and Low Autonomous Learners

Students and teacher interviews were employed to investigate factors that may
affect learner autonomy. Three main factors were found to affect learner autonomy:
motivation, metacognitive knowledge, and learning environments. However, only
intrinsic motivation and metacognitive knowledge about strategies and task seemed to
affect learner autonomy of high and low autonomous learners. As was mentioned in the
out-of-class English language learning activities section, extrinsic motivation and learning
environments seemed to cause EP and RP participants to out-of-class English language
learning activities. In the following sections, the findings about the factors affecting high
and low autonomous learners, intrinsic motivation and metacognitive knowledge, are
discussed.

First, the findings suggested that motivation seemed to be one of the most
influential factors for learner autonomy of high and low autonomous learners in the
present study. Similarly, other studies that investigated factors affecting learner autonomy
also found that motivation is the key factor that influences learner autonomy (Knowiles,
1975; Anantasate, 2001; and Spratt et al., 2001). In the present study, high autonomous
learners in EP and RP seemed to have stronger intrinsic motivation than low autonomous
learners to do out-of-class English language learning activities. All of them reported that
they participated in English activities for their own reasons and interests. Consistent with
the findings in this study, Deci and Ryan (1985, p.245) pointed out that learners’
behaviors that reflect their autonomy-also reflect intrinsic rewards. This-illustrates that
learners who are likely to be autonomous must have intrinsic motivation to learn English
language on their own,

Second, the results showed that high and low autonomous learners seemed to

possess two subcategories of metacognitive knowledge- task knowledge and strategic
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knowledge- at different levels. High autonomous learners were found to have more task
and strategic knowledge than low autonomous learners. There was no evidence about the
person knowledge of the participants. According to Wenden (2001), metacognitive
knowledge was a prerequisite to the regulatory process in language learning.
Furthermore, Blaya (1996) pointed out that all kinds of metacognitive knowledge: person,
task, and strategic knowledge, are influential for autonomous learning. She proposed that
person knowledge can affect students’ self-concept and attitude towards their learning,
the kinds of expectations they develop for their future outcomes, and their feelings and
emotions. Task knowledge reveals students’ understanding of what to learn from the task.
Strategic knowledge can lead students to choose or reject strategies according to their
learning style, cultural background, experience, and so on. Based on Wenden’s and
Blaya’s ideas about the significance of metcognitive knowledge, high autonomous
learners in the present study appeared to show that they knew what and how to learn from
tasks better than low autonomous learners; therefore, they may be likely to regulate their
own learning outside of class mare effectively than low autonomous learners.
Conclusion

The results of the present study suggested that EP participants possess a higher
level of learner autonomy than RP participants. The out-of-class activities, strategy use,
and attitudes towards autonomous learning of EP participants were found to support them
to be more autonomous learners than RP participants. EP participants reported doing out-
of-class English language learning activities more often, used more learning strategies to
tackle the English activities, and possessed higher “positive’ attitudes towards
autonomous English language learning than RP participants. Furthermore, the findings
revealed three factors that may affect learner autonomy: learners’ motivation,

metacognitive knowledge and learning environments. While, intrinsic motivation and
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metacognitive knowledge were found to influence high and low autonomous learners,
extrinsic motivation and learning environments seemed to affect EP and RP participants’
levels of learner autonomy.

Limitations of the Study

The present study contains some limitations. First, the data obtained from the
interviews were limited. Since the researcher had interviewed each participant only one
time, some details were not revealed in the present study. For example, in examining
learners’ metacognitive knowledge, the interview data only showed evidence of task and
strategic knowledge. No findings about person knowledge were evident in the data, which
constrained the researcher to conclude whether the participants possess person knowledge
or not.

The second limitation concerns the contents of the out-of-class English language
learning activities section in the questionnaire. For integrated skill activities, the
researcher included only one activity -playing online and computer games- in the
questionnaire. The activity was added into the questionnaire based on the results of the
focus group. However, the interview data revealed that students did other integrated skill
activities outside the class room such as attending school activities, using e-learning at
school, and so on. Therefore, the survey results concerning integrated skill activities did
not cover those activities that students did outside the classroom.

Pedagogical Implications

The results from the present study suggested the following pedagogical
implications.

First, the findings suggested that there were many facilities at school which EP
and RP students could use to learn outside the classroom; however, EP participants were

found to use the facilities more often than RP participants were. RP participants reported
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being under the impression that most English learning materials and facilities were for EP
participants only, so they rarely used these facilities. Furthermore, the teachers were
interviewed said that RP students were welcome to use the facilities but EP students had
priority because these facilities were purchased with the budget of EP program. The
limited access to learning facilities of RP students showed that the school did not make to
most use of the available facilities. In order to utilize the facilities more effectively,
school may need to find ways to encourage RP students to use facilities more by reducing
the sense of ownership to EP students only. For example, the school may organize an
English day which both EP and RP students can participate. Students in both programs
may do some English activities together.

Second, the results revealed that the EP participants who reported doing more
English activities seemed to have both intrinsic and extrinsic motivation. Possessing
intrinsic motivation may influence high autonomous learners to do English activities for
learning on their own; however, extrinsic motivation was found to influence low
autonomous learners to do English language learning activities outside the classroom.
Therefore, teachers or parents should help enhance students” extrinsic motivation by
encouraging them to engage in English activities, providing English learning
opportunities, and providing guidance on how to do English activities independently.
Simply providing a supportive learning environment is not enough, students need to have
interests or be motivated to-make the most of their learning materials and environments
(Kiriboon, 2004).- Teachers-and parents can provide this push.

Third, the English activities that EP and RP students reported doing the least
frequently were productive skill activities such as speaking and writing activities. As
mentioned earlier, it may be difficult for Thai students to seek opportunities to speak or

write in English by themselves; therefore, teachers should suggest their students about
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ways to conduct speaking and writing activities outside of class. For example, teacher
may encourage students to find pen pals in other schools which can be in Thailand or
other countries. Teachers should show students how to find new friends to practice
English, and demonstrate the etiquette in English communication.

Fourth, the interview data showed that RP participants employed fewer cognitive
and metacognitive strategies than EP participants. This limited knowledge of strategies
may explain why RP participants had fewer attempts to do out-of-class activities than EP
participants. To promote students to do out-of-class activities, teachers may need to
instruct students on how to use these two kinds of strategies. Learner training on
cognitive and metacognitive strategies should be provided.

Finally, both EP and RP students seemed to perceive that they could learn from
English activities out of class; however, they wanted their teachers to monitor their
learning. Therefore, they should be trained how to monitor their own learning in order to
help them to learn effectively. Integrating the idea of self-assessment and self-monitoring
in the learning process may help students to be aware of their potential to monitor and
evaluate their learning. Oscarson (1989 cited in Benson 2001) proposed that self-
assessments can raise awareness of the learning process and stimulate students to consider
the learning content and assessment critically.

Suggestions for Further Study

As mentioned in‘the review of the literature, the present study is one of the very
few studies in-Thailand that examined three variables indicating learner-autonomy: out-
of-class English language learning activities, learning strategies, and attitudes towards
autonomous English language learning. The results of this study have provided
preliminary findings for future research in this field. Some suggestions for future study

are as follows.
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First, the present study employed both quantitative and qualitative methods;
however, the data from the qualitative phase appeared to be limited as mentioned earlier.
Future research should extend the interviews to find more information.

Second, the present study interviewed teachers of high and low autonomous
students to examine the behaviors of those students; however, some teachers who
participated in the interviews had difficulty discussing behaviors of individual students.
Future studies may need to consider interviewing more than one teacher to gain as much
information as possible. Interviewing more than one teacher may also help prevent
problems with biases from teachers’ attitudes towards a particular student.

Third, a longitudinal study should be conducted in order to examine and
compare the development of learner autonomy of EP and RP students over a period of
time. Observing and interviewing students over a longer period of time may reveal more
evidence about learner autonomy and factors that affect learner autonomy of these two
groups of students.

Finally, future research should employ more than two instruments to examine
more indepth information. The present study used questionnaire and interview questions
to study the learner autonomy of a large group of students in order to examine the overall
picture of learner autonomy of secondary level students in Thailand. If future research is
conducted with-smaller group, the researcher should observe how students behave in the

classroom and ask students to keep a learner’s journal to gain more specific information.
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APPENDIX A

Learner Autonomy in English Language Learning Questionnaire
(English Version)

This questionnaire is used for a study conducted by Suparuthai Sumonwiriya, a graduate
student in M.Ed. in the TEFL program, Faculty of Education, Chulalongkorn University. This
study aims to examine learner autonomy of secondary school students in Thailand.

Your participation is voluntary. There will be no effect on your grades in any subjects you
are enrolled in. Your names are asked only for the purpose of the selection of the interview
participants. They will not be identified in the report of this study. Your answers will be kept

confidential and used for this study only.

There are 4 sections in this questionnaire: demographic information, out-of-class English
language learning activities, learning strategies, and attitudes toward autonomous English
language learning.

There is no right or wrong answer in this questionnaire. Please report the activities you
actually do outside classroom and your opinions about each statement.

Please answer all the items completely. Your participation is appreciated.

Section 1 Demographic Information
Lo NAME e
2. AQE . years
3. Gender O Male L1 Female
4. You are studying in
41 M3 o
4.2 School
O Yothinburana School
I Siriratanadhorn School
O Satri Witthaya 2 School
O Potisan Pitayakarn School

4.3 Program
O Regular program
O English Program

4.4 How long have you been in this program? ....................... years
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5. When did you start studying English?
O Kindergarten
O Elementary level: (please specify) Pratomsuksa ...............
0 Secondary level: (please specify) Mathayomsuksa............
6. How often do you go abroad?
O Never
0 Approximately once a year
0 2-3timesayear
0 more than 3 times a year
7. What are media or materials that you can use to learn English outside the classroom are
available at school? (you can choose more than one)

O books O English conversation tapes/CDs O the Internet
O Tv [ radio O computer
O games [ others (please SPecCify)..........ccveeennnene.

8. What are media or materials that you can use to learn English outside the classroom are

available at home? (you can choose more than one)

O books O English conversation tapes/CDs O the Internet
o Tv O radio O computer
O games [ others (please specify)..............ccoeeenni.

Section 2 Out-of-class English language learning activities

In this section, you will be asked about out-of-class English language learning
activities that you do hy yourself and are not assigned by anyone. The activities are grouped under
four language skills: listening, speaking, reading, and writing.

Please read each statement carefully and circle the numbers from 1-5 to indicate how
often you carry out the following English activities outside class on your own. Each number can

be interpreted as follows:

5 (Always) means. | do this activity approximately more than 7 hours per week.
4 (Often) means | do this activity approximately 4-6 hours per week.

3 (Sometimes) -means | do this activity approximately 2-3 hours per week.

2 (Hardly) means | do this activity approximately less than 1 hour per week.

1 (Never) means | never do this activity
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Statements é’ b E % 5
2| °| E| £| 2
N
1. I try to improve my English listening by...
1.1 watching English TV programs. S| 432
1.2 watching English movies. S A N
. . . 5 | 4| 3|2
1.3 listening to English radio programs.
1.4 listening to English songs. S 432
1.5 listening to English conversation tapes. N R B
2. | try to improve my English reading by... (including from printed materials and from the Internet)
2.1 reading English newspapers. S 432t
2.2 reading English magazines. S 432t
2.3 reading English novels or short stories. S48 2!
2.4 reading English poems. >4 2!
2.5 reading e-mail. S L B O
2.6 reading notices containing English language. S 432t
2.7 reading grammar books or textbooks which are not a part of 51413 |21
homework.
3. | try to improve my English speaking by...
. . ] . ; . 5 4 3 2 1
3.1 chatting online with people in English such as using MSN Messenger.
3.2 speaking English with friends (talking with friends after class time, 51413 |21
everyday conversation).
3.3 speaking English with teachers after class time (discussing 51413 |21
assignments or everyday conversation).
3.4 speaking English with family such as parents, brother, sister, etc.). S M I B
3.5 speaking English with foreigners whom you meet in public places,not | 5 | 4 | 3 | 2 | 1
including your teachers.
3.6 singing English songs. S|4 32!
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Statements

Always
Often
Sometimes
hardly
never

4. | try to improve my English writing by...

4.1 writing a personal note, a letter, or a postcard in English.

4.2 writing a diary in English.

4.3 writing email in English.

4.4 writing SMS in English.

4.5 writing interactive messages in English such as MSN Messenger.

4.6 writing comments on web board, web log or blog in English.

5. I try to improve my English by playing online games or computer games.

Are there any other activities that you do in your own outside of class? Please list below.

1.

a M N

Section 3 Learning strategies

This section consists of statements concerning your use of techniques or methods
when you learn English on your own. Circle the number from 1 to 5 to indicate how often you
learn English language on your own using the following techniques or methods. Each number can

be interpreted as follows:

5 (Always) means | use this method to learn English language on my own approximately more than 80%.
4 (Often) means | use this method to learn English language on my own approximately 60 — 70%.
3 (Sometimes) means | use this method to learn English language on my own approximately 40 — 50%.
2 (Hardly) means | use this method to learn English language on my own approximately 10 — 30%.

1 (Never) means | never use this method to learn English language on my own.
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1. When | do English listening activities outside class, I ...
1.1 listen to how English words are pronounced. ° 4 3 2 1
1.2 focus on the meaning. ° 4 3 2 1
1.3 listen to how sentence structures are used. > 4 3 2 L
1.4 listen to some familiar words and use them to infer the meaning of 5 4 3 2 1
the text.
. . 5 4 | 3 2 1
1.5 memorize new words or phrases by taking notes.
. ( ; 5 4 | 3 2 1
1.6 try to memorize new words by reciting those words.
1.7 memorize new words by grouping them with other words that have 5 4 3 2 1
similar meaning.
1.8 try to listen from various sources. ° 4 8 2 1
1.9 plan to practice English pronunciation. ° 4 3 2 1
. : - 5 4 | 3 2 1
1.10 plan to practice comprehending the meaning of a text.
1.11 plan to learn new words. ° 4 3 2 1
1.12 check my understanding while listening. ° 4 8 2 1
TN 5 4 | 3 2 1
1.13 observe the problems | have while listening.
1.14 try to find the best way to help me doing that task. > 4 3 2 1
. 3 5 4 | 3 2 1
1.15 check myself if | understand how English words are pronounced.
. . 5 4 | 3 2 1
1.16 check if I can comprehend the meaning of the text.
R 5 4 | 3 2 1
1.17 check how much I understand the listening at the end of the task.
1.18 check if the methods I use while listening help-me understand the 5 4 3 2 1
text.
2. When | do English reading activities; ...
. . 5 4 | 3 2 1
2.1 observe how English words are used in sentences.
. 5 4 | 3 2 1
2.2 observe how sentence structures are used in the text.
2.3 try to find some familiar words or sentence structures and use them 5 4 3 2 1
to infer the meaning of text.




137

- kS
Statements 2l s § Z| 5
s | S| 5| 3
< =) g = r4
75}
. . 5 4 | 3 2 1
2.4 memorize new words or phrases by taking notes.
2.5 memorize new words by reciting them. ° 4 8 2 1
2.6 memorize new words by grouping them with other words that have 5 4 | 3 2 1
similar meaning.
. . - 5 4 | 3 2 1
2.7 read in English from various sources.
2.8 plan to learn new vocabulary. ° 4 3 2 1
2.9 plan to find the meaning of the text | read. > 4 3 2 !
2.10 check my understanding while reading. > 4 3 2 L
2.11 observe the problems | have while reading. ° 4 3 2 1
2.12 try to find the best way to help me doing that task. > 4 3 2 !
2.13 check if I can understand the vocabulary in the text. > 43 2 1
2.14 check if | can understand the sentences in the text. ° 4 3 2 L
2.15 check if I can read fluently. > 4 3 2 !
2.16 check how much I understand the text after | finish reading. > 43 2 1
2.17 check if the methods | use while reading help me understand the 5 4 3 2 1
text.
3. When I do English speaking activities, I...
3.1 try to pronounce like native speakers. ° 4 3 2 L
3.2 try to use new English words or phrases. > 4 3 2 !
3.3 focus on practice speaking fluently. > 4 3 2 1
3.4 memorize new words by using:it often. ° 4 8 2 1
3.5 memarize how English waords are pronounced. ° 4 3 2 1
3.6 memorize new English words by reciting them. > y 3 2 !
3.7 “memorize new words by grouping them with other words that have 5 4 3 2 1
similar meaning.
. . 5 4 | 3 2 1
3.8 talk with anyone who can speak English.
3.9 plan to improve my pronunciation. ° 4 3 2 1
3.10 plan to increase my confidence in using English. > 403 2 1
3.11 check if someone understands what | said in English. ° 4 8 2 1
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. . 5 4 | 3 2 1
3.12 observe the problems | have while speaking.
3.13 try to find the best way to help me doing that task. > 4 3 2 L
3.14 check myself if I can pronounce English words correctly. > 4 3 2 !
3.15 check myself if | can speak English fluently. S 14132 !
. 5141321
3.16 check myself if I can use sentence structures correctly.
. . i 5141321
3.17 check if the methods | use while speaking can help me.
. When | do English writing activities, I...
. y . 5 4 3 2 1
4.1 focus on using English words in sentences correctly.
4.2  focus on the meaning of what I write. > 4 3 2 1
4.3 focus on using correct sentence structures. Sl 432 1
4.4 focus on improving my handwriting. > 4 3 2 1
4.5 try new words in sentences. 5 4 3 2 !
4.6 memorize new words by using it often. 5 4 3 2 !
4.7 memorize the meaning of words. > 4 3 2 !
4.8 memorize how sentence structures are used. 5 4 3 2 !
4.9 memorize new words by grouping them with other words that have 5 4 | 3 2 1
similar meaning.
4.10 write as much as possible. 5 4 3 2 !
4.11 plan to improve my vocabulary knowledge. S| 432 1
. . 5 4 3 2 1
4.12 plan to improve my grammatical knowledge.
4.13 check if someone understands what | write. 5 4 3 2 !
4.14 observe the problems | have while writing. > y 3 2 1
4.15 try to find the best way to help me doing that task. 1 f 3 2 !
4.16 check if I am able to use new words. > 4 3 2 1
4.17 check if I can write in English fluently. > 4 3 2 !
. 5 4 3 2 1
4.18 check if I can use sentence structures correctly.
4.19 check if the methods I use while writing can help me. 5 4 3 2 !
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Do you use any other techniques or methods when you learn English on your own? Please list the
techniques or methods below.

Section 4  Attitudes towards autonomous English language learning

In this section, the statements are about opinions related to autonomous English
language learning. Please read each statement and circle the numbers from 1 -5 to indicate your

feeling towards each statement. Each number can be interpreted as follows:

5 means | strongly agree with this statement
4 means | agree with this statement
3 means I neither agree nor disagree with this statement
2 means | disagree with this statement
1 means | strongly disagree with this statement
@ 3
S| BEglg|®
Statements S |8 ? 2| £ | 8
© | QRSS2
s =5 |3° | 2
I like solving problems in learning English by myself. S 4 3 2 1
Learner should be able to evaluate his or her learning progress 5 4 3 2 1
without help from teachers.
I don’t know what | should learn or practice more to improve my 5 4 3 2 1
English.
I think I-cannot-help correct my friends’ mistakes when learning 5 4 3 2 1
English.
I think I can choose ways to practice English by myself. > 4 3 2 !
I 'expect that the teacher will tell me everything when learning 5 4 3 2 1
English.
I don’t like to initiate anything until other people succeeded in 5 4 3 2 1
doing it.
English learners should set their own goals in learning English 5 4 3 2 1
language
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9. think that I will get higher score when | take an English test next 5 4 3 2 1
time.
10. I think I can learn by myself in almost every topic that | am 5 4 3 2 1
interested in.
11. Learners should find ways and strategies in learning English 5 4 3 2 1
language.
12. | feel discouraged when | find many mistakes in my use of English | 5 4 3 2 1
including listening, speaking, reading and writing.
13. | think I can find more English language learning resources by 5 4 3 2 1
myself.
14. 1 think I cannot select English practices or books that match with 5 4 3 2 1
my knowledge and ability.
. . . P \ ' 5 4 3 2 1
15. I think that I can find mistakes by myself while doing exercises.
. o/ . ¢ 3 5 4 3 2 1
16. Trying new strategies in learning English language is important.
17. Teachers are the most appropriate person to monitor the learning 5 4 3 2 1
progress of students
18. Learner should find opportunities to learn English more outside 5 4 3 2 1
school.
19. Learner should try to listen to English language programs from 5 4 3 2 1
radio and TV and read news, notices, and instructions in English.
20. Seeking opportunities to use English is a waste of time. 5 4 3 2 1
21. 1 think I cannot do a good job by myself. S 4 3 2 !
22. | expect teachers to be responsible in evaluating my English 5 4 3 2 1
learning.
23. I don’t like learning English language outside classroom. S 4 3 2 1
24. Language learner don’t have to find opportunities to bean 5 4 3 2 1
exchange student in English-speaking countries.
25. Selecting books, exercises, and materials for English learning is 5 4 3 2 1
the teacher’s responsibility.
26. |1 am not afraid of making mistakes when using English language 5 4 3 2 1
in front of the teacher and friends.
. . . 5 4 3 2 1
27. 1 am anxious and have no confidence when | speak English
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28. Monitoring the progress in learning English is important. > 4 3 2 !
29. If | have problems in learning English from the beginning, I will 5 4 3 2 1
not be able to succeed.
30. Learner should find opportunities to practice English language by 5 4 3 2 1
himself or herself.
31. Learner should find obstacles in learning to improve his or herown | 5 4 3 2 1
learning.
32. When | want to do something, | am not afraid to work hard to 5 4 3 2 1
achieve the goals.
. 5 4 3 2 1
33. | want the teacher to tell me what to do to learn English better.
34. Learning how to learn is important for me. S 4 3 2 !
35. When I do not understand English lessons, I am afraid that | will 5 4 3 2 1
not be able to learn English.
36. I think I can plan my English language learning. > 4 3 2 !
37. 1 don’t know how well | learn English language S 4 3 2 !
38. I believe that success in learning English depends on what | learn 5 4 3 2 1
outside the class.
39. | think that | can learn and succeed in learning English. S 4 3 2 !
. . 5 4 3 2 1
40. 1 am not sure that | can set goals for learning English language
41. 1 don’t like practicing or.exchanging English language knowledge 5 4 3 2 1
with other peaple.

Comments: (If you have any comments about this questionnaire, please write you

comments here.)

Thank you for your help in completing the questionnaire.
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APPENDIX B

The Number of Items in the Attitudes towards Autonomous English Language

Learning Questionnaire Developed by Soinam (1999)

Attitudes towards
Total No.
autonomous English Favorable items Unfavorable items
of items
language learning
1. Attitudes towards roles in
learning English language
Learning
1,19, 30 6, 17, 23, 33 7
independently
Taking initiative 2,11, 16,18, 31, 34 7,24 8
Assume responsibility 8, 32, 38 3,20, 22, 25 7
2. Attitudes towards
capability in learning
English language
Ability in learning
9, 26, 39 4,12, 21, 27, 29, 35, 37 10
English language learning
Ability in autonomous
5, 10, 13, 15, 28, 36 14, 40, 41 9

English language learning

Total

41
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APPENDIX C

Questionnaire Evaluation Form

Instruction: This questionnaire consists of 4 sections. Section 1 is used to elicit the

students’ demographic information. Section 2 is used to examine the students’ out-of-

class English language learning activities. Section 3 is used to examine the students’ use

of strategies while learning English on their own. The last section, section 4 is used to

examine the students’ attitudes towards autonomous English language learning. Please

give you opinion by marking v* in the box that indicates your opinion. Also, please write

your specific comment in the space above each item.

Section 1: Demographic Information

1.

2
3.
4

Gender [ Male O Female

You are studying in

4.2 Program

L1 Regular program L1 English Program
4.3 School

O Yothinburana School

O Siriratanadhorn School

(1 Satri Witthaya 2 School

L] Potisan Pitayakarn School

1. The information covers the research abjectives.

O OK

O Should be revised as follows:




2. Language used is clear.
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O 0OK O Should be revised as follows:

Section 2: Out-of-class English language learning activities

1. The rating scale used in this section

1.1

1.2

English version

5 (Always) means
4 (Often) means
3 (Sometimes) means
2 (Hardly) means
1 (Never) means

Thai version

o =

5 (FUUAUD) RN
1 =

4 (Uay) HU1YDI
I g;} =

3 (1Hunsens1a) vuena
2 (lidfeedin)  viwneda

1 (e PRGN

| do this activity approximately more than 7 hours per week.
I do this activity approximately 4-6 hours per week.

| do this activity approximately 2-3 hours per week.

| do this activity approximately less than 1 hour per week.

I never do this activity

1% o Aa dy d' 1 o'/ 1 [ 4
auinInTIvll Tasmasunni 7 ¥ Tusaedaanw
% o Aa d’l d' Q'l 1 Y 'd
dunInTsull Taomass-6 ¥ luaaedansi
@ o Aa dy d' a'/ 1 @ Jd
uMnINI TN laamas 2-3 %1 1uenodilay

v o A dy = 1 o Vo 4
ﬂuﬂ?ﬂ%ﬂiii\luiﬂﬂmﬂﬂﬂ}@ﬂﬂ'ﬂ 19 Tuspod e

E4
ﬁlulllllﬂﬂﬁ1ﬁi]ﬂiillﬂmﬂ

The range of hours used for each scale

O OK

O Should be revised

The language used for the scales

O OK

O Should be revised



2. Questionnaire items

2.1 Comments for individual items
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Statement

OK

Should be

revised

1. Listening activities

| try to improve my English listening by...

AUNUNAUINTHIN oI lag ...

1.1

Watching English TV programs

9318M3NINYIBING Y

1.2 Watching English movies
ANNBUATNHIBIN Y

1.3 Listening to English radio programs
Was1emsImenvdangy

1.4 Listening to English songs
Hawaamuioangs

1.5 Listening to English conversation tapes

Hamdunaunnamoingy

2. Reading activities

| try to improve my English reading by... (including reading from printed materials and from the Internet)

o @ ' o IS ' A & @ ' A a I <
ﬂuWEﬂEﬂllWﬁN‘Lﬂﬂﬁ@1Hﬂ?]&l1ﬁ)\1ﬂi]kl]ﬂﬂ... (mmﬂumsmumﬂmnﬁmi‘wLﬂummuwsammummmm)

2.1 Reading English newspapers
1 v A A 4
DIUNUITONUN

2.2 Reading English magazines

IMUUATANTNIHIOINOY
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Should be
Statement OK
revised

2.3 Reading English novels or short stories

91UNE18 1150 1509 UNBIBINOY
2.4 Reading English poems

2IUNADUNIHIOINOY
2.5 Reading e-mail

suBwad
2.6 Reading notices contain English language

suthedsemeamuaniuiianeg Miumwdngy
2.7 Reading grammar books or textbooks which are not a part of homework

1 o A d A o o £ 9 1 9
'f]']uﬁuﬁﬁ@vhﬂ']ﬂﬁm NID AN IRIDIN Y "]Nhlllclﬁh'ﬂ'ﬁﬂ']u

3. Speaking activities

| try to improve my English speaking by...

PUNNWHAUIMIYANBIBINH1AY ...

3.1

Chatting online with people in English such as using MSN Messenger

< @ [l < Jd
au‘ﬂmgﬂummmﬂqwmnu‘lw 1 M3l MSN Messenger

3.2

Speaking English with friends (talking with friends after class time,

everyday conversation)

o o A < = A <
WANTHIDNNHHNUINOU (LﬂuﬂWjﬁuﬂuW“ﬁﬂL’Jauiﬂu wjﬂﬂﬂlﬁ@\jﬂjqﬂ)

3.3

Speaking English with teachers after class time (discussing assignments or

everyday conversation)

o o ~ A = = o ~ A
W"ﬂﬂ'l‘ﬂ'lﬂﬂﬂﬂﬂﬂﬂﬂa (ﬁuﬂu']uﬂﬂl'\]ﬁ']ﬁﬂu lW'f]"ll'f]ﬂ']“lJﬁﬂ‘H']Lﬂfl'Jﬂ‘U NITLTIYU 139

mynanena li)

34

Speaking English with family such as parents, brother, sister, etc.

wamw1danguiuauluasouns 1w veouw Hirlea
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Should be
Statement OK
revised
3.5  Speaking English with foreigners whom you meet in public places, not
including your teachers
WAMBISINEIUTIANG (F1AnATNIAmEnuAae i hildagvessu)
3.6 Singing English songs

P I~ o
SQ\HWﬁ\‘lLﬂuﬂﬁsﬂﬁNﬂ’q’H

4. Writing activities

| try to improve my English writing by...

AUNUNAHUINTAGUNEIDINYHE 1Y, ...

4.1  Writing a personal note, a letter, or a postcard in English
wtiuinaud nSeweuaanuie vaz lamsa Wuawsangy

42 Writing a diary in English
@eu'laosiumusingy

43 Writing email in English.
= a 7 @
wauBaaun¥IOINgy

44  Writing SMS in English.
AeudaanuvinaduriunaInssmiidetodunmdingy (SMS)

4.5 Writing interactive messages in English such as MSN Messenger.
aunuuiuniuidang vy lyd wu MSN Messenger

4.6  Writing comments on web board, web log, or blog in English.

= a & < ¥, gRd a4 g & o
weungasaNuAaau luALesa UdeN Wi Uaan L‘]J‘L!ﬂTHWENﬂi]'H

5. Integrated skills

I try to improve my English by playing online games or computer games.

[ @ [ J J 4 o a 4
ﬂuwEnmuwmmmymaﬂqyiﬂﬂﬂmaumnﬁaaullau w?amnamummm
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2.2 Overall comment
2.2.1 The activities included in the questionnaire are the kind of activities that lower
secondary students are likely to do outside class.
O Agree O Disagree
2.2.2  The format of this part is clear and easy to respond.

O Agree O Disagree (Please suggest)

3. Other comments

Section 3: Learning strategies
1. The rating scale used in this section
English version
5 (Always) -~ means | use this method to learn English language on my own
approximately more than 80%.
4 (Often) means | use this method to learn English language on my own
approximately 60 — 70%.
3 (Sometimes) means | use this method to learn English language on my own
approximately 40— 50%.
2 (Hardly) means | use this method to learn English language on my own
approximately 10 — 30%.
1 (Never) means | never use this method to learn English language on my

own.
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Thai version

o 2w A o Y Yoo S A '
5 (@Nuaue) MUNEDN AUGeUMEI0INgEAIeaued lasldisi Iaamasuinni 80%
] =3 v A [ SIQddy A
4 (Uow9) neDe AUGeUMEI9INg Ias 19351 Taomas 60 — 70%
I 3 = v oA @ alaqdy A
3(Hunsngn)  vuens auEsumpeange laeldisi laomae 40 — 50%
(Rl 9. = o (L =y [ slqddy d'
2 (hinoe1d) vneds au liaseSouniudingy laelsisiilaomae 10 -30%
] 9. 2 @ ' ~ [ SIQddy
1 (Limald) Hanene au lameis sumuisengs las 14354

1.1 The range of each scale
O OK O Should be revised
1.2 The language used for the scales
O OK O Should be revised
2. Questionnaire items

2.1 Comments for individual items

Should be
Statement OK
revised

1. Listening activities

When | do English listening activities outside class, I ...

A o o a < @ 1Y
!.llf)ﬂu’i/ﬂﬂ%ﬂiiwﬂ'liﬁ\?ﬂ.]ﬁfﬂ‘kﬂﬂ\iﬂi]y AU

Selective attending
1.1 Listen to how English words are pronounced

Hahmdnindwnguilduesndssedials

1.2 Focus on the meaning

whumsiasulaanuaanila
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Statement

OK

Should be

revised

1.3 Listen to how sentence structures are used.

dunams 19315z Teanwdanguludsiils

Elaboration strategies

1.4 Listen to some familiar words and use them to infer the meaning of

the text.
i 9 1 ' v
Haddning snuagldsninqouannumuediile

Mnemonic strategies
1.5 Memorize new words or phrases by taking notes.

o o w L [ A = ] ()
NN v 1150 28 11d laensaatiunn

1.6 Try to memorize new words by reciting those words

o o w I ] 1 o
A 11 Taen13neadn

Practice strategies
1.7 Try to listen to from various sources

WU INIHIOINHAINUHAIA 1)

Planning strategies
1.8 Plan to practice listening to English pronunciation

MRUNIEHINIT0eNEsIN BB Y

1.9 Plan to practice comprehending the meaning of a text

Nawunazinianuan laganila

1.10 Plan to learn new words

A A Vo o & '
’JNLLNH‘V‘I%&’liﬂuEﬂ1ﬁW‘VﬂWNﬂ

1.6 Monitoring strategies

” 1...1”1 Check my understanding while listening.]

9 A o
mmﬁaummmﬂmmmumwmw1/\1@
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Statement

OK

Should be

revised

1.12  Observe the problems | have while listening

dunailymvesnuosvaziile

1.7 Evaluating strategies

” 1'.'1”3 Check myself if I understand how English words are pronounced

' o o o o .
9’]i’JTlﬁ?J‘ll’JW]‘L!LENL%}WG],%ﬂﬁﬂﬂﬂlﬁﬂﬂﬂ?ﬁﬂﬂﬂ?‘]ﬂﬂ\iﬂi]‘klﬂ%lﬂmlﬂ

- 1...1.4 Check myself if I can comprehend the meaning of the text.

' 9 A A o A '
@]i'ﬁ]ﬁﬂ‘U'J'W]’L!LfN!sU11"1]?]’311[1’1NTUﬁQV]WQLﬁUﬂTH']@Qﬂf,]‘klﬁﬁf]llll

2. Reading activities

When | do English reading activities, I...

{ o o a IS [ o
Lﬁﬁlﬂﬂ‘lmﬂ%ﬂ‘i‘iiJﬂTiﬂHHL‘]_]uﬂWB%Nﬂf]H AU

Selective attending
2.1 Observe how English words are used in sentences

Funans lgmdnnluilse lon

2.2 Observe how sentence structures are used in the text

dunams1dgise Toanwdangy

Elaboration strategies

2.3 Try to find some familiar words or sentence structures and use them
to infer the meaning of text.

] :
Yo A

o v o A 9 A A
WEHEJHI‘I(HﬂWﬁW‘ﬂWS’EJEﬂ‘]JizIEJﬂ“V]Ei]ﬂLWE]LL‘]Jﬁﬂ’JHJ‘*rHﬂEJGUENEN‘V]E]']‘LI

Mnemonic strategies
2.4 Memorize new words or phrases by taking notes

o o w I ] A = ] C =
mann 11 v150 2alvy Tagmsaariunn
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Should be
Statement oK
revised

2.5 Memorize new words by reciting them.

o o w L ] [ o
ANAANN 14id Inegn13No9s

2.4 Practice strategies

2.6 Read in English from various sources.

NYIGINDIUVINUNRAIA1I

2.7 Plan to learn new vocabulary.

MAHUNIZE sumAn I ndane

Planning strategies
2.8 Plan to find the meaning of the text | read

NawunziaNunlaanuuIsveIdane I

2.9 Check my understanding while reading.

a32990UANNIN laue LDV N D1

2.10 Observe the problems | have while reading

asrvasuA NN lave IV NB 1Y

Monitoring strategies
2.11 Check if | can understand the vocabulary in the text

asNaueat laanuge AN INFINeUNS 0 1

2.12  Check if | can understand the sentences in the text

asranaueutlalsy Teanemnse 1

Evaluating strategies
2.13 Check if I can read fluently

AT NAULIEINTDIUMBIDIngY lAnaoanTe i
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Statement

OK

Should be

revised

3. Speaking activities
When | do English speaking activities, ...

{ o o a I [ o
Lﬁﬁlﬂﬂ‘lmﬂ%ﬂ‘i‘iiJﬂ”l‘iW“ﬂLﬂuﬂ”IB”lﬁlﬁﬂf]E AU

Selective attending
3.1 Try to pronounce like native speakers

Y A P
WEﬂmllmﬂi‘ﬂLﬁiJﬂuLiﬂﬂ]ﬂﬁﬂWB1

32 Try to use new English words or phrases

Yo o S A = [
weneny l¥dmannnie 28 vy

3.3 Focus on practice speaking fluently

9 = 1 ]
umsinaNuAaeAal lumMIna

Elaboration strategies
3.4 Memorize new words by using it often

o o w LL [] 9 o U dyl
8 i Taelddunaniivess

Mnemonic strategies

3.5 Memorize how English words are pronounced

S1dAnpsInguoendednsndls

3.6 Memorize new English words by reciting them

o o w EL ] 1 o
i 11 Tagnisneddn

Practice strategies
3.7 Talk with anyone who can speak English

o 2 = o Y
W”ﬂﬂUiﬂiﬂﬁWﬂﬂﬂﬂﬂWB?@ﬁﬂﬂBMlﬂ

Planning strategies
3.8 Plan to improve my pronunciation

MNUHUNIZHAUINTOONTIIUDINULDY
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Statement

OK

Should be

revised

3.9 Plan to increase my confidence in using English

Nawutziuanuiulvesaueslumslemusingy

Monitoring strategies
3.10 Check if someone understands what | said in English

' A o v Y A Ao A '
@]i’]fﬂﬁﬂ‘u’ﬂﬂu‘ﬂWﬂﬂﬂTBTf)\?ﬂi]‘Hﬂ')fJ L"Uﬂ%ﬁ\?ﬂﬂuw‘.ﬂﬁﬁﬂqﬂ

” 3..11 Observe the problems I have while speaking

duneilymueauesvaenyg

Evaluating strategies
3.12 Check myself if I can pronounce English words correctly

' o« o [ 1 1
Gli’J"l]ﬁﬂ’U’ﬂﬁuL’fN?Hll'liﬂ’e']EJﬂ!ﬁﬂﬂﬂ?ﬁ‘w‘V]ﬂ']‘kl']f]Qﬂt]‘]elllg],ﬂEIN@'ﬂ(gl}ﬂ\i‘l’i?ﬂ"hJ

” 3..13 Check myself if | can speak English fluently

ATINTOUNAWDIEINTIWAN IO IAp1NAGewnd 1T e T

3.14 Check myself if | can use sentence structures correctly

asyvdeuNAuDIaNI0 195115 Toa ldeeregnaeansela

4 . Writing activities
When | do English writing activities, I...

HeRuIAINTINMI WD UABI8INgY T

Selective attending
4.1 Focus on using English words in sentences correctly

Y Yo o 4 @ 1 9
wiumslgmdnnnisanguedngndesluilseTon

4.2 Focus on the meaning of what | write

Lﬁuﬂﬁﬁ’f]ﬂ’)'lllﬁhﬁl"llﬂﬁﬁ%%ﬂu

4.3 Focus on using correct sentence structures

whums 193115 Tenngndos
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Statement

OK

Should be

revised

4.4 Focus on improving my handwriting

WumsHaaeie

Elaboration strategies
4.5 Try new words in sentences

aa g luiluilsz Ton

Mnemonic strategies

4.6 memorize new words by using it often

¥ o

SddwinmsenguTas lglulse Tontesa

4.7 Memorize the meaning of words

o o« J @
ANUHUIYYBIAANNNIRIDIN Y

4.8 Memorize how sentence structures are used

$1ms1dg1hlsz Teagnes

Practice strategies
4.9 Write as much as possible

= = A @ Y ~
lﬁllEJ“L!‘HS’EJ"l]ﬂﬁ\W]NG]Lﬁuﬂ'l‘HTfNﬂt]quﬁ11']ﬂ‘1/'|?£ﬂ

Planning strategies
4.10 Plan to improve my vocabulary knowledge

A o YA o o w &
'JN!LWN‘V]i]ZW@JJHWﬂ'J11]§jLﬂFJ'Jﬂ1Jﬂ1?fWW

4.11 Plan to improve my grammatical knowledge

A o Yy o 2
ammu‘wﬂzwwmmmgmmnn%mmm

Monitoring strategies
4.12 Check if someone understands what | write

' A ygq & do o Ay
C‘Ii’)%ﬁﬂﬂﬂ’ﬂﬂuﬂuﬁlﬂ%?N‘VIQMHJEJ‘L!‘H?@nlll

4.13 Observe the problems | have while writing

dunailymvesnuosvaziveu
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Statement

OK

Should be

revised

Evaluating strategies
4.14 Check if | am able to use new words

asvaou N0 lgmami Il 1duse T

4.15 Check if | can write in English fluently

asavUNAULIE NI DU Ideg1anannaInTo b

4.16 Check if | can use sentence structures correctly

asnnaeuNaueEnialy;iilseToaldssregnaeslanse b

2.2 Overall comment

2.2.1 The activities included in the questionnaire are the kind of activities that lower

secondary students are likely to do outside class.
O Agree O Disagree
2.2.3 The format of this part is clear and easy to respond.

O Agree O Disagree (Please suggest)

3. Other comments
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Section 4 : Attitude towards autonomous English language learning

1. The rating scale used in this section

1.1

1.2

English version

5 means
4 means
3 means
2 means
1 means
Thai version
=
5 i FRGIN
=
4 HUIWYDI
=1
3 HUIYDI
=
2 HUIYDI
=1
1 HUIIDI

I strongly agree with this statement.

I agree with this statement.

I neither agree nor disagree with this statement.
I disagree with this statement.

I strongly disagree with this statement.

& 2P i S5 Sy =
AU UNIYDINNINNVUDAINNU
Y - e g

AU UAIYNUVDAITUU

o YR

Ruganings

A h et 99 g
ﬂuvllllﬁuﬂjﬂﬂﬂ"llﬂﬂ'ﬂuu

@ [ A o g dy
au'lumumﬂﬂEmmnmammu

The range of each scale

O OK

O Should be revised

The language used for the scales

O OK

O Should-be revised
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2. Questionnaire items

2.1 Comments for individual items

Should be

Statement OK
revised

1. 1 like solving problems in learning English by myself.

@ Y 1 ~ Y o Y
ﬂu%@ﬂllﬂﬂiﬂu‘l’iWlN"]Gl‘LlfﬂiﬁﬂuEﬂT‘H1®\1ﬂ€]Hﬂ'f]ﬂﬁulﬂﬁ

2. | can evaluate my learning progress without help from teachers.

@

Aan @ Y 9 ~ Y @ 19 9
“Llll’Jﬁﬂ']ii’Jﬂﬂ’;ﬂiJﬂTJ'ﬁuﬂufﬂiliEJHEﬂTH'IENﬂQBIﬂEJlllJ@]’ENGlﬂﬂEMWUﬂﬂ

3. ldon’t know what | should learn or practice more to improve my
English.

u'linsunauesnlsssu wiernianesengu luseslamiutig

4. | cannot help correct my friends” mistakes when learning English.

o ' ' A ) Y a ~ 9 )
ﬂ‘L!ulllfﬂllWiﬂ"]f'JEJLW'E]uzluﬂ'lﬁLLﬂVl”U”UE]WﬂWﬂ"IﬂslUﬂ1iL5ﬂuzﬂTHﬁNﬂQH

5. I can choose ways to practice English by myself.

@ A an =2 @ 99
ﬂuﬁ'lllﬁmﬁﬂﬂ’)fﬁﬂ'ﬁF\Jﬂﬂﬁd]@\iﬂqyl’lﬂﬂﬁﬂﬂumﬁ

6. | expect that the teacher will tell me everything when learning English.

sumanilingdaounenyndnnediany

7. 1don’t like to initiate anything until other people succeeded in doing it.

o [ & ya A o 4 1 yA o o &
ﬂullil‘ﬂﬂﬂlllu[ﬂiLilliuﬂTiﬂﬁle'lﬁ\ﬂﬂ"]i]uﬂ']'lﬂ'ﬂufllgﬂ'lﬁ'lﬁ"l]

8. English learners should set their own goals in learning English

language.

~

I
AsoundenguaszauthmnelunisiSeusnmidaingsuesaued

9. I am confident that I will get higher score when | take an-English test
next time.

3
LY @

: y C 2 2 |
wiiulat auag Idazuuunmengugainlumsaounssae i)

10. I can learn by myself in almost every topic that | am interested in.

o A a VY o Y A 4 A
ﬂummsamzLiﬂugmzmmm'l@maunmimmmmﬁu%
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Statement

OK

Should be

revised

11.

Learners should find ways and strategies in learning English language.

~

P aAd an an = ] o
E‘!L YUAITILIUNIITNIT !Lagﬂa?ﬁcluﬂ']jlﬁﬂuZﬂ']:H']@\jﬂﬂy

12.

| feel discouraged when | find many mistakes in my use of English
including listening, speaking, reading and writing.

@

Y= 9 & Y a Y o a
augaﬂ‘waﬂaﬂma‘wmawﬂwmﬂumm&iumﬂ%mmmﬂqyﬂlmmu "lmw:ﬁ]u

' A =
M3ila WA 91U NID VYU

13.

I can find more English language learning resources by myself.

FUTNINITMNA IS IUNSEOUN BT INGHIRUALAIBAUID

14.

I cannot select English practices or books that match with my
knowledge and ability.

v ' N = @ A v A g 4 (% Y
au‘lnmmsmaammuﬂﬂmn 'Hiﬂﬁuﬂﬁﬂﬂ?yﬁl\iﬂi]‘]sli“l’ﬂﬁlﬂ%ﬁllﬂﬂﬂ’ﬂllz

mmmmmﬂmmumﬂéf

15.

I am confident that | can find mistakes by myself while doing exercises.

'
v @

Fuiulanawessuisaasamdeianaialumsiuidniauesnuea 1@

16.

Trying new strategies in learning English language is important.

'
a o w

v an 1 ~ Y <
manaasdlrnaisudlanluilumsseunimdswnguiludediny

17.

Teachers are the most appropriate person to monitor the learning

progress of students.

9 I ya A o w v t ~
ﬂzﬁjﬁﬂulﬂuﬁj“ﬂ!.‘ViJJW’e’fll‘ﬂf!ﬂsluﬂﬁﬂ1ﬂ1]ﬂuﬂﬂ31llﬂnﬂuﬂufﬂi!.ifJ‘L!

MEIBINYBUD RIS oU

18.

I try to find opportunities to learn English more outside school.

AUNIWH TOM AT IUNTHIDINHINUANUD IR T BU

19.

I'try to listen to English language programs from radio and TV and read

news, notices, and instructions in English.

o ' ] o o )
auwawmﬁﬁwmmNe]uazmuﬁun Usema Tawan awuziilumsdves

1 A [
ﬁTQ"]‘VIUJ‘HﬂTH"I@Qﬂf]‘H
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Statement

OK

Should be

revised

20.

Seeking opportunities to use English is a waste of time.

o I~ 4
msmlemaliauesldlsnusinguilusoudona

21.

I cannot do a good job by myself.

Fuluenusorianuliadisamesla

22.

I expect teachers to be responsible in evaluating my English learning.

v A

[ o Y 3 a Y @ [
ﬂuﬂ']ﬂﬁ'J\islﬁﬂﬁﬁﬂwﬂﬂfﬂUsluﬂ'li'Jﬂﬂﬁgl,lluWaﬂ?ﬁl%ﬂugﬂ'ly']@\?ﬂi]‘hl"llﬂﬂﬂu

b1}

23.

I don’t like learning English language outside classroom.

1 9
du hireuFouinpdinnwnmaNLD %S

24,

I never find opportunities to be an exchange student in English-
speaking countries.
suldnsaammenazdhninfnmlulassnissantlaerindnunluszmeadn 14

NHIDINGY

25.

Selecting books, exercises, and materials for English learning is the
teacher’s responsibility.

A v A = o @ o =t 9 o Yy I~
Madenyiade ununna Jaq ginsallumsGeugnweangulvdiseu iy

ANUTVHABRUVDIA]

26.

I am not afraid of making mistakes when using English language in

front of the teacher and friends.

9 Y "o A o A Y o 1 9 A
mwm“lun'cmnfﬂzmmﬂumﬂ%mmmﬂqumﬂg UASINDUN

217.

I am anxious and have no confidence when | speak English.

Y Y Y= a Y o A o
mwmgﬁm@mmaa Llﬂg"lﬂﬂﬂQWNNuﬁl%LNﬂW“ﬂﬂWEWENﬂQB

28.

Monitoring the progress in learning English is important.

@

o v v = o & A 4
fﬂiLﬂuﬂ'ﬂllﬂ'l'JWu’l"’UfN@]uLﬂ\?G],uﬂ'ﬁﬁEluﬂ'l‘]ﬂ']ﬂﬁﬂq‘kllﬂulﬁﬂﬂﬁ'lﬂﬂl

o

29.

When learners have problems:in learning English from the beginning,

they will not be able to succeed.

A yga oA = o A v ' ~
Megﬁauuqﬂﬁiiﬂiumiwﬂummmnqﬂumm’imu L"'ll?ﬂghlﬂﬁ”ﬂfliﬂﬁﬂu

mesanguldase 11

30.

I try to find opportunities to practice English language by myself.

9 A 2 o ]
AU ToMaNnIgHNAUNBIINHAIBAUIDY
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Should be
Statement OK
revised
31. I try to find obstacles in learning so that I can improve my learning.
o A g A o ¥ = ¥ o
duneewnzaunglasia ediulgud lumsiSeuinpidinguvesaues
32. When | want to do something, | am not afraid to work hard to achieve the
goals.
1Y 3 o v @ T 9 1 o o A Y QSII
dudlaagihes lsuda duag lidetodemsvhnumindia lnussathvuneiu
33. | want the teacher to tell me what to do to learn English better.
Yy vy v ' g . Y A o v 1 &
mddesms Iiaguenanedesies lsinuiessuniioengs vy
34. Learning how to learn is important for me.
A [ [ ~ @ [ v ~A n ¥
wenu luh lvuniSouneosnge aunaainnzEeu hild
35. When | do not understand English lessons, | am afraid that | will not be
able to learn English.
A o 1Y =3 o o v d o = nm v
denu L lvunSounudingy dundanauazisonla’ld
36. | think I can plan my English language learning.
MuaaauesasanuEnlumssouin o Ingy e
37. I don’t know how well | learn English language.
[ 1 1 = @ Y 1
aulinunaweussunusengu laaua Ty
38. | believe that success in learning English depends on what | learn outside
the class.
o A o ~ 9 9 S o A Ao =X ~ )
Fured anudirsalumsieuinpdinguIvegiudantuAny T eus
4
uoNFUIToUA Y
39. I am confident that | can learn and succeed in learning English.
e haueseinsas sutazlszauanyd s lums B eunsengy
40.1 am not confident that | can set goals for learning English language.
v Y
duhiulazawnsaduthmnelumseudnmsengula
41. 1 don’t like practicing or exchanging English language knowledge with

other people.

o ' = A = v o o yA
ﬂu'lmmmlﬂvlu mmmmﬂaﬂummgmmmnayﬂ‘uggau
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2.2 Overall comment
2.2.1 The activities included in the questionnaire are the kind of activities that lower
secondary students are likely to do outside class.
O Agree O Disagree
2.2.4 The format of this part is clear and easy to respond.

O Agree O Disagree (Please suggest)

3. Other comments
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APPENDIX D

Interview Evaluation Forms

I. Interview Questions for Students
Instruction: Please give comments on each question individually. Mark v* in the box that
indicates your opinion about each question whether the question is ‘OK’ or “‘Should be

revised’. Pease provide suggestions for the revision by writing your comments in the

space above each question.

Questions OK | Should be
revised

Out-of-class English language learning activities

1. Do you use English language outside the classroom?

@ A v [ Y P v A 1
uﬂ!‘iﬁlui"]fﬂThﬂﬂ\iﬂi]ieluﬂﬂW’ENLiEJuﬂWB"IENﬂE]HWiE]VlM

2. Who do you use English with outside the classroom?

Wnseulsmuisnguniulasthiuenteusou

3. What activities do you conduct when using English language
outside the classroom?

o o a 9 Y A A o
uﬂﬁﬂuﬂ']ﬂﬂﬂiinslﬂu']\iuﬂﬂﬁ@\niﬂuﬂlﬂuﬂ'ly']@\iﬂqy

4. Howmuch time do you spend using English outside the classroom
in a typical week? When do you usually do English activities
outside the classroom?

o A ] o Yy a A o s Ao '
iniFeuldneidinguueniessou Tasmasddaiaznralas uazlurinarla
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Questions OK | Should be
revised

Motivation to do out-of-class English language learning activities

5. Why do you do these English language learning activities outside
the classroom? Try to elicit the reason for each activity the students
answer in question 3 e.g. what students expect to get from doing

each activity.

mszmgle WniSeudeinanssunpdinguuenitouSeu (Muvgravesmsi
g aznanssundaBeunsulute 3) iy awdemanIsnmsiinenssu

MBIBINOHUBIUNITOU

Learning environments outside the classroom (at school)

Facilities and learning materials

6. What are media or materials that you use to learn English at school?
(e.g. books, CD-Rom, the Internet, TV.radio and so on)
S ouiidonsegnsaios lstheiiannsa 15 lumsBouinudangu1d o

v A A a I < A a A
NUITD HATONDULADITLUA NI INY Lag aUY)

7. Which English activities do you usually do at school?

v A o a [ Y A ~
umiEnm1ﬂimimmmamqﬂ@mmhmau

8. Where do.you do these activities?

@ A o Aa ! C;‘c!. =
umimmmfnnsmmmum"lﬂu“luimiﬂu

Supports from teacher and school

9. What English activities does your school conduct? (For example
English camp, English club, activities on special days such as
Christmas or Halloween or English competition such as debates,
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Questions

OK

Should be
revised

English quiz and so on.)

Nlsa5eusananssumusengulatie wu Aemp1dengy susuAEI8INgY
Aanssuluiudidn g JuaTading wie a1ladiu ie Jamsuaiuneaiy

o ' Yy A o @ <3| 9
MBININOY LYY JERRIT NITADUAIDINNTHIDING Y whuau

10. Does your teacher support you to do any English activity after

class? How does she or he support you?

@ Yo A o Aa [ Y = A 1 [l
ﬂgﬁu‘]_lE‘T‘Huiﬁuﬂﬁﬂuﬂ1ﬂﬁ]ﬂiiuﬂ1H1®Qﬂi]‘lslu€]ﬂ1’iﬁlﬂﬁﬂuﬁiﬂllil ’t‘)fJNlli

Learning environments outside the classroom (at home)

Facilities and learning materials

~ 11. What are media or materials that you use to learn English at school?

(e.g. books, CD-Rom, the Internet, TV.radio and so on)

aA A 5 Y Ao oA 9 ) 9 ' o A
mmamﬂqﬂnamaz‘li‘umﬂumiwimmummmﬂqyaz"lsma (U HUNAD

=h.
e

s a I3 Axa A
FATON DUABDILUA NI INY LLaS aU)

~12. Which English activities do you usually do at home?

v A o Aa o Y A9
uﬂ!iEJ“L!‘VIWﬂi]ﬂiillﬂ']ﬂ']ﬂ\iﬂi]‘kﬂﬂﬂ']\i‘ﬂﬂﬂ!

Support from family

13. Do your parents or other people in the family support you to do

any English activity after class? How do they support-you?

Wousnseaulunseuasuuzih linE suinenssumepsanguueneas oy

wio'li eeels lastheaivayu




I1. Interview Questions for Teachers
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Please comments on each item individually. If the item is appropriate, put v" in the box. If

the item should be revised, put v" in the box and provide suggestions by writing on each

item.

Questions

OK

Should be
improved

How would you describe ................ (specify the student’s name) as a

learner of English? Please explain how the student learn English?

Ja 1 A < C-! o A d’ld @ '
91313YAAI ........ (isza)muumsauuw"lwu uﬂliSUﬂuuLiﬂuﬂWBW’t‘Nﬂf}H@mﬂi

Has................ (specify the student’s name) ever asked for
suggestions about English language learning that he or she conducts on

his or her own? What suggestions do you usually give?

§ o o ) { @ @ Y ' -4
(izu%uﬂﬁﬂu) l‘ﬂEﬂlﬂﬂ'l!!,‘l!$u'llﬁEJ'Jﬂ°lJﬂ"liﬁEluﬂWHTENﬂE]‘Hﬂ’JEJG]HL@Qﬂ?E]Illl 919138

WnazIidoausuuzegials

What school facilities or learning materials can students use for
learning English after class time? Does ............. (specify the

student’s name) ever use these facilities or learning materials?

~ = 1A Yy A A = @ lll Y Ao 9/1/191
°1uiimﬂummamaug HI0 AONITLTYIUNIDING YOS stheidnseuansaldlaven

= A YA oA VA Yo vy A '
150 K3 15 E 1 ¥ (33‘]_!‘;56) Lﬂﬂhlﬂiﬂfﬁﬂﬁiﬂllﬁﬁ%iﬂuaﬂﬁﬂﬁ13ﬂ1\1ﬁ5@hlil

How do people in the community-or-parents support the school'in building

facilities or providing learning materials for English language learning?

o Y 1A Y A o dy 4 = Y [ = Yo 1 A
MIIATTWUNAUTIUINTDIAGDADNITLIYUINIHIDINGY Tmaﬂu"lmumimamaa

A @ A 9 ' 9/
1’15ﬂﬁu'ﬂ’diguiﬂﬂﬂuiu‘]gll%uﬂiﬂﬁﬂﬂﬂiﬂﬂ@fﬂ\ﬂi’ﬂ%ﬁ
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Questions OK | Should be
improved

5. What English activities does your school conduct for example English
camp, English club, activities during special days such as Christmas or
Halloween, or English competition such as debates, English quiz and so
on? Did your student (specify) participate in any of them? How do you

encourage him/her to participate?

NTsu5eudannssunedngulatig 151 AenIsIng FUTUAILIOINGY NINTTN
Tufudinn ane u JuaTadng vie s1laiu viie damsuasiuifeatun1sengy

' Y o o 3 Y o A B = 9
LU T@‘IQW] NI1TADUATIDINNIHIDINGH nJumu UNLTYU (33‘]4611@) Lﬂﬂiiuﬂfﬂﬂﬁillﬂlﬂ‘ﬂ']\? ﬂz

a o ' Y 9 1 a
MLLH%HW@UNllﬁiﬂl"’ll'li’(mﬂi]ﬂiﬁll

6. Do you think doing out-of-class English language learning activities is
helpful with formal English learning and teaching? What techniques or
activities do you use to encourage students to learn English language

after class time?

v
1 a o a @ o = EEY =l
W?uﬂﬂﬂﬂﬁ‘ﬂ?ﬂsﬂﬂﬁﬁﬂﬂ1y1@ﬂﬂﬂyuﬂﬂ%ul§ﬂuuﬂi%Iﬂ“ﬁuﬂ‘UﬂﬁLﬁﬂuﬂﬁﬁﬂu
@ =) ] 1 aAan A a = o Yo A ~ [
ﬂT]eleNﬂi.f]‘Hﬁi’fJ"liJ mumﬁmimammamﬂmauuﬁquiwumiﬂumummmﬂqy

UoNASIU
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APPENDIX E

Interview Questions

I. Interview Questions for Students (English version)
Partl Questions about students’ personal information such as name, program
attended (English Program or regular program), year that he or she attended this program,
English language teacher, and year that he or she started learning English.
Part Il  Questions about out-of-class English language learning activities

1. Do you use English language outside the classroom?

2. Who do you use English with outside the classroom?

3. What activities do you conduct when using English language outside the
classroom?
4. How much time do you spend using English outside the classroom in a typical
week? When do you usually do English activities outside the classroom?
Part 111  Question about motivation to do out-of-class English language learning
activities
5. Why do you do these English language learning activities outside the classroom?
Try to elicit the reason for each activity the students answer in question 3 e.g.
what students expect to get from doing each activity.
6. Who encouraged your choices of activities?
7. How do you feel when you do English activities outside the classroom? ~ (Do
you enjoy or not?)
Part IV  Question about learning strategies

8. How do you first start doing the activities?
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9.  What do you do when you have difficulty in doing?
PartVV  Questions about learning environments outside the classroom

At school

Facilities and learning materials

10. What are media or materials that you use to learn English at school?

(e.g. books, CD-Rom, the Internet, TV.radio and so on)
11. When you are at school, what English activities do you usually outside the class
room?
- How often do you do these activities?
- Where do you do these activities?

- When do you do these activities?

Supports from teacher and school

12. What English activities does your school conduct? (For example English camp,
English club, activities on special days such as Christmas or Halloween or English

competition such as debates, English quiz and so on.)
13. Are there any other English activities that you want the school to conduct?
14. Does your teacher support you to do any English activity outside the classroom?
- Why?
- How does she or he support you?

At home

Facilities and learning materials

15. What are media or materials that you use to learn English at home?

(e.g. books, CD-Rom, the Internet, TV, radio and so on)

16. What English activities do you usually do at home?
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- How often do you do these activities?
Supports from family
17. Do your parents or other people in the family support you to do any English
activity outside the classroom?
- How do they support you?
In the community
18. Are there any places nearby your house where you can do English activities? (Not
including the school)
- Where do you usually go?
- Why do you go there?
- When do you usually go?

- How often do you go there?

I. Interview Questions for Students (Thai version)
[y ¢
HUVFUMBANIGEY
mowadiun 1 AmneInudeyadIuaveniniseu 1U Fo-uwgna rangasniaAny1eg (Mangas
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NHIBINGH
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4. UnFIUMNINTTUMBIBINOBUNTBNToU Tagmasdlavaznt Iuaazlusiwala



182

mowauiiz  downernuussgelalumsiifenssundinguuenieou
5. wszmgle WniSeudviinenssunedinguuendessou (mumanavesmsiiudazfangsun
Wnissunevlude 3) 1wy owdemanianmsininssumpsenguuesinGou
< 9 o Y o A A o a @ 1
6. landuguuzihliiniseuaeniinenssuainan
o A 9 =2 ' Y A o a o Yy 92 A A '
7. iniFeuidnedielsthaiioinanssumedengpueniouseu (Janaynuaziuyeunie i)
mowaun4  AwneatunaIsmsBeus
v A A o a =T i
8. wnBSewsuiinanssumaiil leedisls
= o 1 A o B [ 1 dy
9. wniSourhedelslenuilymlumsiininssunimdinguiail
o v ~ o A o a2 Y = 9 o Y a A = Ay
MmowaIun s  mownenudunadonlumsieuinigingpuenedson (Mlsusouuaz Nt
= =
TIENTErY
I Y d’ = b4
u¥aNsHUUAS AN 3EUT
10. #lseSouiideonsognsaios lstheiaunsaldlumssousnusdengu1a (3u miisde dason
a =1 AN A A
Bumesiia A7 INg Loz duq)
A I = o A o Aa (2 Y ~
11. weagh Isuseu nFeuiinonssuneiangelatnauenais oy
o A 2 1 ] =1
- Minnssndenanvooiiola
oA U Al d‘
- Hananssuaanani lnu
- nenssuaenanlugianaila
msaduayuanaguazlsausem
12. AlsuFeudaninssunipdangyleiiig W Aen1eoengy yusuASINgY funssuluiudiiy
139 Tuasadng vise e1ladu ¥3e samsuetunedfuAEISIngY w1 T8N MIneufiay
19 < 9
muoangu iludu
a A v Y] Aa o A a A Ao A v ~
13. wenannanssuiinan luudalude 10 TRanssummdingudundnuie iiminSeuennld lsusou

A

@ Y o A o _Aa [ Y ~ A ]
14. ﬂzﬁuﬂﬁuuiﬂuﬂﬁEJ‘N‘VHﬂ"l]ﬂiiilﬂTHWGQﬂQHuﬂﬂWﬂﬂliﬂUWiﬂqM



183

a

- wsemqla aglseivayuldinenssy

- agaviuayuedls

I A Y 4; = b4
UHANIIHINASaONTTLIENI

@

Ay a4 ~ Y ~ 9 A [ 9 ] v A AA a =] A
15. nthuiidemaiseuiminSeuldsounmsingues lsthe (s mivde Fasen dumosiiia i3
- 4
INY LAy oUq)
16. 1inFeuinnssunipesngslatheitiu
- hnanssuasnanuegiesla
MIaUVaYHDINATOUATI
] 1A o o b= o a @ Y ~ A ]
17. viomivieauluaseunsmugiihlminGowininssunpomngyuenioussune la
- aivayuednls
lugnryu
= d' 9 dl C- ! o A 2 Y d'é 1 "9 =
18. Taownlathamindouansainnssunimsang s ld @amngslilsduaz TsauSou)
inFeusinldinenssumpdenguila
- insewinllilathe
= Ao '
- wsemqladelianuidinan

= o P '
= umiﬂuuﬂ"lﬂﬁmumqnan“lummm“lﬂ

- dnseulihissua luu

I11. Interview Questions for Teachers (English version)
1.  How would you describe ................ (specify the student’s name) as a learner of
English? Please explain how the student learn English?
2. Has................ (specify the student’s name) ever asked for suggestions about
English language learning that he or she conducts on his or her own? What

suggestions do you usually give?
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3. What school facilities or learning materials can students use for learning English
after class time? Does ............. (specify the student’s name) ever use these
facilities or learning materials?

4.  Where can students learn or use English in the community? (Not including students’
house and school)

5. What English activities does your school conduct for example English camp,
English club, activities during special days such as Christmas or Halloween, or
English competition such as debates, English quiz and so on? Did your student
(specify) participate in any of them? How do you encourage him/her to
participate?

6. Do you think doing out-of-class English language learning activities is helpful
with formal English learning and teaching? What techniques or activities do you
use to encourage students to learn English language outside the classroom? (Not
including homework) For example, learner training, SEAR,

7. What are some other possibilities that you or your school can encourage your
students to learn English outside the class room?

IV. Interview Questions for Teachers (Thali version)
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Out-of-class English language

EP students (N=168)

RP students (N=331)

. Levels of . Levels of
learning activities X S.D. X S.D.
Frequency Frequency

1.1 watching English TV programs. 3.10 0.85 Moderate 292 0.94 Moderate
1.2 watching English movies. 396 0.96 High 331 1.06 Moderate
1.3 listening to English radio

2.73 097 Moderate 228 098 Low
programs.
1.4 listening to English songs. 411 0.95 High 356 1.03 High
1.5 listening to English

2.42 0.88 Low 233 090 Low
conversation tapes.
2.1 reading English newspapers. 2.66  1.00 Moderate 226 1.04 Low
2.2 reading English magazines. 2.80  1.02 Moderate 219 093 Low
2.3 reading English novels or short

3.04 1.00 Moderate 211 102 Low
stories.
2.4 reading English poems:. 214 101 Low 1.63 080 Verylow
2.5 reading e-mail. 3.66 1.08 High 3.11 1.17 Moderate
2.6 reading notices containing

3.60 1.00 High 3.19 1.04 Moderate
English language.
2.7 reading grammar books or
textbooks which are not a part of 3.04 1.09 Moderate 266 1.12 Moderate

homework.

(Table continues)
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Mean Scores of Out-of-Class English Language Learning Activities (continued)

Out-of-class English language

EP students (N=168)

RP students (N=331)

. Levels of . Levels of
learning activities X S.D. X S.D.
Frequency Frequency

3.1 chatting online with people in
English such as using MSN SN iy Moderate 280 1.23 Moderate
Messenger.
3.2 speaking English with friends
(talking with friends after class 237 101 Low 214 100 Low
time, everyday conversation).
3.3 speaking English with teachers
after class time (discussing

3.44  0.98 High 211 101 Low
assignments or everyday
conversation).
3.4 speaking English with family

2.38 1.08 Low 203 097 Low
such as parents, brother, sister, etc.
3.5 speaking English with
foreigners whom you meet in

279 112 Moderate 225 098 Low
public places, not including your
teachers.
3.6 singing English songs. 3.43 122 High 2.84 - 1.10 - Moderate
4.1 writing a personal note, a letter,

2.45 1.09 Low 209 095 Low
or a postcard in English.
4.2 writing a diary in English. 205 113 Low 1.77 087 Low

(Table continues)
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Mean Scores of Out-of-Class English Language Learning Activities (continued)

Out-of-class English language

EP students (N=168)

RP students (N=331)

. Levels of . Levels of
learning activities X S.D. X S.D.
Frequency Frequency

4.3 writing email in English. 3.07 |\ 119 Moderate 253 117 Low
4.4 writing SMS in English. BT 30 Moderate 2.70 1.15 Moderate
4.5 writing interactive messages in

3.16 131 Moderate 254 122 Low
English such as MSN Messenger.
4.6 writing comments on web

286 1.19 Moderate 213 102 Low
board, web log or blog in English.
5. | try to improve my English by
playing online games or computer ~ 3.70  1.26 High 339 129 Moderate

games.
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Out-of-class English Language Learning Activities of Interview Participants

Out-of-class English language learning activities

HEP LEP HRP LRP

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

Listen to English radio

Listen to English news

Listen to music

Listen to English learning tape

Watching English movies

Watching TV program

Watching English news

Read English novel

Reading English books related to English courses
Reading English cartoon

Reading fairy tales

Reading English signs/ billboards

Find information from the Internet
Reading-writing on web-board

Writing web-blog

Chatting with friends

Talk to foreign teachers

Talk to foreigners (not including teachers)
Talk to parents

Attending school activities

v

v

v

v

v v

v v

v v
v

v

v v

v

v v

v v

v

v

v

(Table continues)
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Out-of-class English language learning activities HEP LEP HRP LRP
21. Using E-learning at school v
22. Reciting vocabulary v
23. Playing online games v v v v
24. Playing computer games v v
Total 15 17 13 9




APPENDIX H

191

A Comparison of Out-of-Class English Language Learning Activities of EP and RP

Participants

EP students RP students
Out-of-class English language learning
(N=168) (N=331) t Sig.
activities f 4 .
X S.D. X S.D.

1.1 watching English TV programs. 310 085 292 094 -205 .041*
1.2 watching English movies. 396 096 331 1.06 -6.94  .000*
1.3 listening to English radio programs. 2.73 0.97 2.28 0.98 -4.83 .000*
1.4 listening to English songs. 411 0.95 3.56 1.03 -5.89 .000*
1.5 listening to English conversation tapes. 242 088 233 090 -1.07 .286
2.1 reading English newspapers. 2.66 1.00 226 104 -4.08 .000*
2.2 reading English magazines. 280 102 219 093 -6.75 .000*
2.3 reading English novels or short stories. 3.04 1.00 211 1.02 -9.73 .000*
2.4 reading English poems. 2/ T SN 163 080 -5.63 .000*
2.5 reading e-mail. 366 108 311 117 -5.09 .000*
2.6 reading notices containing English

360 100 319 104 -416  .000*
language.
2.7 reading grammar books or textbooks

3.04 109 266 112 -3.62 .000*
which are not a part of homework.
3.1 chatting online with people in English

315 @ 132 280 . 123  -3.00 .003*

such as using MSN Messenger.

*p<0.05

Table (continues)
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A Comparison of Out-of-Class English Language Learning Activities of EP and RP

Participants (continued)

EP students RP students

Out-of-class English language learning
(N=168) (N=331) t  Sig.

activities

X S.D. X S.D.

3.2 speaking English with friends (talking
with friends after class time, everyday 2.37 1.01 214 100 -240 .017*

conversation).

3.3 speaking English with teachers after class
time (discussing assignments or everyday 344 098 211 1.01  -14.04 .000*
conversation).
3.4 speaking English with family such as

238 108 203 097 -358 .000*
parents, brother, sister, etc.).
3.5 speaking English with foreigners whom
you meet in public places, not including your  2.79 1.12 225 098 -3.45  .000*
teachers.
3.6 singing English songs. 3.43 122 284 1.10 -551  .000*
4.1 writing a personal note, a letter, or a

245 109 209 095 -3.62 .000*
postcard in English.

4.2 writing a diary in English. 2.05 1.13 177 087 . -276  .000*
4.3 writing email in English. 307 119 253 117~ -478  .000*
4.4 writing SMS in English. 3.21 1.30 2.70 1.15 -4.48 .000*

*p<0.05 Table (continues)
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A Comparison of Out-of-Class English Language Learning Activities of EP and RP

Participants (continued)

EP students RP students

Out-of-class English language learning
(N=168) (N=331) t  Sig.

activities

X S.D. X S.D.

4.5 writing interactive messages in English
3.16 131 254 122 -522  .000*
such as MSN Messenger.

4.6 writing comments on web board, web log
286 119 213 102 -6.83 .000*
or blog in English.

5. I try to improve my English by playing
370 126 339 129 -255 .011*
online games or computer games.

*p< 0.05



APPENDIX |

194

Mean Score of Each Learning Strategy of EP Participants (N=168)

Learning Strategies Strategy _ Levels of
category X S.D. frequency
Listening Activities
1.1 listen to how English words are Selective 3.83 0.88 High
pronounced.
1.2 focus on the meaning. Selective 3.89 0.85 High
1.3 listen to how sentence structures are Selective s/ 0.92 Moderate
used.
1.4 listen to some familiar words and use  Elaborate 3.93 0.92 High
them to infer the meaning of the text.
1.5 memorize new words or phrases by Mnemonic 3.14 1.10 Moderate
taking notes.
1.6 try to memorize new words by reciting Mnemonic 3.40 1.07 Moderate
those words.
1.7 memorize new words by grouping Mnemonic 3.40 1.09 Moderate
them with other words that have
similar meaning.
1.8 try to listen from various sources. Practice 3.56 0.98- High
1.9 plan to practice English pronunciation.  Planning 3.02 1.09 Moderate

(Table continues)



195

Mean Score of Each Learning Strategy of EP Participants (N=168) (continued)

Learning Strategies Strategy . Levels of
category X S.D. frequency
1.10 plan to practice comprehending the Planning 3.30 1.08 Moderate
meaning of a text.
1.11 plan to learn new words. Planning 3.32 1.06 Moderate
1.12 check my understanding while Monitoring  3.51 0.94 High
listening.
1.13 observe the problems | have while Monitoring 3.42 1.11 High
listening.
1.14 try to find the best way to help me Monitoring ~ 3.60 0.92 High
doing that task.
1.15 check myself if | understand how Evaluate 3.43 1.04 High
English words are pronounced.
1.16 check if I can comprehend the Evaluate 3.71 1.01 High
meaning of the text.
1.17 check how much | understand the Evaluate 3.56 0.93 High
listening at the end of the task.
1.18 check if the methods I use while Evaluate 3.31 0.997 Moderate

listening help me understand the text.

(Table continues)
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Mean Score of Each Learning Strategy of EP Participants (N=168) (continued)

Learning Strategies Strategy . Levels of
category X S.D.  frequency

Reading Activities

2.1 observe how English words are used in ~ Selective 3.76 0.90 High
sentences.

2.2 observe how sentence structures are Selective 3.71 0.96 High
used in the text.

2.3 try to find some familiar words or Elaborate 3.79 0.97 High
sentence structures and use them to
infer the meaning of text.

2.4 memorize new words or phrases by Mnemonic 3.12 1.12 Moderate
taking notes.

2.5 memorize new words by reciting them.  Mnemonic 3.36 1.06 Moderate

2.6 memorize new words by grouping Mnemonic 3.40 1.12 Moderate
them with other words that have
similar meaning.

2.7 read in English from various sources. Practice 3.51 1.00 High

2.8 plan to learn new vocabulary. Planning 3.36 1.01 Moderate

2.9 plan to find the meaning of the text I Planning 3.50 1.02 High
read.

2.10" check my understanding while reading. Monitoring  3.64 1.01 High

(Table continues)
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Mean Score of Each Learning Strategy of EP Participants (N=168) (continued)

Learning Strategies Strategy . Levels of
category X s.D.  frequency
2.11  observe the problems | have while Monitoring 3.37 1.08 Moderate
reading.

2.12 try to find the best way to help me Monitoring 3.45 1.05 High
doing that task.

2.13 check if I can understand the Evaluate 3.55 1.03 High
vocabulary in the text.

2.14 check if I can understand the sentences Evaluate 3.72 1.01 High
in the text.

2.15 check if I can read fluently. Evaluate 3.62 1.07 High

2.16 check how much I understand the text ~ Evaluate 3.76 1.03 High
after | finish reading.

2.17 check if the methods | use while Evaluate 3.42 1.03 High
reading help me understand the text.

Speaking Activities

3.1 try to pronounce like native speakers. Selective 3.56 1.03 High

3.2 try to use new English words or Selective 3.42 0.98 High
phrases.

3.3 - focus on practice speaking fluently. Selective 3.66 0.95 High

3.4 'memorize new words by using it often.  Elaborate 3.70 0.97 High

(Table continues)
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Mean Score of Each Learning Strategy of EP Participants (N=168) (continued)

Learning Strategies Strategy Levels of
category X S.D. frequency

3.5 memorize how English words are Mnemonic 3.80 0.92 High
pronounced.
3.6 memorize new English words by Mnemonic 3.57 1.01 High

reciting them.
3.7 memorize new words by grouping Mnemonic 3.40 1.05 Moderate
them with other words that have

similar meaning.

3.8 talk with anyone who can speak Practice 3.20 0.99 Moderate
English.

3.9 plan to improve my pronunciation. Planning 3.36 1.09 Moderate

3.10 plan to increase my confidence in using Planning 3.49 1.09 High
English.

3.11 check if someone understands what | Monitoring  3.51 0.95 High

said in English.

3.12 observe the problems | have while Monitoring  3.52  0.997 High
speaking.

3.13 try to find the best way to help me Monitoring. ~ 3.54 1.01 - High

doing that task.
3.14 check myself if | can pronounce Evaluate 3.60 0.96 High

English words correctly.

(Table continues)
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Mean Score of Each Learning Strategy of EP Participants (N=168) (continued)

Learning Strategies Strategy . Levels of
category X S.D. frequency

3.15 check myself if | can speak English Evaluate 3.53 0.997 High
fluently.

3.16 check myself if | can use sentence Evaluate 3.38 1.07 Moderate
structures correctly.

3.17 check if the methods | use while Evaluate 3.46 0.98 High
speaking can help me.

Writing Activities

4.1 focus on using English words in Selective 3.69 1.03 High
sentences correctly.

4.2 focus on the meaning of what | write. Selective 3.82 0.96 High

4.3 focus on using correct sentence Selective 3.54 1.02 High
structures.

4.4 focus on improving my handwriting. Selective 3.24 1.15 Moderate

4.5 try new words in sentences. Elaborate 3.54 0.98 High

4.6 memorize new words by using it often.  Elaborate 3.60 0.97 High

4.7 memorize the meaning of words. Mnemonic 3.76 0.94 High

4.8 memorize how sentence structures are ~Mnemonic 3.55 0.96 High
used.

4.9 memorize new words by grouping Mnemonic 3.41 1.05 High

them with other words that have

similar meaning.

(Table continues)
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Mean Score of Each Learning Strategy of EP Participants (N=168) (continued)

Learning Strategies Strategy — sD. Levels of
category frequency
4.10 write as much as possible. Practice 3.27 1.07 Moderate
4.11 plan to improve my vocabulary Planning 3.38 1.05 Moderate
knowledge.
4.12 plan to improve my grammatical Planning 3.50 1.03 High
knowledge.
4.13 check if someone understands what | Monitoring 3.60 1.02 High
write.
4.14 observe the problems | have while Monitoring 3.45 1.02 High
writing.
4.15 try to find the best way to help me Monitoring 3.46 1.04 High
doing that task.
4.16 check if I am able to use new words. Evaluate 3.48 1.03 High
4.17 check if I can write in English fluently. Evaluate 3.43 1.04 High
4.18 check if I can use sentence structures Evaluate 3.50 1.09 High
correctly.
4.19 check if the methods | use while Evaluate 3.46 1.04 High

writing can help me.
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Mean Score of Each Learning Strategy of RP Participants (N=331)

Learning Strategies Strategy _ Levels of
category X S.D. frequency
Listening Activities
1.1 listen to how English words are Selective 3.43 0.94 High
pronounced.
1.2 focus on the meaning. Selective 3.34  0.997 Moderate
1.3 listen to how sentence structures are Selective 2.99 0.96 Moderate
used.
1.4 listen to some familiar words and use  Elaborate 3.48 0.98 High
them to infer the meaning of the text.
1.5 memorize new words or phrases by Mnemonic 2.80 1.08 Moderate
taking notes.
1.6 try to memorize new words by reciting Mnemonic 3.07 1.05 Moderate
those words.
1.7 memorize new words by grouping Mnemonic 2.75 1.02 Moderate
them with other words that have
similar meaning.
1.8 try to listen from various sources. Practice 3.04 1.08- -Moderate
1.9 plan to practice English pronunciation. = Planning 2.60 1.02 Low

(Table continues)
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Learning Strategies Strategy . Levels of
category X S.D. frequency
1.10 plan to practice comprehending the Planning 2.82 1.00 Moderate
meaning of a text.
1.11 plan to learn new words. Planning 2.97 1.07 Moderate
1.12 check my understanding while Monitoring 3.01 1.03 Moderate
listening.
1.13 observe the problems | have while Monitoring 3.04 1.10 Moderate
listening.
1.14 try to find the best way to help me Monitoring 3.20 1.04 Moderate
doing that task.
1.15 check myself if | understand how Evaluate 3.05 1.11 Moderate
English words are pronounced.
1.16 check if I can comprehend the Evaluate 3.16 1.11 Moderate
meaning of the text.
1.17 check how much | understand the Evaluate 312 1.05 Moderate
listening at the end of the task.
1.18 check if the methods I use while Evaluate 293 105 Moderate

listening help me understand the text.

(Table continues)
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Learning Strategies Strategy . Levels of
category X S.D.  frequency

2.1 check my understanding while reading. Monitoring  3.03 1.04 Moderate

2.11 observe the problems I have while Monitoring 3.00 1.08 Moderate
reading.

2.12 try to find the best way to help me Monitoring  3.14 1.05 Moderate
doing that task.

2.13 check if I can understand the Evaluate 3.09 1.00 Moderate
vocabulary in the text.

2.14 check if I can understand the sentences  Evaluate 3.13 1.05 Moderate
in the text.

2.15 check if I can read fluently. Evaluate 3.14 1.15 Moderate

2.16 check how much I understand the text ~ Evaluate 3.08 1.04 Moderate
after I finish reading.

2.17 check if the methods | use while Evaluate 2.96 1.06 Moderate
reading help me understand the text.

Speaking Activities

3.1 try to pronounce like native speakers.  -Selective 3.18 1.09 Moderate

3.2 try to use new English words or Selective 2.85 1.07-Moderate
phrases.

3.3 focus on practice speaking fluently. Selective 3.16 1.11 Moderate

3.4 memorize new words by using it often.  Elaborate 3.10 1.09 Moderate

(Table continues)
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Mean Score of Each Learning Strategy of RP Participants (N=331) (continued)

Learning Strategies Strategy . Levels of
category X S.D.  frequency

3.5 memorize how English words are Mnemonic 3.40 1.07 Moderate
pronounced.

3.6 memorize new English words by Mnemonic 3.07 1.04 Moderate
reciting them.

3.7 memorize new words by grouping Mnemonic 2.81 0.98 Moderate
them with other words that have
similar meaning.

3.8 talk with anyone who can speak Practice 2.71 1.08 Moderate
English.

3.9 plan to improve my pronunciation. Planning 2.89 1.05 Moderate

3.10 plan to increase my confidence in using Planning 3.00 1.10 Moderate
English.

3.11 check if someone understands what | Monitoring  2.96 1.09 Moderate
said in English.

3.12 observe the problems | have while Monitoring  3.02 1.14 Moderate
speaking.

3.13 try to find the best way to help me Monitoring. ~ 3.05 1.01 - Moderate
doing that task.

3.14 check myself if I can pronounce Evaluate 3.04 1.02 Moderate

English words correctly.

(Table continues)
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Mean Score of Each Learning Strategy of RP Participants (continued)

Learning Strategies Strategy . Levels of
category X S.D.  frequency

3.15  check myself if I can speak English Evaluate 3.09 1.08 Moderate
fluently.
3.16 check myself if | can use sentence Evaluate 2.93 1.01 Moderate

structures correctly.
3.17 check if the methods | use while Evaluate 2.95 1.05 Moderate

speaking can help me.

Writing Activities
4.1 focus on using English words in Selective 3.23 0.99 Moderate

sentences correctly.

4.2 focus on the meaning of what | write. Selective 3.19 1.02 Moderate

4.3 focus on using correct sentence Selective 3.08 0.95 Moderate
structures.

4.4 focus on improving my handwriting. Selective 3.30 1.09 Moderate

4.5 try new words in sentences. Elaborate 3.02 0.995 Moderate

4.6 memorize new words by using it often.  Elaborate 3.08 1.02 Moderate

4.7 memorize the meaning of words. Mnemaonic 3.31 1.05 Moderate

4.8 memorize how sentence structures are.  Mnemonic 3.04 1.06 Moderate
used.

4.9 memorize new words by grouping Mnemaonic 2.90 1.01 Moderate
them with other words that have

similar meaning.

(Table continues)
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Learning Strategies Strategy — Levels of
category X >D. frequency
4.10 write as much as possible. Practice 2.94 1.08 Moderate
4.11 plan to improve my vocabulary Planning 2.85 0.997 Moderate
knowledge.
4.12 plan to improve my grammatical Planning 2.97 1.07 Moderate
knowledge.
4.13 check if someone understands what | Monitoring 3.02 1.01 Moderate
write.
4.14 observe the problems I have while Monitoring 3.09 0.98 Moderate
writing.
4.15 try to find the best way to help me Monitoring 3.11 1.02 Moderate
doing that task.
4.16 check if I am able to use new words. Evaluate 3.04 1.02 Moderate
4.17 check if I can write in English fluently. Evaluate 3.15 1.08 Moderate
4.18 check if | can use sentence structures Evaluate 3.05 1.06 Moderate
correctly.
4.19 check if the methods 1 use while Evaluate 3.00 1.04 Moderate

writing can help me.
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Attitudes toward Autonomous English Language of EP Participants (N =168)

Attitudes Levels of
Statements —

Category X S.D. attitude
I like solving problems in learning Learning 3.58 0.77 Positive
English by myself. independently
Learner should be able to evaluate Taking 3.37 0.89 Neutral
his or her learning progress without  initiative
help from teachers.
I don’t know what I should learn or . Assume 2.89 0.98 Neutral
practice more to improve my responsibility
English.
I think I cannot help correct my Ability 312 101 Neutral
friends’ mistakes when learning
English.
I think I can choose ways to practice  Ability 3.55 0.80 Positive
English by myself. autonomous
I expect that the teacher will tell me  Learning 2.84 1.04 Neutral
everything when learning English. independently
I don’t like to initiate anything until - Taking 3.22 0.96 Neutral
other people succeeded in doing.it. initiative
English learners should set their own  Assume 3.81 0.92 Positive

goals in learning English language

responsibility

Table continues
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Attitudes toward Autonomous English Language of EP Participants (continued)

Attitudes Levels of
Statements —
Category X SD. attitude
9. Ithink that I will get higher score Ability 3.62 0.86 Positive
when | take an English test next time.
10. I think I can learn by myself in almost ~ Ability 3.63 0.91 Positive
every topic that | am interested in. autonomous
11. Learners should find ways and Taking 3.64 0.92 Positive
strategies in learning English initiative
language.
12. | feel discouraged when | find many Ability 3.03 1.01 Neutral
mistakes in my use of English
including listening, speaking, reading
and writing.
13. I think I can find more English Ability 3.35 0.90 Neutral
language learning resources by autonomous
myself.
14. 1 think | cannot select English Ability 3.23 0.93 Neutral
practices or books that match with my © autonomous
knowledge and ability.
15. 1 think that I can find mistakes by Ability 3.30 0.89 Neutral
myself while doing exercises. autonomous

Table continues
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Attitudes toward Autonomous English Language of EP Participants (continued)

Attitudes Levels of
Statements —
Category X SD. attitude

16. Trying new strategies in learning Taking 3.50 0.92 Positive
English language is important. initiative

17. Teachers are the most appropriate Learning 241 091 Negative
person to monitor the learning independently
progress of students

18. Learner should find opportunities to Taking 3.61 0.92 Positive
learn English more outside school. initiative

19. Learner should try to listen to English ~ Learning 403 094 Positive
language programs from radio and independently
TV and read news, notices, and
instructions in English.

20. Seeking opportunities to use English ~ Assume 3.70 124 Positive
IS a waste of time. responsibility

21. 1 think I cannot do a good job by Ability 3.56 0.98  Positive
myself.

22. | expect teachers to be responsible in.  Assume 3.05 0.86 Neutral
evaluating my English learning. responsibility

23.1don’t like learning English language - Learning 3.55 1 1.05 Positive
outside classroom. independently

Table continues
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Attitudes Levels of
Statements —
Category X SD. attitude

24. Language learner don’t have to find Taking 3.14 0.999 Neutral
opportunities to be an exchange initiative
student in English-speaking countries.

25. Selecting books, exercises, and Assume 3.30 0.91 Neutral
materials for English learning is the responsibility
teacher’s responsibility.

26. | am not afraid of making mistakes Ability 3.36 0.94 Neutral
when using English language in front
of the teacher and friends.

27. 1 am anxious and have no confidence  Ability 3.11 0.89 Neutral
when | speak English

28. Monitoring the progress in learning Ability 3.91 0.83 Positive
English is important. autonomous

29. If | have problems in learning English  Ability 3.65 1.09 Positive
from the beginning, | will not be able
to succeed.

30. Learner should find opportunities to Learning 3.95 0.88 Positive
practice English language by himself = - independently

or herself.

Table continues
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Attitudes toward Autonomous English Language of EP Participants (continued)

Attitudes Levels of
Statements —
Category X >D. attitude

31. Learner should find obstacles in Taking initiative 3.83 0.90 Positive
learning to improve his or her own
learning.

32. When | want to do something, | am ~ Assume 3.74 0.88 Positive
not afraid to work hard to achieve responsibility
the goals.

33. I want the teacher to tell me whatto Learning 2.76 0.86 Neutral
do to learn English better. independently

34. Learning how to learn is important ~ Taking initiative 3.66 0.85 Positive
for me.

35. When | do not understand English Ability 3.20 1.06 Neutral
lessons, | am afraid that | will not
be able to learn English.

36. I think I can plan my English Ability 3.30 0.79 Neutral
language learning. autonomous

37. 1 don’t know how well I learn Ability 3.02 0.85 Neutral
English language

38.-1 believe that success.in learning Assume 3.70 0.87 Positive

English depends on what | learn

outside the class.

responsibility

Table continues
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Attitudes toward Autonomous English Language of EP Participants (continued)

Attitudes Levels of
Statements —
Category X SD. attitude
39. I think that I can learn and succeed  Ability 3.87 0.82 Positive
in learning English.
40. 1 am not sure that | can set goals  Ability 3.38 0.98 Neutral
for learning English language autonomous
41. 1 don’t like practicing or Ability 3.48 1.02 Positive
exchanging English language autonomous

knowledge with other people.
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Attitudes toward Autonomous English Language of RP Participants (N =331)

Attitudes Levels of
Statements —

Category X SD. attitude
I like solving problems in learning Learning 3.29 0.92 Neutral
English by myself. independently
Learner should be able to evaluate Taking 3.00 0.89 Neutral
his or her learning progress without initiative
help from teachers.
I don’t know what | should learn or ~ Assume 286 1.04 Neutral
practice more to improve my responsibility
English.
I think | cannot help correct my Ability 3.06 0.98 Neutral
friends’ mistakes when learning
English.
I think | can choose ways to practice  Ability 330 0.96 Neutral
English by myself. autonomous
| expect that the teacher will tell me  Learning 2.76. 1.09 Neutral
everything when learning English. independently
I.don’t like to initiate anything until. ~ Taking 3.08  0.96 Neutral
other people succeeded in doing it. initiative

Table continues
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Attitudes toward Autonomous English Language of RP Participants (continued)

Attitudes Levels of
Statements —
Category X SD. attitude

8. English learners should set their own  Assume 353 0.97 Positive
goals in learning English language responsibility

9. think that I will get higher score when  Ability 3.36  0.99 Neutral
| take an English test next time.

10. I think I can learn by myself in almost  Ability 3.26 102 Neutral
every topic that | am interested in. autonomous

11. Learners should find ways and Taking 343 0.95 Positive
strategies in learning English initiative
language.

12. | feel discouraged when | find many Ability 3.06 111 Neutral
mistakes in my use of English
including listening, speaking, reading
and writing.

13. I think I can find more English Ability 321 0.98 Neutral
language learning resources by autonomous
myself.

14. 1 think | cannot select English Ability 3.00 " 0.97 Neutral
practices or books that match with-my - autonomous

knowledge and ability.

Table continues
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Attitudes toward Autonomous English Language of RP Participants (continued)

Attitudes Levels of
Statements —
Category X SD. attitude

15. I think that I can find mistakes by Ability 3.12 0.89 Neutral
myself while doing exercises. autonomous

16. Trying new strategies in learning Taking 3.33 0.96 Neutral
English language is important. initiative

17. Teachers are the most appropriate Learning 248 0.99 Negative
person to monitor the learning independently
progress of students

18. Learner should find opportunities to Taking 3.55 1.07 Positive
learn English more outside school. initiative

19. Learner should try to listen to English  Learning 3.64 110 Positive
language programs from radio and independently
TV and read news, notices, and
instructions in English.

20. Seeking opportunities to use English ~ Assume 3.60 1.16 Positive
Is a waste of time. responsibility

21. 1 think I cannot do a good job by Ability 345  1.00 Positive
myself.

22. | .expect teachers to be responsible in. + Assume 296 ~0.93 Neutral
evaluating my English learning. responsibility

23. | don’t like learning English language  Learning 345 111 Positive
outside classroom. independently

Table continues
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Attitudes toward Autonomous English Language of RP Participants (continued)

Attitudes Levels of
Statements —
Category X SD. attitude

24. Language learner don’t have to find Taking 294 0.96 Neutral
opportunities to be an exchange student initiative
in English-speaking countries.

25. Selecting books, exercises, and Assume 3.25 0.88 Neutral
materials for English learning is the responsibility
teacher’s responsibility.

26. | am not afraid of making mistakes Ability 3.21 0.88 Neutral
when using English language in front
of the teacher and friends.

27. | am anxious and have no confidence Ability 281 0.97 Neutral
when | speak English

28. Monitoring the progress in learning Ability 3.70 0.98 Positive
English is important. autonomous

29. If | have problems in learning English  Ability 3.30 1.02 Neutral
from the beginning, | will not be able
to succeed.

30. Learner should find opportunities to Learning 3.67 0.95 Positive
practice English- language by himself independently

or herself.

Table continues
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Attitudes toward Autonomous English Language of RP Participants (continued)

Attitudes Levels of
Statements —
Category X >D. attitude

31. Learner should find obstacles in Taking 3.64 0.97 Positive
learning to improve his or her own initiative
learning.

32. When | want to do something, | am not  Assume 3.60 0.90 Positive
afraid to work hard to achieve the responsibility
goals.

33. I want the teacher to tell me what to do  Learning 261 094 Neutral
to learn English better. independently

34. Learning how to learn is important for ~ Taking 3.63 0.92 Positive
me. initiative

35. When | do not understand English Ability 2.77 1.05 Neutral
lessons, | am afraid that | will not be
able to learn English.

36. I think I can plan my English language  Ability 3.10 0.82 Neutral
learning. autonomous

37. 1 don’t know how well I'learn English ~ Ability 2.83 0.96 Neutral
language

38. | believe that success in learning Assume 3.57 0.92 Positive

English depends on what | learn

outside the class.

responsibility

Table continues
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Attitudes toward Autonomous English Language of RP Participants (continued)

Attitudes Levels of
Statements —
Category X SD. attitude
39. I think that I can learn and succeed in Ability 3.50 0.97 Positive
learning English.
40. | am not sure that | can set goals for Ability 3.25 094 Neutral
learning English language autonomous
41. 1 don’t like practicing or exchanging Ability 333 105 Neutral
English language knowledge with autonomous

other people.
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